
MATHEMATICS SELF-CONCEPT AND LEARNING 

FACTORS IN RELATION TO ACADEMIC 

PERFORMANCE 
 

 
 

 

 

PSYCHOLOGY AND EDUCATION: A MULTIDISCIPLINARY JOURNAL 
 

2023 

Volume: 6 

Pages: 674-688 

Document ID: 2022PEMJ475 

DOI: 10.5281/zenodo.7502702 

Manuscript Accepted: 2023-3-1



Psych Educ,2023, 6: 674-688, Document ID: PEMJ475, doi:10.5281/zenodo.7502702, ISSN 2822-4353 

Research Article  

Alojado et al. 674/688 

 

 

Mathematics Self-Concept and Learning Factors in Relation to Academic Performance 

Olsen B. Alojado*, Paul Melcar C. Paglomutan, Lexie E. Perez, Zyrah I. Desusa,  

Mary Jane L. Jampolina, Rechelle S. Enguillo, Mary Christine Joy A. Siplao 
For affiliations and correspondence, see the last page. 

 

 

Abstract 
 

This study sought to determine the relationship between the level of mathematics self-concept, learning factors 

and academic performance in blended learning modality. In this study, a mixed method using an embedded 

design was employed to collect both quantitative and qualitative data, with the latter being used to 

supplement the former. The results of the study revealed that the level of mathematics self-concept of the 

participants was moderate, the level of the learning factors in blended learning was moderate, and the academic 

performance in general mathematics was outstanding. However, when results were analyzed per item, findings 

revealed that during the blended learning, students had trouble understanding and remembering what they 

learned in mathematics. This was corroborated by the key informants’ responses during the interview. 

Additionally, the findings showed that in blended learning, connectivity and personal space were crucial 

considerations to make when the participants were studying away from noise and distractions as likewise 

confirmed by the key informants in their responses. Results also revealed that no significant difference exists 

in mathematics self-concept and learning factors when the participants were grouped by sex, strand, and 

school of origin. In terms of academic performance, findings revealed that no significant difference exists 

when the participants were grouped according to school of origin but a significant difference exists when they 

were grouped according to sex and strand. Additionally, it was found out that no significant relationship exists 

between mathematics self-concept, learning factors, and academic performance. The researchers concluded 

that there is a need to conduct diagnostic test in mathematics to specifically determine the strength and 

weaknesses of the participants as gleaned from the contradicting quantitative and qualitative findings of the 

study. Thus, this study suggests that teachers regularly carry out formative assessments and closely monitor 

students' learning and performance through in-person and online discussions. 

 

Keywords: mathematics self-concept, learning factors, academic performance, blended learning 
 

Introduction 
 

The instantaneous occurrence of the COVID-19 

pandemic greatly affected different sectors, including 

the education sector, as face-to-face instruction was 

strictly prohibited. This pandemic has disrupted 

education systems globally, affecting the most 

vulnerable learners the hardest (UNESCO, 2021). 

 

Accordingly, it was revealed that there will be more 

likely a drop in the mathematics performance of the 

secondary school students in the national examination 

if ever the pandemic is not contained in the earliest 

time possible considering the abruptly disrupted school 

calendar brought about by the premature school 

closure (Sintema, 2020). Students’ interest in learning 

Mathematics already declines as they reach 

adolescence since they find concepts in the latter to be 

hardly applicable in the real world (Galindo & 

Newton, 2017). 

 

Along this line, Mathematics learning has been a 

struggle in the academic realm. Specifically, in the 

Philippines, it was identified as one of the subjects 

considered hardest to learn, considering the findings of 

the Program for International Student Assessment 

(PISA) 2018, which revealed that out of 80 countries, 

representative Filipinos ranked 78th in Mathematics. 

Indeed, Filipinos’ Math performance is deteriorating 

(Silk et al., 2017). 

 

Consequently, DepEd Order No. 012 Series of 2020, 

which is the Adoption of the Basic Education Learning 

Continuity Plan for School Year 2020-2021 has been 

released by the Department of Education. This 

provides access to education through necessary and 

available platforms (either online or offline). The 

greater challenge, however, is left to those who can 

hardly comprehend content through distance education 

(Mateo, 2020) due to the shift from a classroom 

environment to a home learning environment 

(Baticulon et al., 2021). Here in Kabankalan Catholic 

College (KCC), mathematics teachers observed that 

many of their low performing students before the 

pandemic had shown improvement in their grades 

during the implementation of the blended learning 

modality. However, during online discussions, these 

same students hardly participated actively in the 

discussions of the lessons. 

 

Along this line, technological, personal, institutional, 

and community barriers were identified in distance 

learning in during the COVID-19 pandemic (Baticulon 
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et al., 2021; Fabito et al., 2021) but the relationship of 

these restrictions to the mathematics self-concept and 

learning factors of the students in a blended learning 

modality has not been fully determined particularly in 

KCC. It was on this premise that the researchers 

conducted this study. 

 

Research Questions 

 
The study was conducted to determine whether there 

was a difference in mathematics self-concept and 

learning factors in blended learning modality in 

relation to academic performance. Specific questions 

that the researchers aimed to answer were the 

following: 

1. What is the demographic profile of the participants 

when grouped according to: 

1.1. sex; 

1.2. strand; and 

1.3. school of origin? 

2. What is the level of mathematics self-concept of the 

participants as a whole and in terms of: 

2.1. ;earning; 

2.2. organization; 

2.3. dynamics? 

3. What are the learning factors of students in blended 

learning modality as a whole and in terms of: 

3.1. accessibility; 

3.2. personal space; and 

3.3. learning autonomy? 

4. What is the academic performance in mathematics 

of the participants as a whole and when grouped 

according to: 

4.1. sex; 

4.2. strand; and 

4.3. school of origin? 

5. Is there a significant difference in the level of 

mathematics self-concept of the participants when 

grouped according to: 

5.1. sex; 

5.2. strand; and 

5.3. school of origin? 

6. Is there a significant difference in the learning 

factors in blended learning modality when grouped 

according to: 

6.1. sex; 

6.2. strand; and 

6.3. school of origin? 

7. Is there a significant difference in the academic 

performance in General Mathematics of the 

participants when grouped according to: 

7.1. sex; 

7.2. strand; and 

7.3. school of origin? 

8. Is there a significant relationship between the 

mathematics self-concept, learning factors of students 

in blended learning modality and their academic 

performance in General Mathematics? 

9. What are the challenges of the key informants 

during the blended learning approach? 

 

Methodology 

 

The mixed method embedded design was used in this 

study. In this method, the researchers gathered 

quantitative data and support the findings with the 

qualitative data gathered in an interview conducted 

with key informants. 

 

Creswell and Clark (2010) described embedded mixed 

method as a research design where researchers 

combined the collection and analysis of both 

quantitative and qualitative data with the latter 

providing support and having a secondary role to the 

quantitative findings (Yu & Kazanchi, 2017). 

 

The participants of the study were the 217 Grade 11 

students officially enrolled in Kabankalan Catholic 

College with academic strands in ABM, HUMSS, and 

STEM for the quantitative part. There were eight (8) 

participants for the qualitative part, which were two 

(2) in each strand and two (2) Mathematics teachers in 

Grade 11. The researchers used stratified random 

sampling in determining the number of students. This 

study was conducted at Kabankalan Catholic College 

located at Guanzon Street, Brgy. 1, Kabankalan City, 

Negros Occidental. 

 

This study used a survey questionnaire in determining 

the mathematics self-concept and learning factors in 

blended learning modality in relation to academic 

performance. 

 

McLeod (2018) stated that a questionnaire is a 

research instrument consisting of a series of questions 

for the purpose of gathering information from 

respondents. Questionnaires are similar to written 

interviews in that they collect information. They can 

be done in person, over the phone, on the computer, or 

by mail. 

 

The questionnaire was adapted from the studies of 

Peteros et al. (2019) entitled Factors Affecting 

Mathematics Performance of Junior High School 
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Students and Bringula et al. (2021) entitled 

Mathematics Self‑Concept and Challenges of 

Learners in an Online Learning Environment during 

COVID‑19 Pandemic. The survey questionnaire was 

made up of five (5) parts. The first part of the 

questionnaire was the consent form of the participants 

allowing the researchers to get the grades in General 

Mathematics from the respective advisers in 

compliance to the Privacy Act, the names of the 

participants were numbered. National Privacy 

Commission (2020) mentioned that an announcement 

or posting involving personal data, such as the result of 

grades, must be viewable only by its intended 

recipient/s.  The second part contained the 

demographic profile of the participants, which 

included the name, strand, sex, and school of origin. 

On the third part, the mathematics self-concept of 

students in blended learning modality included 

learning, organization, and dynamics. The fourth part 

contained the students’ learning factors in blended 

learning, which included the accessibility on device 

ownership and modes of blended learning, personal 

space for blended learning, and learning autonomy. 

 

On the qualitative part, the researchers used an open- 

ended questionnaire in a written format. The last part 

were the open-ended questions that comprised of three 

(3) questions for the students and three (3) for the 

teachers that determine the mathematics self-concept 

and learning factors in blended learning modality. 

 

In gathering the data, the following procedures were 

observed: First, the researchers wrote the following 

letters addressed to the High School Principal: permit 

to conduct the study, for reliability test, conduct the 

survey and gathering the grades. Second, a letter of 

permission addressed to the School Registrar to get the 

master list of the grade 11 students. Third, a letter of 

request for validation were forwarded to the three (3) 

experts in the field of Education. Fourth, a pilot testing 

was done to twenty (20) students from different 

academic strands (ABM, HUMSS, and STEM) to test 

and refine the procedures of the study. Fifth, the 

survey was conducted through Google form. Sixth, 

statistical analyses were formulated with the help of 

the research adviser and statistician. Seventh, the 

interview was conducted to the eight participants (two 

Mathematics Teachers and six students) to validate the 

answers from the survey. 

 

In the analysis of data, appropriate statistical tools 

were used on the basis of the specific objectives and 

hypotheses that are set forth earlier in this study. For 

problem number 1, frequency count and percentage 

were used. According to Geert van den Berg (2022), 

 

 

frequency distribution tells how frequencies are 

distributed over values. 

 

For problem numbers 2, 3, and 4, mean was used. 

Bhandari (2022), stated that mean, different from the 

geometric mean of a dataset is the sum of all values 

divided by the total number of values. It is also known 

as the average and is the most widely used measure of 

central tendency. 

 

For problem numbers 5, 6, and 7, t-test and one-way 

ANOVA, were used. T-test is a statistical test that is 

used to compare the means of two groups. It is often 

used in hypothesis testing to determine whether a 

process or treatment actually has an effect on the 

population of interest, or whether two groups are 

different from one another (Bevans, 2020). Mackenzie 

(2021) stated that one-way ANOVA is a type of 

statistical test that compares the variance in the group 

means within a sample whilst considering only one 

independent variable or factor. It is a hypothesis-based 

test, which means it'll look at several mutually 

exclusive explanations about our data. 

 

For problem number 8, Pearson Correlation was used. 

According to Pathak (2020), Pearson's Correlation 

Coefficient is also referred to as Pearson's r, the 

Pearson product-moment correlation coefficient 

(PPMCC), or bivariate correlation. It is a metric for 

determining the linear relationship between two 

variables. 

 

The researchers utilized a 5-point rating scale to 

respond to the questions on the mathematics self- 

concept and learning factors in relation to academic 

performance of Grade 11 students of Kabankalan 

Catholic College following the interpretation: 

4.21-5.00 which means very high; 3.41-4.20 interpeted 

as high; 2.61-3.40 means moderate; 1.81-2.60 

interpreted as low; 1.00-1.80 interpreted as very low. 

For the academic performance of the students, the 

researchers used the DepEd Order 08 s2015 following 

the interpretation: 90-100 as outstanding; 85-89 as 

very satisfactory; 80-84 as satisfactory; 75-79 as fairly 

satisfactory; and below 75 means “did not meet 

expectation”. 
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Table 2.1 Mathematics Self-Concept of the 

Participants in terms of Learning 

 

 

Results and Discussion 
 

Table 1. Demographic Profile of the Participants 
 

 

 

Table 1 shows the demographic profile of the 

participants. When grouped according to sex, the table 

reveals that 107, or 49.3%, were male and 110, or 

50.7%, were female. This shows that there were more 

female participants in the study than male. In contrast 

to this, according to the Philippines Statistics 

Authority (2022), the population of males is 56.3 

million more than that of females, which is 55.3 

million. 

 

Moreover, when grouped according to strand, the table 

indicates that 28 or 12.9% were the ABM, 67 or 30.9% 

were the HUMSS, and 122 or 56.2% were the STEM. 

It implies that more STEM students were interested in 

math and science and courses offered in college are 

more aligned in this strand. According Suero and 

Fabro (2017), the stem strand was chosen by the 

majority of grade 11 students over the many other 

tracks and strands available in the K-12 curriculum. 

They believed that taking this course would help them 

achieve the best possible future career. However, not 

all students had the freedom to choose what they 

wanted for a variety of reasons, including the fact that 

their parents required them to take this course and that 

slots in other strands are limited. 

 

Furthermore, when grouped according to school of 

origin, the table shows that 66 students, or 30.4%, 

came from public schools while 151 students, or 

69.6%, came from private schools. This indicates that 

students from private schools outnumbered those from 

public schools in view of the fact that the COVID-19 

pandemic drastically disrupted the functioning of 

public schools, potentially changing the relative appeal 

of alternatives such as homeschooling and private 

schools (Musaddiq et al., 2021). 

 

 

 

 

 

 
 

 

 
Table 2.1 presents the mathematics self-concept in 

terms of learning. The table reveals that grade 11 

students have positive mathematics self-concept and 

learning mathematics for them gives meaning to learn 

activities with a mean of 3.41 which is interpreted as 

“high”. However, the result also revealed that the 

students have difficulty learning Mathematics quickly 

in the new normal, with a mean of 2.81 interpreted as 

“moderate”. 

 

According to key informant 1, "In face-to-face 

learning, I can say that I learned so many things and 

had a deeper understanding, unlike in blended 

learning, where it becomes so hard for me to 

understand even just one lesson. I am more motivated 

and inspired by face-to-face learning than blended 

learning. I experienced so many challenges in a 

blended learning class. I became too lazy and 

procrastinated a lot in answering my schoolworks. I 

pressured myself too much because I worked well 

under pressure." 

 

It implies that students are aware that mathematics is a 

helpful subject in learning. However, in the new 

normal, students find it hard to learn mathematics 

quickly since there is an absence of a teacher to teach 

the subject. In the study of Ariyanti and Santoso 

(2022), prior to online learning, the average student's 

positive attitude toward Mathematics was greater than 

before online learning. 
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Table 2.2 Mathematics Self-Concept of the 

Participants in terms of Organization 

 

 

Table 2.2 shows the mathematics self-concept in terms 

of organization. The table reveals that students have 

moderate mathematics self-concept in terms of 

organization with an overall mean of 3.12. Moreover, 

the students perceived that Mathematics helps to find a 

new way of finding things with a mean of 3.63 

interpretated as “high”. In contrast, students find 

Mathematics as a subject not easy to pass with the 

mean of 2.53 and interpreted as “low”. According to 

key informant 2, “I find math as a very difficult 

subject. Many said that it is easy if you focus on it. I 

learned a bit on solving problems.” 

 

This implies that students know that through math they 

can learn new things, but it also reveals that this 

subject is one that students find difficult to take and 

succeed in. Thus, the students have a high regard upon 

handling problem in mathematics and able to do well. 

 

In the six-week pilot test of synchronous online 

learning, students' motivation and sense of self- 

efficacy in Mathematics significantly decreased, 

according to Mamolo's report from the year 2022. 

Therefore, learning components and how students are 

exposed to, stimulated by, act upon, and respond to 

their learning process affect academic success. 

 

Table 2.3. Mathematics Self-Concept of the 

Participants in terms of Dynamics 

 

 

Table 2.3 presents the mathematics self-concept in 

terms of dynamics. The table reveals that students are 

moderately active and sometimes involved in what 

they are learning in terms of dynamics as shown with a 

mean of 3.30. Furthermore, students agreed that 

Mathematics is essential in the future with the mean of 

3.67 interpreted as “high” however the present 

knowledge of mathematical self- concept of students 

transcribed in the data is moderate with the mean of 

2.88. 

 

According to key informant 3, "To be honest, my 

learning in these blended learning classes is very low 

because sometimes I can not understand the topic." 

Likewise, key informant 4 stated that "It is hard for me 

because I am not good at math, but I am trying my best 

to solve the problems one by one." Furthermore, key 

informant 6 said, "With blended learning, I can learn 

on my own, but it is not enough to develop and learn 

more about the lesson because there is no teacher to 

explain." 

 

It implies that students are able to think that 

Mathematics is an important subject in the future, but 

the perceived knowledge and skills of students in 

Mathematics are still lacking and need more support 

from teachers. Since it forms the foundation for 

fostering the students' learning interests, it is important 

to comprehend how students view themselves in 

relation to Mathematics (Masitoh & Firtriyani, 2018). 

 

Table 2.4 Mathematics Self-concept of the Participants 

as a Whole 

 

 

 

The participants' collective self-concept in 

mathematics is displayed in Table 2.4. The table shows 

that learning, organization, and dynamics are 

interpreted as “moderate” with means of 3.12, 3.12, 

and 3.30 respectively. Whereas, the participants' 

overall mean on mathematics self-concept is 3.18 

interpreted as “moderate”. 

 

According to key informant 4, "I am trying my best to 

accomplish my lessons, activities, and especially my 

performance task." However, according to key 

informant 1, "I am the type of learner who finds it too 

hard to understand a lesson, especially  in 

Mathematics." 
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The students were able to understand how important 

Mathematics is and its use in everyday life and in the 

future. However, the students find it hard to study in 

times of a pandemic and grasp ideas in Mathematics. 

This report illustrates how poorly and significantly the 

COVID-19 pandemic has impacted students' academic 

achievement, according to a later study by Moliner, 

Alegre, and Valentin (2022). It also shows how this 

tendency can be attributed to student disengagement, 

boredom, and lack of motivation, as well as changes in 

educational environments. 

 

Table 3.1 Learning Factors of the Participants in 

terms of Accessibility 

 

 

Table 3.1 shows the learning factors of the participants 

in terms of accessibility. The table reveals the students 

have a moderate access on the gadgets used during 

blended learning modality which has a mean of 3.37. 

Thus, the students had easy access in passing 

activities, work, and responses through digital tools 

and other modes of delivery having a mean of 3.55 

interpreted as “high”. However, the internet 

connectivity had an impact on the learners as they do 

not have enough good internet connection as 

determined by the students, which has a mean of 2.98 

interpreted as “moderate”. 

 

According to key informant 6, "The internet 

connection is unstable in a blended learning class." In 

line with this, key informant 5 said that, "I experienced 

difficulties while taking my online class when the 

connection was poor." It implies that students were 

able to pass and gather information and copies of 

activities, but there were difficulties with the internet 

connection in their respective places. 

 

The top educational issues in the Philippines in the 

new normal of learning, according to Child Hope 

Philippines (2021), are access to a stable internet 

connection, lack of participation in online learning and 

resources being left behind, and the difficulty of 

affording online resources for those who are less 

fortunate. 

 

Table 3.2 Learning Factors of the Participants in 

terms of Personal Space 

 

 

 

Table 3.2 shows the learning factors of the participants 

in terms of personal space. The table shows a high 

learning factor in personal space, which has an overall 

mean of 3.41. The students being responsible studying 

at home has a mean of 3.58 and is interpreted as 

“high”. However, in terms of space for their learning 

on answering works, this is the lowest as determined 

by the students, which has a mean of 3.29 interpreted 

as “moderate”. With this, according to key informant 

3, "Sometimes I can not understand the lessons and 

there were distractions around." In support according 

to key informant 6, "I experienced not having a quiet 

place to study and I could not catch up on the lesson 

because the explanation was fast in the video and there 

were a lot of distractions like Facebook, Tiktok, 

Instagram, etc." 

 

It implies that although students do their responsibility 

at home, the learning space is the problem in studying 

where there are lots of distractions and noises. Noise 

and other distractions may interfere with students' 

ability to learn online if they lack access to a private 

physical learning space (Baticulon et. al., 2021; 

Bringula et. al., 2021). 

 

Table 3.3 Learning Factors of the Participants in 

terms of Learning Autonomy 

 

 

 

Table 3.3 shows the learning factors of the participants 

in terms of learning autonomy. The table reveals a 
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moderate learning factor in learning autonomy, which 

has an overall mean of 3.40. Students' careful reading 

of instruction has a mean of 3.62 and is interpreted as 

“high”. In contrast, students find it hard to understand 

the topics in Mathematics, which is the lowest as 

determined by the mean of 3.04 and interpreted as 

“moderate”. 

 

According to key informant 1, "Even if I watched 

tutorial videos, I still find it too hard to understand the 

lessons." Key informant 2 agreed, stating that "I 

encountered many challenges during blended learning, 

one of those things is having a hard time learning." 

Moreover, key informant 4 confirmed that, "It was 

very difficult learning mathematics in a blended 

learning environment because no one taught me except 

myself." 

 

It implies that students adhere to the instructions but 

struggle to comprehend the lessons and topics 

imparted to them due to the lack of the physical 

presence of a teacher. According to a study by 

Boelens, Wever, and Voet (2017), the four main issues 

that the design of blended learning environments 

carries with it are flexibility, encouraging interaction, 

supporting students' learning processes, and creating 

an affective learning environment. 

 

Table 3.4 Learning Factors of the Participants as a 

Whole 

 

 

 

The overall learning factors of the participants is 

displayed in Table 3.4. The table shows that 

accessibility (Mean=3.37), learning autonomy 

(Mean=3.40), are interpreted as “moderate”, whereas, 

personal space (Mean=3.41) is interpreted as “high”. 

Overall, the learning factors have a mean of 3.39 

interpreted as “moderate”. As a result, the students 

were responsible in comprehending the directions 

given and were able to have a positive outcome on the 

module paraphernalia in both soft copy and hard copy. 

Contrarily, it was shown that factors impacting the 

learners that have a detrimental impact on students 

during blended learning include the personal space 

designated for learning at home and the slow internet 

connection. 

 

According to key informant 2, "Blended learning was 

not always enjoyable, and it was really draining. The 

work was so overwhelming that I could not learn that 

much. Having physical contact with people while 

learning was very vital." In connection, other key 

informants were having trouble with connectivity. As 

they said: key informant 3: "I have experienced having a 

slow internet connection"; key informant 5: "I 

experienced difficulties while taking my online class 

when the connection was poor"; and key informant 6: "I 

experienced the unstable internet connection in a 

blended learning class. It implies that the students are 

having technological issues, and so as for the new 

learning environment, where there is a big difference 

from what was the usual classroom setting. The 

obstacles of blended learning include those related to 

instructional modes, seat time, course mode, learning 

spaces, suite of tools, evaluation, and support, 

according to the University of Wisconsin-Madison 

(2020). 
 

Table 4.1 Academic Performance in Mathematics of 

the Participants when Grouped According to Sex 

 

 

 

Table 4.1 displays the academic performance of the 

participants when grouped according to sex. There 

were 107 male participants and 110 female 

participants. The table also shows the means and 

standard deviations of male (Mean=90.05, SD=3.74) 

and female (Mean=91.80, SD=4.05), both interpreted 

as “outstanding”. This means that male students excel 

in Mathematics, however female students excel higher 

which is evident in the mean. 

 

In contrast, according to Armah, Akayuuri, and Armah 

(2021), there were statistically significant differences 

in the achievement of Mathematics between males and 

females, with the males attaining higher grades than 

their female counterparts. 

 

Table 4.2 Academic Performance in Mathematics of 

the Participants and when Grouped According to 

Strand 
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Table 4.2 indicates the level of academic performance 

in Mathematics of the participants when grouped 

according to strand. ABM had 28 participants, 

HUMSS had 67 participants, and STEM had 122 

participants, demonstrating that STEM had more 

participants compared to other strands. 

 

On the table, the means and standard deviations are 

shown with ABM (Mean=89.50, SD=3.29), HUMSS 

(Mean=88.88, SD=3.65), both interpreted as “Very 

Satisfactory”,  whereas, STEM (Mean=92.39, 

SD=3.70) interpreted as “Outstanding”. 

 

Furthermore, STEM had the highest mean grade 

among the academic strands, owing to the fact that 

students with higher Mathematics self-efficacy and 

STEM career knowledge are more likely to choose a 

STEM career (Kaleva et al., 2019), which emphasizes 

problem-solving with real-world problems integrating 

many disciplines and other skills such as science, 

technology, Mathematics, and engineering (Wahono, 

Lin, & Chang, 2020). 

 

Table 4.3 Academic Performance in Mathematics of 

the Participants when Grouped According to School of 

Origin 

 

 

 

Table 4.3 indicates the level of academic performance 

in Mathematics of the participants when grouped 

according to school of origin. There were 66 

participants coming from public schools and 151 

participants came from private. This exhibits that there 

were more students coming from private schools than 

public schools. In addition, the result shows the means 

and standard deviations based from their school of 

origin. Those who came from private schools 

(Mean=91.15, SD=3.93) performs better than those 

who came from public schools (Mean=90.45, 

SD=4.11), both are interpreted as “Outstanding”. 

 

According to Hasson and Farnan (2018), the most 

recent National Assessment of Education Progress 

(NAEP) data conforms to the findings of other 

research in which private school students score better 

in almost all subjects, wherein 44% are at or above 

proficient in Mathematics. 

 

 

Table 4.4 Academic Performance in Mathematics of 

the Participants as a Whole 

 

Table 4.4 presents the academic performance of 

students in Mathematics as a whole. The table reveals 

that the participants had a mean grade of 90.94 which 

was interpreted as “Outstanding”. This implies that the 

grade 11 students have excellent academic 

performance in Mathematics. 

 

According to Teacher Informant 1, "Blended learning 

helped learners improve their sense of autonomy and 

responsibility and allowed facilitators to maintain 

learners' engagement and motivation. And also, it 

helped students increase their interactions,  

communication skills, self-confidence, self-awareness, 

as well as encourage discussion and collaboration not 

only with their lecturers but also with their peers and 

course materials, leading to an overall positive 

experience. " 

 

Habaasa, Lillian, and Samson (2020) highlight that 

nearly all of the articles they analyzed cited 

instructional strategies, teacher attitudes, and students' 

attitudes toward Mathematics as important 

determinants. The idea that parents can have a 

favorable impact on their children's arithmetic 

performance, classroom climate, pupils' prior math 

achievement, and gender-related characteristics 

appeared to be consistent. 

 

Table 5.1 Difference in the Level of Mathematics Self- 

Concept of the Participants when Grouped According 

to Sex 

 

 

Table 5.1 presents the difference in the level of 

mathematical self-concept of the participants when 

grouped according to sex. At 0.05 level of 

significance, the result shows that there is no 

significant difference in the level of mathematics 

concept (p-value=0.79, t=-0.26) between male 

(mean=3.39, SD=0.74) and female (mean=3.42, 

SD=0.78). This implies that male and female students 

have the same level of self-concept in Mathematics. 
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However, Rodriguez et al. (2020) discovered that girls 

had fewer favorable views toward Mathematics than 

their male classmates, including poorer motivation, a 

lower perception of ability, and higher rates of anxiety, 

but the impact sizes were small in all situations. Along 

this line, the study of Okyere (2019) confirms that 

male students tend to have a higher estimation of their 

self-concept and achieve higher scores on the 

mathematics achievement test than female students. 

 

Table 5.2 Difference in the Level of Mathematics Self- 

Concept of the Participants when Grouped According 

to Strand 

 

 

 

Table 5.2 presents the difference in the level of 

Mathematics self-concept of the participants when 

grouped according to strand. At 0.05 level of 

significance, the result shows that there is no 

significant difference among the strands (p- 

value=0.26, F-value=1.38). This implies that the 

mathematics self-concept of students in the academic 

strands of ABM (mean=3.62, SD=0.54), HUMSS 

(mean=3.39, SD=0.88), and STEM (mean=3.36, 

SD=0.73) has no variation. 

 
According to Masitoh and Firtriyani (2018), 

Mathematics self-concept and Mathematics self- 

efficacy (i.e., a belief in a student’s ability to solve 

mathematical  problems or tasks related to 

Mathematics) predicted Mathematics achievement. 

Thus, it is critical to comprehend students' 

Mathematics self-concepts since they act as a 

foundation for cultivating students' learning interests. 

 

Table 5.3 Difference in the Level of Mathematics Self- 

Concept of the Participants when Grouped According 

to School of Origin 

 

 

 

Table 5.3 shows the difference in the level of 

Mathematics self-concept of the participants when 

 

grouped according to school of origin. At 0.05 level of 

significance, the result shows that there is no 

significant difference in the level of mathematics 

concept (p-value=0.49, t=0.69) between public 

(mean=3.46, SD=0.72) and private (mean=3.38, 

SD=0.78). This implies that the school of origin has no 

impact on the students’ ratings of their skills, ability, 

enjoyment, and interest in Mathematics (Peteros et al., 

2019), considering that the means of both public and 

private are almost similar. Okyere's (2019) research 

confirmed that school type has no significant effect on 

students' self-concept and Mathematics achievement. 

 

Table 6.1 Difference in the Level of Learning Factors 

of the Participants when Grouped According to Sex 

 

 

Table 6.1 displays the difference in the level of 

learning factors of the participants when grouped 

according to sex. At 0.05 level of significance, the 

result shows that there is no significant difference in 

the level of learning factors (p-value=0.71, t=0.38) 

between male (mean=3.20, SD=0.66) and female 

(mean=3.16, SD=0.74). This implies that male and 

female students have experienced the same level of 

learning factors such as accessibility, personal space, 

and learning autonomy in a blended learning modality. 

 

However, the findings of the study by Liu et al. (2021) 

indicated that females performed better than males in 

the blended learning modality. 

 

Table 6.2 Difference in the Level of Learning Factors 

of the Participants when Grouped According to Strand 

 

 

 

Table 6.2 indicates the difference in the level of 

learning factors of the participants when grouped 

according to strand. At 0.05 level of significance, the 

result shows that there is no significant difference 

among the strands (p-value=0.28, F-value=1.27). This 
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implies that the level of learning factors of the 

participants in the academic strands of ABM 

(mean=3.37, SD=0.53), HUMSS (mean=3.17, 

SD=0.77), and STEM (mean=3.14, SD=0.70) 

experienced similar levels of learning factors in a 

blended learning modality. 

 

Additionally, the result was confirmed by the key 

informants from different strands. According to the 

key informants from ABM Strand: key informant 1, "I 

find it difficult understanding lessons under the 

blended learning. I am more motivated and inspired by 

face-to-face learning than by blended learning. I 

experienced so many challenges in a blended learning 

class. The challenges that I have experienced in 

blended learning classes were distractions by ambient 

noises resulting in loss of focus, a slow internet 

connection, and there were lessons that I do not 

understand," says key informant 3. Moreover, the key 

informants from HUMSS Strand stated: key informant 

4, "It was a difficult experience learning in a blended 

learning modality because no teacher is guiding me 

and providing corrections. Key informant 5 added, "I 

experienced difficulties while attending my online 

class because the connection is not good. In modular, 

sometimes there were topics that I cannot understand.” 

Furthermore, the key informants from the STEM 

Strand said: key informant 2, "I have encountered 

many challenges during blended learning, one of those 

things is having a hard time learning. The work was so 

overwhelming that I could not learn that much." For 

key informant 6, "There were difficulties that I 

experienced in a blended learning class like unstable 

internet connection, not having a quiet place to study, 

and I cannot catch up on the lesson because the 

explanation is very fast in the video and there were a 

lot of distractions like Facebook, Tiktok, Instagram, 

etc." Conversely, the study of Bouilheres, et al. (2020) 

revealed that students vary in their responses towards 

their experiences with a blended learning approach. 

 

Table 6.3 Difference in the Level of Learning Factors 

of the Participants when Grouped According to School 

of Origin 

 

 

 

 

Table 6.3 shows the difference in the level of learning 

 

 

factors of the participants when grouped according to 

strand. At 0.05 level of significance, the result shows 

that there is no significant difference in the level of 

learning factors (p-value=0.37, t=0.90) between public 

(mean=3.25, SD=0.72) and private (mean=3.15, 

SD=0.69). This implies that students have similar level 

of learning factors experienced during the blended 

learning modality considering their school of origin. In 

connection, the study of Johnson (2020) revealed that 

students in the public school system often perform 

multiple grade levels below their typically-developing 

peers in Mathematics achievement. 

 

Table 7.1 Difference in the Level of Academic 

Performance of the Participants when Grouped 

According to Sex 

 

 

Table 7.1 displays the difference in the level of 

academic performance of the participants when 

grouped according to sex. At 0.05 level of 

significance, the result shows that there is a significant 

difference in the level of academic performance (p- 

value=0.00, t=-3.31) between male (mean=90.05, 

SD=3.74) and female (mean=91.80, SD=4.05) 

implying that female students performed better than 

male students in Mathematics. In addition, PISA 

(2018) found out that female students performed 

significantly better than male students in the 

Philippines. 

 

In line with this, the study of Jiang (2021) revealed 

that female students’ academic performance in high 

school Mathematics was significantly better than male 

students in some content areas of Mathematics. On the 

other hand, the study also found out that in some 

content areas of Mathematics, there is no significant 

difference in the academic performance of male and 

female students. 
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Table 7.2 Difference in the Level of Academic 

Performance of the Participants when Grouped 

According to Strand 

 

Table 7.2 shows the difference in the level of academic 

performance of the participants when grouped 

according to strand. At 0.05 level of significance, the 

result shows that there is at least one pair among the 

strands having a significant difference (p-value=0.00, 

F-value=22.26). This implies that the level of 

academic performance of the participants in the 

academic strands of ABM (mean=89.50, SD=3.29), 

HUMSS (mean=88.88, SD=3.65), and STEM 

(mean=92.39, SD=3.70) differ in a blended learning 

modality. 

 

In addition, on multiple comparisons using Scheffé 

Test, at 0.05 level of significance, STEM and ABM (p- 

value=0.001), STEM and HUMSS (p-value=0.000) 

showed a significant difference. The STEM 

curriculum differs from the other strands and tracks in 

that it focuses on more advanced concepts and topics 

(edukasyon.ph, 2021), which led to students 

performing better in Mathematics than in other strands, 

as shown by the table, which also shows that STEM 

students have the highest mean score of 92.39. The 

table, however, shows that the mean scores of students 

in ABM and HUMSS were closely matched in value, 

suggesting that the students from the two strands 

indicated have comparable levels of academic 

competence in Mathematics. 

 
Table 7.3 Difference in the Level of Academic 

Performance of the Participants when Grouped 

According to School of Origin 

 

 

Table 7.3 presents the difference in the level of 

academic performance of the participants in terms of 

school of origin. At 0.05 level of significance, the 

result shows that there is no significant difference in 

the level of academic performance (p-value=0.24, t=-

1.18) between public (mean=90.45, SD=4.11) and 

private (mean=91.15, SD=3.93) implying that the 

school of origin has no impact on the academic 

performance of the students. 

 

However, the study of McDonough, Roychowdhury, 

and Dhamija (2021) affirmed that private school 

students outperform their public-school counterparts. 

Additionally, the results of PISA (2018) confirmed 

this, stating that the mean score for mathematical 

literacy of students in private schools was significantly 

higher than the mean score of students in public 

schools. Hence, a typical student from a private school 

can answer straightforward math problems, while an 

average student from a public school may have 

difficulty doing the same tasks. 

 

Table 8.1 Relationship between Mathematics Self- 

Concept and Academic Performance 

 

 

Table 8.1 displays the relationship between 

Mathematics self-concept and academic performance. 

At 0.05 level of significance, the result shows that 

there is no significant relationship on mathematics 

self-concept in terms of learning (p-value=0.55, r=-

0.04), in terms of organization (p-value=0.66, r=-

0.03), in terms of dynamics (p-value=0.37, r=-

0.06), and mathematics self-concept as a whole (p- 

value=0.49, r=-0.05) to academic performance. 

Additionally, the table reveals a very weak negative 

correlation, implying that Mathematics self-concept as 

a whole and in each of the following areas: learning, 

organization, dynamics has less impact on the 

academic performance of the participants. 

 

In terms of learning, the result of the interview from 

the key informants disagreed, key informant 2 said, "I 

have encountered many challenges during blended 

learning." One of those things is having a hard time 

learning."; key informant 4 added, "It was difficult 

learning in blended learning because no one was able 

to facilitate my learning."; and key informant 5, "In 

blended learning, sometimes there were topics that I 

cannot understand." In support, the study of Silva et al. 

(2018) revealed that learning Mathematics affects the 
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performance among grade 12 students in Negros 

Oriental State University and explains that 

Mathematics is very useful in life. However, the study 

also found out that Mathematics is impossible or 

cannot be easily learned. 

 

In terms of organization, key informant 3 mentioned 

that "I avoided things that could distract me first, 

started my learning by reading the learning resources 

assigned to me by my teacher. I also watched Google 

tutorials for further knowledge, and constantly asking 

my classmates and teacher about the topics assigned." 

Conversely, key informant 1 said that "I experienced 

so many challenges in a blended learning class." I 

became too lazy in doing my school works and I 

procrastinated a lot." The study of Moliner, Alegre, 

and Valentin (2022) affirmed that students enrolled in 

the previous year before the pandemic outscored their 

peers during the pandemic. This study shows that the 

COVID-19 pandemic significantly and negatively 

affected students’ academic achievement. It further 

shows changes in educational settings, students’ lack 

of motivation, monotony, and students’ level of 

responsibility as factors that explain this phenomenon. 

 

In terms of dynamics, key informant 1 said, "I am the 

type of learner who see mathematics as a very difficult 

subject even if I watched tutorial videos." key 

informant 2 agreed, stating, "I find mathematics as a 

challenging subject to deal with." Moreover, key 

informant 4 added, "It was quite difficult for me to 

understand the lessons because I am not good in 

mathematics but still, I am trying my best to solve the 

problems at my own pace." Additionally, the study of 

Almarashdi and Jarrah (2021) found that the students 

had an ambivalent view of their distance learning 

experience. Furthermore, the impact of blended 

learning or flexible learning on the academic 

performance of the learners is also challenged. 

 

The study of Pietsch et al. (2003), as cited by Pasco 

(2021), agreed with this result, hence finding that self- 

concept was not highly related to performance in 

Mathematics. However, the findings of Rubie-Davies 

and Meissel (2019) revealed that Mathematics self- 

concept has been positively associated with 

Mathematics achievement and student ratings of their 

skill, enjoyment of, and interest in Mathematics. 

 

Table 8.2 Relationship between Learning Factors and 

Academic Performance 
 

 

Table 8.2 displays the relationship between learning 

factors and academic performance. At 0.05 level of 

significance, the result shows that there is no 

significant relationship on learning factors in terms 

accessibility (p-value=0.56, r=0.04), in terms of 

personal space (p-value=0.95, r=0.00), in terms of 

learning autonomy (p-value=0.64, r=0.03), and 

learning factors as a whole (p-value=0.70, r=0.03) to 

academic performance. Additionally, the table reveals 

a very weak positive correlation, implying that 

learning factors as a whole and in each of the 

following areas: accessibility, personal space, learning 

autonomy has less impact on the academic 

performance of the participants. 

 

In terms of accessibility, the result of the interview 

from the key informants disagreed, according to key 

informant 5, "I experienced difficulties while attending 

my online class and the internet connection is poor." 

key informant 6 added, "One difficulty that I 

experienced in a blended learning class is unstable 

internet connection...". According to Lynch (2017), the 

lack of internet access affects a student’s academic 

performance. Students who do not have access to the 

internet are unable to communicate with teachers or 

classmates, conduct independent research, or seek 

online homework assistance. 

 

In terms of personal space, key informant 6 said, "I 

experienced certain difficulties in a blended learning 

class like not having a quiet place to study, and I could 

not catch up on the lesson because the explanation was 

very fast in the video and there were a lot of 

distractions like Facebook, Tiktok, Instagram, etc." 

This shows that the learning factors in personal space 

affect the students’ academic achievement. Moreover, 

according to Hendrix (2019), there are several factors 

that can affect learning ability, including seating, light, 

noise, and even color. Students who study in a positive 

learning environment have been shown to be more 

motivated, engaged, and have a higher overall learning 

ability. 
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In terms of learning autonomy, according to key 

informant 1, "Even if I watched tutorial videos, I still 

find it too hard understanding the lessons." key 

informant 2 agreed, stating that "I have encountered 

many challenges during blended learning. One of those 

things is having a hard time learning." Moreover, key 

informant 4 confirmed that, "It was very difficult 

studying in a blended environment because no one 

assisted me in my learning." This means that students’ 

learning autonomy is highly related to their academic 

performance. Furthermore, developing autonomy is a 

skill that enables the learner to assess both their 

conduct and language acquisition strategies. Learning 

more effectively and applying what they have learned 

to wider situations may be made possible by the 

learners' capacity to make decisions and act 

independently (Ahmed, 2020). 
 

In addition, other key informants added, "I started by 

reading my lessons and watching Google tutorials for 

further knowledge. I also asked my classmates and 

teacher about the lessons assigned to us," said key 

informant 3. "In blended learning class, it became 

easy. I learned to cheat." key informant 5 agreed, 

saying, "During the blended learning, I learned how to 

seek help from an expert when I cannot understand the 

topic." It implies that although there was a very weak 

correlation, the qualitative part revealed that there 

were aids on the internet that gave easy access to 

students upon answering. Mamolo (2022), found out 

that there are learning factors that affect how the 

learners receive, stimulate, behave, and react in their 

learning process, which effects their academic 

performance. 

 

Conclusion 

 

The students excel in Mathematics before the 

COVID-19 pandemic. However, due to lot of 

distractions and being at home, the students were 

merely following the guidelines and instructions of the 

teachers in complying the activities and assignments 

thoroughly and on time. Moreover, it was discovered 

that the students have problems in understanding the 

concepts and lessons in Mathematics. 

 

During the blended learning modality, connectivity 

and personal space were crucial considerations when 

studying at home due to different disruptions and 

noises. On the other hand, it showed that when they 

answer problem sets, they make it as an opportunity to 

work well with others and used variety of online 

resources as learning materials. 

 

As a result of students' reliance on the internet, mobile 

applications, parents, experts, tutors, and friends in 

answering their activities, it might be challenging for 

students to comprehend and understand the 

Mathematical concepts and problems on their own. 

Furthermore, academic achievement in mathematics is 

inversely correlated with mathematics self-concept and 

has a weak correlation on learning factors. Even though 

there is a weak correlation between academic 

performance in general Mathematics, mathematics self-

concept and learning factors in blended learning, this 

still shows that the students were honest about their level 

of mathematics self-concept and recognized learning 

factors that were barriers to their studies. 
 

Additionally, the qualitative testimonies showed the 

importance of internet, parents, professionals, and 

friends in the academic success of the students. As a 

result, utilizing the tool to design exercises made the 

students get high marks in general mathematics 

quicker, easier, and more convenient. 

 

In view of the aforementioned findings and 

conclusions there were recommendations made. First, 

the administrators should create an intervention to 

improve the students’ interest and willingness in 

mathematics, as well as their self-concept and long- 

term goals in integrated learning. In addition, when 

classes resume in a face-to-face setting, a test 

assessment should be conducted to assess students’ 

learning. 

 

Second, math coordinators should engage students in a 

positive, supportive, and collaborative mathematics 

environment. In addition, there must be a monitoring 

and evaluation of students’ connectedness and learning 

modality. Thus, in a face-to-face limited instruction 

there should have a diagnostic test. They might also 

create a curriculum that promotes a strong sense of 

self-worth while providing a secure setting for 

mathematics. Additionally, since so many students in 

the twenty-first century rely on technology, there 

should be in a curriculum that employs it, as they 

would proclaim, "Math is For Me." 

 

Third, mathematics teachers should examine how and 

where interventions can improve students’  

mathematics beliefs and attitudes over time, as well as 

the feasibility of learners relying on local connectivity. 

To gauge the students’ level of academic performance 

without the assistance of the internet, administer an on-

the-spot pre-test. Additionally, teachers should employ 

technology and the internet since students rely on it, 

making them more productive and efficient. 

 

Fourth, parents should ensure that students have a 

comfortable space where they may focus on their 
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academic work without disruptions or noise. Follow up 

on assignments must also be monitored by parents to 

ensure that students are doing the tasks given to them 

by their teachers. 

 

Fifth, students’ involvement must be strengthened and 

develop a strong self-concept in mathematics, as well 

as open up to the state of location on connectivity 

status and analyze capabilities by taking the test 

without using the internet. 

 

Lastly, future researchers should further study the 

mathematics self-concept and learning factor during 

face-to-face classes that affect the academic 

performance of the students. 

 
References 

 

Ahmed, F. (2020). Investigating Learner Autonomy and 21st 

Century Skills in Blended     Tech-Enhanced Language Learning. 

R e t r i e v e d f r o m  h t t p p s / / : 

www.researchgate.net/publication/340067274_Investigating_Learne 

r_Autonom_and_21st_Century_Skills_in_Blended_TechEnhanced_ 

Language_Learning 

 

Almarashdi, H., & Jarrah, A. M. (2021). Mathematics Distance 

Learning Amid the COVID-19 Pandemic in the UAE: High School 

S t u d e n t s ’  P e r s p e c t i v e s .  R e t r i e v e d  

from  h t tp s : / / f i le s .e r ic .ed .g ov/ fu l l t ex t /ED6145 25 .pd f   

 
Ariyanti, G., & Santoso, F. The Effects of Online Mathematics 

Learning in the Covid-19 Pandemic Period: A Case study of Senior 

High School Students at Madiun City, Indonesia. Retrieved from 

https://commons.hostos.cuny.edu/mtrj/wpcontent 

 

Armah, S. E., Akayuure, P., & Armah, R. B. (2021). A Comparative 

Study of Male and Female Distance Learners’ Mathematics 

Achievement. Contemporary Mathematics and Science Education. 

Retrieved from https://doi.org/10.30935/conmaths/928 

 

Baticulon et. al. (2021). Barriers to online learning in the time of 

COVID-19: A national survey of medical students in the 

Philippines. Medical Science Educator, 31, 615 626 

 

Bhandari, P. (2022). Correlational Research| When & How to Use. 

R e t r i e v e d  

from https://www.scribbr.com/%E2%80%8B%E2%80%8B%E2%8 

0%8B%E2%80%8B%E2%80%8B%E2%80%8B%E2%80%8Bmeth 

odology/correlational-research 

 
Boelens, R., Wever, B., & Voet, M. (2017). Four key challenges to 

the design of blended learning: A systematic literature review. 

R e t r i e v e d f r o m   

https://www.researchgate.net/publication/317525957_Four_key_cha 

llenges_to_the_design_of_blended_learning_A_systematic_literatur 

e_review 

 

Bouilheres, F., Le, T., McDonald, S., Nkhoma, C., & Montera, L. 

(2020). Defining student learning experience through blended 

learning. Education and Information Technology. Retrieved from 

https://doi.org/10.1007/s10639-020-10100-y 

 

Bringula, R. P., Batalla, M. Y. C., & Borebor, M. T. F. (2021). 

Modeling computing students perceived academic performance in an 

online learning environment [Paper presentation]. ACM- 

S I G I T E ' 2 1 ,  S n o w B i r d ,  U T ,  U S A .   

h t tp s : / /do i .o rg /1 0 .1145 - /34 503 29   

 
Child Hope Philippines. (2021). Getting to know the Philippines’ 

N e w     N o r m a l     i n    E d u c a t i o n .    R e t r i e v e d 

from.  h t tp s : / / l . f acebo ok.co m/ l .p hp?chi ldh ope .o rg .ph   

 

Creswell, J. D., & Creswell, J. W. (2018). Research Design: 

Qualitative, quantitative, and mixed methods approach. Retrieved 

from https://cmc.mar mot.org/Record/.b57516595 

 

Edmonds, A. & Kennedy, T. (2017). An Applied Guide to Research 

Designs: Quantitative, Qualitative, and Mixed Methods. Retrieved 

from https://methods.sagepub. com/Book/an-applied guide-to- 

research designs 

 

Habaasa, G., Lilian, A., & Samson, T. (2020). Factors Affecting 

Students’ Achievements in Secondary Schools in Developing 

Count r ies :   A   rapid  systematic  review.  Retr ieved  

from https://content.iospress.com/articles/statistical-journal-of-the-ia 

os/sji200713 

 

Hasson, M., & Farnan, T. (2018). Get Out Now: Why You Should 

Pull Your Child from Public School Before It's Too Late. Retrieved 

from https://books.google.com.ph/books 

 

Hendrix, E. (2019). How your surroundings affect the way you 

s t u d y .  R e t r i e v e d f r o m  

https://www.ucas.com/connect/blogs/how-your-surroundings-affect- 

way-you-study 

 

Jiang, P. (2021). Gender differences in mathematics academic 

performance of high school students in western China. Journal of 

P h y s i c s :     C o n f e r e n c e     S e r i e s .     R e t r i e v e d  

from https://iopscience.iop.org/article/10.1088/1742-6596/1978/1/0 

12038 

 

Johnson, Z. (2020). Using Blended Learning to Improve the 

Mathematics Achievement of Students with High Incidence 

Disabilities in an Alternative Education School. Learning Sciences 

D i s s e r t a t i o n s .  R e t r i e v e d 

from h t t p s : / / schol a rwo rks .g su . ed u/ l td_ di s s /10 /   

 

Lee, C. Y. & Kung, H. Y. (2018). Math Self-Concept and 

Mathematics Achievement: Examining Gender Variation and 

Reciprocal Relations among Junior High School Students in Taiwan. 

R e t r i e v e d  f r o m   

https://www.ejmste.com/article/math-selfconcept-and-mathematics- 

achievement%20examining-gender-variation-andreciprocal-relations 

 

Liu, X., He, W., Zhao, L., & Hong, J. (2021). Gender Differences in 

Self-regulated Online Learning During the COVID-19 Lockdown. 

F r o n t i e r s  

Psychology.https://www.frontiersin.org/articles/10.3389/fpsyg.2021. 

752131/full 

 

Lynch, M. (2017). The Absence of Internet at Home is a Problem for 

Some S tud en t s .  The Edvo ca t e .  Re t r i ev ed  from 

https://www.theedadvocate.org/the-absence-of-internetat-home-is-a- 

p r o b l e m - f o r - s o m e - 

students/?fbclid=IwAR2MY8TYRs6QvykblHUIgW3kW8gEhwT86 

uhIrvcpphOiiwxzGS6B8ytUxS8 

 

Mamolo, L. A. (2022, January). Online Learning and Students’ 

Mathematics Motivation, Self-Efficacy, and Anxiety in the “New 

N o r m a l ” .  R e t r i e v e d f r o m  

https://www.hindawi.com/journals/edri/2022/9439634/ 

 

Masitoh, L. F., & Fitriyani, H. (2018). Improving students’ 

mathematics self-efficacy through problem-based learning. 

http://www.researchgate.net/publication/340067274_Investigating_Learne
http://www.scribbr.com/%E2%80%8B%E2%80%8B%E2%258
http://www.researchgate.net/publication/317525957_Four_key_cha
http://www.ucas.com/connect/blogs/how-your-surroundings-affect-
http://www.ejmste.com/article/math-selfconcept-and-mathematics-
http://www.frontiersin.org/articles/10.3389/fpsyg.2021
http://www.theedadvocate.org/the-absence-of-internetat-home-is-a-
http://www.hindawi.com/journals/edri/2022/9439634/


Psych Educ,2023, 6: 674-688, Document ID: PEMJ475, doi:10.5281/zenodo.7502702, ISSN 2822-4353 

Research Article  

Alojado et al. 688/688 

 

 

Malikussaleh Journal of Mathematics Learning, 1(1), 26–30 

 
McDonough, I.K., Roychowdhury, P. & Dhamija, G. (2021). 

Measuring the Dynamics of the Achievement Gap Between Public 

and Private School Students During Early      Life in India. Journal 

o f L a b o r R e s e a r c h . R e t r i e v e d f r o m  

https://link.springer.comarticle/10.1007/s12122-020-09307-2#citeas 

 

McLeod S. (2018). Questionnaire: Definition, examples, design and 

t y p e s . R e t r i e v e d f r o m  

https://www.simplypsychology.org/questionnaires.html 

 

Mete, J. & Sahin, S. (2021). A Brief Study on Descriptive Research: 

Its Nature and Application in Social Science. Retrieved from 

https://iarj.in/ index.php/ijrah/article/view-/38/37 

 

Moliner, L., Alegre, F., & Valentin, G. (2022). The COVID-19 

Pandemic’s Impact on 9th-Grade Students’ Mathematics 

A c h i e v e m e n t s .  R e t r i e v e d f r o m  

h t tp s : / /pd f .eu - j e r . co m/EUJER_ 11_2 _835 .pd f   

 

Musaddiq, T., Stange, K., Bacher-Hicks, A., & Goodman, J. (2021). 

The pandemic’s  effect on demand for public schools, 

homeschooling, and private schools.  Retrieved from 

https://www.nber.org/system/files/working_papers/w29262/ 

w29262.pdf 

 

National Privacy Commission. (2020). Online Learning Guidelines 

Issued to Help Protect Student Privacy and Reduce Data Breaches in 

S c h o o l s .  R e t r i e v e d f r o m  

https://www.privacy.gov.ph/2020/09/online-learning-guidelines-issu 

ed-to-help -protect-student-privacy-and-reduce-data-breaches-in- 

schools/ 

 

Okyere, M. (2019). Effects of school type and gender on student’s 

self-concept   and    Mathematics    achievement.    Research    Gate. 

R e t r i e v e d f r o m   

https://www.researchgate.net/publication/334123071_Effects_of_sc 

h o o l _ t y p e _ a n d _ g e n d e r _ o n _ s t u d e n t ' s _ s e l f - 

con cep t_and_ math emat ic s_ach iev ement   

 

Peteros, E., Gamboa, A., Etcuban, J. O., Dinauanao, A., Sitory, R., 

& Arcadio, R. (2019). Factors Affecting Mathematics Performance 

of  Junior  High  School  Students.  Retr ieved  from 

https://www.iejme.com/download/factors-affecting-mathematics-per 

formance-of-junior-high-school-students-5938.pdf 

 

Philippine Statistics Authority. (2022). Men and Women in the 

Philippines. Retrieved from https://psa.gov.ph/gender-stat/wmf 

 

Silva, K. M., et. al. (2018). Attitudes Towards Learning 

Mathematics that Affects the Performances Among Grade 12 

Students in Negros Oriental State University. Retrieved from 

https://www.researchgate.net/profile/CraigRefugio/publication/3255 

29331.pdf 

 

Suero, J. B., & Fabro, C. K. (2017). STEM as the most preferred 

strand of Senior High School Students’. Retrieved from 

https://www.academia.edu/41786244/STEM_as_the_most_preferred 

_strand_of_Senior_High_School_Students 

 
UNESCO. (2021). Education: From disruption to recovery. 

Retrieved from https://-en.unesco.org/covid19/educationresponse 

 

University of Wisconsin-Madison. (2020). Blended Learning 

B a r r i e r s  an d  C h a l l e n g e s .  R e t r i e v e d  f r o m  

h t tp s : / /b l end edtoolk i t .wi sc .ed u/wh at /ba r r i e r s /   

 

Wahono, B., Lin, P., & Chang, CY. (2020). Evidence of STEM 

enactment effectiveness in Asian student learning outcomes. 

International Journal of STEM Education. Retrieved from 

https://doi.org/10.1186/s40594-020-002 

 

Affiliations and Corresponding Information 
 

Olsen B. Alojado 

Kabankalan Catholic College, Philippines 

Paul Melcar C. Paglomutan 

Kabankalan Catholic College, Philippines 

Lexie E. Perez 

Kabankalan Catholic College, Philippines 

Zyrah I. Desusa 

Kabankalan Catholic College, Philippines 

Mary Jane L. Jampolina 

Kabankalan Catholic College, Philippines 

Rechelle S. Enguillo 

Kabankalan Catholic College, Philippines 

Mary Christine Joy A. Siplao 

Kabankalan Catholic College, Philippines 

 

http://www.simplypsychology.org/questionnaires.html
http://www.nber.org/system/files/working_papers/w29262/
http://www.privacy.gov.ph/2020/09/online-learning-guidelines-issu
http://www.researchgate.net/publication/334123071_Effects_of_sc
http://www.iejme.com/download/factors-affecting-mathematics-per
http://www.researchgate.net/profile/CraigRefugio/publication/3255
http://www.academia.edu/41786244/STEM_as_the_most_preferred

