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Abstract

This study, entitled “Benefits and Drawbacks of Collaboration in an Integrated School,” aimed to determine the impact
on teachers in an integrated school in terms of professional development, enhancement of instructional design,
improvement of professional task/related teaching tasks, and support from colleagues and administration at
Congressional District I, Division of Nueva Ecija. The study used a descriptive-correlational design. Participants were
purposively selected using total enumeration to meet the objective of the study, with a total of 199, as follows: 9 school
heads, 69 elementary teachers, and 121 junior high school teachers of respective integrated schools in CD 1. Survey
questionnaires were the main instruments to gather needed data. The findings of the study are: teachers from integrated
schools belonged to the ages 31-35, female, and married. They had a Master's Degree, taught Grade 5 pupils, and were
permanent in a plantilla position. Using Spearman's rho analysis at p < 0.05 (2-tailed), the highest educational
attainment was significantly related to the benefits and drawbacks of collaboration. The grade level taught was
significantly related to the drawbacks of collaboration, particularly in terms of support from colleagues and
administration. Furthermore, there was a significant relationship between the benefits of collaboration, such as
enhancement of instructional design, and the drawbacks, including professional development, enhancement of
instructional design, improvement of professional tasks, and support from colleagues and administration. Moreover,
there were significant differences in the responses of elementary teachers, Junior high school teachers, and school
heads regarding their perceptions of the benefits and drawbacks of collaboration in terms of improving professional
tasks and receiving support from colleagues and administration.

Keywords: Collaboration, Integrated School, Professional Development, Instructional Design, Teacher Support

Introduction

Collaboration helps teachers find solutions to problems by resolving misunderstandings and clarifying assumptions through peer
instruction or peer teaching and learning. It has been demonstrated in numerous study studies to aid teachers in developing higher-level
thinking, communication, and self-management skills, as well as fostering interactions, improving self-esteem and responsibility, and
increasing exposure to multiple perspectives, thereby enhancing readiness for instructional needs. Teachers are widely recognized as
the most significant in-school factor influencing student success, satisfaction, and achievement, and teacher well-being is intimately
linked to the quality of their work (CESE, 2014). As a result, teacher well-being is important for the future of education.

Teacher collaborations have been shown to be successful in studies, with teachers demonstrating a strong commitment to consistency
in professional development, guidance in improving instructional design, support from colleagues and administrators, and interactions
among teachers in an atmosphere of trust and mutual understanding. According to the studies, effective implementation of teacher
collaboration requires commitment, guidance, support, and trust. Teacher collaboration has also been shown to support professional
knowledge development in studies.

According to Pawan and Ortloff (2018) and Stanley (2015), when teachers succeed in collaborating, specific types of activities will
arise. Teachers, for example, may gain feedback from their colleagues, reflect on their instructional strategies, and create creative and
innovative teaching techniques through successful cooperation on professional tasks (Goddard & Tschannen-Moran, 2017).
Importantly, collaborative learning experiences can enable teachers to be more competent in terms of improving student learning than
isolated work (Cajkler, Wood, Norton, & Pedder, 2014; Printy, 2018).

Teacher collaborations are complex because of their involvement in an organizational sense, collegiality, mutual trust amongst teachers
in engaging in dialogue and sharing experiences, teacher autonomy, and a critical focus on collaboration.

Based on the studyers' personal experiences, collaborating with peers in teaching is incredibly challenging due to a variety of factors
that have a significant impact on achieving goals that help students improve their academic performance. It is very difficult to overcome
time and personality differences, as well as the exchange of ideas and shared goals. Collaboration has numerous advantages, especially
for teachers who can use it to improve social skills and implement self-reflection strategies that lead to positive outcomes. However,
considering the advantages, peer collaboration has a disadvantage. Some were unable to share their thoughts or handle time effectively
and viewed others as rivals for potential advancement.

That is why the studyer wants to conduct this study because of the situations, problems, and scenarios she mentioned above. The
studyer aims to identify other variables of benefits and drawbacks of collaboration in integrated schools in Congressional District I, in
the Division of Nueva Ecija, specifically in terms of professional development, enhancement of instructional design, improvement of
professional/teaching-related tasks, and support from colleagues and administration.
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Study Questions

This study specifically examined the Benefits and Drawbacks of Collaboration in integrated schools. It answered the following
questions:

1. How may the profile of the respondents be described in terms of their:
1.1. age;
1.2. gender;
1.3. civil status;
1.4. highest educational attainment;
1.5. grade level assigned; and
1.6. plantilla position?
2. How may the benefits of collaboration in an integrated school be described in terms of:
2.1. professional development;
2.2. guidance in enhancing teachers’ instructional design;
2.3. improvement of professional task; and
2.4. support from colleagues and administration?
3. How may the drawbacks of collaboration in an integrated school be described in terms of:
3.1. professional development;
3.2. guidance in enhancing teachers’ instructional design;
3.3. improvement of professional task; and
3.4. support from colleagues and administration?
4. TIs there a significant relationship between the profile of the respondents and the benefits of collaboration in an integrated
school?
5. Is there a significant relationship between the profile of the respondents and drawbacks of collaboration in an integrated
school?
6. Is there a significant relationship between the benefits and drawbacks of collaboration in an integrated school?
7. Is there a significant difference between the benefits and drawbacks of collaboration in an integrated school as assessed
by elementary and junior high school teachers?

Methodology
Study Design

In this study, the descriptive study method was used to describe the correlation between the variables regarding the benefits and
drawbacks of collaboration.

Ariola (2016) stated that a descriptive study describes current events and that questions posed are based on present phenomena or state
of affairs. A descriptive study is one in which information is collected without altering the environment (i.e., nothing is manipulated).
It is used to obtain information concerning the current status of the phenomena to describe "what exists" with respect to variables or
conditions in a situation. The methods involved range from surveys, which describe the status quo, to correlation studies, which
investigate the relationship between variables, to developmental studies, which seek to determine changes over time. Sometimes these
are referred to as “correlational” or “observational” studies. In a human study, a descriptive study can provide information about the
naturally occurring health status, behavior, attitudes, or other characteristics of a particular group. Descriptive studies are also conducted
to demonstrate associations or relationships between things in the world around you.

Respondents

The total respondents of the study was 190, composed of 121 elementary teachers and 69 junior high school teachers in the
Congressional District I of Nueva Ecija. Additionally, the nine school heads served as validators of the participants’ responses regarding
collaboration in an integrated school. They were selected using a purposive sampling procedure in accordance with the objectives of
the study.

Total population sampling is a type of purposive sampling where the whole population of interest (i.e., a group whose members all
share a given characteristic) is studied. The survey method requires the researcher to have prior knowledge of the study's purpose so
that they can properly choose and approach eligible participants.

The researcher used total sampling because she wanted to access the whole population of participants/respondents of the study.

The official lists of integrated schools in Congressional District 1 were utilized in the Schools Division of the Office of Nueva Ecija,
for a total of 9 Integrated schools.

The distribution of participants was shown in Table 1 as follows:
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Table 1. Distribution of Participants

Integrated School Junior High School Teachers  Elementary Teachers  School Heads

1 Maybubong Integrated School, Guimba 7 13 1
2 San Pascual Integrated School, Talavera North 7 13 1
3 Bunol Integrated School, Guimba 7 11 1
4 San Alejandro Integrated School, Quezon 8 13 1
5 San Andres 1 Integrated School, Guimba 8 10 1
6  San Bernardino Integrated School, Guimba 8 12 1
7  Bakal II Integrated School, Talavera North 8 16 1
8  Quezon Integrated School, Quezon 8 16 1
9  San Juan Integrated School, Aliaga 8 17 1

TOTAL 69 121 9

Instrument

To gather the needed data, a survey questionnaire was utilized as the main instrument of the study.

The study used a self-made questionnaire. The questionnaire had three parts. The first part of the instrument shows the profile of
respondents. The next part was intended for the self-evaluation on the benefits of collaboration, and the last part for the drawbacks of
collaboration. The respondents were guided using the following ratings scale: 4-3.25 — 4.00 - Always, 3- 2.50 — 3.24 - Often, 2- 1.75 —
2.49-Sometimes, 1-1.00 — 1.74-Almost Never.

Procedure

Permission to gather data was secured from the Schools Division Superintendent of Nueva Ecija to allow her to distribute the
questionnaire to the respondents of the study. The distributions of the questionnaire were done using Google Forms. The researcher
collected the data, tabulated it, and subjected it to statistical analysis for interpretation and presentation.

Data Analysis

Frequency and percentage distribution were used to determine the profile of respondents. The weighted mean was utilized to describe
the respondents’ work motivation factor using the following guide:

Spearman’s rho and Pearson's r for correlation were employed to determine the relationship between variables.
Results and Discussion
1. Profile of Teacher-Respondents

Table 2. Profile of the Teacher Respondents

Profile Frequency Percent
Age
25-30 years 44 232
31-35 years 59 31.2
36-40 years 44 232
41-above 43 22.6
Total 190 100.0
Gender
Male 51 26.8
Female 139 73.2
Total 190 100.0
Civil Status
Single 67 353
Married 84 44.2
Separated 27 14.2
Widow/er 12 6.3
Total 190 100.0
Highest Educational Attainment
Bachelor’s degree 34 17.9
with MA units 61 32.1
MA Grad 93 48.9
Ph.D units 2 1.1
Ph.d Grad 0 0.0
Total 190 100.0
Grade Level Taught
Grade 4 46 242
Grade 5 52 27.4
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Grade 6 23 12.1

Grade 7 9 4.7

Grade 8 24 12.6

Grade 9 23 12.1

Grade 10 13 6.8
Total 190 100.0

Plantilla Position

Teacher I 98 51.6

Teacher 11 3 1.6

Teacher 111 80 42.1

Master Teacher I 9 4.7
Total 190 100.0

Age

Table 2 presents the data on the teacher profile. In terms of age, 59 individuals, or 31.1%, were aged 31-35 years, 44 individuals, or
23.2%, were aged 25-30 years and 36-40 years, and 43 individuals, or 22.6%, were aged 41 years and above.

The majority of respondents considered themselves middle-aged teachers and mature enough to handle classes and collaborate with
others for the continuous development and improvement of teaching and learning materials/resources for learners, as the main
beneficiaries.

According to Hundred (2020), the age of the teacher does not matter in terms of collaborating with others. Different age levels learn
naturally from each other, and they are all free to share their ideas, experiences, and learn as well by collaborating.

Gender

With regards to gender, as shown in Table 2, almost half, 139 or 73.2% of the respondent-teachers are female, while 51 or 26.8% are
male.

The teaching profession remains predominantly female-dominated. This was supported by Santiago's (2018) study, which confirmed
that there are more female teachers than male teachers in private and public schools.

School teaching has long been associated with women. This has been an ideological link between women’s domestic role and their
career as a school teacher as an extension of motherhood (Ullah, 2015).

Civil Status

Table 2 projected the profile of the teachers in terms of civil status, with 84 or 44.2% already married, 67 or 35.3% still single, 27 or
14.2% separated, and 12 or 6.2% widowed.

This implies that the majority of teachers before entering the teaching profession were already married, and this civil status is considered
suitable and appropriate in the teaching profession, considering them as a second parent who also plays a significant role in giving
guidance, love, and care to their students.

According to Alufohai and Ibhafidon (2015), married teachers performed better than single, widowed, and separated teachers and had
a positive impact on the students’ academic performance.

Highest Educational Attainment

As gleaned in Table 2, the majority, 93 or 48.9% of the teachers in integrated schools in CD I had Master’s Degree, followed by 61 or
32.15% with MA units, 34 or 17.9% graduated in Bachelor’s degree, and only 2 or 1.1 % earned Ph.D/EdD units.

Findings revealed that respondents, even those with busy schedules or working as teachers, still pursued higher levels of education for
personal and professional growth and development.

Teachers who pursue higher educational levels showed a willingness to share more ideas, actively participated in sharing their beliefs
and vision, and are ready to work cooperatively in forming learning communities (Shih-Hsiung Liu, 2017).

Grade Level Taught

Based on the data presented in Table 2, there are 52 or 27.4% who taught Grade 5, 46 or 24.2% taught Grade 4, 24 or 12.6% taught
Grade 8, 23 or 12.1% taught Grade 6 and Grade 9, 13 or 6.8% taught Grade 10, and 9 or 4.7% taught Grade 10.

Findings show that the majority of the teachers taught at the elementary level, as they teach in Grades 4 to 6.

It also shows that there is a limited number of teachers in Junior High School since the implementation of integrated schools is new
and has been operated for only a minimum number of years, up to the present, considering the limited number of enrollees.

It is well acknowledged that teachers are the most important in-school factor contributing to student success, satisfaction, and
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achievement, and that teacher wellbeing is deeply connected to the quality of their work (CESE, 2014).

Studies from Erickson et al. (2015) and Puchner and Taylor (2016), have shown the successful experiences of teacher collaborations,
such as teachers’ strong commitment to consistency in professional development guidance in enhancing teachers’ instructional design,
support from colleagues and administrators, and interactions among teachers in an atmosphere of trust and mutual understanding. The
above studies revealed that commitment, guidance, support, and trust lead to the successful implementation of teacher collaboration.
Studies have also shown the benefits of teacher collaborations on professional knowledge development (Burke, 2013; Egodawatte,
McDougall, & Stoilescu, 2018; Nelson, 2018). Specific types of activities can emerge when teachers succeed in collaborating (Pawan
& Ortloff, 2011; Stanley, 2015).

Plantilla Position

And with the plantilla position, Table 2 shows that there are 98 or 51.6% who were Teacher I, 3 or 1.6% who were Teacher II, 80 or
42.1% who were Teacher III, and 9 or 4.7% who were Master Teacher 1.

These findings confirmed that all teaching personnel in public schools had a position in the plantilla of permanent personnel. Teachers
are eligible to practice their teaching profession in accordance with guidelines and principles, and in satisfaction of the mission, vision,
and core values implemented by the Department of Education in all public schools.

As per Memorandum Circular No. 14, s. 2018 of Civil Service Commission (CSC) Resolution No. 1701009 o0 2017 Omnibus Rules on
Appointments and Other Human Resource Actions (ORAOHRA) under Section 9-Permanent position Plantilla-a an appointment issued
to a person who meets all the qualification requirements of the position to which he/she is being appointed to, including the appropriate
eligibility, in accordance with the provisions of law, rules, and standards promulgated in pursuance thereof.

Benefits of Collaboration

Table 3. Benefits of Collaboration in an Integrated School in Terms of Professional Development
Elem Teachers JHS Teachers School HEADS
WM VD WM VD WM VD

Professional Development
1. Guide each other in reading professional literature. 3.58  Always 3.59 Always 3.50 Always
2. En_gaging. in informal dialogue with your colleagues on how to improve 387 Always 390 Always 390 Always
teaching during lunch or coffee break.
3. Shift on a shared set of values during collaboration. 3.73  Always 3.80 Always 3.80 Always
4. Assist the school in crea.ting and sharing common beliefs and values by 374 Always  3.80 Always 370 Always
brainstorming and collaborating.
5. Guide each other in engaging advance learning during LAC Session or
INSET.
6. Join in workshop, educational meeting, and supervision for the development
of teachers’ knowledge and understanding.
7. Participate in promoting the sense of
adaptability in curriculum change during formal or informal dialogue with your  3.79  Always 3.86 Always 3.80 Always
colleague.
8. Compliant when being facilitated by a “More knowledgeable other” while
strengthening peer to peer relationship during discussion of education-related  3.64  Always 3.74 Always 3.70 Always
topics.
9. Take interest in educational conferences or seminars (where teachers and/or
studyers present their study results and discuss educational problems).
10. Participation in a network of teachers formed specifically for the
professional development of teachers.

Average wm 3.69 Always 3.76 Always 3.65 Always
Enhancement of Instructional Design
1. The teachers conduct collaborative activities in developing programs for the
learners.
2. The teachers collaborate in designing instructional material suited to the
learning needs of the learners.
3. The teachers are correcting each other about
the development of instructional materials.
4. The teachers give assessment to each other about the teaching methods
implemented to the learners during the teacher to teacher classroom observation.
5. The teachers supervise the learning development of students by providing
their previous performance record to their new adviser.
6. The teachers conduct mentoring and/or peer observation and coaching, as part
of a formal school arrangement
7. The teachers share reliable instructional resources when creating effectiveand  3.79  Always 3.84 Always 3.90 Always

3.60  Always 3.59 Always 3.60 Always

3.58  Always 3.81 Always 3.50 Always

3.74  Always 3.68 Always 3.60 Always

3.64  Always 3.78 Always 3.40 Always

3.83  Always  3.91 Always 3.50 Always
3.74  Always  3.81 Always 3.90 Always
3.80 Always  3.80 Always 3.90 Always
3.50  Always 3.70 Always 3.70 Always
3.59  Always 3.59 Always 3.70 Always

4.00 Always  4.00 Always 3.80 Always
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interesting instructional materials with their colleagues.

8.The teachers’ guide their colleagues in

obtaining digital sources for the improvement of their instructional materials

9. The teachers educate their co-teachers in proper interpretation of rules in
making instructional materials

10. The teachers show the proper assessment and evaluation of learners’

370  Always  3.72 Always 3.90 Always

372 Always  3.78 Always 3.90 Always

performance based 370  Always  3.75 Always 3.40 Always
on the given instructional materials to their colleague especially to the beginner.

Average wm 3.74  Always  3.79 Always 3.76 Always
Improvement of Professional Task/Teaching Related Task
1.The teachers assist each other in facilitation of school related programs. 4.00 Always 4.00 Always 4.00 Always
iti”f]ﬁ?e St'eachers collaborate to supplement the needs of the program and 380  Always  3.80 Always 350 Always

3. The teachers conduct brainstorming to formulate a solution for the possible
problem arises during the programs and activities.

4. The teachers are willing to share their contact person or market that can assist
the proper organization of programs.

5. The teachers are prompt to share their professional expertise for the operation
and mobilization of materials needed in the program and activities

6. The teachers are sharing in responsibility for the given task. 398  Always 3.75 Always 3.80 Always
7. The teachers conduct assessment on the possible outcome of task. 3.79  Always 3.83 Always 3.60 Always
8. The teachers participate in the evaluation of validity and reliability of the task

in the personal :nd pr(I))fessional growth of school stazf. v 3.83  Always 3.81 Always 3.30 Always
9. The teachers team up to explore options to acquire financial aid needed for
the activities.

10. The teachers cooperate with other schools in the proper improvement of
program assigned to them.

3.80  Always 3.80 Always 3.70 Always
390 Always 391 Always 3.90 Always

3.70  Always 3.71 Always 3.70 Always

3.88  Always 3.83 Always 3.50 Always

3.75  Always 3.78 Always 3.30 Always

Average wm 3.84  Always 3.82 Always 3.63 Always
Support from Colleagues and Administration
1. The teachers allow and support diverse perspective to develop positive
outcomes for school operations.
2. The teachers collaboratively participate in any activities necessary for the
school improvement.
3. The teachers display positive body language and enthusiasm when
exchanging of ideas during brainstorming and collaborations.
4.The teachers provide words of encouragement and gestures of reassurance to
their colleagues during problem solving.
5. Senior teachers and I serve as confidants and counselor in meeting day to day
challenges.
S(.)Hgal;uze.lchers show emphatic concerns regarding to the needs of their 356 Always 390 Always 350 Always
7. The teachers develop and fulfill clear roles during collaboration. 3.54  Always  3.71 Always 2.80 Often
8. The teachers establish a positive enViror}ment to encourage experience sharing 350 Always 39] Always 270 Often
of every teacher for the safe exchange of ideas.
9. The teachers build trust and safety about opening up and disclosing one’s
problems during collaboration.
10. The teachers promote a sense of belonging in the community regardless of
the years in service in the field.

3.32  Always 3.49 Always 3.30 Always
3.54  Always 3.59 Always 3.30 Always
3.82  Always 3.90 Always 3.50 Always
3.88  Always 3.90 Always 3.70 Always

3.69  Always 3.71 Always 3.30 Always

3.59  Always 3.74 Always 2.90 Often

344  Always 3.87 Always 2.60 Often
Average wm 3.60  Always 3.77 Always 3.16 Often

Legend: 1.00-1.74 —Almost Never, 1.75-2.49 — Sometimes, 2.50 3.24 — Often, 3.25-4.00 — Always

Professional Development

Table 3 shows the benefits of collaboration in an integrated school in terms of Professional Development. According to the table, the
elementary teachers who received professional development had an average of 3.69, while junior high school teachers had a mean of
3.76, both of which were interpreted as “Always”, with an overall mean of 3.71 among teachers, also interpreted as “Always”. Both
elementary and JHS teachers who were “Engaging in informal dialogue with their colleagues on how to improve teaching during lunch
or coffee break” got the highest mean of 3.87 and 3.90, respectively, and both were interpreted as “Always”. Teachers' “Guide each
other in reading professional literature and join in workshop, educational meeting, and supervision for the development of teachers’
knowledge and understanding” got the lowest mean of 3.58 and 3.59, and both were interpreted as “Always”.

Among the School heads, professional development got an average of 3.65 and was interpreted as “Always”. “Engaging in informal
dialogue with your colleagues on how to improve teaching during lunch or coffee break™ received the highest mean of 3.90, while
“Participation in a network of teachers formed specifically for the professional development of teachers” had the lowest mean of 3.40,
both of which were interpreted as “Always”.
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The findings revealed that elementary teachers, JHS teachers, and the School Head have the same assessment of collaboration as always
beneficial to all teachers in Integrated Schools at CD I. The teacher are more engaging in assisting their colleagues in their respective
areas and those under in the same school premises where they can serve. The teachers in both elementary and junior high school are
always participating in promoting and adapting to the change of curriculum to show their set of values in sharing and creating common
beliefs during collaborations. The LAC sessions of school insets are the primary networks of collaboration among teachers in their
respective areas and school environments, where they can engage in advanced learning and form professional development to improve
the teaching and learning curriculum, satisfying learners’ needs and enhancing performance.

Here are some of the responses from the interviews conducted by the researcher:

“Collaboration is very essential to us teachers because, it will helps us to improve our expertise in teaching by means of adapting to
shared knowledge, ideas and different strategies and methodologies used by other teachers in imparting quality education and help us
improve our personal and professional development.”

“In collaborating with other, it is very helpful for me especially to adopt new strategies to integrate in my teaching.”

According to Kafyulilo (2014), teachers’ professional development through collaboration has been reported to be effective for the
improvement of schools’ performance and students’ learning outcomes in all curriculum subjects. The study identified four main forms
of teachers’ collaboration for professional development, including community of practice, lesson study groups, professional learning
communities, and teacher design teams.

Enhancement Instructional Design

Regarding the benefits of collaboration in terms of instructional design enhancement, the average weighted mean for elementary
teachers was 3.74, while that for junior high school teachers was 3.79, both interpreted as “always”. The teachers conduct mentoring
and/or peer observation and coaching as part of a formal school arrangement, which received the highest rating of 4.00 and is interpreted
as “always,” as assessed by both elementary and junior high school teachers. On the other hand, the teachers gives assessment to each
other about the teaching methods implemented to the learners during the teacher to teacher classroom observation, as assessed by
elementary teacher as lowest mean 3.50 and the teachers supervise the learning development of students by providing their previous
performance record to their new adviser, got lowest mean of 3.59 as assessed by those in JHS but still both interpreted as “Always”.

For the assessment made by the School Head, five items had the highest mean of 3.90 and were interpreted as “Always”. The teacher
collaborates in designing instructional materials suited to the learning needs and educates their co-teachers in the proper interpretation
of rules for creating instructional materials. Whereas, the teachers demonstrate the proper assessment and evaluation of learners’
performance based on the given instructional materials to their colleagues, especially to beginners, with a mean of 3.40, interpreted as
“Always”.

The findings revealed that all of the respondents' assessments on the benefits of collaboration have always helped teachers to enhance
their instructional design through mentoring and coaching since they have plenty of options for accessibility of sharing to better enhance
and design instructional materials with complete packages of learning activities, assessment, and evaluation materials towards
improvement of students’ academic performance. Collaboration and peer mentoring in their respective areas would be much effective.

In the interview conducted among the respondents, they claimed:

“For me, collaboration on work, programs, and activities help me to enhance learning activities as to modify in most easiest and
simplest way with the help of others and their ideas.”

“Yes, it is very helpful especially during collaboration per learning area to focus on the most learning needs and priorities to address.”

“Through collaboration, it helps me to understand the difficulties and struggles of students in different levels and on how to address
the issues by enhancing instructional materials suited to their learning needs.”

Therefore, the findings concluded that teachers from integrated schools, together with their respective school heads, have same
perspective on the guidance in enhancing teachers’ instructional design as they perform in a collaborative way in the different programs
and activities in the school, for the betterment of all learners, including pupils, towards better academic performance.

Elisabeth and Kyndt (2015) found possible negative consequences of teacher collaboration, illustrating that teachers may experience
competitiveness, an increased workload, a loss of autonomy, and tensions that can escalate into conflicts during teacher collaboration
because of groupthink.

A long-lasting commitment with a vision and relationships based on trust (e.g., with colleagues and school administrators) can enhance
the quality of teacher collaborations by building a stronger sense of community, emotional attachment, and empathic concerns regarding
others’ needs, which are identified by teachers as high-level professional competence in teacher collaborations (Tseng & Kuo, 2014).
Vangrieken et al. (2015) reviewed literature related to teacher collaboration and indicated the actions facilitating collaborations (e.g.,
realizing task interdependence, developing clear roles for the team members, and a defined focus for collaboration).
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In addition, group-level interventions (e.g., primarily focused on group members’ composition) and structural supports (e.g., scheduling
adequate time for collaboration and structuring collaboration meetings formally) appear to be key points of action for facilitating teacher
collaboration. Thus, the experiences of success and various barriers in teacher collaboration in teaching teams should be noted.

Furthermore, if teachers can develop specific strategies through interactions in teaching teams and self-reflection when confronting
challenges, they not only achieve collaborative professional development but also enhance student learning.

Improvement of Professional Task/Teaching Related Tasks

With the benefits of collaboration in terms of improving professional tasks and teaching-related tasks, elementary teachers assessed
with a mean score of 3.84, while JHS teachers got a mean score of 3.82, both interpreted as “Always”. The teachers assist in facilitating
school-related programs, with a mean of 4.00, interpreted as “Always”, as assessed by two groups of teachers. However, as assessed
by the teachers in elementary and JHS, the teachers are prompt to share their professional expertise for the operation and mobilization
of materials needed in the program and activities, had the lowest mean of 3.70 and 3.71, respectively, and both were interpreted also
as “Always”.

With the assessment made by the school head, the average mean got 3.63 and interpreted as “Always”. Same with the assessment made
by teachers, the highest mean score of 4.00 and interpreted as “Always for the statement “The teachers assist teach other in facilitation
of school related program” while the statement “The teachers participate in the evaluation of validity and reliability of the task in the
personal and professional growth of school staff.” got the lowest mean of 3.30 and interpreted as “Always”.

The findings revealed that teachers and school heads have almost the same assessment in terms of collaboration in improving
professional tasks and teaching-related tasks, especially in assisting each other and implementing other proper organizational programs.
The teachers help each other in all school programs because they are all under one roof in the school. Assist one another and collaborate
to meet the program's and activities' needs. The teachers are willing to share their professional expertise to cooperate with other schools
for the proper improvement and implementation of the programs assigned to them, resulting in better output of professional tasks and
other teaching-related tasks.

The results were supported by the statements of some teachers dealing with the benefits of collaboration in terms of improvement of
professional tasks/teaching-related tasks, as follows:

“Teachers’ collaboration program like mentoring and peer teaching was a big help for me, most especially I am new in the service, 1
learn a lot from my collaborative team to accomplish the task professionally and to improve my output in more productive way than
before I can do it by my own. This time I can adopt their best teaching methodologies and learn from them with all their expertise.”

“Through collaboration, I will improve my task professionally and other teaching related tasks by adopting the shared knowledge from
my colleagues and I can immediately formulate solutions to my teaching problem and difficulties.”

The findings supported by Tseng and Kuo stated that a long-term commitment to a vision and trust-based relationships will improve
the quality of teacher collaborations by fostering a stronger sense of community, emotional attachment, and empathic concerns about
others' needs, which all teachers identify as high-level professional competence in teacher collaborations.

Leeuwen et al. (2013) found that teachers encountered challenges while organizing collaborative activities, such as designing
appropriate group tasks, composing groups, managing class time, and enhancing and monitoring productive collaboration.

Moreover, Kaendler et al. (2014) found that teacher competencies aimed at fostering the quality of student collaboration, such as
defining learning goals, instructing beneficial student behavior, monitoring, supporting, consolidating, and evaluating students'
interactions.

Support from Colleagues and Administration

The data from Table 3 shows the assessment made by teachers in elementary and JHS, and with their respective school heads on the
support from colleagues and administration. The teacher assessment got an average of 3.60 and 3.77, respectively, and was interpreted
as “Always”. The teacher provided words of encouragement and gestures of reassurance to their colleagues during problem solving, as
assessed by both teachers, who got the highest mean of 3.88 and 3.90, respectively, whereas the teachers who allow and support diverse
perspectives to develop positive outcomes for school operations got the lowest mean of 3.32 and 3.49, and all interpreted as “Always”.

However, School Head assessed the benefits of collaboration towards support from Colleagues and Administration got an average
mean of 3.16 and interpreted as “Often”. Similarly, the assessment of teachers revealed that the teacher provides words of
encouragement and gestures of reassurance to their colleagues during problem-solving, with the highest mean of 3.70, interpreted as
“Always”. Thus, the teachers promote a sense of belonging in the community, regardless of the years in service in the field, with a
mean of 2.60, interpreted as “Often”.

The finding implies that teachers have the same assessment on the benefits of colleagues and administration as always, while the School
Head had assessed often. The teachers believe that collaboration can provide them with support from colleagues and administration
through words of encouragement and gestures of reassurance during problem-solving, as they are familiar with each other, despite
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differences in the grade levels they teach. On the contrary School Head can see to their teachers as often to promote a sense of
belongingness in the community. But still, the school heads agreed that administration and colleagues support collaboration for
teachers. They enable teachers to support diverse perspectives, fostering positive outcomes that contribute to better school development,
improvement, and operations.

In addition, supporting one another shows emphatic concern for all members of the school community, which can build trust and
establish a safe and positive environment. The teachers perceive more support from each other rather than from the School Heads
because they often work together under the instruction of the School Head, whom they view as their superior.

Some of the respondents’ responses support findings of the study, which are as follows:

“In collaboration, I always feel the sense of belongingness and support coming from my colleagues and administrators that really help
me to fulfill my tasks.”

>

“With the support of my co-teachers and School Head I can finish all my tasks with substance than before.’

“It’s very helpful for me if there are supportive School Head and co teachers. It means a lot because I can get ideas from them to be
more effective and creative in teaching.”

According to Ainscow (2016), collaborative school activities are those that encourage non-affiliated organizations to work together on
a common initiative or goal in order to improve student achievement. This can be both rewarding and difficult, particularly for schools
that are dealing with environmental and contextual issues such as poverty and financial constraints. Collaboration among school staff
is administratively supervised, mandatory, implementation-oriented, time- and place-bound, and the outcomes are predictable in
contrived collegiality. Constructed collegiality, on the other hand, is ambiguous, according to Hargreaves (2014).

Moreover, Vangrieken et al. (2015) reviewed the literature on teacher collaboration and identified acts that facilitate collaborations,
such as recognizing task interdependence, creating specific roles for team members, and establishing a collaborative emphasis. Schools
have also shifted to collaboration as a creative tool for change. School principals are increasingly relying on stakeholder engagement
to drive effective school improvement initiatives, such as position extension, improved employee relations, curriculum adoption, data-
driven decision-making, teacher growth, and increased student achievement. These instances illustrate that collaboration can be used
to specific targets, but they also show that collaboration is not the objective in and of itself, but rather a way to achieve specific results.

Drawbacks of Collaboration

Table 4. Drawbacks of Collaboration in an Integrated school in Terms of Professional Development

Elem Teachers JHS Teachers School Heads
WM VD WM VD WM VD

Professional Development
1. The teachers are unable to have quality time and lack of reading 2.20 Sometimes 2.20 Sometimes 2.60 Often
professional literature
2. The teachers’ differences in time frame during coffee or lunch break 2.79 Often 2.80 Often 3.00 Often
resulting of lack in discussion with their colleagues about the teaching
improvement.

3. The presence of teachers existing values and beliefs that causes 2.69 Often 2.70 Often 2.90 Often
disagreement of opinions.

4. Differences in teachers’ subject area and grade level resulting conflict of 2.40 Sometimes 2.39 Sometimes 2.70 Often
sharing resources and professional ideas.

5. Lack of available time of teachers for collective learning discussion 2.20 Sometimes 2.20 Sometimes 2.40 Sometimes
because of being occupied in doing school task and operations.

6. Insufficient funds of school to support all willing teachers to join 2.51 Often 2.65 Often 2.40 Sometimes
workshop and educational program for their professional growth.

7. The teachers stick in traditional way of professional development which  2.56 Often 2.38 Sometimes 2.70 Often

is to take position of working alone.

8. Diverse motivation of teachers in contributing for school-related 2.38 Sometimes 2.20 Sometimes 2.70 Often
challenges such as a few want to work in solitude and prefer to lead

themselves in the problem-solving process.

9. Poor initiatives of teachers to participate in seminars regarding 2.29 Sometimes 2.52 Often 2.70 Often
professional development due to work overload.

10. Changing educational circumstances cause teachers to struggle from 2.48 Sometimes 2.41 Sometimes 2.40 Sometimes
isolation to collaboration regarding to their professional development.

Average wm 245 Sometimes 2.44 Sometimes  2.65 Often
Enhancement of Instructional Design
1. A lot conflicting ideas of every teachers arises during consultations in  2.31  Sometimes 2.29  Sometimes  3.00 Often
developing programs for the students.
2. Lack of materials for teachers in designing instructional material suited to  2.21  Sometimes 2.20 Sometimes 2.60 Often

the learning needs of the learners.
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3. Conflict of ideas between teachers about the instructional materials to be

developed. 2.51 Often 2.51 Often 2.70 Often
4. Misinterpretation in assessment of teaching methods of their co-teachers 2.71 Often 2.71 Often 3.00 Often
on the same grade level and same subject area.

5. The teachers are unable to locate student’s performance due to lack of 2.91 Often 291 Often 3.10 Often
previous records came from their previous teachers.

6. Limited time given for the teachers to collaborate for the enhancement of 2.39  Sometimes 2.36 Sometimes 2.50 Often

instructional design due to their own professional task.
7. Not all instructional resources are suited to the learning needs of the 2.48 Sometimes 2.35 Sometimes 2.30 Sometimes
learners since the teachers came from the different grade level and subject

area.

8. The teachers were not all technology savvy that can immediately adopt  2.59 Often 2.65 Often 2.40 Sometimes
technological changes.

9. Distinct interpretation of every teacher in the rules causing discordance in ~ 2.62 Often 248 Sometimes 2.60 Often

designing of instructional materials.

10. The teachers can’t fully share assessment method because of the 2.57 Often 249 Sometimes 2.80 Often
difference in assessment tool and percentage of performance task based on

the subject area.

Average wm 2.53 Often 2.50 Often 2.70 Often
Improvement of Professional Task/Teaching Related Task
1. Too many teachers trying to lead the group and many of the members are ~ 3.80 Always 3.80 Always 3.70 Always
not willing to just take the backseat.
2. Clash in different working styles of the teachers within the group that 3.30 Always 3.30 Always 3.20 Often
cause factionalism.
3. The teachers are unable to have contingency plan because of the assigned  3.79 Always 3.80 Always 3.60 Always
pile of tasks needed to accomplish in a short period of time.
4. The teachers are unnerved to refer a contact person to the programto avoid ~ 3.79 Always 3.80 Always 3.60 Always
the blame when problem will arise.
5. Lack of trust of the teachers to their colleagues to let them lead some of  3.79 Always 3.80 Always 3.70 Always
the major task of the important programs.
6. Presence of seniority between the teachers existed sometimes when the  3.52 Always 3.84 Always 2.50 Often
task is hard so that the newbie were commanded to accomplish everything.
7. The teachers’ mindset is to meet the deadline of their task especially if 3.38 Always 3.80 Always 2.40 Sometimes
under time pressure and unable to multitask to assess its result.

8. Teachers are different in subject area and grade level causes the evaluation  3.60 Always 3.90 Always 3.30 Always
of the program more personal than for the sake of the group needs for their

growth.

9. The teacher manpower were consumed and being unable to initiate to  3.51 Always 3.77 Always 3.40 Always

think how to solve the financial aid needed for the program as well.
10. The teachers are not familiar to the other school personnel so they cannot ~ 3.31 Always 3.81 Always 3.20 Often
communicate properly.

Average wm 3.58 Always 3.76 Always 3.26 Always
Support from Colleagues and Administration
1. The teachers have to achieve the goals set by others so their brainstorming ~ 3.80 Always 3.80 Always 3.40 Always
is limited only to achieve that certain goal.
2. The teachers with strong personalities often try to dominate the group and  3.69 Always 3.70 Always 3.70 Always
take over the discussion, which may affect team morale.
3. Teachers’ pile of work creates tension in the working area that lessens 3.79 Always 3.80 Always 3.50 Always
the initiative of the members.
4. When collaboration is controlled by administration the teachers are 3.79 Always 3.80 Always 3.60 Always
lacking in motivation to pioneer the given task.
5. Inevitable use of informal power of senior teachers to control the 3.79 Always 3.80 Always 3.50 Always
organization and claim the credit solely for them.
6. Too much meddling of other teacher to each other causing for delay of 3.64 Always 2.97 Often 3.40 Always
works
7. Urgent task need to achieve by the teachers created pressure and 3.80 Always 3.16 Often 3.80 Always
unorganized division of duty among every member.

8. Significant credits on work sometimes create rivalry among the teachers  3.80 Always 2.87 Often 3.60 Always
that builds tension to the organization.
9. Overdo in collaboration and relaying to others to solve a problem can loss ~ 3.62 Always 2.78 Often 3.50 Always
the teachers’ sense of autonomy and independence.
10. Age gap among teachers can cause factionalism due to their diverse 3.60 Always 291 Often 2.50 Often
viewpoint and hobby.

Average wm 3.73 Always 3.36 Always 3.45 Always

Legend.: 1.00-1.74 —Almost Never, 1.75-2.49 — Sometimes, 2.50 3.24 — Ofien, 3.25-4.00 — Always
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Professional Development

Table 4 shows the data on the drawbacks of collaboration in terms of professional development. The average weighted mean, as
assessed by elementary teachers, was 2.45, while that of JHS teachers was 2.44, both of which were interpreted as “Sometimes”. The
teachers’ differences in time frame during coffee or lunch breaks resulted from a lack of discussion with their colleagues about teaching
improvement, rated as having the highest mean by both elementary teachers (2.79) and JHS teachers (2.80), and interpreted as “Often”.
The same applies to the assessment made on the lowest mean, where teachers are unable to have quality time and lack reading of
professional literature, rated as the lowest mean of 2.20 and interpreted as “Sometimes”.

The teachers rated “The teachers’ differences in time frame during coffee or lunch break resulting of lack in discussion with their
colleagues about the teaching improvement” got highest mean of 2.79 and verbally interpreted as “Often” while “lack of available time
of teachers for collective learning discussion because of being occupied in doing school task and operation” and “The teachers are
unable to have quality time and lack of reading professional literature” both rated lowest mean of 2.20 and interpreted as “Sometimes”.

On the School Head assessments, the drawback of collaboration had an average mean of 2.65 and was interpreted as “Often”. The
teachers’ differences in time frame during coffee or lunch break resulting of lack in discussion with their colleagues about the teaching
improvement” got highest mean of 3.00 and interpreted as “Often” while lack of available time of teachers for collective learning
discussion because of being occupied in doing school task and operation and insufficient funds of school to support all willing teachers
to join workshop and educational program for their professional growth got lowest mean of 2.40 and interpreted as “Sometimes”.

The findings indicated that teachers and school heads have nearly identical assessments of the drawbacks of collaboration in terms of
professional development. They both agreed that teachers frequently lack the opportunity to discuss teaching improvement with their
colleagues due to the limited time frame during coffee or lunch breaks. They occasionally have quality time to collaborate with their
colleagues because of the numerous school tasks and operational schedules. And frequently have limited support for financial budgets
and initiatives for training and seminars, which hinder continuous professional growth and development.

Here are some of the responses of the teacher-respondents on the interview:

“As teachers there are some struggles with collaborations because of different time break schedule, and no more time for collaboration
because of busy schedule.”

“Collaboration had big help for us teachers to improve teaching but due to different subjects handle, grade level and time conflict,
better output is very difficult to achieve.”

“One of the problems in achieving better outcome in collaboration was the conflict on values and beliefs of the teachers and also the
term pride in share ideas and knowledge.”

Jonson (2014) confirmed that the drawbacks of teacher collaboration include work intensification, lack of autonomy, interpersonal
conflicts, and factionalism, which are some of the disadvantages of teacher collaboration. However, collaborative interactions enable
teachers to form more networks of relationships, which can aid them in sharing their reflective experiences, resulting in joint practices
that are referred to as a key component of professional growth.

Enhancement of Instructional Design

As gleaned from Table 4, the teacher assessed the drawbacks of collaboration in terms of enhancement, with an average weighted mean
of 2.53 and 2.50, respectively, and interpreted as “Often”. The teachers are unable to locate students’ performance due to lack of
previous records. The previous teacher had the highest mean of 2.91, interpreted as “Often,” while the lack of materials for teachers in
designing instructional materials suited to the learning needs of learners had the lowest means of 2.21 and 2.20, respectively.

On the assessment made by the School Heads, the average weighted mean got 2.70 and interpreted as “Often”. The statement the
teachers are unable to locate students’ performance due to lack of previous records came from their previous teacher got also highest
mean of 3.10 and interpreted as “Often”. While not all instructional resources are suited to the learning needs of the learners since the
teachers came from the different grade level and subject areas got the lowest men of 2.30 and interpreted as “Sometimes”.

The findings revealed that teachers and school head had same assessments on drawbacks of collaboration in terms of enhancement of
instructional design. Because of different grade levels and subject areas handled, the teachers was not easily locate students’
performance due lack of previous records form their previous teachers since they have their different assessment strategies and portfolio
especially among elementary and Junior High School teachers. The teacher were also challenge and difficulties on the assessment of
teaching method use of other teachers because of time conflict and conflict of ideas between the instructional materials to be developed
by grade levels. The identified drawbacks of collaboration in terms of enhancement of instructional designs are, the conflict of teachers
based on grade level subject taught, ideas, limited time frame, willingness of the teachers and poor knowledge in technology.

Due to the differences in instructional design across cultures, teachers in both elementary and junior high schools continue to find ways
to collaborate with others, resulting in better outcomes. Some were only giving suggestions and comments for the enhancement of
instructional design based on their points of view, even if the teachers could not relate to the subject matter taught, as they did not
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belong to or were not experts in the field. And also the teachers have on the same way on based on the guidelines and policies of
Department of Education as their basis on the enhancement of instructional design should they followed such as for format, directions
and flows of lessons/topic but discretion of teacher itself on what strategies and methodologies they should applied.

Responses of teachers on drawbacks of collaboration in terms of enhancement of instructional materials:
“Conflict of time and grade level taught are our major problems to conduct collaboration.”
“One of the problems to achieve success in collaboration was the limited time due to lot of work overload and school paper work.”

“It is very hard to achieve successful collaboration because of conflict of schedule and subject assignment to develop instructional
material.”

In enhancing an instructional design it requires not only the creativity and innovativeness of the teachers but also their trust, support
and openness to each other so that Hargreaves (2015) identified the characteristics of collaborative culture. First, it is being
spontaneously coordinated by teachers and possibly assisted by management. Next, it is voluntary-based, without managerial tension,
development-oriented, and takes place at any time and in any place, with unpredictable outcomes. Contrived collegiality is the third
form of collaborative culture, and it's the polar opposite of the collaborative culture described above.

Time has also been identified as one of the most significant drawbacks to innovation and educational change in the literature on school
reform. Time magnifies the issue of innovation and complicates the introduction of change (Hargreaves, 2015).

Furthermore, Collinson and Cook (2013) described five time-related obstacles to teacher collaboration: insufficient discretionary time
to share, feeling stressed, insufficient discretionary time to learn, a lack of shared time with colleagues, and a lack of a defined time to
share. Teachers also mentioned that they do not have enough common free time to interact and learn during the school day, so learning
and sharing activities are typically done during vacations.

Moreover, Fullan and Hargreaves (2014) also mentioned the problem of overloading, more responsibilities as a result of educational
changes, most of which are linked to social and behavioral issues. Overburdening teachers and administrators is a serious problem.

Improvement of Professional/Teaching Related Task

As shown in Table 4, the average weighted mean was 3.58 and 3.76, both interpreted as “Always”, as assessed by elementary teachers
and JHS teachers, respectively.

The statement “Too many teacher trying to lead the group and many of the members are not willing to just take the backsets’ was rated
highest mean of 3.80 as assesses by elementary teachers and with regards to assessment made by the JHS teacher, the teachers are
different in subject area and grade level causes the evaluation of the program more personal than for the sake of the group needs for
their growth rated as highest mean of 3.90 and bot interpreted as “always”. However, clash in different working styles of the teachers
with the group that cause factionalism got lowest men of 3.30 and interpreted as “Always”

Moreover, the School Head assessment had an average of 3.26 and was interpreted as “Always”. Too many teachers trying to lead the
group and many of the members are not willing to just take back seat got highest mean of 3.70 and interpreted as “Always” and the
teachers’ mindset is to meet the deadline of their task especially if under time pressure and unable to multitask to assess its result got
lowest mean of 2.40 and interpreted as “Sometimes”.

The results meant that both teachers and school heads had the same assessments, even though they were rated differently for each
statement. The elementary teacher and school head both agreed that many teachers wanted to become a leader in collaboration but the
members are not willing to cooperate to produce best output, while JHS got a different highest mean because they are new in the school
setting and they avoid conflict among their senior and superior. They just wanted to comply for the deadline of for compliance purpose
of compliance especially those under time and work pressures. And also teachers’ pile of work creates tension in the working area that
lessens the initiative of the members to finish the task on time.

Teachers’ responses are the following:

1l

“Because of overload it is impossible for me to attend collaborations.’

“Very difficult to achieve, because of many obstacles like time conflict, subject and grade level to collaborate to better improve the
performance as whole.”

“To achieve best output we need to collaborate with enough time and very helpful if it is done per grade level and per subject learning
area to understand the learning needs based on the teachers assessment.”

Collinson and Cook (2013) described five time-related obstacles to teacher collaboration: insufficient discretionary time to share,
feeling stressed, insufficient discretionary time to learn, a lack of shared time with colleagues, and a lack of a defined time to share.
Teachers also mentioned that they do not have enough common free time to interact and learn during the school day, so learning and
sharing activities are typically done during vacations.

Reynalyn T. Lavadia 12/23



Psvch Educ. 2025. 47(1): 1-23. Document ID:2025PEMJ4537. doi:10.70838/pemi.470101. ISSN 2822-4353

In the field of public education, systematic, generalizable school reform programs remain elusive. Many studies have attempted to
isolate factors such as leadership, teacher quality, quality standards, and class size that characterize successful schools. Furthermore,
policy proposals have centered on access, institutionalism, and inequality among various types of children, such as race and economic
disparity (Elmore, 2015). While these efforts are commendable, the school leader continues to search for comprehensive and localizable
ways to leverage needed improvement in the school staff's day-to-day school life.

Support from Colleagues and Administration

As gleaned in table 4, the assessment made by the elementary teachers got average mean of 3.73 while JHS teachers got 3.36 and both
interpreted as “Always”. They both rated highest mean 3.380 the teachers have to achieve goals set by other so their brainstorming is
limited only to achieve that certain goal and interpreted as “Always” whereas elementary teachers on age gap among teachers can cause
factionalism due to their diverse viewpoint and hobby rated lowest mean 3.60 and interpreted as “Always”, Thus, overdo in
collaboration and relaying to other to solve a problem can loss the teachers’ sense of autonomy and independence JHS teachers rated
lowest mean of 2.78 and interpreted as “Often”.

And school heads assessments “Urgent task need to achieve by the teachers created pressure and unorganized division of duty among
every members” got the highest mean of 3.80 and interpreted as “Always whereas “Age gap among teachers can cause factionalism
due to their diverse viewpoints and hobby” with lowest mean of 2.50 and interpreted as “Often”.

The findings revealed that drawbacks of collaboration in terms of support from colleagues and administration constantly arises due to
limited support to achieve certain goals. On the assessment of elementary teachers and JHS teacher, in achievement of goals was limited
in collaboration because of individual differences mostly more problems are arise than accomplishments may be because the
administration controls collaboration, they are the power to control on whom they want to join the group or not. On the assessment of
School head, drawbacks of collaboration was resulted by pressured on the urgent tasks and an unorganized division of duties and
responsibilities, resulting to teachers’ loss of sense of autonomy and independence, causing of delay of works and struggles. The
elementary teachers perceived that an age gap can cause factionalism, as well as among the School Heads, since they have more years
of teaching experience than the JHS students, making it difficult for them to get along with each other. JHS were mostly assigned in
more pile of tasks that a result of collaboration.

As supported in the findings of the students some sentiments of teachers regarding collaborations towards support groups are revealed:

“Collaboration can be achieved if there is a supportive group to achieve the goals, but due to strong personality of other teachers such
as superiority, most of the time it will affect better achievement of the goals resulting to delay of work and accomplishment.”

“It is very hard to collaborate with others especially on the individual behavior and differences of the teachers. Mostly, the tasks were
given to the younger ones and new in the teaching profession. The older teachers want the credits and recognition but lesser
accomplishment. Because of collaboration they have chance to pass their tasks to others.”

The findings were supported by Elisabeth and Kyndt (2015), who confirmed that group-level initiatives mostly focused on the structure
of the group. Institutional supports, such as scheduling sufficient time for collaboration and formally structuring collaboration meetings,
appear to be essential points of action in order to promote teacher collaboration. In addition, Fullan (2015), stated that collaboration is
one of the most misunderstood terms in educational change. Without personal strength in commitment to performance and knowing
the intricacies, collaboration becomes more shape than material.

Relationship between Profile of Teachers and Benefits of Collaboration

The table shows that the highest educational attainment of teachers is significantly related to the benefits of collaboration in terms of
support from colleagues and administration (r = 0.215). This meant that the higher the educational attainment of teachers, the more
they perceived the benefits of collaboration in terms of support from colleagues and administration. The hypothesis of no significant
relationship was rejected.

Table 5. Relationship between Profile of Teachers and Benefits of Collaboration

professional Enhancement of Improvement of support from colleagues and
development instructional design professional task administration
Age 0.166 0.136 -0.057 -0.069
Gender -0.139 -0.057 -0.036 -0.025
Civil Status 0.104 0.163 -0.071 0.079
HEA 0.055 0.095 -0.118 0.215*
Grade Level taught 0.138 0.008 -0.042 0.179

*Correlation is significant at the 0.05 level (2-tailed)

Other profile variables like age, gender, civil status, and grade level taught found had no significant relationship on the benefits of
collaboration. The hypothesis of no significant relationship was accepted.

The findings meant that the teacher with the highest educational attainment could share more ideas and knowledge based on their
experiences and the knowledge gained through studying. They had more experience in collaboration with different people, which
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enabled them to gain and share their expertise in the field or areas of specialization that support colleagues and administration towards
better performance. Therefore, the results concluded that highest educational attainment had a significant relationship with the support
of colleagues and administration.

Collaborative school activities are those that encourage non-affiliated organizations to work together on a common initiative or goal in
order to improve student achievement (Ainscow, 2016).

Collaboration is described as direct interaction between at least two equal parties who voluntarily share decision-making while working
toward a common objective (Cook & Friend, 2014).

Additionally, Mattessich et al. (2018) also described collaboration as a mutually beneficial and well-defined relationship between two
or more organizations for the purpose of achieving a common goal.

Relationship between Profile of Teachers and Drawbacks of Collaboration

The data shows that the highest educational attainment of teachers is significantly related to drawbacks of collaboration in terms of
enhancement of instructional design (-0.229). The hypothesis of no significant relationship is rejected.

Table 6. Relationship between Profile of Teachers and Drawbacks of Collaboration in an Integrated School

professional Enhancement of Improvement of support from colleagues and
development instructional design professional task administration
Age 0.029 -0.067 0.016 -0.133
Gender -0.021 0.104 0.084 -0.007
Civil Status -0.019 -0.045 0.057 -0.100
HEA 0.021 -0.063 0.202" -0.229"
Grade Level taught -0.070 -0.009 0.041 -0.282"

*Correlation is significant at the 0.05 level (2-tailed)

The result meant that the higher the educational attainment of teachers, the more they perceived the drawbacks of collaboration in terms
of improving professional tasks. However, teachers with lower educational attainment are more likely to perceive the drawbacks in
terms of support from colleagues and administration. Those teachers with the highest educational attainment are able to share their
expertise and knowledge towards the improvement of professional tasks more effectively than those with lower educational attainment,
because of the learning they acquired during the attainment of their Graduate School degree, which enables them to share their
knowledge.

Additionally, grade level taught is significantly related to drawbacks of collaboration in terms of support from colleagues and
administration (-0.282). The hypothesis of no significant relationship is rejected. The findings revealed that teachers in the elementary
level are more likely to perceive the drawbacks of collaboration in terms of support from colleagues and administration.

On the other hand, other variables, such as age, gender, and civil status, had no significant relationship with the drawbacks of
collaboration in an integrated school.

Therefore, the results concluded that educational attainment and grade level taught had a significant relationship with the drawbacks
of collaboration, specifically in terms of support from colleagues and administration. Other profile variables, such as age and gender,
did not show significant relationships with the drawbacks of collaboration.

Teacher collaboration has a positive impact on school effectiveness, so it has become a governing principle of educational reforms
(Hargreaves, 2015).0ne of the main factors that affect the teacher collaboration and interaction between teachers can be determined as
school culture

According to Nias et al. (2016), collaborative culture does not mean working together on one task or official organizational meetings.
Collaborative culture is evident in everyday activities, organizational events and ceremonies, during the exchange of ideas and
experiences, and in the analysis of teaching practices. They argue that teachers, while working together, demonstrate trust, openness,
support, and help in everyday activities, and these can be considered as the basic features of collaborative culture.

Hargreaves (2015) claimed that collaboration has negative aspects in its realizations: collaboration carries with it great danger also, in
ways that can be wasteful, harmful, and unproductive for teachers and their students. In addition, Nias et al. (2016) emphasized the
importance of valuing both individuals and groups simultaneously.

Relationship between the Benefits to Drawbacks of Collaboration in an Integrated Schools
Table 7 presents the data on the relationship between the benefits to drawbacks of collaboration in an integrated school.

As shown in the table, there is a significant relationship between benefits of collaboration as to enhancement of instructional design
(.248) and drawbacks as to professional development (-.222), enhancement of instructional design (.248), improvement of professional
task(-.289) and support from colleagues and administration (-.273). The hypothesis of no significant relationship is rejected. The results
imply that the more they perceive the benefits of instructional design enhancement, the more they notice the drawbacks of instructional
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design enhancement, but the less they perceive the drawbacks in professional development, improvement of professional tasks, and
support from colleagues and administration.

Table 7. Relationship between the benefits to drawbacks of collaboration in an integrated school

Drawbacks Benefits of collaboration
professional Enhancement of improvement of  support from colleagues
development  instructional design professional task and administration
professional development 0.182 -0.222" -0.187 -0.137
Enhancement of instructional 0.023 0.248" 0.336™ 0.233"
design
improvement of professional task 0.126 -0.285" -0.289" 0.027
support from colleagues and 0.069 -0.362" -0.154 -0.273*
administration

**Correlation is significant at the 0.01 level (2-tailed)

*Correlation is significant at the 0.05 level (2-tailed)
Furthermore, there is a significant relationship between the benefits of collaboration in terms of improvement of professional tasks (-
0.187) and drawbacks in terms of enhancement of instructional design (.248) and improvement of professional tasks (.336). The
hypothesis of no significant relationship is rejected. The results revealed that the more they perceived the benefits of collaboration in
improving professional tasks, the more they perceived the drawbacks in enhancing instructional design, but the less they noticed the
drawbacks in improving professional tasks.

Moreover, there is a significant relationship between the benefits of collaboration, such as support from colleagues and administration
(-0.273), and drawbacks, including the enhancement of instructional design (0.248) and support from colleagues and administration (-
0.273). The hypothesis of no significant relationship is rejected. Teachers who perceive the benefits of collaboration, such as support
from colleagues and administration, are more likely to see the drawbacks in enhancing instructional design. However, they less likely
to perceive the drawbacks and support from colleagues and administration.

Hence, drawbacks in terms of professional development, enhancement of instructional design, improvement of professional tasks and
support from colleagues and administration have no significant relationships with the benefits of collaboration. The hypotheses of no
significant relationship were accepted.

The results concluded that the benefits of collaboration were significantly related to the enhancement of instructional design,
improvement of professional tasks, and support from colleagues and administration. However, the drawbacks of collaboration were
significantly related to professional development, enhancement of instructional design, improvement of professional tasks, and support
from colleagues and administration. This meant that the benefits of collaboration were significantly related to the drawbacks of
collaboration.

Mattessich et al. (2018) also described collaboration as a mutually beneficial and well-defined relationship between two or more
organizations for the purpose of achieving a common goal.

Opinions on the advantages and benefits of collaboration are varied and often diametrically opposed. Hargreaves (2015) claimed that
collaboration has a positive impact on several factors, including increased teacher efficacy, professional development and learning
opportunities, job responsibility, reflection on instructional practice, and reduced heavy workloads.

Furthermore, institutional supports such as arranging sufficient time for collaboration and formally structuring collaboration meetings
and group-level strategies primarily focused on group members' composition appear to be essential factors of action in an effort to
enhance teacher collaboration. Huffman and Kalnin (2017) conducted a study that suggests collaborative teams may use deliberate
work shared among them to influence effective student achievement.

A recent study confirms the drawbacks of teacher collaboration. Work intensification, lack of autonomy, interpersonal conflicts, and
factionalism are some of the disadvantages of teacher collaboration (Jonson, 2014). Nevertheless, the benefits of cooperation on teacher
learning and motivation are discussed. He discovered that collaborating with colleagues benefits teachers emotionally and mentally
because teamwork allows them to learn from one another. Moreover, collaborative interactions enable teachers to form more networks
of relationships, which can aid them in sharing their reflective experiences, evaluating beliefs about teaching and learning, and co-
constructing knowledge. As a result, joint practices are referred to as a key component of professional growth.

Moreover, Elisabeth and Kyndt (2015) discovered possible negative consequences of teacher collaboration, stating that teachers may
experience competition, increased workload, lack of autonomy, and tensions that can escalate into conflicts due to groupthink during
teacher collaboration.

Significant Difference between the Benefits and Drawbacks of Collaboration in an Integrated Schools

The table shows that there is a significant difference in the responses of elementary teachers, Junior high school teachers and school
heads on their perception on the benefits and drawbacks of collaboration in terms of improvement of professional task (F Benefits =
14.942; F Drawbacks = 15.915) and support from colleagues and administration (F Benefits = 32.334; F Drawbacks = 27.615).
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Table 8. Significant Difference between the Benefits and Drawbacks of
Collaboration in an Integrated School as Assessed by Elementary and
Junior High School Teachers and School Heads

F Sig  Interpretation
Benefits
Professional development 2.116 123 Not Significant
Enhancement of instructional design 2.393 .094  Not Significant
Improvement of professional task 14,942 .000 Significant
Support from colleagues and administration ~ 32.334™ 000 Significant
Drawbacks
Professional development 2.986 .053  Not Significant
Enhancement of instructional design 1.252 288  Not Significant
Improvement of professional task 15.915™ .000 Significant

Support from colleagues and administration  27.615™ .000 Significant
“F is significant at the 0.01 level (2-tailed)

The table shows that there is a significant difference in the responses of elementary teachers, Junior high school teachers, and school
heads on their perception on the benefits and drawbacks of collaboration in terms of improvement of professional tasks (F Benefits =
14.942; F Drawbacks = 15.915) and support from colleagues and administration (F Benefits = 32.334; F Drawbacks = 27.615). The
results imply that teachers and school heads have different responses to the benefits and drawbacks of collaboration in terms of
improvement of professional task and support from colleagues and administration. They have a different professional task to be
accomplished and different view on supporting their colleagues since the teacher is the body of the school so that they can easily get
along to others in the same position, while the School Heads is the leader who gives instruction.

On the other hand, the benefits of collaboration in terms of professional development and enhancement of instructional design have
been found to have no significant difference from the drawbacks of collaboration, also in terms of professional development and
enhancement of instructional design, in an integrated school. The hypotheses of no significant difference were accepted.

Teachers in both junior and high school level had the same assessment on the benefits and drawbacks of collaboration especially in
terms of enhancement of instructional design. Because they have set guidelines that they need to follow in enhancing instructional
design, aligned with and based on the Most Essential Learning Competencies (MELCs) and DepEd guidelines.

Grossman et al. (2013) went even further, claiming that to achieve successful collaboration that positively affects students' achievement,
teachers need shared curriculum experience in their collaboration, either by teaching together or by observing each other.

Collaboration is a difficult task that can yield a variety of outcomes depending on the circumstances. According to Welch, (2017) to
lead collaboration effectively, educational leaders must have a thorough understanding of the various components required, such as
facilitators and norms, processes, and obstacles, as well as knowledge of the specific contexts in which to apply collaboration strategies.
In schools, collaboration can take many form.

Conclusions

The respondents are middle-aged female teachers who have their own families. They completed their Master’s Degree and were taught
and assigned as Grade 5 teachers in a permanent position.

In terms of the benefits of collaboration in integrated schools, teachers can share and engage with ideas, knowledge, and expertise,
resulting in strengthened creativity and innovation, improved instructional designs, a professional learning community, community
practice, and support for colleagues and administration, ultimately leading to better school performance and operations.

The teachers’ individual differences, behavior, attitudes, time conflict of schedule, different learning areas & specialization, and grade
level taught were the drawbacks of collaboration experienced by the teachers, which cause delay of work, loss of sense of autonomy
and independence.

Teachers with higher educational levels can better provide support to their colleagues and to the administration. As they can share their
gained knowledge and expertise based on their respective specialization.

Teachers with bachelor’s degrees assigned to lower grade levels need significant support from their colleagues and administration,
particularly those with a high level of expertise in their areas of specialization. They need support, especially in developing instructional
materials to meet learning goals and objectives in alignment to the curriculum.

The benefits of collaboration have been found to have a significant relationship with the enhancement of instructional design,
improvement of professional tasks, and support from colleagues and administration. Drawbacks of collaboration include hindrance to
professional development, decline in instructional design, falling back on professional tasks and division among colleagues and
administration. The benefits of collaboration are significantly related to the drawbacks of collaboration.

The teacher and school head had different responses on the benefits and drawbacks of collaboration in terms of professional tasks and
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supports. Because of different grade levels and subjects taught, teachers need different professional training and support from schools
and superiors.

Teachers in elementary and junior high school in integrated school should collaborate with others in the same grade level and subject
areas for the improvement of instructional learning materials in accordance to the learning needs and subjects learning curriculum.
They may also share their knowledge and skills gained from their postgraduate studies.

The PSDS may assign school information officer in every school composed of elementary and junior high school by the help of the
School Head that will be posted in social media platform exclusively for them that will update and orient information on how to source
out funds among stakeholders for effective school programs and giving incentives like token of appreciation to the group who collected
the greater funds for the program. Moreover, the school heads, together with the Faculty President, should design a common faculty
room for collaboration between elementary and JHS teachers to improve instructional learning materials in accordance with the learning
needs and subjects' learning curriculum.

For the EPS, the support program plan formulated by the School Head for effective collaboration by assisting, guiding & monitoring
the collaboration of teachers to avoid miscommunication and give misleading information for better professional development, and
cope up guidance from their superior.

For the SDS and Supervisor, it may be further encouraged to encourage the teacher with a bachelor’s degree to pursue a higher
educational level by reaching out to other stakeholders or sectors to vouch for the best-performing teacher in enrolling in graduate
school studies.

Creation of peer mentoring in an engaging atmosphere by adding some icebreakers and conducting regular team building activities
supported by the PSDS among teachers regarding school operations should be practiced to avoid further drawbacks in collaboration
among teachers in an integrated school.

There should be a suggestion box for teachers to share their impressions/views on their collaboration with other teachers, so that this
topic can be discussed in every meeting and receive ample solutions.

The PSDS may prescribe to conduct a periodic feedback anonymously written between the teacher and the School Heads to reassess
the bond between the teacher and administration and to seek better alternatives despite of differences to form a path towards the same
vision jointly.
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