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Abstract

Artificial Intelligence (Al) is transforming education by reshaping instructional practices, enhancing student
engagement, and streamlining administrative tasks. This study aimed to explore the lived experiences of senior high
school teachers in public schools in Caloocan City as they integrate Al into their professional practice. Using a
hermeneutic phenomenological approach, the experiences of 15 teachers were examined through three core research
questions focused on their Al usage, the challenges they encountered, and their interpretations of these experiences.
Grounded in Social Constructivism, the Technology Acceptance Model (TAM), and the Technological Pedagogical
Content Knowledge (TPACK) framework, this qualitative research employed in-depth interviews as the primary
method of data collection. Triangulation was achieved through classroom observations, field notes, and a reflexive
journal, which enhanced the credibility and validity of the research. Data were analyzed using Moustakas' (1994)
thematic analysis procedures, leading to the emergence of six major themes: (1) Enhancing Productivity and Balance,
(2) Motivating Learning and Performance, (3) Navigating Technological Change with Ethics, (4) Innovating Amidst
Resource Challenges, (5) Collaborative Empowerment Through Al, and (6) Promoting Access and Quality. The
findings revealed that teachers' perceptions and attitudes toward Al were shaped by their distinct lived experiences.
These included clear understandings of Al's role in teaching, the challenges faced during integration, the rationale
behind those challenges, and the creative strategies employed to address them. The participants also offered
recommendations for future Al adoption, which were categorized and analyzed by the researcher to inform policy,
practice, and further research.

Keywords: artificial intelligence, teachers' lived experiences, hermeneutic phenomenological approach, Al in
education

Introduction

Artificial Intelligence (Al) is increasingly transforming education by reshaping instructional strategies, enhancing student engagement,
and streamlining administrative functions (Olatunde-Aiyedum, 2024; Wardat et al., 2024). Globally, the integration of Al into
educational systems has shown promising results, yet its implementation in the Philippine context remains limited.

Schools across the country—particularly in the public sector—are experiencing slow adoption due to several constraints, including
ethical concerns, limited awareness, inadequate infrastructure, and a lack of readiness among educators (Cadiz et al., 2024; Zhang &
Aslan, 2021). One critical obstacle is the insufficient training and professional development opportunities for teachers in utilizing Al
tools, which directly affects the quality and effectiveness of their integration in classrooms (Kim, 2024).

Despite the global momentum toward Al-enhanced education, many Philippine public senior high schools are left behind, exacerbating
existing educational inequalities. Teachers, as frontliners of instructional innovation, are often expected to adopt Al technologies
without the necessary guidance, technical support, or institutional preparedness. This disconnect results in missed opportunities for
enhancing student learning through personalized and adaptive educational experiences.

Moreover, the lack of empirical studies on Filipino teachers' actual experiences with Al creates a significant research gap, especially
in understanding the challenges they face in real-world educational settings (Saputra et al., 2023).

While Al holds great promise for personalizing learning and optimizing outcomes, underutilization remains a pressing issue due to
gaps in teacher training and unequal access to resources (Chan, 2023). These limitations not only increase teacher workload but also
reduce students' chances of benefiting from customized, data-informed learning environments. As education systems strive to keep
pace with technological advancements, understanding the lived experiences of teachers becomes essential for developing targeted
professional development programs and crafting policies that support inclusive and sustainable Al integration (Michel-Villarreal et al.,
2023; Ng et al., 2023).

This study seeks to address the identified gap by exploring the lived experiences of Senior High School teachers in Caloocan City who
are currently utilizing or attempting to integrate Al into their educational practices. Through a qualitative approach, the research aims
to gain deeper insights into the challenges, strategies, and perceptions of teachers as they navigate Al technologies within the constraints
of the local educational context.

Findings from this study will provide valuable guidance for educational leaders and policymakers to design more effective
interventions, training programs, and support systems that facilitate meaningful and equitable use of Al in Philippine classrooms.
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Research Questions

This study examined the lived experiences of Senior High School teachers in Caloocan City, utilizing artificial intelligence (AI). The
study sought to answer the following questions:

1. What are the lived experiences of teachers using AI?
2. What challenges do they encounter?
3. How do teachers interpret the meaning of their Al experiences?

Literature Review
Al was Not All About ChatGPT

In healthcare, Al technologies enhance scientific writing, streamline workflows, and improve patient care, including diagnosis and
treatment recommendations (Sallam, 2023; Alowais et al., 2023; Dave et al., 2023). Ethical considerations highlight the need for a
nuanced understanding beyond single Al models. Similarly, in agriculture, generative Al improves practices by addressing diverse
challenges (Nah et al., 2023). Drug discovery benefits from Al's role in chemical representation and development processes,
showcasing Al's multifaceted research landscape (Benos et al., 2021).

Perceptions and Attitudes Toward Al Integration in Education

In education, research demonstrates an optimistic perception of Al integration, highlighting its potential to personalize learning,
enhance student engagement, and address challenges like achievement gaps and teacher retention (Chan, 2023; Schepman & Rodway,
2020; Prather et al., 2023). Al is broadly viewed as a complement to teachers, augmenting rather than replacing their roles (Chiu et al.,
2021; Crawford et al., 2023). The effective incorporation of Al requires interdisciplinary collaboration between educators and Al
developers to ensure tools are educationally relevant (Lund et al., 2023; Zhai et al., 2021).

Studies emphasize that Al-enabled adaptive learning and immersive experiences depend not just on technology but also on
understanding learning sciences, which fosters improved teaching and learning outcomes (Lund et al., 2023; Cao et al., 2021). The
consensus emphasizes the importance of fostering partnerships and co-development to maximize the benefits of Al in education,
thereby preparing students for an Al-influenced future while creating more effective and engaging learning environments.

Impact of AI on Teaching Practices and Professional Development

A significant factor influencing educators' acceptance of Al integration in education is trust. Addressing teachers' misconceptions and
fears through effective professional development fosters openness to Al-powered tools (Nazaretsy et al., 2022). Trust and positive
perceptions are as crucial as technological advances for successful Al adoption.

Al's potential as an educational aid was demonstrated by ChatGPT's ability to pass the US Medical Licensing Examination without
specialized training, suggesting Al can provide personalized, accessible knowledge that allows teachers to focus on fostering higher-
order thinking skills (Kung et al., 2022). Al tools can also generate formative assessment prompts and deliver ongoing feedback,
creating interactive learning environments that shift educators' roles toward facilitating critical thinking and problem-solving (Baidoo-
Anu & Ansah, 2023).

Research emphasizes the need for customized professional training to deepen teachers' understanding of Al and address their concerns,
thereby enhancing student outcomes and supporting personalized learning (Nazaretsky et al., 2022; Tapalova et al., 2022). In higher
education, Al applications, such as chatbots and personalized scaffolding tools, show promise in enhancing student engagement and
learning efficiency (Yan, 2023; Ng et al., 2022).

Technical and Resource-Related Challenges

Al use in education faces challenges such as misinformation and bias, as generative Al can produce inaccurate or prejudiced content
(Baidoo-Anu & Ansah, 2023; Qadir, 2023). Ethical concerns include risks to academic integrity, where misuse of Al tools may lead to
misrepresentation of student work (Skavronskaya et al., 2023; Akgun & Greenhow, 2021). Protecting data privacy and ensuring secure
handling of student information are critical for building trust (Baidoo-Anu & Ansah, 2023).

Adapting curricula and assessments to integrate Al requires new strategies to maintain fairness and address potential biases in Al
evaluations (Zhang et al., 2022). Furthermore, substantial professional development and infrastructure support are needed to overcome
barriers such as insufficient training and cultural resistance (Morley et al., 2021; Labadze et al., 2023).

Pedagogical and Ethical Challenges

While AT offers opportunities for personalized and engaging learning, concerns persist regarding academic honesty, critical thinking,
and assessment (Mitchel-Villarreal et al., 2023; Chan & Hu, 2023). Educators are especially concerned about maintaining academic
integrity and ensuring Al does not undermine critical thinking skills, highlighting the need for clear institutional policies and guidelines
(Yan, 2023; Crawford et al., 2023).
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Issues such as data privacy and Al transparency are vital for fostering trust, amidst mixed feelings about Al's impact on job security
and learning experiences (Yu et al., 2023). Despite these concerns, studies indicate a generally positive reception to Al in fields such
as computing and STEM education, where Al tools enhance teaching methods and support for students (Prather et al., 2023; Firat,
2023).

Ethical challenges include the risk of Al-generated academic dishonesty (Lund et al., 2023; Grassini, 2023). Clear governance
frameworks are needed to promote responsible Al use and encourage critical thinking (Chan & Hu, 2023). Zhai et al. (2021) further
emphasize the need to balance Al's transformative potential with its ethical implications through comprehensive development,
application, and integration strategies.

Effects of Al in Teaching Practices

Research by Chen et al. (2020) indicates that educational institutions are increasingly utilizing Al to automate administrative tasks,
such as grading and reviewing assignments. This automation allows teachers to dedicate more time to direct student engagement,
improving educational outcomes. Al-driven adaptive learning systems further enable personalized curricula tailored to individual
student needs, resulting in better retention and enhanced learning quality (Chen et al., 2020).

The use of Al chatbots has demonstrated promise in mimicking human interactions and supporting the learning process, though ethical
and practical challenges remain (Adiguzel et al., 2023). Chatbots have been effective in creating supportive environments, especially
in language learning, but their success depends on individual learner factors (Ng et al., 2023).

Building trust among educators is crucial for the adoption of Al. Addressing teachers' fears and misunderstandings through targeted
professional development fosters positive attitudes toward Al (Huang et al., 2023). Supportive teacher-student interactions with Al
tools also enhance student motivation and engagement (Nazaretsky et al., 2022).

Emotional and Cognitive Reflections on AI Usage

Educators' emotional responses to Al significantly influence their willingness to adopt these technologies. Mantello et al. (2021)
identify fears and misconceptions as significant barriers, linking trust directly to emotional engagement. Professional development
programs addressing these emotional concerns can build confidence and foster positive attitudes toward Al (An et al., 2022).

Teachers' anxiety often stems from concerns about Al's human-like features and its impact on their roles, with self-efficacy playing a
key role in these feelings (Mantello et al., 2021; Nazaretsky et al., 2021). When educators develop positive emotional connections to
Al, acceptance and effective use increase.

Studies also reveal mixed emotions: excitement about Al's potential to improve teaching contrasts with worries over its effect on
traditional teaching roles (Igbal & Bhatti, 2020). For example, university teachers' perceptions of Al-generated assessment content
range from skepticism to acceptance, reflecting deeper insecurities about maintaining their professional authority (Farazouli et al.,
2023). Ethical and responsible integration approaches, emphasizing support for educators, are crucial during this transition (Ugbolue
et al., 2020).

Methodology

Research Design

This study adopted a qualitative research design, as conceptualized by Creswell (1998), which emphasizes the exploration and
interpretation of individuals' lived experiences. Creswell's framework offers a systematic and accessible approach to qualitative inquiry,
making it particularly suited for studies that aim to capture in-depth personal narratives. Supporting this approach, Pyo et al. (2024)
emphasized that qualitative research focuses on the richness of human experiences and the contextual factors surrounding them. Lim
(2025) further defined qualitative research as a methodology that prioritizes understanding behaviors, meanings, and social phenomena
through non-numerical data, offering depth and contextual insight. Anchored in this paradigm, the present study examined the lived
experiences of senior high school teachers who engage with artificial intelligence (Al) in educational settings.

The research was grounded in hermeneutic phenomenology, an interpretive approach inspired by the philosophical works of Martin
Heidegger (1927). Unlike descriptive phenomenology, which aims to capture experiences as they are, hermeneutic phenomenology
emphasizes interpretation and meaning-making. This methodology combines phenomenology's focus on lived experience with
hermeneutics' emphasis on understanding how individuals interpret their world through language and context (McLeod, 2025). It aligns
well with the study's aim to uncover how teachers make sense of their experiences with Al in their teaching practices. As demonstrated
by Hammer (2024) in similar educational inquiries, this approach enables researchers to reveal deeper meanings embedded in
narratives—meanings often shaped by cultural, institutional, and relational contexts.

Participants

The study's sample consisted of 15 participants or until data saturation was reached, an ideal size for obtaining rich, in-depth data
appropriate for exploring lived experiences. Participants were permanent or full-time teachers at the selected public senior high schools
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who had used artificial intelligence for at least five years. The selection criteria ensured that meaningful and valid contributions were
made to the understanding of the phenomenon. These criteria included being currently employed as a public senior high school teacher
at Grade 11 or 12 levels, having a minimum of five years teaching experience to ensure familiarity with traditional pedagogical methods,
prior exposure to artificial intelligence with use at least once a month in the past year, representation from diverse disciplines to capture
varied experiences, willingness to provide informed consent and participate voluntarily, and openness to discuss personal experiences,
challenges, and benefits of Al integration.

Instrument

To comprehensively explore the lived experiences of senior high school teachers using Al, the study employed multiple qualitative
data collection methods: phenomenological in-depth interviews, classroom observations, field notes, and a reflexive journal.

The in-depth interviews followed phenomenological principles, treating participants as experts of their own experience while
positioning the researcher as a learner. This participant-led approach encouraged authentic storytelling and minimized researcher bias.
As noted by Hammer (2024), phenomenological interviews are compelling for capturing both conscious reflections and underlying
emotional responses, which are especially valuable when exploring complex themes such as attitudes toward Al. Observations of non-
verbal cues, including gestures, facial expressions, and tone, complemented the verbal narratives and revealed subtleties such as
enthusiasm, hesitation, or uncertainty. The flexible, open-ended format enabled the researcher to explore significant topics that emerged
naturally, ensuring that the data accurately reflected participants' genuine experiences.

Classroom observations provided firsthand insight into how Al tools were applied in real educational contexts. Observing teachers in
their natural environment allowed the researcher to witness both the challenges and successes of Al integration, including technical
difficulties, pedagogical adaptations, and student engagement. These observations enriched the data by capturing dynamic interactions
between teachers, students, and Al technologies. Moreover, they supported triangulation by validating and cross-referencing
information obtained during interviews.

Field notes were written immediately after each session to document impressions, contextual information, and researcher reflections.
Consistent with the interpretive nature of hermeneutic phenomenology, these notes enhanced the depth and reliability of data analysis
by linking spoken responses to the broader environmental and emotional contexts of each encounter.

A reflexive journal was also maintained to document the researcher's thoughts, assumptions, and emotional responses throughout the
data collection process. Hermeneutic phenomenology acknowledges the researcher's active role in interpreting meaning; thus,
journaling was essential for maintaining transparency, critical self-awareness, and analytic rigor. This ongoing reflection ensured that
findings were grounded not only in participant narratives but also in the researcher's evolving understanding of the phenomenon.

Procedure

The data collection procedure began with obtaining the necessary permissions from the Division Office, school principals, and
participating schools. Teachers who met the selection criteria were invited to participate in one-on-one in-depth interviews and
classroom observations, with arrangements made to accommodate their schedules and locations. Prior to participation, each teacher
signed an informed consent form and received an orientation on the research process. The interviews and observations lasted
approximately one hour each. With participants' consent, sessions were audio-recorded and video-recorded to capture verbal and non-
verbal data. The interviews were transcribed verbatim, and the transcripts were shared with participants for review and validation. Any
participant feedback was incorporated to ensure accuracy and ethical use of their data. Classroom observations were documented
through detailed notes on the integration of Al in teaching practices. Field notes were taken immediately following each session to
record reflections and contextual insights. Throughout the data collection period, the researcher continuously maintained the reflexive
journal to enrich data interpretation and ensure methodological rigor.

Data Analysis

Following the completion of the interviews, the audio recordings were transcribed verbatim. The researcher then meticulously reviewed
the transcripts to gain a deep understanding of the phenomenon under study. Key statements and significant phrases that captured the
essence of the participants' experiences were highlighted. Patterns and recurring elements among the teacher-participants were
identified, and these responses were systematically coded and categorized to develop overarching thematic structures.

The data analysis adhered to Moustakas' (1994) phenomenological procedures. The initial step involved epoche, where the researcher
consciously set aside personal biases and assumptions to remain fully open to the participants' perspectives. This was followed by
phenomenological reduction, which required the careful and faithful description of participants' lived experiences, exactly as they were
conveyed. Next, imaginative variation was employed to explore multiple meanings and perspectives, thereby deepening the
understanding of the experience. Finally, these insights were synthesized to reveal the essential meaning or core structure of the
experience.

The analysis process began with horizontalization, wherein all statements were given equal consideration and importance. From this,
invariant horizons—key, non-redundant insights—were identified and subsequently grouped into thematic clusters. A textural
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description was then developed, detailing the "what" of the lived experiences and enriched with direct participant quotations to preserve
the richness and authenticity of their subjective realities. This was complemented by a structural description that examined the
contextual factors influencing the experiences, including elements such as time, space, relationships, and causality. Integrating these
descriptions, the researcher analyzed the data to uncover deeper meanings and patterns, elucidating how participants interpreted and
made sense of their experiences. Ultimately, these descriptions were synthesized into a concise narrative capturing the essence of the
shared lived experiences of the teachers.

Ethical Considerations

Ethical principles were strictly adhered to in order to protect the rights and well-being of all participants. The researcher ensured that
informed consent was fully explained and obtained before participation. The purpose, procedures, potential risks, and benefits of the
study were transparently communicated, allowing participants to make an informed decision. They were also informed of their right to
withdraw at any time without any negative consequences. Consent forms were signed, and participants received an orientation on
confidentiality measures prior to interviews.

All data, including audio recordings and transcripts, was securely stored on password-protected devices to prevent unauthorized access.
Identifying information was carefully protected, and any visual materials were edited to obscure participant identities. Only personnel
directly involved in the research had access to sensitive data.

Participation was entirely voluntary and free from coercion, with respect for participants' autonomy emphasized throughout the study.
Potential risks, whether physical or emotional, were carefully considered and minimized, and contingency plans were in place to address
unforeseen issues.

The researcher maintained integrity and honesty by reporting findings truthfully, acknowledging contributions appropriately, and
ensuring that no data were manipulated to fit preconceived expectations. Participants were provided with transcripts for verification to
confirm the accuracy and completeness of their statements. Transparency extended to the use of Al tools in the study, with the
researcher taking care to review Al-generated outputs for bias and informing participants of Al's role in the research process.

Ultimately, respect and empathy were consistently demonstrated in all interactions. The researcher endeavored to treat participants
with dignity and fairness, valuing their time, insights, and contributions, thereby fostering an environment of trust and meaningful
engagement throughout the research journey.

Results and Discussion

This section details the operational aspects of the research, including data collection, analysis, participant demographics, and the
methodological process for deriving themes. The data were gathered through in-depth interviews, classroom and behavioral
observations, and reflexive journaling, which were then analyzed using Moustakas' Thematic Analysis.

Participants' Demographic Profile

The participants' demographic profile consisted of 15 senior high school teachers from various disciplines across different public
schools in Caloocan City. All participants were active Al users in their classrooms, integrating it into activities such as lesson planning,
personalized learning, assessments, virtual reality, and administrative tasks. They varied in educational attainment, years of teaching
experience, and subject specializations. Each teacher willingly participated in the interviews and signed consent forms.

Overall, this section established a rigorous and ethically grounded research process that ensured the credibility and reliability of the
data. The insights collected served as the foundation for identifying themes related to the lived experiences of public senior high school
teachers in their use of artificial intelligence.

Table 1. Qualitative Findings
Indicators Themes
Enhancing Productivity and Balance
Motivating Learning and Performance
Navigating Tech with Ethics
Innovating Amidst Resource Challenges
Collaborative Empowerment Through Al
Promoting Access and Quality

Lived Experiences of Teachers in Using Al
Challenges Encountered by Teachers in Using Al

Interpretation of Teachers' Experiences with Al

For Research Question 1, which explored the lived experiences of teachers using Al, two themes emerged:
Theme 1: Enhancing Productivity and Balance

The theme highlighted three key areas in how teachers engage with Al tools. First, Efficiency is crucial, as Al helps teachers manage
workloads, improve productivity, and maintain work-life balance. Second, Organization plays a significant role; teachers with greater
awareness of Al capabilities—such as automated grading and personalized learning—experience increased productivity and reduced
burnout by streamlining administrative tasks. Lastly, the Process aspect demonstrates that Al tools enhance teachers' analytical
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thinking, enabling them to track student performance more effectively, identify learning gaps, and tailor instruction more precisely.

Theme 2: Motivating Learning and Performance

The theme revealed how Al enhances various aspects of teaching and learning. Under Learning, Al promotes adaptability by tailoring
instruction to student progress, allowing for dynamic adjustment of task difficulty, pacing, and resources. In terms of Motivation, Al
tools boost student confidence through real-time, personalized feedback that encourages continued engagement. Regarding Evaluation,
Al transforms assessment by providing a comprehensive analysis of student performance, offering deeper insights into strengths and
weaknesses. Lastly, in Performance, Al accelerates learning by enabling students to progress at their own pace and engage with content
more frequently, leading to faster mastery of concepts.

For Research Question 2, which focused on the challenges encountered by teachers in using Al, the following themes were identified:
Theme 3: Navigating Tech with Ethics

The theme illustrated how Al is reshaping education across multiple dimensions. In Technology, Al shifts teachers' roles from
traditional instructors to facilitators by automating tasks like grading and lesson planning, enhancing personalized learning. Under
Innovation, Al fosters teacher creativity through dynamic lesson planning and real-time feedback. For Development, Al provides
insights into student behaviors, helping teachers refine their methods with targeted interventions. The category Advancement
highlighted rapid growth in educational tools and strategies, enabling adaptive teaching and deeper engagement. However, Security
concerns remain significant, with teachers emphasizing the need to protect sensitive student data from misuse. Finally, in Sustainability,
Al supports global education access, breaking down barriers and fostering connected learning communities for a more inclusive future.

Theme 4: Innovating Amidst Resource Challenges

The theme uncovered both opportunities and challenges teachers face with Al integration. In Creativity, teachers embrace innovative
approaches, rethinking lesson plans and teaching styles to incorporate Al meaningfully. Under Challenge, technical issues like
inefficiencies and software incompatibilities disrupt classroom use and cause frustration. The Adaptation category emphasized the
importance of culturally sensitive Al tools that align with diverse student backgrounds to prevent misunderstandings. Regarding
Flexibility, teachers seek a balance between traditional methods and Al advantages, cautious not to lose human connection and critical
thinking. Many reports have linked Discomfort to skepticism about Al's effectiveness and ethical concerns, as people feel uncertain
about technology replacing interpersonal teaching roles. Finally, Ethics emerges as a critical focus, with teachers emphasizing vigilance
against bias and inequality in Al systems through ongoing evaluation and transparency.

For Research Question 3, concerning the interpretation of teachers' experiences with Al, two interpretative themes emerged:
Theme 5: Collaborative Empowerment Through Al

The theme highlighted how Al enhances collaboration, communication, and support among educators. In Collaboration, Al platforms
enable seamless teamwork and sharing of resources across schools. Under Communication, teachers are impressed by Al's ability to
deliver instant, personalized feedback, improving student interactions. The Support category highlights the crucial role of technical,
emotional, and pedagogical support from peers and institutions in the successful adoption of AL. Al also boosts Engagement by making
learning more dynamic and capturing students' attention, particularly benefiting those previously disengaged. Ultimately,
Empowerment emerges as a key outcome, with Al freeing teachers from repetitive tasks and enabling them to tailor instruction and
nurture student relationships more effectively.

Theme 6: Promoting Access and Quality

The theme highlighted the crucial role of Al in enhancing the quality of education. Under Quality, teachers emphasized that access to
the right Al tools and infrastructure is crucial for enhancing teaching effectiveness. In Analysis, Al enables more profound insights
into student performance through detailed data analytics, enriching teachers' understanding of learning progress. The Accessibility
category demonstrates how Al enhances educational access by tailoring content to meet diverse student needs, thereby making learning
more inclusive. Finally, Reliability emphasizes Al's ability to automate tasks such as grading and data analysis with precision, thereby
reducing human error and ensuring consistent accuracy.

These six themes, supported by clearly defined categories and derived through rigorous thematic analysis, provided a comprehensive
understanding of the complex and multifaceted experiences of public senior high school teachers using Al in their instructional
practices. The thematic framework laid a solid foundation for the subsequent formulation of conclusions and recommendations.

Conclusions

Based on the findings, the study concluded that public senior high school teachers generally perceived artificial intelligence (Al) as a
beneficial tool for enhancing teaching, learning, and administrative processes. Al was seen to offer opportunities for personalized
instruction and improved efficiency in classroom management. However, its practical implementation was hindered by key challenges,
including limited access to technology, a lack of training, data privacy concerns, and inadequate institutional support. These barriers
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underscore the urgent need for targeted professional development and enhanced infrastructure to facilitate meaningful Al integration.

Teachers' experiences with Al reflected a balance of optimism and apprehension. While many recognized Al's potential to automate
tasks and support individualized learning, concerns persisted regarding its impact on teacher-student relationships and the evolving
role of educators. The overall sentiment was shaped by enthusiasm for innovation, tempered by uncertainty due to insufficient
preparation and resources. To unlock Al's transformative potential in education, educators require structured training, access to reliable
tools, and clear guidance that acknowledges the ethical and pedagogical complexities involved.

In response to these findings, the study recommends that students use Al responsibly, enhancing their learning without compromising
academic integrity. Teachers should actively engage in professional development and view Al as a tool that supports—rather than
replaces—their instructional role. School administrators must prioritize investments in teacher training, resource provision, and clear
policy frameworks, particularly in data protection. Meanwhile, developers should involve educators in the design of Al tools to ensure
usability and relevance. Future research should also explore the long-term impact of Al on teaching practices, teacher-student dynamics,
and equitable access across educational settings.
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