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Abstract 
 

The study employed a pretest-posttest one-group research design, which involved measuring the same group of 

participants before and after an intervention using an individualized scheme. This study was conducted at Juan B. 

Tabla Elementary School for SY 2024-2025. The participants were 30 Grade 2 learners who were classified as Full 

Refreshers in the CRLA assessment. The data were gathered during the first quarter of SY 2024-2025. The study used 

an adopted standardized questionnaire from the Comprehensive Rapid Literacy Assessment (CRLA) of the 

Department of Education. The pre-reading performance of the participants, as assessed by the Comprehensive Rapid 

Assessment Test, revealed that all participants (100%) scored within the "Full Refresher" category, while the post-

reading performance demonstrated significant improvement compared to their pre-reading results. Notably, no 

participants remained in the "Full Refresher" category, which had previously encompassed the entire group. The 

majority of participants demonstrated a substantial improvement in their reading performance. Additionally, two-

thirds recorded even higher gains, signifying exceptional progress. The calculated effect size signified a large practical 

impact, demonstrating that the intervention had a substantial effect on enhancing their reading performance. These 

findings underscored the efficacy of the reading program in improving comprehension and readiness levels among the 

participants, validating its continued implementation and potential adaptation for broader educational contexts. A 

collaborative expertise plan was formulated, which provided valuable information for developing interventions to 

support reading development for learners. 
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Introduction 
 

The process of interpreting written symbols is called reading. It entails recognizing words, phrases, paragraphs, and letters to 

comprehend written language. The ability to read is a basic one that enables people to interact with their environment, communicate 

ideas, and obtain information. In addition to being an essential academic ability, reading opens doors to enjoyment, personal 

development, and lifetime learning. The researcher observed reading difficulties among Grade 2 learners, specifically in phonics and 

sound blending. A total of 30 learners participated in the complete refresher, out of 96 Grade 2 learners for the School Year 2024-2025. 

Full refresher learners have difficulty understanding the relationship between letters and sounds, as well as between printed and spoken 

words. They are unable to read simple text containing high-frequency words and phonically regular words, and often rely on skill and 

insight to "sound out" new one-syllable words (NLC, 2024). In other words, these learners were considered non-readers; as a result, 

they have poor learning performance in all learning areas in the quarterly examinations and are at risk of dropping out of school. 

Similarly, applying phonics rules to decode unknown words while reading may be challenging for some Grade 2 learners. A 

multifaceted strategy that includes focused interventions, specialized instruction, family involvement, and assistance from educators 

and other experts is frequently needed to address these issues. Learning to read well in Grade 2 requires early detection and intervention 

in order to help learners overcome their reading challenges. 

In the Philippines, the Department of Education (DepEd) issued Memorandum No. 001, s, 2024 known as the implementation of Catch-

Up Fridays that focus on learners' academic performance, particularly the low proficiency levels in reading, and to enhance learners' 

knowledge and skills in and appreciation of reading that will be conducted every Friday. According to DepEd Memorandum 173, s. 

2019, the initiatives mentioned are still insufficient based on the recent results of national assessments for student learning, which 

revealed that many early-grade learners are still struggling to meet the learning standards in early language, literacy, and numeracy. 

Low achievement levels in English appear to be caused by gaps in learners' reading comprehension, and learners are still deficient in 

literacy skills, both in languages, more so in reading. 

To motivate these learners and develop their confidence in their reading performance in school, the researcher may be able to offer 

support and alternative options for individualized reading instruction for learners. Here, they will be assisted individually during 

remedial reading and treated for their reading difficulty. Low performer learners can have time to focus on reading during the remedial 

period. They will be monitored and provided with appropriate assistance. Since they are in their age group, the intervention materials 

and tools will be given is based on their level. The impact of this study is to improve the reading performance of non-readers to readers.  

Moreover, DepEd Memorandum No. 173, series 2019 emphasized the Bawat Bata Bumabasa (3Bs) Initiative, schools nationwide are 

responsible for assisting students in improving their reading abilities and providing them with the necessary tools to become proficient 

and self-sufficient readers at their grade level. DepEd Order No. 45, series of 2002, further stipulated that a pupil cannot advance to 

the next grade unless they have demonstrated mastery of the fundamentals of literacy at the current grade level. It is the responsibility 

of schools all around the nation to assist students in improving their reading abilities. In spite of these attempts, many students struggle 
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with their learning activities. 

Hence, the study aimed to assess the reading performance of learners through the Comprehensive Rapid Literacy Assessment (CRLA) 

assessment tool before and after individualized reading instruction among Grade 2 learners at Juan B. Tabla Elementary School. The 

study was conducted during the first quarter of the 2024-2025 school year. 

Having taught reading for nine years, the researcher has discovered that students who perform poorly in class lack the motivation to 

keep studying and eventually quit school. To help learners who have become discouraged and are tempted to drop out of school, the 

researcher intensified advocacy for reading intervention and committed to making every learner a reader. In order to improve learners' 

performance, teachers should conduct remediation for those who are poor in reading, such as giving some rewards or appreciation for 

their active participation. 

Research Questions 

This study aimed to determine the significant contribution of individualized reading instruction, as measured by the Comprehensive 

Rapid Assessment Test (CRLA), to improving learners' reading performance. Specifically, the study sought to answer the following 

questions:  

1. What is the pre-reading performance of respondents based on their Comprehensive Rapid Assessment Test (CRLA)? 

2. What is the post-reading performance of respondents in the CRLA after the reading intervention? 

3. What is the gain score of the pre and post reading performance of the respondents? 

4. Is there a significant difference between the pre and post-reading performance assessments of the respondents after the reading 

intervention? 

5. What collaborative expertise plan can be formulated based on the findings of the study? 
 

Methodology 

Research Design 

The study used a one-group pretest-posttest research design, which involved measuring the same group of participants before and after 

an intervention. This would determine if there are changes in the outcome variables. This design is suitable for assessing the 

effectiveness of an intervention or program. This study aimed to find out the pre-reading and post-reading performances of respondents 

based on their Comprehensive Rapid Assessment Test (CRLA). It also aimed to determine the gain score of both the pre- and post-

reading assessments of the participants. Additionally, it determines the significant difference between the pre-reading performance and 

post-reading performance assessments of the respondents after the reading intervention. A collaborative expertise plan was formulated 

based on the findings of the study. This comprehensive approach provided valuable information for developing interventions to support 

reading development in Grade 2 participants. 

Respondents 

The participants of the study were the 30 Grade 2 learners in an intervention class at Juan B. Tabla Elementary School. These learners 

were classified as Full Refreshers in CRLA assessment. The data were gathered during the first quarter of SY 2024-2025. These learners 

were the ones for whom the researcher served as the remedial teacher in reading. This ensured easy access to the Comprehensive Rapid 

Literacy Assessment (CRLA) results, which were likely to be used as part of the pretest-posttest assessment. A group pretest-posttest 

research design was used for the study. The group consisted of learners categorized as "full refreshers," who may have difficulty with 

specific phonics patterns but were generally focused on accuracy. This categorization helps narrow down the focus of the intervention 

or program being studied. The decision to have 30 learners in one group is based on the common class population and the manageability 

of conducting research with this number of subjects. 

Moreover, this size allows for more personalized attention and easier data collection and analysis. Among the 30 learners, there were 

19 males and 11 females. 

Instrument 

This is an adopted standardized questionnaire from the Comprehensive Rapid Literacy Assessment (CRLA) of the Department of 

Education. It has 20 words that were used to assess the reading performance for the study. Therefore, no need to conduct pilot testing. 

This standardized assessment tool is likely designed to measure various aspects of reading and language skills. The Grade 2 full-

refresher learners were provided with Grade 2 Filipino sheets, a blank piece of paper, and a pencil. These materials facilitated the 

administration of the assessment. The researcher instructed the child to point to the first word in the box on the learner sheet. The child 

was asked to read all items out loud, proceeding through the assessment at their own pace. The researcher did not assist the child during 

the evaluation, as this could skew the results. After the child completed each task, the researcher recorded the child's score on a blank 

piece of paper. This systematic recording ensured accurate documentation of the child's performance. 

Based on the results of the assessment, each child was placed into one of four profiles. These profiles likely represented different levels 

of reading proficiency or specific reading challenges. The categorization process allowed for a more nuanced understanding of the 
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reading abilities and needs of each child. It informed the design and implementation of targeted interventions. 

The respondents took turns in reading. One point was given if the respondents could identify the correct word mentioned by the 

researcher, and another point if they could read the word correctly. Each respondent was given a total of two points. No point was 

added if the learner could not read the word. A reading intervention proficiency activity was conducted for three (3) weeks as an 

intervention reading program for the participants. On the other hand, after the intervention class, the post-reading assessment 

performance was conducted. 

Meanwhile, an adopted instrument was used in conducting this study. This Individualized Reading Instruction was composed of ten 

(10) items. This was conducted orally to the participants. The researcher took time to explain each item to Grade 2 learners in their 

vernacular. 

By following this structured administration procedure and utilizing the CRLA, the researcher effectively assessed the reading abilities 

of Grade 2 full refresher learners and tailored interventions to address their specific needs. 

Meanwhile, after the pretest, the teacher started to conduct interventions for the learners. These interventions are conducted through 

games, contests, drills, and other activities. Various materials were used for these learners who were pulled out from their classes to 

have these reading interventions. A group of ten learners was utilized during the teacher's vacant period. 

Procedure 

The methods in conducting the individualized reading instruction follow the following procedures: First, ask the respondent how they 

are today, which helps shape their mindset until they feel at ease. Second, a preview of the text to determine whether the respondent's 

level of understanding corresponds with the words used. Third, knew the background knowledge of the respondents. Fourth, we gave 

the respondents time to think and read. Fifth, made a friendly response if the respondent wrongly or was unable to read the word. 

Lastly, evaluate and process the response. 

Meanwhile, the constructive Individualized feedback procedures were the following: (1) Establish trust with the respondents that the 

researchers are ready to listen to their problems. (2.) Provided constructive feedback to the respondents without being rude or arrogant. 

(3.) Be mindful of the language used during the interaction of the respondents. (4.) Praise the respondents for the things they do well. 

Before gathering the data, the researcher ensured compliance with all necessary protocols and obtained permission to conduct the study 

from relevant authorities, including the Division Office and school administration. The researcher personally facilitated and observed 

each Grade 2 learner individually within the one group. The observation was guided by the Comprehensive Rapid Literacy Assessment 

(CRLA) pretest results, which helped identify areas of need and tailor the intervention accordingly. Based on the pretest results, the 

researcher formed one group consisting of 30 non-reader learners from Grade 2. This group composition ensured a diverse 

representation of learners with similar reading difficulties. 

Similarly, the reading intervention commenced approximately one month after the pretest was administered. The intervention used 

individualized reading instruction and constructive individualized feedback. There were four (4) learners to be called together and 

started the individualized reading, while the rest were seated and given reading materials to practice reading while waiting for their 

turn. The reading intervention focused on phonics, and the students were called together and intervened individually, while the others 

waited for their sound blending activities. This approach aimed to address the specific reading challenges identified during the pretest 

assessment. 

By following this structured approach, the researcher can effectively gather data, implement the intervention, and assess its impact on 

the reading proficiency of Grade 2 learners. The use of individualized instruction and constructive individualized feedback enhanced 

the potential effectiveness of the intervention, ultimately contributing to the improvement of reading skills among the targeted group 

of learners. 

There were 20 words taken from CRLA that were used during the pre-reading performance of the Grade 2 full refresher learners in the 

first quarter period of SY 2024-2025. 

The respondents took turns in reading. One point was given if the respondents could identify the correct word mentioned by the 

researcher, and another point if they could read the word correctly. Each respondent was given a total of two points. No point was 

added if the learner could not read the word. 

Data Analysis 

The following statistical techniques were employed to answer the different problems presented:  

For problems 1 & 2, Frequency and Percentage were used to determine the distribution of pre- and post-reading performance using the 

CRLA assessment. 

For problem 4, the Paired T-Test was used to determine the paired differences between the pre-reading performance and the post-

reading performance of the respondents. 
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Results and Discussion 

This section discusses the data that are shown in the tables. The data are analyzed, interpreted, and supported by related literature or 

studies. 

Problem 1: What is the pre-reading performance of respondents based on their Comprehensive Rapid Assessment Test (CRLA) 

 Table 1. Pre-Reading Performance 
Pre-Reading Scores Performance Frequency Percentage (%) 

17-20 Grade Ready 0 0.0 

13-16 Moderate Refresher 0 0.0 

8-12 Light Refresher 0 0.0 

0-7 Full Refresher 30 100.0 

Total  30 100.0 
Note: Mean (SD) = 6.40 (0.72) 

 

The pre-reading performance of the respondents, as assessed by the Comprehensive Rapid Assessment Test, revealed that all 

participants (100%) scored within the "Full Refresher" category, with scores ranging from 0 to 7. This result indicated that the 

respondents lacked proficiency in pre-reading skills, as no individual achieved scores in higher performance categories such as 

"Moderate Refresher," "Light Refresher," or "Grade Ready." The mean score of 6.40, coupled with a standard deviation of 0.72, 

reflected a narrow range of performance, emphasizing a consistent need for intervention across the cohort. These findings implied that 

significant instructional efforts were required to build foundational pre-reading competencies among the respondents. This baseline 

data served as a critical starting point for designing targeted literacy interventions aimed at addressing the identified gaps in pre-reading 

readiness. 

The Department of Education issued a memorandum to address this reading crisis for all learners. Teachers, especially classroom 

advisers, should conduct a thorough evaluation of reading to assess who is at risk when it comes to reading ability. The "Every Child 

A Reader Program" aimed to attain zero non-readers, reduce the number of frustrated readers through systematic and targeted 

competency-based approaches, and provide meaningful literacy enhancement and interventions (DepEd, 2017). 

This involved understanding the relationship between letters and sounds and between printed and spoken words, being able to read 

simple text containing high-frequency words and phonically regular words, and using skill and insight to "sound out" new one-syllable 

words (NLC, 2024). As a result, these learners perform poorly in all learning areas in the quarterly examinations and are at risk of 

dropping out of school.  

Problem 2: What is the post-reading performance of respondents in the CRLA after the reading intervention 

Table 2. Post-Reading Performance 
Post Reading Scores Performance Frequency Percentage (%) 

17-20 Grade Ready 0 0.0 

13-16 Moderate Refresher 9 30.0 

8-12 Light Refresher 21 70.0 

0-7 Full Refresher 0 0.0 

Total  30 100.0 
Note: Mean (SD) = 12.50 (1.94) 

 

The post-reading performance of the respondents, as measured by the Comprehensive Rapid Assessment Test, demonstrated significant 

improvement compared to their pre-reading results. Following the intervention, 70% of respondents achieved scores within the 

"Moderate Refresher" range (scores of 8-12), while the remaining 30% fell into the "Light Refresher" category (scores of 13-16). 

Notably, no participants remained in the "Full Refresher" category (scores of 0-7), which had previously encompassed the entire group. 

The mean score increased substantially to 12.50, with a standard deviation of 1.94, indicating improved comprehension and reading 

readiness across the cohort. These findings suggested that the instructional strategies implemented were effective in advancing the 

respondents' reading skills. However, the absence of individuals in the "Grade Ready" category underscored the need for ongoing 

reinforcement to elevate literacy levels further and ensure that all respondents reach full reading competency.  

The results indicated a significant shift in the distribution of scores among participants. A substantial majority of respondents scored 

in the "Moderate Refresher". This suggested that most participants now have a moderate level of familiarity or competence with the 

material, requiring only a moderate level of review or reinforcement. The "Light Refresher" category indicates a higher degree of 

familiarity and requires less extensive review. 

Notably, no participants scored in the "Full Refresher" range, a striking change from the previous data, where this category 

encompassed the entire group. This suggested a significant overall improvement in baseline knowledge or competence among 

participants. The absence of participants in the "Full Refresher" range may point to the success of prior interventions, such as training 

programs, study resources, or educational initiatives. These efforts appeared to have elevated the baseline competency of the group. 

This overall improvement is a positive development, reflecting both the efficacy of prior interventions and the growing proficiency of 
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the group. 

According to DepEd Memorandum 173, s 2017, the initiatives mentioned are still not enough based on the recent results of national 

assessments for student learning, revealing that there are still many early-grade learners struggling to meet the learning standards in 

early language, literacy, and numeracy. Low achievement levels in English appear to be caused by gaps in learners' reading 

comprehension, and learners are still deficient in literacy skills, both in languages and in reading. A similar study by Alpuerto (2024) 

revealed that after the intervention was administered, frustration remained at 21.05% out of 100%. It means that the majority of the 

learners demonstrated improvement in their level of performance. Therefore, Project SIKAP proved to be an effective intervention for 

elevating pupils' reading comprehension levels. 

Problem 3: What is the gain score of the pre and post reading performance of the respondents? 

Table 3. Gain Score of the Pre and Post-Reading Performance 
Gain Scores Frequency Percentage (%) 

2-4 4 13.3 

5-7 19 63.3 

8-10 7 23.3 

Total 30 100.0 
 

The gain scores between the pre- and post-reading performance of the respondents revealed notable progress in their comprehension 

skills following the intervention. The majority of respondents (63.3%) achieved a gain score of 5-7, demonstrating a substantial 

improvement in their reading performance. Additionally, 23.3% of the respondents recorded even higher gains of 8-10, signifying 

exceptional progress, while 13.3% achieved gains within the range of 2-4. These results highlighted the overall effectiveness of the 

reading intervention program, with the majority of participants exhibiting meaningful improvements in their performance.  

The results demonstrated encouraging progress in reading performance among respondents, with clear patterns of improvement across 

different levels. The majority achieved substantial gains of scores, indicating a significant improvement in their reading performance. 

This suggested that the majority benefited greatly from the intervention or program in place, reflecting its overall effectiveness. These 

individuals likely engaged deeply with the program or may have had factors that enabled them to excel, such as prior knowledge, 

motivation, or strong support systems. 

On the other hand, moderate gains among respondents achieved gain scores, representing a more modest improvement. This group 

may require additional support or tailored interventions to accelerate their progress and achieve higher gain levels. The distribution of 

gain scores suggested varying levels of responsiveness to the intervention. While the majority showed significant or exceptional gains, 

the presence of a group with modest improvements highlights the need for differentiated strategies to support all learners. The findings 

suggested that the instructional strategies employed were well-targeted and impactful, although continued efforts were necessary to 

sustain and further enhance DepEd Memorandum No. 173, s. 2019 is known as the Hamon: Bawat Bata Bumabasa (3Bs). These 

initiatives mentioned that to make every learner a proficient reader, schools across the country are tasked to help learners develop their 

reading skills and to equip learners with reading skills to make proficient and independent readers at their grade level.  

Along with DepEd Order No. 45, s. 2002, it is stated that no student will be promoted to the next higher grade unless they demonstrate 

mastery of basic literacy skills at a specific grade level. Schools across the country are tasked with helping learners develop their 

reading skills. In spite of these attempts, many students struggle with their learning activities, particularly those with lower progress 

scores. Similarly, Balitar (2024) employed a one-group pretest-posttest design in studying an approach to reading remediation aimed 

at addressing and improving reading difficulties among Grade 3 learners. There were 37 grade 3 respondents, consisting of 22 males 

and 15 females, who belonged to the frustration level on the Phil-IRI Oral Reading Assessment. The Phonics Approach to reading 

remediation was proven to be beneficial among learner-participants. 

Based on the study's findings, it can be concluded that the majority of learners were at the frustration level; therefore, improving their 

reading level should be considered in devising development plans for them. Additionally, the perceived causes, origins, and attendant 

variables of the students' reading level included non-mastery of reading elements, the presence of learners at risk, and a lack of a reading 

culture. 

Individuals who are regarded as smart as their peers but have poor reading abilities may not be able to improve their reading abilities 

as much as their peers. As per the record, all students pass elementary education. Corollary: Even those with poor reading ability can 

pass their classes. They cannot perform reading at the level expected of their grade, resulting in anxiety and depression throughout their 

schooling. They are usually stereotyped as unsuccessful throughout their formal education. Such results in adoption problems in their 

classes (Bender, 2019).  

Problem 4: Is there a significant difference between the pre-reading performance and post-performance assessment of the 

respondents after the reading intervention? 

The paired t-test results indicated a significant difference between the pre-reading and post-reading performances of the respondents, 

with a mean increase from 6.40 (SD = 0.72) to 12.50 (SD = 1.94). The t-value of -16.112 (df = 29) and a p-value of <.001 confirmed 
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the statistical significance of this improvement. The calculated effect size of 0.900 signified a large practical impact, demonstrating 

that the intervention had a substantial effect on enhancing the reading performance of the respondents. These findings underscored the 

efficacy of the reading program in improving comprehension and readiness levels among the participants, validating its continued 

implementation and potential adaptation for broader educational contexts. The results suggested a promising approach for addressing 

reading challenges and fostering academic success. 

 Table 4. Difference between the Pre-Reading and Post-Reading Performances of the Respondents 
Paired Variable Mean (SD) t-value (df) p-value Remark Effect size 

Pretest 6.40 (0.72) -16.112** (29) <.001 Significant .900 

Posttest 12.50 (1.94)    
Note:  **p<.01 

 

Moreover, the results, including a t-value of <.001 and a calculated effect size of 0.900, highlighted both the statistical and practical 

significance of the intervention in improving reading performance. A t-value of <.001 indicated that the improvement in reading 

performance was highly unlikely to have occurred by chance. This level of significance suggested a robust relationship between the 

intervention and the observed improvements, providing strong evidence for the efficacy of the program. 

An effect size of 0.900 corresponded to a large effect based on conventional benchmarks. This signified that the intervention had a 

substantial impact on reading performance, with practical implications beyond statistical validation. The combination of statistical 

significance and a large effect size confirmed that the intervention not only improved reading performance in measurable terms but 

also had a meaningful impact on participants' abilities. While statistical significance demonstrates reliability, the large effect size 

underscores the intervention's real-world value. This suggested that the program produced outcomes that were not just detectable but 

transformative for the respondents. 

For the ideas of constructivism, behaviorism, and cognition to interact, teachers' roles in the classroom were essential. Instructors were 

essential in directing students' educational journeys and cultivating their comprehension of complex ideas. Teachers can create a 

dynamic and engaging learning environment that stimulates critical thinking and problem-solving skills by incorporating elements of 

these theories into their lesson plans. 

Reading intervention entails intensive or targeted instruction on reading to accelerate those who are reading below grade level (Endo, 

2024). Moreover, another study by Royo (2024) on Utilization of Reading Passport to Improve the Reading Skills of Grade 3 Learners, 

which focused on learners having difficulties in reading, to eliminate non-readers and increase their reading skills. Based on the 

findings, it was discovered that the Reading Passport can help learners improve their reading skills, as it engages them to attend the 

remedial program.  

Conclusions 

This study aimed to analyze and present the relationship to determine the gain score of both the pre- and post-reading assessments of 

the participants. Also, it determined the significant difference between the pre-reading performance and post-reading performance 

assessment of the respondents after the reading intervention. Studies relating to these variables were included in this study. These 

findings concluded that significant instructional efforts were required to build foundational pre-reading competencies among the 

respondents. This baseline data served as a critical starting point for designing targeted literacy interventions aimed at addressing the 

identified gaps in pre-reading readiness. 

These findings underscored the efficacy of the reading program in improving comprehension and readiness levels among the 

participants, validating its continued implementation and potential adaptation for broader educational contexts. The results suggested 

a promising approach for addressing reading challenges and fostering academic success. 

One theory related to the efficacy of a reading program in improving comprehension and readiness levels is Vygotsky's constructivist 

theory, particularly the concept of the Zone of Proximal Development (ZPD). This theory provided a robust framework for 

understanding how instructional interventions, like a reading program, can facilitate significant learning gains. The ZPD represented 

the range between what learners can do independently and what they can achieve with guidance or support from a more knowledgeable 

other (e.g., a teacher, peer, or instructional tool). 

Interventions within the ZPD enabled learners to acquire skills and knowledge that they would not have been able to achieve on their 

own. The reading program likely provided structured activities and materials that aligned with participants' ZPDs. By challenging them 

slightly beyond their independent capabilities, the program promoted significant cognitive engagement, leading to measurable 

improvements in comprehension and readiness.  

Based on both the research findings and the theoretical framework, it could be argued that a one-group pretest-posttest experimental 

research design, which involves measuring the same group of participants before and after an intervention using an individualized 

scheme, would determine changes in the outcome variables. 

In an attempt to give meaning to the study's efforts, the researcher offers the following suggestions for potential ramifications: (1) 
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Parents are urged to increase the amount of time they spend reading to their children at home because they are the children's primary 

teachers; (2) Parents reading aloud to their children would be beneficial because they might be able to connect what they read to real-

life situations; (3) Considering that mother tongue is frequently used at home, parents are encouraged to create a print-rich environment 

to support their children's good reading habits; (4) Parents are encouraged to consider the importance of working with the children's 

teacher, with timely monitoring of assignments, especially the reading assignments of the children; (5) The school is encouraged to 

implement professional development programs for parents, wherein they can become more knowledgeable about their children's 

education, qualities, and other needs—thus increasing parents' involvement in their pupils' education and fostering a strong home-

school-parent relationship; (6) Teachers should attend seminars, training, and workshops regularly, especially on teaching reading, to 

keep abreast with the latest trends in English language and teaching reading; (7) Develop collaboration with parents, schools, and other 

stakeholders (strengthening the parent-teachers association or PTA), shared goals, and missions concerning learners' academic 

achievements and development; (8) Learners are encouraged to indulge themselves in various reading materials, showing initiative to 

read and study without being told, and must be equipped with self-discipline, perseverance, and determination to read well and 

comprehend whatever they read; and (9) Future researchers may conduct further research about this study on a much larger sample, 

coming from different locales to strengthen or find a weakness in the result of this study. 
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