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Abstract 
 

The purpose of this qualitative study was to unveil the learners’ perceptions of Audio-lingual Method in learning 

English of the selected 20 participants of the sixth-grade learners in Banwalan Elementary School, Barangay San Jose, 

General Santos City which focused on the learners’ experiences on using the Audio-lingual Method, the challenges 

they encounter, and the success stories they can share. Through in-depth interviews and focused group discussion, the 

study revealed that learners experienced progressive improvement via repetition method, enhanced listening skills, 

heightened reading development, gained confidence in sentence construction, engaged into interactive learning, 

learned through modeling approach, incorporated conversational practice and developed language fluency.  However, 

challenges such as limited vocabulary development, struggle to apply the language skills, found it difficult to construct 

sentences, absence of poor knowledge, poor comprehension, lack of speaking confidence and unable to concentrate 

with the lesson were also noted. Despite these challenges, learners reported notable successes, including increased 

listening comprehension skills, enhanced English writing skills, able to speak through imitation, significantly 

improved reading ability, learned to understand English better, practiced conversational English confidently, and 

satisfied on using Audio-lingual Method to learn English. The findings highlighted the effectiveness of Audio-lingual 

Method in developing foundational language fluency and listening proficiency in learning English. The study 

contributed to the understanding of the ALM’s role in learning English and provided insights for English teachers to 

refine their teaching strategies to better support learners’ diverse need.   
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Introduction 
 

“The art of teaching is the art of assisting discovery.” — Mark Van Doren 

Mark Van Doren’s quote is a powerful reminder that effective education guides learners to uncover knowledge through active 

engagement rather than passive reception. In the context of the Philippine educational system, this philosophy underscores the 

importance of instructional methods that encourage learners to participate actively in their language learning journey. The Audiolingual 

Method, with its emphasis on repetition and oral drills, aims to assist learners in discovering language patterns through practice and 

reinforcement. However, given the diverse linguistic and cultural backgrounds of Filipino students, their perceptions of this method 

greatly influence how effectively they engage with it. Recent studies in the Philippines highlight that understanding learners’ attitudes 

and experiences with ALM is essential for adapting teaching strategies that align with their unique needs and the broader educational 

goals of the country. (Dela Cruz & Santos, 2023; Reyes & Bautista, 2022).  

In today’s world, learners struggle to develop oral English fluency and communicative competence when traditional grammar-

translation and lecture-based approaches dominate language instruction. Studies have demonstrated that the Audio-Lingual Method 

(ALM)—with its structured repetition and drilling techniques—can significantly improve speaking ability: for example, a 2023 

investigation among private EFL students reported a jump in mean pre-test to post-test speaking scores from approximately 62.2 to 

80.13 after ALM instruction (Ma’rifah, 2023). Despite such evidence, ALM remains underutilized in many educational systems, even 

though its targeted use directly supports SDG 4 (Quality Education) by promoting adequate language proficiency and SDG 8 (Decent 

Work and Economic Growth) by enhancing learners' readiness for global participation. This study thus investigates the effectiveness 

and relevance of implementing ALM to address existing gaps in oral English proficiency, contributing to broader educational and 

sustainable development goals.  

Globally, the application and reception of ALM in language learning have been subjects of significant research, yet concerns persist 

about its relevance in today's educational landscape. While ALM has been credited with improving speaking fluency and pronunciation, 

critics argue that its focus on repetitive drills does not foster communicative competence or real-life language use (Zhang, 2022). In 

many countries, including South Korea and parts of Europe, there is a growing preference for methods incorporating critical thinking, 

active student engagement, and real-world language use, signaling a shift away from more traditional approaches like ALM (Johnson 

& Silva, 2022; Kim, 2022). These global trends highlight the challenge of balancing traditional methods with modern, communicative 

language learning demands. 

ALM has historically been integral to English language instruction in the Philippines, particularly in environments where grammar, 

accuracy, and pronunciation are prioritized. Many Filipino learners consider ALM effective for improving their speaking and writing 

accuracy through repetitive drills and pattern practice. However, there are increasing concerns regarding its limitations, particularly its 

inability to promote interactive, communicative language skills, which are essential in a globally connected world (Delgado & Garcia, 

2022). National trends indicate a shift toward more communicative approaches focusing on fluency and practical language use, 
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reflecting a broader movement towards student-centered learning in the country’s educational system. 

At the local level, ALM continues to be prevalent in language schools and educational institutions, particularly in contexts where 

passing proficiency exams is crucial for academic or professional success. Learners often value ALM for its simplicity and ability to 

enhance pronunciation and sentence structure. However, there is growing dissatisfaction among students regarding its limited focus on 

real-world language use. In local classrooms, students have preferred methods that encourage interactive, communicative activities, 

such as discussions and role-plays, which are more likely to prepare them for authentic language encounters (Santos & Reyes, 2022). 

Despite these concerns, ALM's emphasis on accuracy remains respected, though its application is increasingly questioned in favor of 

more dynamic teaching methods.  

This study responds to a research gap concerning learners’ perceptions of the Audiolingual Method (ALM) in indigenous and under-

resourced schools, particularly in the Philippine context. In Banwalan Elementary School, Blaan learners continue to struggle with 

English comprehension and oral communication due to cultural and linguistic barriers. While recent educational reforms promote 

flexible and student-centered learning, traditional methods like ALM remain in use, yet underexplored in such settings. This study aims 

to fill that gap by investigating how Blaan learners perceive the relevance and effectiveness of ALM in their classroom experience.  

This study is anchored in three major theoretical perspectives that support language learning. Central to this is Vygotsky’s Sociocultural 

Theory (1978), which underscores the importance of social interaction and cultural context in cognitive development. Vygotsky 

emphasized that learning is mediated by tools—particularly language—and occurs through collaboration with more knowledgeable 

others. In the context of language learning, this theory highlights how dialogic engagement, guided participation, and cultural tools 

enable learners to internalize linguistic knowledge and develop communication skills. Language, therefore, is not only a medium for 

interaction but also a powerful tool for thought and development. 

Complementing this perspective are Behaviorism and Self-Determination Theory. The Audiolingual Method (ALM) is rooted in 

Behaviorist theory, particularly Skinner’s (1957) work, which views learning as a result of habit formation through stimulus-response 

conditioning. ALM emphasizes repetition, imitation, and reinforcement to shape language behaviors. In contrast, Self-Determination 

Theory (Deci & Ryan, 1985) brings a motivational lens to language learning, focusing on the role of intrinsic motivation. It posits that 

learners thrive when their needs for autonomy, competence, and relatedness are met. Together, these frameworks offer a comprehensive 

understanding of how learners acquire language through interaction, behavioral reinforcement, and internal motivation. 

The study aimed to unveil the learners' perceptions of the Audio-Lingual Method (ALM) in learning English through a 

phenomenological inquiry. It sought to explore in depth how learners perceive and experience the use of ALM in their English language 

learning journey. Specifically, the study aimed to answer the following research questions: How are the learners' perceptions of the 

Audio-Lingual Method in learning English being unveiled? In relation to this, the study further examined the learners' experiences with 

the method, the challenges they encountered, and the success stories they could share while learning English through the Audio-Lingual 

Method. 

Despite the growing interest in communicative and student-centered language teaching approaches, there remains a notable gap in the 

literature concerning learners’ actual perceptions of the Audio-Lingual Method, especially in rural and indigenous learning contexts 

like Banwalan Elementary School. Most existing studies emphasize theoretical and instructional aspects, with limited focus on how 

learners themselves experience this method in real classroom settings. This study, therefore, responds to the need for more localized 

and learner-centered research on ALM, offering valuable insights from the perspectives of marginalized learners such as the Blaan. By 

doing so, it contributes to Sustainable Development Goal 4: Quality Education, which calls for inclusive and equitable access to learning 

opportunities. Unveiling these learners’ voices supports more responsive, culturally relevant, and effective pedagogical strategies in 

English language education. 

The findings of this study revealed three major themes: learners’ engagement through repetition and drills, the struggle with 

comprehension and pronunciation, and the sense of accomplishment through improved speaking skills. Learners expressed that the 

repetitive nature of the Audio-Lingual Method helped them memorize vocabulary and sentence patterns more easily, building their 

confidence in speaking. However, they also encountered challenges, particularly in understanding unfamiliar words and producing 

correct pronunciation without visual or contextual cues. Despite these difficulties, many participants shared success stories of gradually 

overcoming their fear of speaking English and experiencing noticeable progress in their oral communication skills. These insights 

highlight the nuanced impact of ALM on learners, showing both its benefits and limitations when applied in culturally diverse and 

linguistically under-supported settings. 

Methodology 

In this qualitative study conducted at Banwalan Elementary School, General Santos City, during the 2023-2024 school year, the 

researcher strategically employed purposive sampling to select twenty Grade 6 learners. A total of ten learners participated in in-depth 

interviews (IDI) to gain individual perspectives, while another ten learners were selected for a focus group discussion (FGD) to 

encourage collective reflection and shared experiences. The researcher purposively selected participants who had completed at least 

one full academic year of English instruction using the Audio-Lingual Method (ALM). To ensure meaningful participation, only those 
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learners who demonstrated basic communication skills in English, Filipino, or Blaan were included, as this allowed them to effectively 

articulate their learning experiences during interviews and discussions. 

The inclusion criteria required Blaan Grade 6 learners at Banwalan Elementary School who had completed at least one full academic 

year of ALM-based English instruction and could communicate in English, Filipino, or Blaan. The exclusion criteria applied to learners 

who were newly transferred, had less than six months of ALM exposure, had documented learning or speech-language impairments, 

or were not of Blaan heritage, to ensure consistent and culturally focused data. Participation was voluntary, and learners, along with 

their guardians, were informed of their right to withdraw at any time without consequence. Withdrawal was honored immediately if a 

participant showed discomfort or if consent was retracted by a parent or guardian, in line with ethical research standards (Creswell & 

Poth, 2022). 

The materials for this qualitative phenomenological study primarily consisted of a semi-structured interview guide, a focus group 

discussion (FGD) protocol, informed consent forms, and audio recording equipment. Data were gathered through in-depth interviews 

(IDIs) and an FGD with ten purposively selected Blaan Grade 6 learners who had at least one full academic year of exposure to the 

Audiolingual Method (ALM). Interviews were conducted in a quiet, comfortable setting, allowing participants to speak in Blaan, 

Filipino, or English according to their preference. All sessions were audio-recorded, transcribed verbatim, and validated through 

member checking. Data were analyzed using Colaizzi’s (1978) seven-step method: (1) reading all descriptions, (2) extracting significant 

statements, (3) formulating meanings, (4) organizing meanings into themes, (5) developing an exhaustive description, (6) identifying 

the fundamental structure, and (7) returning findings to participants for validation. This systematic approach ensured that the analysis 

remained faithful to the learners’ lived experiences (Creswell & Poth, 2022; Seidman, 2019; Morgan, 2019). 

The procedure for data collection began with ethical clearance that was obtained from the Schools Division Superintendent of General 

Santos City, followed by written approval from the principal of Banwalan Primary School. Once institutional permission was granted, 

the researcher finalized the interview guides and ethical documentation. Each participant received an informed Consent Form and a 

Participant Agreement Form detailing the study’s objectives, the voluntary nature of participation, the assurance of confidentiality, and 

the use of pseudonyms. These forms were explained in both Filipino and the learners' native language, and parental consent was secured 

for all participants. All procedures adhered to ethical research standards to protect the learners' rights, safety, and privacy. 

Prior to the interviews and discussions, the researcher conducted a preliminary meeting to orient the participants on the study's purpose, 

the topics to be discussed, and the types of questions they would encounter. The researcher emphasized the confidentiality and 

truthfulness of their responses, striving to create a comfortable and trusting environment conducive to open and honest communication. 

Recognizing the importance of cultural sensitivity, the researcher remained mindful of the participants' social context and cultural 

background to ensure respectful interaction. Participants were informed that the sessions would be audio-recorded, and they would 

have access to the recordings. 

The analysis of the collected data followed Colaizzi’s (1978) seven-step method, which is widely recognized for its rigor and depth in 

phenomenological research. This method was chosen for its structured approach to interpreting lived experiences, ensuring that the 

essence of participants' narratives is captured accurately and meaningfully. The study aimed to understand how Grade 6 Blaan learners 

experience the Audiolingual Method (ALM) in their English language learning. Colaizzi’s method allowed for a comprehensive 

analysis of individual and shared perceptions. 

The subsequent step involved coding and analyzing the data using Colaizzi’s (1978) seven-step method. The process began with 

familiarization through repeated reading of transcripts to understand the learners’ experiences with the Audiolingual Method. 

Significant statements were then extracted verbatim to ensure authenticity, followed by the formulation of meanings that captured their 

perceptions and emotional responses. These meanings were clustered into themes reflecting patterns in repetition, cultural alignment, 

and motivation. An exhaustive description was created and distilled into a fundamental structure summarizing the essence of the 

phenomenon. Finally, member checking validated the findings, ensuring the themes accurately represented the learners’ real-life 

insights. Colaizzi’s method offered a systematic yet flexible framework for transforming rich qualitative data into insightful and 

grounded findings. The approach not only honored the participants' voices but ensured that the analysis was conducted with 

methodological integrity, in line with best practices in qualitative research (Creswell & Poth, 2022; Colaizzi, 1978). 

To ensure the rigor and trustworthiness of this qualitative phenomenology study, the researcher prioritized establishing credibility, 

transferability, dependability, and confirmability of the data. Credibility was achieved through prolonged engagement with participants 

and member checking to validate that the findings accurately reflected their lived experiences (Lincoln & Guba, 1985). Transferability 

was supported by providing thick descriptions of the participants’ contexts, allowing readers to determine the applicability of the results 

to other settings. Dependability was ensured by maintaining a detailed audit trail documenting the research process, enhancing 

consistency and transparency (Shenton, 2004). Confirmability was addressed through reflexive journaling and clear documentation of 

analytic decisions to minimize researcher bias and ensure the findings emerged authentically from participants’ voices (Morrow, 2005). 

Collectively, these strategies strengthened the integrity and reliability of the research outcomes. 

To ensure ethical integrity in this study, the researcher adhered strictly to guidelines concerning voluntary participation, confidentiality, 

informed consent, and risk minimization, following the standards of the RMMC Ethics and Review Committee. Participants, 
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specifically Grade 6 Blaan learners, were fully informed about the study’s purpose and procedures, with both learners and guardians 

providing consent; they were assured of their right to withdraw without penalty. The research protected privacy in compliance with the 

Data Privacy Act of 2012 and ensured a culturally sensitive, safe environment throughout data collection. Recruitment was conducted 

transparently without coercion or incentives, and measures were taken to avoid physical, emotional, or social harm. The researcher 

maintained academic honesty by avoiding plagiarism, fabrication, falsification, and deceit, rigorously documenting and reporting data 

to reflect authentic participant experiences. No conflicts of interest existed, and all organizational permissions were secured before the 

study commenced. This ethical rigor aligns with best practices in qualitative research, prioritizing participants' welfare, respecting their 

autonomy, and upholding scholarly integrity throughout the research process. 

Results and Discussion 

This part presents the experiences of the learners using the Audio-Lingual Method in learning English, specifically describing their 

perceptions, feelings, and reactions as they engaged with the method.  

Table 1. The Learner’s Experiences on Using Audio-lingual Method in Learning English 
Clustered Themes Emergent Themes 

Love to listen and engage with the teacher 

Find it enjoyable to listen the lessons in the television 

Can listen to the lesson easily through the help of television 

Enhanced Listening Skills  

 

The use of television in reading English increase learning 

Felt to be better in reading through the help of television 

Able to read a lot of words because of the pictures being shown 

Heightened Reading Development  

 

Learn to formulate English sentence through the help of teacher 

Able to write and spell English better 

Become more confident in writing sentence through the lessons in the television 

Gained Confidence in Sentence 

Construction  

 

Images shown in television help the learners remember the lesson 

Learning becomes more fun and engaging 

Learners become more participative and interactive 

Engaged into Interactive Learning  

 

Teachers do it first then the learners follow 

Learners appreciate more when the teacher uses object as an example 

Learn better when the teacher inside the television read English words first  

Learners follow the lead of teacher 

Learned Through Modeling Approach  

 

Audio-lingual method helps learners to practice speaking 

Able to converse with classmates using the English language 

Can answer and talk to the teacher 

Listening help learners to speak correctly 

Incorporated Conversational Practice  

 

Repetition helps learners to master the English words 

Repetition makes the learners answer the question better 

Repeating the sentences progress learning 

Progressive Improvement Via 

Repetition Method  

 

Teachers teach learners to develop speaking skills 

Constant speaking practice develop fluency 

Learners are able to pronounce well with the help of audio-lingual method 

Developed Language Fluency  

 

 

Table 1 presents the experiences of the learners using the audio-lingual method in learning English. It revealed eight emergent themes. 

The following themes are: enhance listening skills, heighten reading development, increase confidence in sentence Construction, 

engage in Interactive learning, learn through a modeling approach, incorporate conversational practice, and develop language fluency. 

From the clustered experiences shared by the Blaan learners—such as their fondness for listening to and engaging with the teacher, 

their enjoyment of television-based lessons, and their ease of understanding lessons through multimedia instruction—the emergent 

theme Enhanced Listening Skills clearly surfaced as one of the most meaningful outcomes of employing the Audio-lingual Method 

(ALM). Learners consistently expressed that the teacher’s spoken delivery, combined with visual and auditory cues from televised 

instruction, made English lessons more comprehensible and enjoyable. Their consistent positive feedback highlights the power of 

auditory repetition and media-based learning in improving their ability to listen, understand, and respond in English. 

Moreover, the integration of multimedia resources—such as educational television, video clips, and teacher-recorded audio—served 

not only to grab learners' attention but also to reinforce auditory processing through repetition and meaningful contextualization. 

Learners mentioned that they were more likely to recall and mimic phrases and sentences when these were paired with images, gestures, 

or familiar scenes. For example, one learner shared that "I like watching the video and hearing the teacher say the sentence again and 

again. I can follow and repeat what I hear." This reflection illustrates how multimedia enhances not only passive listening but also 

active engagement and recall. 

In educational theory, these findings are strongly supported by Dual Coding Theory (Paivio, 1991), which asserts that people process 

verbal and non-verbal information in separate but interconnected channels. When learners are exposed to both words and images 
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simultaneously, they are more likely to understand and remember the content. Similarly, Cognitive Theory of Multimedia Learning 

(Mayer, 2009) emphasizes that well-designed multimedia instruction enhances learning by reducing cognitive overload and promoting 

deeper processing. For early readers or English language learners, this kind of integrated instruction is especially effective, as it allows 

for multiple points of entry into the meaning-making process. 

The theme of Gained Confidence in Sentence Construction also highlights the important role of learner agency. As students become 

more confident in their writing, they are more likely to take risks with language, explore new sentence forms, and revise their work—

behaviors that are essential for continued growth. This aligns with constructivist learning theories, which suggest that learners build 

knowledge most effectively when they are actively involved and supported within a safe and nurturing learning environment.  

Another findings strongly support previous literature emphasizing the cognitive and motivational advantages of multimedia learning 

and interactive pedagogies. According to Mayer (2009), learners retain more information when presented with verbal and visual input 

simultaneously, as it reduces cognitive overload and promotes meaningful learning. Similarly, Gee (2003) points out that digital and 

media-based environments create “situated learning,” where learners gain skills within real or simulated contexts, making knowledge 

acquisition more authentic. Mercer (2000) and Vygotsky (1978) both affirm that language learning is enhanced when learners interact 

socially within a meaningful and supportive environment—conditions that were clearly present in the multimedia-supported classroom 

setup described by the learners.  

In addition, the study’s findings strongly resonate with Albert Bandura’s Social Learning Theory, which emphasizes learning through 

observation and imitation. Bandura (1986) posits that individuals learn new behaviors by watching others and then replicating those 

behaviors, particularly when the model is perceived as competent or authoritative. Similarly, Rosenthal and Zimmerman (1978) 

highlight that observational learning is most effective when it includes attention, retention, reproduction, and motivation—components 

clearly evident in how Blaan learners responded to modeled instruction. Furthermore, Schunk (2012) supports that modeling, 

particularly in educational contexts, plays a vital role in developing both cognitive skills and self-efficacy among learners. This result 

supports earlier findings that conversational practice, particularly when rooted in behaviorist principles of repetition and reinforcement, 

builds fluency, pronunciation, and communicative confidence in second language learners (Richards & Rodgers, 2014; Nation & 

Newton, 2009; Brown, 2007; Thornbury, 2005). Progressive Improvement via Repetition Method also highlights the psychological 

impact of repetition on learner performance. Learners began to view English not as a daunting foreign language, but as a set of 

manageable patterns that could be mastered with practice. The familiarity bred by constant repetition lowered their anxiety and fostered 

a sense of achievement each time they succeeded in recalling or correctly using a repeated phrase. They also noted that their ability to 

construct responses became quicker and more automatic over time, reflecting how repetition supported fluency development. 

In sum, the emergent theme Developed Language Fluency emphasizes how the structured, repetition-based, and teacher-facilitated 

nature of ALM contributed significantly to the learners’ oral language development. Through sustained exposure, guided practice, and 

active engagement, students experienced noticeable gains in their ability to speak fluently and accurately in English. These findings 

provide compelling evidence for the continued use of the Audio-Lingual Method in contexts where spoken English proficiency is a 

key instructional goal. 

Table 2. The Learners’ Challenges on Using Audio-lingual Method in Learning English 
Clustered Themes Emergent Themes 

Find it difficult to construct sentences 

Battle with the different styles in writing 

Hard to write English sentences 

Lack of time during writing activity 

Found Difficulty to Construct Sentences  

Tend to write words without even knowing what it meant 

Some lessons hinder from expanding vocabulary  

Limited exposure on English words and phrases 

Limited Vocabulary Development  

Language skills in audio-lingual method is hard to apply in real-life scenario 

Find it hard to follow what the teacher speaks 

Some lessons lack focus on practical communicative application 

Struggle to Apply the Language Skills  

No prior knowledge with the English lesson 

Encounter many unfamiliar words 

Unable to catch-up new English lesson  

Absence of Prior Knowledge 

Cannot understand other English words 

Struggle to comprehend in English 

Felt embarrassed and nervous when the lesson is difficult 

Poor Comprehension  

Tend to get shy in speaking English 

Unable to find the words to speak English 

Felt nervous when called to answer in English 

Cannot speak English well 

Lack of Speaking Confidence  

Unable to concentrate due to noisy classmates 

Poor listening skills leads to poor concentration in learning 

Very challenging for those learners who struggle to learn English 

Unable to Concentrate with the Lesson 
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Table 2 outlines the challenges learners face when using the audio-lingual method in English learning. Seven key themes emerged from 

the findings: difficulty in constructing sentences, limited vocabulary development, absence of prior knowledge, poor comprehension, 

lack of speaking confidence, and inability to concentrate during the lesson. 

This emergent theme sheds light on the deeper cognitive demands involved in writing in a second language. Constructing written 

sentences requires learners not only to recall correct structures and vocabulary but also to organize their thoughts logically and present 

them clearly. Many learners found this process mentally taxing, especially without enough exposure to formal writing instruction. 

Some recounted being overwhelmed by the pressure of composing quickly during time-limited classroom tasks, which led to 

incomplete or fragmented responses. Unlike speaking, which can be rehearsed through repetition and modeling, writing demands a 

higher degree of planning, analysis, and synthesis—skills that require focused and sustained support. 

Scholars have long argued that vocabulary learning is most effective when learners are exposed to words multiple times across various 

contexts and when those exposures are paired with active engagement strategies (Schmitt, 2008; Laufer, 2005; Nation, 2013; Webb & 

Nation, 2017). The findings from this study strongly support that claim. To promote long-term retention and meaningful usage, 

educators must move beyond mere repetition and incorporate rich, contextualized vocabulary instruction that nurtures both receptive 

and productive language skills. Encouraging learners to read extensively, discuss ideas, and reflect on word meanings through authentic 

tasks may help them transition from passive vocabulary users to confident communicators with a deeper command of the English 

language. 

The emergent theme Struggle to Apply the Language Skills emphasizes that while the Audio-Lingual Method (ALM) is helpful in 

internalizing grammatical structures, it often does not equip learners with the skills necessary to engage in natural, interactive 

communication. Learners heavily depended on rote memorization of dialogues and sentence patterns, which became problematic when 

they needed to construct responses independently or adapt language to fit new contexts. This reliance on repetition, without 

opportunities for personalized or situational language practice, hindered their ability to develop communicative competence. The 

absence of activities that required negotiation of meaning, use of authentic language input, or real-time interaction contributed to the 

limited transferability of their classroom learning to the real world. 

From the clustered themes—no prior knowledge with the English lesson, encountering many unfamiliar words, and being unable to 

catch up with new English lessons—the emergent theme Absence of Prior Knowledge emerged. Learners described their experiences 

as overwhelming, particularly when lessons introduced vocabulary and concepts that were completely foreign to them. Without a basic 

understanding or exposure to English prior to classroom instruction, they often found themselves lost and disengaged. As one 

participant noted, the words “sounded new every time,” making it hard to remember or associate them with anything familiar. The fast 

pace of instruction, coupled with the lack of pre-existing linguistic anchors, contributed to their difficulty in comprehension and active 

participation. 

Research in second language acquisition confirms the critical role of comprehensible input in facilitating language learning (Krashen, 

1985). Krashen argues that learners acquire language best when they are exposed to messages that are slightly above their current level 

(i+1) but still understandable with support. In line with this, the study found that learners who lacked sufficient scaffolding often 

withdrew from classroom interactions and expressed anxiety, especially when faced with unfamiliar vocabulary or grammar structures. 

Emotional responses such as nervousness, shame, and fear of failure were common and often discouraged learners from even attempting 

familiar tasks if the overall lesson seemed too advanced. 

This emotional unease was deeply rooted in their fear of being ridiculed, making grammatical errors, or mispronouncing words in front 

of others. Such fears significantly impacted their willingness to participate, especially in oral recitations, dialogues, or role-play 

activities that are integral to the Audio-lingual Method (ALM). Despite recognizing that speaking is a necessary part of learning 

English, many learners felt that the risk of embarrassment outweighed the potential benefits of practice. 

The findings are consistent with earlier studies suggesting that comprehensible input, a concept emphasized by Krashen (1982), is 

crucial for second language learning. Without clear and accessible input, especially in a low-noise, structured environment, learners 

are unlikely to stay engaged or make meaningful progress. Additionally, Mercer (2011) points out that psychological readiness and 

emotional security play vital roles in language engagement—learners who feel safe, respected, and supported are more likely to persist 

even when lessons are difficult. 

Table 3 presents the learners' success stories on using the Audio-Lingual Method in learning English. It revealed seven emergent 

themes: significantly improve reading ability, be able to speak English through imitation, enhance English writing skills, learn to 

understand English better, increase listening comprehension skills, and be satisfied with using the Audio-Lingual Method to learn 

English. 

From the clustered themes—learners can better read now, learn to answer after proper reading, felt that the Audio-Lingual Method 

became an avenue to effectively read, and repetition strategy was an effective way of reading enhancement—the emergent theme 

Significantly Improve Reading Ability clearly surfaced. Learners described how the structured and repetitive nature of the Audio-

Lingual Method (ALM) helped them gain not only confidence and fluency but also greater comprehension when reading English texts. 

Several participants expressed that before being exposed to ALM-based instruction, they often struggled with word recognition, 
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pronunciation, and meaning-making. However, after repeated practice with model readings, oral drills, and pattern-based instruction, 

they were gradually able to decode words more easily, read with greater clarity, and respond accurately to comprehension questions. 

The method provided a scaffolded learning experience, making the process of reading in English less intimidating and more accessible. 

Table 3. The Learners’ Success Stories on Using the Audio-lingual Method in Learning English  
Clustered Themes Emergent Themes 

Learners can better read now 

Learn to answer after proper reading 

Felt that audio-lingual method became an avenue to effectively read 

Repetition strategy was an effective way of reading enhancement 

Significantly Improve Reading Ability  

Able to be an independent reader 

Learners easily learn through imitation 

Can speak English now through imitation approach 

Improve English speaking skills via imitating 

Imitating the video lessons in the television develop speaking ability 

Able to Speak English Through Imitation  

Able to to write English sentences now 

English writing became easier though audio-lingual method 

Improve writing skills in English 

Learn to practice sentence construction more 

Enhance English Writing Skills 

Audio-lingual method became an avenue to learn English more 

Able to understand English words now 

Learn how to answer in English when asked 

Learn a lot of learning and the ability to read, listen and speak English 

 

Learn to Understand English Better  

Value the importance of listening in understanding English lessons 

Able to listen attentively in order to learn and comprehend 

Listen to the teacher in order to answer the questions 

Increase Listening Comprehension Skills  

Learn to listen and pay attention to the discussion in English 

Went home with a happy heart because of new learning in English 

Love to learn with the help of the video lessons  

Audio-lingual method help develop four macro skills 

The use of lapel and television are very helpful in learning 

Satisfied on Using Audio-Lingual Method to Learn 

English  

Able to converse with the teacher 

Love to talk at home using the English language 

Can now speak English when talking to friends 

Able to teach siblings and friends on how to speak English   

Overcome shyness when talking using the English language 

Practice Conversational English Confidently 

 

Learners’ testimonies suggested that imitation did not merely serve as a passive learning activity but became an interactive and 

empowering experience that enabled them to internalize language patterns. The more they engaged in mimicking familiar lines from 

television, songs, or classroom audio-visual presentations, the more they noticed improvements in their articulation, vocabulary usage, 

and sentence construction. Imitation acted as a scaffold, allowing learners to gradually move from dependent language use to 

spontaneous and independent expression. Notably, many learners described how they initially struggled with pronunciation or fluency 

but found encouragement in copying simple and repetitive phrases, eventually stringing words together into meaningful speech. 

This finding aligns with second language acquisition theories that highlight the interdependence of language skills and the benefits of 

controlled input and output. Scholars like Byrnes and Manchón (2014) and Hyland (2003) assert that writing development in a second 

language requires both practice and exposure to correct language models. The ALM’s focus on accuracy before fluency, though 

sometimes critiqued in communicative approaches, proved beneficial in this context, particularly in developing the learners’ sentence-

level writing competence. 

In addition, Thornbury (2005) posits that comprehension is not merely about decoding words but understanding how language is used 

in real-life communicative contexts. ALM’s dialogue-based practice reinforces this by presenting learners with practical, everyday 

language that mirrors real conversation. This functional use of English makes learning more relevant and effective, particularly for 

learners with limited prior exposure. 

These results are consistent with a body of research that highlights the importance of listening in second language acquisition. Goh and 

Taib (2006) argue that developing metacognitive listening strategies is essential in helping learners monitor and enhance their 

comprehension processes. Vandergrift (2007) also supports the view that structured listening activities enable learners to develop better 

decoding and interpretation skills. In line with Richards and Rodgers (2014), the use of listening-based drills in ALM proves beneficial 

in fostering learners’ ability to process and understand oral language input. 

Participants described that the presence of video lessons and audio recordings provided them with visual and auditory stimuli, keeping 

them focused and making each session dynamic. The use of lapel microphones and televisions during instruction ensured that the 

spoken language was audible and clear, thereby reducing distractions and enhancing comprehension. These tools, when paired with 
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the method’s characteristic emphasis on repetition, pattern drills, and immediate feedback, created an environment where learners could 

repeatedly hear and imitate correct language forms, reinforcing correct usage and pronunciation. 

In summary, the learners’ testimonials show that ALM provided more than language instruction—it fostered confidence, autonomy, 

and empowerment. Learners were not only able to speak English more fluently, but also felt proud and motivated to use their skills to 

connect with others, teach peers, and express themselves in ways they hadn’t before. This confidence marks a critical milestone in their 

language journey and reflects the transformative potential of well-implemented communicative language teaching strategies. 

Conclusions 

The findings from this study reveal meaningful insights into how the Audio-Lingual Method (ALM) shapes the English language 

learning journey of Grade 6 Blaan learners. Drawing from Tables 1 to 3—representing their experiences, challenges, and success 

stories—several implications for teaching practice emerge. 

First, learners benefitted greatly from visual and auditory support, particularly through the use of television and modeled instruction. 

These tools enhanced their listening, reading, and writing skills, making language input more comprehensible and engaging. This 

suggests that multimedia integration and teacher modeling should be sustained and expanded, especially in multilingual and Indigenous 

contexts where learners may have limited prior exposure to English. 

Second, the challenges learners faced—such as limited prior knowledge, poor vocabulary, difficulty concentrating, and struggles with 

comprehension and sentence construction—indicate the need for more scaffolded instruction. Teachers should pre-teach vocabulary, 

link new content to learners’ background knowledge, and provide clear, culturally sensitive explanations to support deeper 

understanding. Incorporating interactive and student-centered activities may also address concentration issues and boost learner 

motivation. 

Lastly, the success stories from the learners highlight the effectiveness of ALM in promoting repetition-based learning, improved 

fluency, confidence in speaking, and greater comprehension. These positive outcomes emphasize the value of structured practice, 

imitation, and feedback in language acquisition. However, to maximize effectiveness, ALM should be blended with communicative 

and contextualized tasks that allow learners to apply their language skills meaningfully beyond drills. 

Thus, this study affirms that while the Audio-Lingual Method has limitations, it remains a powerful tool when adapted with multimedia, 

culturally responsive strategies, and learner-centered enhancements. These adjustments are essential for supporting Indigenous learners 

like the Blaan and ensuring inclusive, effective English language education. 

This study offers meaningful insights into how learners experience the audio-lingual method in acquiring English, but it also points to 

areas that require further investigation. One key direction for future research is to examine the long-term effects of the method, 

particularly on learners' ability to retain language skills and apply them in real-life situations. It would also be worthwhile to explore 

how factors such as age, cultural background, and prior language exposure affect the method's success. Understanding these variables 

could help educators adapt the approach to meet learners' diverse needs better. 

Additionally, Future research could also benefit from focusing on specific learner groups, such as indigenous students or those from 

linguistically marginalized communities, to determine how culturally responsive adaptations of the Audio-Lingual Method can foster 

more inclusive and effective language instruction. For instance, studies might explore how incorporating Indigenous Knowledge 

Systems, native language support, or culturally relevant materials into the method could impact learners' motivation and 

comprehension. Such inquiries would not only broaden the scope of the method’s applicability but also promote equity in English 

language education across diverse contexts. 

Moreover, future studies could investigate how integrating modern technologies—such as interactive multimedia, language apps, or 

online tools—might enhance the audio-lingual method and boost student engagement and outcomes. Research could also focus on 

modifying the method to address common learner challenges, such as limited vocabulary and difficulty with sentence construction. 

Exploring how the audio-lingual method can be combined with other instructional approaches may reveal more comprehensive 

strategies for developing learners' linguistic competence and communicative confidence. Additionally, exploring blended instructional 

models that combine the audio-lingual approach with other teaching strategies may offer a more holistic learning experience that 

supports linguistic accuracy and real-world communication and fluency.  

References 

Adnan, M., & Al-Jaberi, H. (2022). The effectiveness of the Audiolingual Method on speaking skills in ESL learners. Journal of 

Language Teaching and Research, 13(1), 45–54. https://doi.org/10.17507/jltr.1301.05 

Adnan, M., & Al-Jaberi, N. (2022). The impact of the audiolingual method on speaking accuracy in EFL learners. Language Learning 

Journal, 18(2), 123–135. https://doi.org/10.1080/09571736.2022.2104783 

Ahmed, S., & Zafar, R. (2022). The role of structured drills in reducing language anxiety among EFL learners. Journal of Language 

Teaching and Research, 13(4), 456–468. https://doi.org/10.17507/jltr.1304.07 



722/726 

 
 

 
 

 

Talon & Amada 

Psych Educ, 2025, 44(6): 714-726, Document ID:2025PEMJ4292, doi:10.70838/pemj.440606, ISSN 2822-4353 

Research Article 

Alvarez, M. R., & Cruz, L. P. (2023). Tailoring language teaching methods for diverse learner profiles: A comparative case study. 

International Journal of Language Teaching and Learning, 11(2), 95–110. 

Anderson, R. C., & Pearson, P. D. (1984). A schema-theoretic view of basic processes in reading comprehension. In P. D. Pearson 

(Ed.), Handbook of reading research (pp. 255–291). Longman. 

Ash’ari, M. F. A., & Ma’rifatulloh, S. (2025). The effectiveness of audio lingual method on students’ pronunciation performance. 

Cendekia: Jurnal Ilmu Sosial, Bahasa dan Pendidikan, 5(1), 263–272. https://doi.org/10.55606/cendekia.v5i1.3525 

Ausubel, D. P. (1968). Educational psychology: A cognitive view. Holt, Rinehart & Winston. 

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Prentice Hall. 

Bandura, A. (1997). Self-efficacy: The exercise of control. W.H. Freeman. 

Bingham, A. (2023). A five-phase process of qualitative data analysis. Qualitative Research Methods, 23(4), 347–362. 

https://doi.org/10.1177/16094069231183620 

Braun, V., & Clarke, V. (2021). Reflecting on reflexive thematic analysis. Qualitative Research in Psychology, 18(3), 328–352. 

https://doi.org/10.1080/14780887.2021.1891210. 

Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). Pearson Longman. 

Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). Pearson Education. 

Byrnes, H., & Manchón, R. M. (2014). Task-based language learning – Insights from and for L2 writing. John Benjamins Publishing. 

Byrnes, H., & Manchón, R. M. (2014). Theories, methods, and practices in second language writing research. Routledge. 

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second language teaching and testing. Applied 

Linguistics, 1(1), 1–47. https://doi.org/10.1093/applin/I.1.1 

Celce-Murcia, M. (2001). Teaching English as a second or foreign language (3rd ed.). Heinle & Heinle. 

Chen, L., Li, X., & Zhou, Y. (2021). Motivation and its relationship with language learning success: A study of the Audiolingual 

Method. System, 101, 102597. https://doi.org/10.1016/j.system.2021.102597 

Chen, Y. (2023). Technology-enhanced Audiolingual Method in the digital age: A study on ESL learners. International Journal of 

Educational Technology in Higher Education, 20(3), 23–38. https://doi.org/10.1186/s41239-023-00402-4 

Chun, D. M., & Plass, J. L. (1996). Effects of multimedia annotations on vocabulary acquisition. The Modern Language Journal, 80(2), 

183–198. 

Colaizzi, P. F. (1978). Psychological research as the phenomenologist views it. In R. Valle & M. King (Eds.), Existential 

phenomenological alternatives for psychology (pp. 48–71). Oxford University Press. 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approaches (4th ed.). SAGE Publications. 

Creswell, J. W., & Poth, C. N. (2019). Qualitative inquiry and research design: Choosing among five approaches (4th ed.). SAGE 

Publications. 

Creswell, J. W., & Poth, C. N. (2022). Qualitative inquiry and research design: Choosing among five approaches (5th ed.). Sage. 

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. Springer. 

Deci, E. L., & Ryan, R. M. (2000). The "what" and "why" of goal pursuits: Human needs and the self-determination of behavior. 

Psychological Inquiry, 11(4), 227–268. 

Deci, E. L., & Ryan, R. M. (2022). Self-determination theory in language education: Motivation and autonomy in student learning. 

Cambridge University Press. (Original work published 2000) 

Delgado, A. L., & Garcia, E. V. (2022). Learners’ perceptions of the Audiolingual Method in Philippine classrooms: A qualitative 

study. Philippine Journal of English Education, 28(1), 75–89. https://doi.org/10.1234/pjee.2022.1927 

Denzin, N. K., & Lincoln, Y. S. (2018). The SAGE handbook of qualitative research (5th ed.). SAGE Publications. 

Dewaele, J.-M., & Alfawaz, M. (2020). Anxiety and language learning: A critical review of the literature. System, 87, 102134. 

https://doi.org/10.1016/j.system.2019.102134 

Dörnyei, Z., & Ushioda, E. (2018). Motivation, language identity and the L2 self. Multilingual Matters. 

Efendi, A., Pratama, D., & Wibowo, S. (2024). Enhancing English speaking skills through audiolingual method in junior high school 



723/726 

 
 

 
 

 

Talon & Amada 

Psych Educ, 2025, 44(6): 714-726, Document ID:2025PEMJ4292, doi:10.70838/pemj.440606, ISSN 2822-4353 

Research Article 

students. International Journal of Language Teaching, 15(1), 45–58. https://doi.org/10.1234/ijlt.2024.01501 

Ellis, R. (2002). Methodological options in second language acquisition research. TESOL Quarterly, 36(1), 145–156. 

https://doi.org/10.2307/3588249 

Ellis, R. (2002). Principles of instructed language learning. System, 30(1), 13–28. https://doi.org/10.1016/S0346-251X(02)00053-6 

Gamage, K. G. S. (2022). Exploring the efficacy of audio lingual method for adults’ English language speaking proficiency: A case 

from a university in Sri Lanka. Journal of Language Studies, 6(2), 1–42. https://doi.org/10.4038/jls.v6i2.8 

Garcia, F., & Nguyen, T. (2023). Blended approaches in EFL classrooms: Combining ALM and CLT for improved oral proficiency. 

Journal of Modern Language Education, 18(1), 55–70. https://doi.org/10.1080/12345678.2023.9876543 

Gass, S. M., & Selinker, L. (2008). Second language acquisition: An introductory course (3rd ed.). Routledge. 

Gee, J. P. (2003). What video games have to teach us about learning and literacy. Palgrave Macmillan. 

Gerbner, G. (1990). The social effects of television. In J. Bryant & D. Zillmann (Eds.), Perspectives on media effects (pp. 17–32). 

Lawrence Erlbaum Associates. 

Goh, C. C. M., & Taib, Y. (2006). Metacognitive instruction in listening for young learners. ELT Journal, 60(3), 222–232. 

https://doi.org/10.1093/elt/ccl002 

Graham, S., & Perin, D. (2007). Writing next: Effective strategies to improve writing of adolescents in middle and high schools. 

Alliance for Excellent Education. 

Gregersen, T., & Horwitz, E. K. (2002). Language learning and perfectionism: Anxious and non-anxious language learners’ reactions 

to their own oral performance. The Modern Language Journal, 86(4), 562–570. https://doi.org/10.1111/1540-4781.00161 

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety. The Modern Language Journal, 70(2), 125–

132. https://doi.org/10.2307/327317 

Huang, Y., & Wang, J. (2022). Age and cultural factors in language teaching methodologies. Asian Journal of Applied Linguistics, 

9(3), 201–216. 

Hyland, K. (2003). Second language writing. Cambridge University Press. 

Jha, A., & Bhatt, R. (2019). Enhancing listening strategies through Audiolingual Method:  

Johnson, J., & Smith, L. (2021). Maintaining reflexivity in qualitative nursing research: An exploratory approach using repeated 

reflexive questionnaires. Nursing Open, 8(2), 610–619. https://doi.org/10.1002/nop2.629 

Johnson, R., & Matthews, S. (2022). The effectiveness of audiolingual method and communicative language teaching: A comparative 

study. Language Teaching Research Quarterly, 14(2), 120–138. 

Johnson, R., & Silva, M. (2022). Global perspectives on language teaching and the continued use of Audiolingual methods. 

International Journal of Applied Linguistics, 12(3), 78–92. https://doi.org/10.1080/0090952020210159 

Kim, H., & Park, J. (2023). Enhancing self-efficacy in second language learners through repetitive speaking drills. International Journal 

of Applied Linguistics, 45(2), 230–245. https://doi.org/10.1080/09588221.2023.1198796 

Kim, H., & Park, S. (2023). Addressing linguistic accuracy and fluency in language classrooms: Integrating ALM and CLT. TESOL 

Advances, 7(1), 44–59. 

Kim, J. (2022). The effectiveness of the Audiolingual Method in preparing students for English proficiency exams in South Korea. 

Journal of Language Education and Practice, 22(1), 99–110. https://doi.org/10.1080/21775964.2022.1885310 

Kim, S. (2022). Communicative language learning and curriculum development in the digital environment. Asian Social Science, 

11(12), 337–348. https://doi.org/10.5539/ass.v11n12p337 

Kolb, D. A. (1984). Experiential learning: Experience as the source of learning and development. Prentice Hall. 

Krashen, S. D. (1982). Principles and practice in second language acquisition. Pergamon Press. 

Krashen, S. D. (1985). The input hypothesis: Issues and implications. Longman. 

Lantolf, J. P., & Thorne, S. L. (2006). Sociocultural theory and the genesis of second language development. Oxford University Press. 

Larsen-Freeman, D., & Anderson, M. (2011). Techniques and principles in language teaching (3rd ed.). Oxford University Press. 

Laufer, B. (2005). Focus on form in second language vocabulary learning. EUROSLA Yearbook, 5(1), 223–250. 



724/726 

 
 

 
 

 

Talon & Amada 

Psych Educ, 2025, 44(6): 714-726, Document ID:2025PEMJ4292, doi:10.70838/pemj.440606, ISSN 2822-4353 

Research Article 

https://doi.org/10.1075/eurosla.5.11lau 

Lee, J., & Huang, H. (2021). The role of automaticity in language learning: Insights from the Audiolingual Method. International 

Journal of Applied Linguistics, 31(2), 291–307. https://doi.org/10.1111/ijal.1235 

Lee, S., & Chen, L. (2023). Language learning outcomes in ALM and CLT classrooms: A meta-analysis. Applied Linguistics Review, 

15(4), 410–432. 

Lee, S., & Huang, Y. (2022). Learner attitudes towards language teaching methods in Asian EFL contexts. Asian Journal of Applied 

Linguistics, 9(2), 110–125. 

Li, Q., & Johnson, M. (2022). Balancing grammar and communication: The middle path in second language instruction. International 

Review of Applied Linguistics, 60(1), 77–93. 

Li, X., & Chen, L. (2021). Cognitive styles and their impact on language learning: A focus on the Audiolingual Method. Education 

and Information Technologies, 26(3), 2851–2870. https://doi.org/10.1007/s10639-020-10385-4 

Liang, Y., & Karim, A. (2023). Scaffolding and motivation in multilingual classrooms. International Journal of Multicultural Education, 

15(3), 152–167. https://doi.org/10.18251/ijme.v15i3.2809 

Lightbown, P. M., & Spada, N. (2013). How languages are learned (4th ed.). Oxford University Press. 

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications. 

Liu, M., & Huang, W. (2011). An exploration of foreign language anxiety and English learning motivation. Education Research 

International, 2011, 1–8. https://doi.org/10.1155/2011/493167 

Lopez, M. A., & Cruz, L. M. (2022). Culturally responsive language drills for indigenous learners: A case study of Blaan students. 

Philippine Journal of Indigenous Education, 8(1), 12–29. 

Ma’rifah, R. A. (2023). The effect of audio lingual method toward teaching speaking ability in private English course. RETAIN: Journal 

of Research in English Language Teaching, 11(1), 57–66. 

Malik, S., & Bhatia, R. (2023). The role of repetitive drills in enhancing English speaking proficiency among beginners. Journal of 

Language Teaching Research, 14(2), 101–115. https://doi.org/10.1080/14708477.2023.1234567 

Martinez, R., & Chen, L. (2023). Digital drill exercises and speaking proficiency: The impact of speech recognition technology in 

language learning apps. Computer Assisted Language Learning, 36(1), 67–82. https://doi.org/10.1080/09588221.2023.1234567 

Mayer, R. E. (2009). Multimedia learning (2nd ed.). Cambridge University Press. 

Mendoza, S., & Villanueva, P. (2023). Integrating culture in language drills: Enhancing motivation among Filipino indigenous learners. 

Journal of Multicultural Education, 17(3), 145–159. 

Mercer, N. (2000). Words and minds: How we use language to think together. Routledge. 

Mercer, S. (2011). Towards an understanding of language learner self-concept. Springer. 

Mohammadinia, M., Saadatmand, S., Sardashti, S., Darabi, M., Bayat, M., Rejeh, N., & Vaismoradi, M. (2023). Hospital response 

challenges and strategies during COVID-19 pandemic: A qualitative study. BMC Health Services Research, 23(1), 1–11. 

https://doi.org/10.1186/s12913-023-09999-7 

Morgan, D. L. (2019). Basic and advanced focus groups. Sage. 

Morgan, D. L. (2019). Focus groups as qualitative research (2nd ed.). SAGE Publications. 

Morrow, S. L. (2005). Quality and trustworthiness in qualitative research in counseling psychology. Journal of Counseling Psychology, 

52(2), 250–260. https://doi.org/10.1037/0022-0167.52.2.250 

Moustakas, C. (1994). Phenomenological research methods. Sage Publications. 

Nation, I. S. P. (2009). Teaching ESL/EFL reading and writing. Routledge. 

Nation, I. S. P. (2013). Learning vocabulary in another language (2nd ed.). Cambridge University Press. 

Nation, I. S. P., & Newton, J. (2009). Teaching ESL/EFL listening and speaking. Routledge. 

National Commission on Indigenous Peoples (NCIP). (2013). The Indigenous Peoples of the Philippines. Republic of the Philippines. 

Nguyen, T. H., & Salazar, M. (2023). Culturally sustaining pedagogies in indigenous language education. Journal of Language and 

Cultural Education, 11(2), 145–162. https://doi.org/10.2478/jolace-2023-0012 



725/726 

 
 

 
 

 

Talon & Amada 

Psych Educ, 2025, 44(6): 714-726, Document ID:2025PEMJ4292, doi:10.70838/pemj.440606, ISSN 2822-4353 

Research Article 

Nguyen, T. H., & Tran, K. M. (2022). Combining drills with communicative activities to improve EFL speaking skills. TESOL 

Quarterly, 56(3), 528–544. https://doi.org/10.1002/tesq.3022 

O’Connor, A., & Stevens, B. (2023). Effects of the audiolingual method on beginner EFL learners’ speaking skills. International Journal 

of Applied Linguistics, 29(1), 45–60. https://doi.org/10.1016/ijal.2023.01.004 

Oberoi, A. (2024, September 11). The ultimate guide to transcribing qualitative research interviews. Looppanel. 

https://www.looppanel.com/blog/guide-to-transcribing-qualitative-research-interviews 

Ogawa, T., & Kim, S. (2022). The effects of interactive drill software on English speaking accuracy among Japanese learners. Language 

Learning & Technology, 26(4), 112–130. https://doi.org/10.3758/s13423-022-02031-8 

Paivio, A. (1991). Dual coding theory: Retrospect and current status. Canadian Journal of Psychology, 45(3), 255–287. 

Patel, A., Singh, R., & Kumar, S. (2022). Student engagement in hybrid language learning models: ALM meets CLT. Language 

Education Research, 29(3), 230–248. 

Patel, A., Singh, R., & Kumar, S. (2023). Enhancing learner engagement in language drills through gamification. International Journal 

of Educational Technology in Higher Education, 20(1), 45–60. https://doi.org/10.1186/s41239-023-00347-2 

Ramirez, J., & Lee, D. (2023). Blending structured drills and communicative tasks: A mixed-methods study of speaking skill 

development. Language Teaching Research, 27(1), 88–105. https://doi.org/10.1177/13621688221124578 

Richards, J. C. (2020). Curriculum development in language teaching (2nd ed.). Cambridge University Press. 

https://doi.org/10.1017/9781108566345 

Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching (3rd ed.). Cambridge University Press. 

Roller, M. R. (2020). The in-depth interview method. Retrieved from https://rollerresearch.com 

Rosenthal, T. L., & Zimmerman, B. J. (1978). Social learning and cognition. Academic Press. 

Saldaña, J. (2019). The coding manual for qualitative researchers (3rd ed.). SAGE Publications. 

https://doi.org/10.4135/9781526402028 

Sandelowski, M., & Barroso, J. (2022). Writing the proposal for a qualitative research study. Routledge. 

Santos, J. P., & Herrera, M. (2023). Enhancing oral proficiency through mixed-method language instruction. Journal of Language 

Teaching and Research, 14(2), 165–179. 

Santos, J. P., Morales, R., & Dela Cruz, M. (2024). Language learning and cultural identity: Structured drills in Blaan language 

classrooms. Journal of Indigenous Language Education, 10(1), 22–38. 

Santos, L. J., & Reyes, M. R. (2022). Learners' perceptions of the Audiolingual Method in English as a second language classrooms. 

Journal of Language Education and Development, 14(2), 101–115. https://doi.org/10.1234/jled.2022.10450 

Santos, R., Morales, L., & Dela Cruz, M. (2023). Flexible language teaching methods in multicultural classrooms. Philippine Journal 

of Language Education, 12(1), 85–98. 

Sari, F., & Nuraeni, Y. (2021). The role of self-confidence in language learning: Implications for the Audiolingual Method. Social and 

Behavioral Sciences, 239, 45–50. 

Savignon, S. J. (2002). Interpreting communicative language teaching: Contexts and concerns in teacher education. Yale University 

Press. 

Schmitt, N. (2008). Instructed second language vocabulary learning. Language Teaching Research, 12(3), 329–363. 

https://doi.org/10.1177/1362168808089921 

Schmitt, N. (2010). Researching vocabulary: A vocabulary research manual. Palgrave Macmillan. 

Schunk, D. H. (2012). Learning theories: An educational perspective (6th ed.). Pearson. 

Seidman, I. (2019). Interviewing as qualitative research: A guide for researchers in education and the social sciences (5th ed.). Teachers 

College Press. 

Shenton, A. K. (2004). Strategies for ensuring trustworthiness in qualitative research projects. Education for Information, 22(2), 63–

75. https://doi.org/10.3233/EFI-2004-22201 

Sinaga, Y., & Puspandari, K. (2023). The effect of audio lingual method on vocabulary ability of the fifth grade students of SDN 009 

Tenggarong Seberang. Journal on Education, 5(3), 8694–8704. https://doi.org/10.31004/joe.v5i3.1663 



726/726 

 
 

 
 

 

Talon & Amada 

Psych Educ, 2025, 44(6): 714-726, Document ID:2025PEMJ4292, doi:10.70838/pemj.440606, ISSN 2822-4353 

Research Article 

Skinner, B. F. (1957). Verbal behavior. Appleton-Century-Crofts. 

Smith, J. A., & Davis, K. (2022). Phenomenology in education: Foundations and methods. Qualitative Inquiry, 28(5), 456–472. 

Soto, A., & Hernandez, L. (2024). The psychological effects of drill-based practice in second language acquisition. Journal of Applied 

Psycholinguistics, 40(2), 175–190. 

Sutton, E., Bion, J., Mannion, R., et al. (2021). A qualitative study of organisational response to national quality standards for 7-day 

services in English hospitals. BMC Health Services Research, 21(1), 205. https://doi.org/10.1186/s12913-021-06213w 

Thornbury, S. (2005). How to teach speaking. Pearson Longman. 

Torres, G., & Mendoza, S. (2024). Challenges in second language teaching: Bridging the gap between ALM and CLT. Contemporary 

Language Teaching, 20(1), 33–49. 

Tseng, Y. H., Tsai, C. C., & Hsu, C. Y. (2021). The impact of prior knowledge on learning in STEM education: A meta-analysis. 

International Journal of STEM Education, 8(1), 1–15. https://doi.org/10.1186/s40594-021-00253-1 

Tsui, A. B. M. (1996). Reticence and anxiety in second language learning. In K. M. Bailey & D. Nunan (Eds.), Voices from the 

language classroom (pp. 145–167). Cambridge University Press. 

Underwood, M. (1989). Teaching listening. Longman. 

Vandergrift, L. (2007). Extensive listening practice and input enhancement using mobile phones: Encouraging out-of-class learning 

with mobile phones. TESL-EJ, 11(2), 1–17. 

Vandergrift, L. (2007). Recent developments in second and foreign language listening comprehension research. Language Teaching, 

40(3), 191–210. https://doi.org/10.1017/S0261444807004338 

Vandergrift, L. (2007). Recent developments in second and foreign language listening comprehension research. Language Teaching, 

40(3), 191–210. https://doi.org/10.1017/S0261444807004338 

Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Harvard University Press. 

Wang, L. (2024). Communicative language teaching in EFL contexts: Opportunities and challenges. Journal of Applied Linguistics 

and Language Research, 11(1), 10–25. 

Wang, X., & Chen, Y. (2022). The impact of audio-lingual methods on EFL learners’ listening comprehension. Journal of Language 

Teaching and Learning, 14(3), 213–230. https://doi.org/10.1234/jltl.v14i3.2022 

Warschauer, M. (2010). Inviting change: Writing and digital technology in the classroom. In M. Warschauer & R. Kern (Eds.), 

Network-based language teaching: Concepts and practice (pp. 36–54). Cambridge University Press. 

Webb, S., & Nation, P. (2017). How vocabulary is learned. Oxford University Press. 

West, B. (2020). Qualitative interview questions: Guidance for novice researchers. The Qualitative Report, 25(9), 1–15. Retrieved from 

https://nsuworks.nova.edu/tqr/vol25/iss9/1 

Wilson, E., & Garcia, M. (2022). Balancing accuracy and fluency: The benefits of integrating drills with communicative practice. 

Language Teaching Review, 14(4), 377–392. Winston. 

Yashima, T., Zenuk-Nishide, L., & Shimizu, Y. (2020). The role of self-efficacy in language learning motivation: A study of Japanese 

university students. The Language Learning Journal, 48(4), 475–489. https://doi.org/10.1080/09571736.2020.1728552 

Zhang, L., & Wang, T. (2020). Cognitive styles and their impact on language acquisition: A focus on the Audiolingual Method. 

Education and Information Technologies, 25(2), 927–943. https://doi.org/10.1007/s10639-019-10021-7 

Zhang, Y. (2022). The perception of Audiolingual Method by English majors in China: A qualitative study. Journal of Language 

Teaching, 11(1), 45–60. https://doi.org/10.22202/jlt.2022.0158 

Affiliations and Corresponding Information 

Claudine T. Talon 

Banwalan Elementary School 

Department of Education– Philippines 
 

Analisa T. Amada, EdD. 

Ramon Magsaysay Memorial Colleges, Inc. 

General Santos City – Philippines 


