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Abstract 
 

This study determined the role of parental support in the academic performance of Indigenous learners, focusing on 

how demographic factors and parental involvement influence educational outcomes. It explores parents' age, sex, 

occupation, educational attainment, number of children, and relationship to the learner in relation to emotional support, 

educational involvement, provision of resources, cultural reinforcement, and monitoring. Findings revealed that 

parental support, particularly emotional and educational involvement, significantly impacts learners' academic 

performance. Positive correlations were found between better academic outcomes and parental educational attainment, 

while demanding occupations and limited resources posed challenges. Regression analysis showed that 83.1% of the 

variance in academic performance could be attributed to parental occupation, education, and involvement. These 

results highlighted the need for additional resources, enhanced parental engagement, and strategies to address socio-

economic barriers. Recommendations include workshops for parents, increased resource access, and culturally 

relevant programs to improve academic success for Indigenous students. 
 

Keywords: indigenous parents, academic performance, parental support, educational involvement, cultural 

reinforcement 

 

Introduction 
 

In Filipino culture, including among Indigenous families, academic success is highly valued as a means of improving the family’s well-

being and preserving their cultural heritage. Indigenous parents, like many Filipino families, prioritize their children’s education. They 

view it as a pathway to fulfilling familial and community expectations (Enteria & Tagyam, 2020). Children in these families often see 

academic achievement as a way to honor their parents’ sacrifices and contribute to the collective welfare of their community. 

For students, academic success is not achieved in isolation but is deeply influenced by various factors. One of these factors is parental 

support. Parents provide emotional encouragement, practical guidance, and resources that create an environment conducive to lifelong 

learning. In connection, DepEd Order No. 62, s. 2011, The National Indigenous Peoples Education Policy Framework serves as a 

model for promoting continuous conversations, shared accountability, dedication, and partnerships with the government, IP groups, 

and other partners in education in advocating IP learners' educational rights.  

The Indigenous Peoples Education (IPEd) Program is the Department of Education's response to indigenous peoples' right to primary 

education contextually sensitive, acknowledges their identities, and values their indigenous knowledge, skills, and other attributes of 

their culture and legacy (Reyes, 2022). 

Hence, this study centers on understanding the nature and extent of indigenous parents' support for their children’s education. It sought 

to uncover how parental involvement, rooted in the Indigenous communities' unique cultural practices, traditions, and values of 

Indigenous communities, influences, influences their children's academic performance and overall educational experiences of their 

children. 

Exploring parental involvement in the context of indigenous communities is vital, as it highlights how cultural heritage shapes 

educational aspirations and practices. This study also sought to understand the strategies indigenous families employ families' strategies 

to overcome challenges such as socioeconomic constraints, systemic inequities, and geographic isolation. By examining these 

dynamics, the study aimed to provide valuable insights that can help educators, policymakers, and community leaders develop inclusive 

approaches to education that honor the strengths and needs of indigenous families. 

There is a pressing need for localized and culturally sensitive research that considers specific indigenous communities' traditions, 

values, and experiences. Indigenous families often navigate complex intersections of cultural identity, socioeconomic hardship, and 

systemic inequities, which influence their approach to education. Research that respects and incorporates these elements is crucial for 

accurately understanding the dynamics of parental involvement and its impact on children’s educational outcomes. 

This study aimed to fill this gap by focusing on how cultural practices shape parental support and how it affects students’ academic 

performance. By exploring these aspects, the study has the potential to contribute significantly to the body of knowledge on indigenous 

education. It also offers valuable insights for educators, policymakers, and community leaders to develop strategies and interventions 

that respect and support the educational aspirations of indigenous families, thereby fostering more inclusive and effective educational 

environments. 

The purpose of this study was to determine the level of support that indigenous parents provide for their children’s education, with a 

focus on emotional support, educational involvement, resource provision, cultural reinforcement, and monitoring and guidance.  
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Research Questions 

This study determined the role of parental support in the academic performance of indigenous learners, focusing on how demographic 

factors and parental involvement influence educational outcomes. Specifically, this study sought to answer the following questions:  

1. What is the demographic profile of the respondents in terms of:  

1.1 age; 

1.2 sex; 

1.3 occupation; 

1.4 educational attainment; 

1.5 number of children;  

1.6 relationship to the learner; and  

1.7 indigenous affiliation? 

2. What is the level of indigenous parental support in terms of the following dimensions:  

2.1 emotional support; 

2.2 educational involvement; 

2.3 provision of resources;  

2.4 cultural reinforcement; and 

2.5 monitoring and guidance? 

3. What is the learner’s academic performance during the 2nd quarter of the School Year 2024-2025? 

4. Is there a significant relationship between the respondents’ level of support and learners’ academic performance? 

5. Which of the respondents’ demographic profiles and the level of support significantly predict learners’ academic performance? 

6. What action plan can be designed based on the findings of the study? 

Methodology 

Research Design 

This study utilized a quantitative research design, emphasizing numerical data to conclude the relationships between variables. 

Specifically, the descriptive-correlational design was chosen to explore and quantify the connections between Indigenous parental 

support and learners' academic performance. The quantitative approach allowed for the collection and analysis of measurable data, 

enabling the researcher to draw objective conclusions based on statistical relationships between parental involvement and learners' 

academic outcomes. 

The descriptive aspect of the design focused on describing the demographic profile of Indigenous parents and the levels of support they 

provide to their children. Meanwhile, the correlational aspect investigated the relationships between the various dimensions of parental 

support and the learners' second-quarter academic performance. The findings from this study will inform the development of an action 

plan to enhance indigenous parental involvement in education to improve educational outcomes for indigenous learners. By employing 

this quantitative approach, the study provides evidence-based recommendations for effective practices and interventions, ensuring that 

the action plan is grounded in the data collected and analyzed throughout the research process. 

Respondents 

The respondents of this study were the parents of the learners who are enrolled in three schools, Mahayahay Integrated School, Malibato 

Integrated School, and Dunque Elementary School, in the district of Manticao, Misamis Oriental.  

This study employed simple random sampling to select Indigenous parents as respondents from Malibato Integrated School, Dunque 

Elementary School, and Mahayahay Integrated School. The total number of Indigenous parents across the schools was 150, and 125 

respondents were chosen to participate in the study. To ensure a consistent ratio between the number of respondents and the Indigenous 

parents for each school, the ratio of respondents to parents was set at 0.833. 

To carry out the sampling, the number of respondents from each school was determined proportionally to the number of indigenous 

parents—i.e., 30 respondents from 36 parents in Malibato Integrated School, 15 respondents from 18 parents in Dunque Elementary 

School, and 80 respondents from 96 parents in Mahayahay Integrated School. A complete list of Indigenous parents for each school 

was obtained, and each parent was assigned a unique identifier. Random sampling was conducted using draw lots to select the required 

respondents. As shown in Table 1, the resulting sample of 125 respondents adequately represents the population of Indigenous parents, 

providing reliable data for analyzing the relationship between their support and their children’s academic performance. 

On the other hand, the grades of the learners were also obtained. The learners are not considered respondents in this study. While their 

grades were obtained, the study did not directly involve them in answering questionnaires or providing data through participation. 

Therefore, the parents of these indigenous learners were the only ones considered as respondents, as the study focused on their level of 

support and its relationship to their children's academic performance. 

However, the learners' grades served as secondary data to measure academic performance as a dependent variable in the correlation 
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analysis. This means that while their information was included in the study, they were not directly surveyed or interviewed, and 

therefore, they do not qualify as respondents. 

Table 1. Respondents of the Study 
Schools Total Number of Indigenous Parents Number of respondents 

Malibato Integrated School 36 30 

Dunque Elementary School 18 15 

Mahayahay Integrated School 96 80 

Total 150 125 
 

Instrument 

A structured questionnaire was developed as the primary tool for data collection in this study. It was designed to capture essential 

information about the respondents’ demographic profiles, learners’ academic performance, and the level of parental support provided. 

The questionnaire consisted of three distinct parts, ensuring comprehensive data gathering. 

The first section focused on collecting basic demographic information about the respondents. It included questions about age, sex, 

occupation, educational attainment, number of children, and the relationship to the learner. These variables provided valuable context 

for understanding patterns and relationships between parental characteristics and other aspects of the study. 

The second part revealed the learners' Second-Quarter Average grades, which serve as a key quantitative indicator of academic 

performance. This data was used to examine the influence of parental support on the learners’ educational outcomes. 

Table 2. Range of Responses 
Scale Range Verbal Description Interpretation 

5 4.21 – 5.00 Always Very High Level of Support 

4 3.41 – 4.20 Often High Level of Support 

3 2.61 – 3.40 Sometimes Moderate Level of Support 

2 1.81 – 2.60 Rarely Low Level of Support 

1 1.00 – 1.80 Never Very Low Level of Support 
 

Table 2 shows the range of responses that the respondents may choose in answering the items in the questionnaire. It is found in the 

third section of the questionnaire, which assessed parental support across five dimensions—i.e., emotional support, educational 

involvement, provision of resources, cultural reinforcement, and monitoring and guidance. Each dimension was represented by 10 

statements, comprising 50 indicators. Respondents were asked to indicate their level of agreement for each statement using a Likert 

scale—i.e., 1 – Never, 2 – Rarely, 3 – Sometimes, 4 – Often, and 5 – Always. This scaling method allowed for a detailed evaluation of 

the frequency and extent of parental involvement in their children’s education. 

The questionnaire used in this study underwent thorough validity and reliability testing to ensure the accuracy and relevance of the data 

collected. Before the actual data collection, a pilot study was conducted to assess the instrument's effectiveness. This preliminary study 

allowed for identifying any unclear or ambiguous questions, ensuring that the respondents understood the questionnaire and 

appropriately measured the intended variables. The questionnaire has a Cebuano translation.  

The pilot study was administered to 25 respondents, similar to the study’s target population. Feedback from the participants was used 

to refine and improve the wording of questions, the overall structure, and the clarity of the instructions. Some of this feedback includes 

(1) questions that are too broad and need to be specific, (2) the test should be administered with guidance, and (3) the questionnaire 

being lengthy. This feedback was addressed, ensuring that the final version of the questionnaire accurately captured the information 

needed for the research. 

After the pilot study, a reliability test was conducted to assess the consistency of the responses. Cronbach’s alpha coefficient was 

calculated for each section of the questionnaire to determine the internal consistency and reliability of the scale. The Cronbach’s Alpha 

result for the entire questionnaire was 0.85, which is considered an excellent value. This indicates a high level of internal consistency, 

meaning that the items within the questionnaire are closely related to each other and effectively measure the same underlying constructs. 

Table 3. Reliability Analysis of Variables 
Variables Number of Indicators Cronbach Alpha Interpretation 

Levels of Parental Support    

Emotional Support 10 0.949 Excellent 

Educational Involvement 10 0.961 Excellent 

Provision of Resources 10 0.793 Acceptable 

Cultural Reinforcement 10 0.930 Excellent 

Monitoring and Guidance 10 0.951 Excellent 
Legend: 0.90 and up – Excellent | 0.80–0.89 – Good | 0.70–0.79 – Acceptable | 0.60–0.69 – Questionable | 0.50–0.59 – Poor | Less than 0.50 – 

Unacceptable 
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Table 3 presents the reliability analysis of variables. The result showed that the questionnaire had 50 indicators and a Cronbach Alpha 

value greater than 0.700, which implied that all indicators were reliable. The threshold value in the literature is much higher than 0.700.  

The participating respondents clearly understood the research questions, and similar indicators were answered similarly. 

Research indicates that enhancing parental communication skills can improve children's educational outcomes, particularly in 

indigenous contexts where traditional communication styles may differ from mainstream practices (Macniven et al., 2020). 

Furthermore, fostering a supportive environment encouraging parents to express their emotional support verbally can help bridge the 

gap between traditional practices and contemporary educational expectations (Lamiña, 2024).  

Furthermore, Shah et al. (2019) said that when parents actively engage in discussions about school activities, it enhances the child's 

academic performance and strengthens the family's emotional bonds. Duran (2024) noted that integrating sustainable practices into 

educational frameworks can help mitigate some of these challenges by ensuring that resources are utilized efficiently and effectively. 

According to Peacock et al. (2020), fostering respect for cultural differences among learners helps build a more harmonious learning 

environment and enhances social cohesion in multicultural settings. This is particularly relevant in the Philippine context, where 

cultural diversity is significant, and educational practices must reflect and respect this diversity (Chechenia & Bragoli-Barzan, 2021).  

Consistent monitoring of schoolwork is a key factor in enhancing learners’ academic performance, particularly in families where 

parents actively engage in their children’s educational progress (Maldonado‐Carreño et al., 2021). Research has shown that parental 

education programs can significantly improve parents' ability to help their children with homework and academic challenges, thereby 

enhancing overall academic performance (Garbacz et al., 2019). 

In addition to the pilot study, a validity test was performed to ensure the questionnaire accurately measured the intended concepts. 

Content validity was established by seeking feedback from three experts in the field of education. They rated the questionnaire in 

content validity and commented on its length, clarity, relevance, and alignment with the study's objectives.   

Through these validation and reliability measures, the questionnaire demonstrated robustness and consistency, ensuring the data 

collected were valid and reliable for the study’s analysis. 

Procedure 

The data-gathering process for this study was conducted in several stages to ensure a systematic and ethical approach to collecting 

quantitative data. Initially, the researcher sought formal permission from the Schools Division Superintendent of Misamis Oriental. 

This letter outlined the purpose and significance of the study, its potential contributions to the field, and the methodology to be 

employed. Upon receiving approval from the school authorities, the researcher proceeded with the next steps in the data collection 

process. 

After securing permission, the researcher distributed an informed consent form to all respondents. The form explained the study’s 

purpose, the voluntary nature of participation, and the confidentiality of the responses. Respondents were informed that they could 

withdraw from the study at any time without consequence.  

Once the informed consent forms were signed, the researcher distributed the survey questionnaire to the parents of learners who belong 

to the indigenous group. The survey questionnaire consisted of three main sections. The first section collected the demographic profile 

of the parents, including information such as age, gender, occupation, educational attainment, number of children, and relationship to 

the learner. The second section dealt with the average grade of the learner in the Second Quarter.   

The third section determined the level of parents’ support in terms of emotional support, educational involvement, provision of 

resources, cultural reinforcement, and monitoring and guidance ranging from 1-5 (Never, Rarely, Sometimes, Often, Always). The 

scale provided a structured way to interpret the study's frequency and consistency of parental involvement. 

Data Analysis 

In this study, the researcher employed a quantitative data analysis method to address the research questions, focusing on how the level 

of parental involvement impacts learners' academic performance. The analysis facilitated a comprehensive understanding of the extent 

and effects of parental support on student achievement. 

The researcher used frequencies to determine the distribution of responses for each survey question. Additionally, percentages were 

utilized to categorize and summarize demographic factors of the respondents (e.g., age, education, socioeconomic status). 

This study used mean and standard deviation to summarize and analyze the level of parental support in various areas, such as emotional 

support, educational involvement, resource provision, cultural reinforcement, and monitoring. The mean provided an average score for 

each indicator, representing the general level of support provided by Indigenous parents. The standard deviation measured the 

variability or consistency of responses among participants.  

To identify significant relationships, the researcher applied Pearson’s Correlation Coefficient to examine the association between the 

respondents’ level of support and the learners' academic performance. This determined whether higher or lower levels of parental 

involvement are linked to better or worse educational outcomes for learners. This study used it to assess the strength and direction of 
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the relationship between parental support and the academic performance of indigenous learners. 

Regression analysis was used in this study to determine which factors among the respondents' demographic profiles and levels of 

parental support significantly influenced the academic performance of indigenous learners. By analyzing variables such as age, sex, 

occupation, educational attainment, number of children, relationship to the learner, emotional support, educational involvement, 

provision of resources, cultural reinforcement, and monitoring and guidance, this study identified their individual and combined effects 

on the learners’ academic outcomes. The method provided a statistical basis for understanding the strength and direction of these 

relationships. This analysis was essential in pinpointing specific areas where interventions, such as resource allocation and parental 

engagement programs, could be most effective. 

Results and Discussion 

This section presents the data gathered to answer the problems of the study. It also analyzes and interprets the data collected by the 

researchers to solve the issues in the study. The presentation, interpretation, and analysis were supported by tables and arranged in the 

same manner as the questions presented in the statement of the problem. 

Problem 1: What is the demographic profile of the respondents in terms of age, sex, occupation, educational attainment, 

number of children, and relationship to the learner? 

Table 4. Age  
Age Frequency Percentage (%) 

20 years and below 2 1.6 

21 – 30 years old 55 44.0 

31 – 40 years old 30 24.0 

41 – 50 years old 27 21.6 

51 – 60 years old 8 6.4 

60 years and above 3 2.4 

Total 125 100.0 
 

Table 4 presents the age of the respondents. The result showed that the majority (44%) of the respondents are in the age gap between 

belonging to the 21–30-year-old age group, followed by 24.0% in the 31–40-year-old category and 21.6% in the 41–50-year-old range. 

This distribution indicates that a significant portion of indigenous parents or guardians involved in the study are relatively young adults, 

likely in the early stages of their parenting journey. The presence of only 1.6% of respondents aged 20 years and below, alongside 

8.8% aged 51 and above, suggests that older individuals, potentially grandparents or other guardians, also support learners’ education. 

The low representation of respondents aged 51 and above may reflect reduced involvement due to generational differences or physical 

and financial constraints. Similarly, the minimal participation of those aged 20 and below likely indicates limited parental 

responsibilities or ongoing educational pursuits. 

The predominance of younger parents may bring energy and adaptability to their children's educational experiences; however, they 

may also face challenges stemming from limited experience and economic resources. Younger parents in the Philippines often bear the 

brunt of child-rearing responsibilities while lacking the financial stability and educational background necessary to support their 

children's academic needs fully (Rose-Clarke et al., 2019).  

Conversely, older parents or guardians may offer invaluable wisdom and a deeper understanding of cultural traditions. However, due 

to age-related constraints, they might struggle to engage with modern educational practices or meet the academic demands placed upon 

their children. Recent literature highlights older parents' challenges in engaging with modern educational practices due to generational 

differences and evolving academic demands. Bristow (2023) discussed how rapid cultural changes create new challenges for parents, 

particularly older ones, in adapting to contemporary educational expectations. This underscores the need for open communication and 

mutual respect between generations to balance the preservation of cultural values with the requirements of modern education. 

Supporting literature reinforces these observations. A parent's life stage can significantly influence their capacity to provide 

developmental support. Younger parents may have varying access to resources and time compared to their older counterparts, which 

can affect their involvement in their children's education. The generational gap between young and older parents can lead to divergent 

approaches to educational involvement. Younger parents are more inclined to utilize digital learning platforms, while older parents 

may prioritize traditional forms of support (Thamarapani, 2020). This generational divide in educational engagement underscores the 

need for tailored interventions that address the unique challenges both younger and older parents face. 

The findings resonate with the broader educational landscape. The K to 12 program, which aims to enhance the quality of education, 

has been met with mixed responses from parents of varying ages. Younger parents, often more familiar with technology, may embrace 

the digital aspects of this educational reform, while older parents may find it challenging to adapt to new methodologies (Moralista & 

Oducado, 2020). This highlights the necessity for educational stakeholders to consider parents' diverse backgrounds and experiences 

when designing programs and resources to foster parental involvement in education. 

Community support systems also play a crucial role in shaping parental involvement in education. Community-based initiatives that 
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promote parental engagement can help bridge the gap between younger and older parents, fostering collaboration and shared learning 

experiences (Habito et al., 2019). For instance, programs that facilitate workshops or training sessions can empower parents with the 

knowledge and skills needed to support their children's education effectively. Such initiatives can also create a sense of community 

among parents, fostering connections that can enhance their involvement in their children's educational journeys. 

Understanding the age distribution among respondents provides valuable insights into how different generations of indigenous parents 

support their children’s education. A substantial number of younger parents suggests a potential for innovation and adaptability in 

educational practices, while the involvement of older guardians highlights the importance of cultural continuity and wisdom. To 

enhance educational involvement, targeted programs may be necessary to cater to the distinct needs of both younger and older parents. 

Such initiatives could empower parents across generations to engage more effectively in their children's education, fostering a more 

supportive learning environment. 

Table 5 shows the sex of the respondents. The result presented that the majority, 73.6%, are females, and only 26.4% are males. This 

finding may suggest that females are more likely to engage in activities related to the study's focus, potentially reflecting traditional 

roles or responsibilities within family or educational support systems. Research indicated that women often take on more active roles 

in managing children's academic activities than men, as caregiving responsibilities are frequently attributed to them in various cultural 

contexts (Lirag et al., 2023). This aligns with the observations made by Angeles et al. (2021), who discussed the impact of gender roles 

on educational engagement and participation in physical education settings, indicating that societal expectations often lead to higher 

female involvement in educational support roles.  

Table 5. Sex  
Sex Frequency Percentage (%) 

Male 33 26.4 

Female 92 73.6 

Total 125 100.0 
 

Moreover, the implications of this gender distribution extend to behavioral management practices within educational settings. Females 

generally exhibit more nurturing and empathetic behaviors when addressing learners' needs, which can influence their effectiveness in 

educational roles (Yang & Zheng, 2024).  

Women are often perceived as more capable in nurturing roles, which may contribute to their higher representation in educational 

support and management positions (Ayunon & Haloc, 2021). This gender dynamic could have significant implications for the 

relationship between behavioral management practices and learners' academic performance, suggesting that further analysis is 

warranted to explore how this imbalance affects educational outcomes. 

The predominance of female respondents may also reflect broader societal trends regarding gender roles in education and caregiving. 

Cultural expectations often place women in positions responsible for children's educational development, which may explain their 

higher participation rates in studies related to educational practices (Akbar, 2022). This cultural context is crucial for understanding 

the motivations behind female engagement in educational activities, as it underscores the systemic factors that influence gender 

dynamics in educational settings. 

Table 6 displays the occupations of the respondents. The result presented that a significant majority are engaged in farming (52.8%), 

followed by mining (18.4%), carpentry (12.8%), and vending (11.2%). Government employees constitute a minor fraction (3.2%), 

while other occupations account for 1.6%. This distribution is indicative of a predominantly rural community, where agriculture is 

often the primary source of livelihood. The findings aligned with the observations of Mallari et al. (2020), who emphasized that rural 

communities in the Philippines heavily depend on farming as their main economic activity. This reliance on agriculture can significantly 

shape the availability of resources and influence behavioral management practices within these families, as economic contributions 

often take precedence over academic involvement.  

Table 6. Occupation 
Occupation Frequency Percentage (%) 

Farmer 66 52.8 

Vendor 14 11.2 

Carpenter 16 12.8 

Miner 23 18.4 

Government Employee 4 3.2 

Others 2 1.6 

Total 125 100.0 
 

The diversity in occupations among the respondents also highlights varying socioeconomic conditions, which can impact educational 

outcomes. Parental occupations can directly affect the time and energy parents can devote to their children's academic pursuits. For 

instance, the physically demanding nature of jobs such as farming and mining may limit parents' capacity to engage in their children's 

education, thereby affecting academic performance (Haw et al., 2020). This is particularly relevant in rural settings, where the labor-
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intensive nature of agricultural work can lead to long hours and fatigue, further diminishing the likelihood of parental involvement in 

educational activities. 

Moreover, the little representation of government employees and other professions suggests limited access to higher-paying or more 

stable employment opportunities within the community. Socioeconomic factors are closely linked to academic success, as financial 

stability often translates to better access to educational resources and support systems. The lack of diverse employment opportunities 

can create a cycle of poverty that adversely affects educational attainment and overall community development (Tanner et al., 2023). 

This underscores the importance of addressing socioeconomic disparities when evaluating educational outcomes and behavioral 

management practices in rural areas. 

These findings have profound implications, as they suggest that a community's socioeconomic landscape plays a critical role in shaping 

educational practices and outcomes. Understanding parents' specific occupations can provide valuable insights into their capacity for 

involvement in their children's education. Future research could delve deeper into how particular occupations influence parental 

engagement and the subsequent effects on learners' academic performance. This could lead to more tailored interventions aimed at 

enhancing educational support for families in rural communities. 

The occupational distribution of respondents in this study reflects the socioeconomic realities of rural communities in the Philippines. 

The predominance of farming as a livelihood and the limited representation of higher-paying jobs highlight the challenges families 

face in these areas. Addressing these socioeconomic factors is essential for improving educational outcomes and fostering greater 

parental involvement in children's academic lives. Further studies are warranted to explore the intricate relationships between 

occupation, socioeconomic status, and educational engagement in rural settings. 

Table 7 presents the educational attainment of the respondents. The data reveals that 45.6% of respondents reached a high school level 

of education, while 34.4% completed elementary education. Only 16.0% graduated from high school, with a marginal 4.0% having 

attended college. No respondents achieved a college degree or other higher education. This limited educational attainment underscores 

a potential barrier to offering direct academic assistance to children. 

Table 7. Educational Attainment  
Educational Attainment Frequency Percentage (%) 

Elementary Level 0 0 

Elementary Graduate 43 34.4 

High School Level 57 45.6 

High School Graduate 20 16.0 

College Level 5 4.0 

College Graduate 0 0 

Total 125 100.0 
 

According to Lim (2021), parental educational background strongly predicts their capacity to engage in their children’s schooling. 

Most elementary and high school-level education suggests parents may contribute through motivational and emotional support rather 

than direct academic interventions. This aligned with findings from Şengönül (2022) and Calib-og (2023) that emphasize the 

importance of parental involvement in children's education, particularly in contexts where parents may not have the educational 

qualifications to assist directly with academic tasks. 

Moreover, the absence of higher education among respondents highlights systemic educational inequalities within indigenous 

communities. Ali et al. (2022) asserted that indigenous families often face limited access to quality education, perpetuating low 

academic achievement intergenerational cycles. This situation is exacerbated by socioeconomic status, which significantly influences 

educational outcomes. Research indicates that children from families with lower educational attainment are less likely to achieve high 

academic performance (Pinatil et al., 2022; Zuo, 2024). Despite this, parents may emphasize the importance of education to inspire 

their children to attain what they could not achieve, a phenomenon documented by Shimi (2024). 

The implications of these findings are profound. Limited educational attainment among parents can restrict their ability to provide 

academic support, which is crucial for children's success in school. Parental involvement is a key determinant of children's academic 

performance, with educated parents often more engaged in their children's education (Maimad, 2023; Angwaomaodoko, 2023). This 

involvement can take various forms, including helping with homework, attending school events, and fostering a positive attitude 

towards education (Akter & Biswas, 2022). 

In the Philippine context, the educational landscape is marked by significant disparities, particularly among marginalized groups. 

Research indicates that socioeconomic factors heavily influence educational access and quality, leading to a cycle of disadvantage that 

is difficult to break (Hu, 2024; Wang et al., 2022). For instance, children from families with lower educational attainment are often less 

likely to pursue higher education, perpetuating a cycle of low academic achievement (Bani et al., 2022). 

Furthermore, the findings suggest a need for targeted interventions to improve educational outcomes in these communities. Educational 

policies focusing on increasing enrollment rates in secondary and tertiary education, particularly for low-income families, are essential 

for breaking the cycle of poverty and improving overall community well-being (Imran et al., 2020; Sirait, 2024). Community-based 
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programs that support students and families can enhance educational attainment and promote lifelong learning (Bhatti, 2021; Fateel et 

al., 2021). 

Moreover, the role of cultural attitudes towards education cannot be overlooked. Education is highly valued in many communities, and 

parents often strive to instill this value in their children despite their educational limitations (Anierobi, 2024). This cultural emphasis 

on education can motivate children, encouraging them to pursue academic success even in the face of systemic barriers (Fang et al., 

2023; Kaptich et al., 2019). 

The educational attainment data presented reflects significant challenges that affect individual and community development. 

Addressing these challenges requires a multifaceted approach that includes policy reform, community support, and targeted educational 

programs. Investing in education, particularly for marginalized populations, can foster social mobility and improve the overall quality 

of life in the Philippines. 

Table 8 illustrates the number of children among the respondents. The majority (68.8%) have 3 to 5 children, 20.0% have 6 to 9 

children, 8.8% have two or fewer children, and a small percentage (2.4%) have 10 or more children. This distribution reflects a common 

trend in many Filipino families, where moderate to large family sizes are prevalent due to cultural and socio-economic factors 

(Mantaring, 2023; Khan, 2021). 

Table 8. Number of Children  
Number of Children Frequency Percentage (%) 

2 and below 11 8.8 

3 – 5 86 68.8 

6 – 9 25 20.0 

10 and above 3 2.4 

Total 125 100.0 
 

The data indicates that most respondents have moderately sized families, which aligns with the norms observed in many Indigenous 

communities, where having larger families is culturally significant. The number of children in a household often reflects societal 

expectations, familial roles, and access to reproductive health services within indigenous settings (Oducado & Estoque, 2021). This is 

particularly relevant in the Philippine context, where family size is often influenced by traditional beliefs and economic conditions 

(Saat et al., 2022; Dagdag et al., 2019). 

Having 3 to 5 children as the majority group may affect parental support in education. Larger families might spread parental resources 

across multiple children, including time, attention, and finances. Parents in larger households may rely more on motivational support 

and encourage older siblings to assist younger ones with academic tasks (Guillena, 2023). This dynamic can foster a sense of 

responsibility among siblings, which may contribute positively to the educational outcomes of younger children (Braun et al., 2020). 

On the other hand, households with 6 to 9 or 10 above children may face more significant challenges in providing individualized 

support due to limited resources. These families may prioritize basic needs over educational investments, potentially affecting their 

children's academic performance.  

Economic constraints in larger families often necessitate more significant reliance on external support systems, such as community 

programs or schools, to complement parental guidance (Gana, 2023; Riyanti et al., 2022). This reliance on external resources can be 

crucial in mitigating the adverse effects of larger family sizes on educational attainment (Deng et al., 2022). 

The smaller percentage (8.8%) of families with two or fewer children suggests that some parents might allocate more focused time and 

resources to their children’s education, potentially leading to better academic outcomes.  

However, cultural and economic contexts remain critical in shaping the actual dynamics of parental involvement. Research indicates 

that families with fewer children often have more financial flexibility to invest in educational resources and extracurricular activities, 

which can enhance academic performance (Murhadi, 2024). Nevertheless, the overall impact of family size on educational outcomes 

is complex and influenced by various socio-economic factors (Parveen, 2022; Alipio, 2020). 

The findings reflect significant trends in family size among the respondents, highlighting the interplay between cultural norms, 

economic conditions, and educational support systems. The implications of family size on educational outcomes underscore the need 

for targeted interventions that consider the unique challenges larger families face in the Philippines. 

Table 9. Relationship to the Learners  
Relationship to the Learners Frequency Percentage (%) 

Father 31 24.8 

Mother 92 73.6 

Guardian 2 1.6 

Father 31 24.8 

Total 125 100.0 
 



1256/1273 

 
 

 
 

 

Bahian & Dechos 

Psych Educ, 2025, 43(10): 1248-1273, Document ID:2025PEMJ4227, doi:10.70838/pemj.431001, ISSN 2822-4353 

Research Article 

Table 9 presents the respondents’ relationship to the learner. The result presented that most respondents (73.6%) are mothers, followed 

by fathers at 24.8%, and a small portion (1.6%) identified as guardians. The predominance of mothers as respondents reflects traditional 

familial roles, particularly in indigenous communities, where mothers are often the primary caregivers and are more actively involved 

in their children’s education. Research indicates that maternal involvement has been positively linked to improved academic 

performance in children (Mohan, 2024; Sianturi et al., 2022). In the Philippines, maternal engagement is crucial in shaping educational 

outcomes, especially in rural and indigenous settings where cultural expectations often place the responsibility of education on mothers 

(Wright et al., 2022; Ponnapalli et al., 2023). 

Fathers, comprising 24.8% of the respondents, also play a critical role in supporting their children’s education. Although less frequent 

in direct academic activities, paternal support is often manifested through financial provisions and emotional encouragement. This 

indirect support significantly contributes to learners’ motivation and overall educational achievement (Peltier, 2024; Delprato, 2019). 

In the Philippine context, fathers are increasingly recognized for their roles in educational support, particularly in providing resources 

and stability that enable children to pursue their studies effectively (Lavi, 2021). Fathers' involvement in educational activities, though 

less pronounced than that of mothers, has been shown to foster a more supportive learning environment for children (Hewitt & Walter, 

2021). 

The small percentage of guardians (1.6%) highlights the presence of extended family or non-parental figures assuming parental 

responsibilities. This arrangement may arise due to migration, economic challenges, or cultural practices such as fostering by relatives. 

Guardians often face additional challenges in providing academic support due to a lack of resources or familiarity with the learners’ 

needs, potentially impacting the learners' educational outcomes (Corporal et al., 2020). In indigenous communities, the role of guardians 

can be particularly significant, as they may serve as cultural transmitters and provide stability in the absence of biological parents 

(Dockery & Sykes, 2022). The unique challenges guardians face in these contexts necessitate targeted support systems to enhance their 

ability to assist learners effectively (Garcia, 2020). 

The results emphasized the crucial role of parental and familial support in learners' academic success. Recognizing the dominant role 

of mothers in this study suggests that targeted programs to empower and equip mothers with practical strategies for supporting 

education could yield significant benefits. Furthermore, encouraging greater paternal involvement and providing resources for 

guardians could further strengthen the support system for Indigenous learners. In the Philippines, initiatives that focus on enhancing 

the educational engagement of both mothers and fathers while also supporting guardians could lead to improved educational outcomes 

for children in indigenous communities. Integrating culturally relevant practices and community-based support systems is essential in 

fostering a holistic approach to education that acknowledges the diverse roles of family members in a child's learning journey. 

Table 10. Indigenous Affiliation 
Indigenous Affiliation Frequency Percentage (%) 

Higaonon 125 100 

Total 125 100.0 
 

Table 10 presents the respondents’ indigenous affiliation. This study specifically focused on Indigenous parental support among the 

Higaonon community; therefore, only Higaonon parents were selected as respondents. The data shows that all 125 participants (100%) 

belong to the Higaonon Indigenous group. This purposive sampling ensured that the study accurately captured the experiences and 

perspectives of Higaonon parents regarding their involvement in their children's education. 

This study focused exclusively on Higaonon parents; the target respondents selected through purposive sampling to ensure relevance 

to Indigenous parental support in education. All 125 participants (100%) belong to the Higaonon group, highlighting the study's intent 

to explore how their cultural values, traditions, and socioeconomic conditions shape their involvement in their children’s academic 

progress.  

The findings underscore the need for culturally responsive educational programs that integrate Indigenous knowledge and strengthen 

parental engagement. Research suggests that parental involvement is a significant factor in student success, particularly in Indigenous 

communities where education extends beyond formal schooling. Schools and policymakers should implement capacity-building 

workshops and collaborative initiatives that equip Indigenous parents with skills to support their children academically while preserving 

their cultural heritage (Enteria & Tagyam, 2020). Strengthening parent-teacher collaboration and incorporating Indigenous learning 

approaches in the curriculum can foster academic achievement, cultural preservation, and holistic development among Indigenous 

learners. 

Problem 2: What is the level of Indigenous parents’ support in terms of emotional support, educational involvement, provision 

of resources, cultural reinforcement, and monitoring and guidance? 

Table 11 shows the level of emotional support respondents have. The result showed that the respondents always provide emotional 

support to their children. This reflects a strong emotional commitment among Indigenous parents to their children’s education despite 

various challenges. Such emotional support is crucial as it has been linked to positive educational outcomes and resilience in children 

from Indigenous backgrounds, where parental involvement is often a significant predictor of academic success (Sun et al., 2022). 
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Table 11. Emotional Support of the Respondents to the Learners 
Indicators Mean + SD Description 

1. I encourage my child to go to school despite our poverty and tough 

living conditions. 
4.35 + .48 Always 

2. I use kind and uplifting words to motivate my child to study. 4.18 + .67 Often 

3. I appreciate my child’s achievements in school no matter how small.  4.32 + .52 Always 

4. I give my child emotional support when he/she has problems in 

school.  
4.27 + .50 Always 

5. I am proud of my child’s progress in school.  4.26 + .52 Always 

6. I help my child build confidence to succeed in school. 4.26 + .46 Always 

7. I remind my child how important education is for his/her future. 4.22 + .42 Always 

8. I care about how my child feels when they face challenges in school. 4.26 + .49 Always 

9. I encourage my child to believe in his/her abilities. 4.26 + .46 Always 

10. I believe my emotional support helps my child do better in school. 4.22 + .45 Always 

Weighted Mean 4.26 + .46 Always 
Legend: 4.21–5.00 – Always | 3.41–4.20 – Often | 2.61–3.40 – Sometimes | 1.81–2.60 – Rarely | 1.00–1.80 – Never 

Among the indicators, the highest mean was 4.35 (SD = 0.48) for the statement, “I encourage my child to go to school despite our 

poverty and tough living conditions.” This suggests that parents prioritize education and strive to motivate their children to attend 

school despite financial hardships. This finding aligns with the resilience often observed in Indigenous communities, where education 

is viewed as a pathway to overcoming generational poverty and improving quality of life. The emphasis on education as a means of 

breaking the cycle of poverty is a recurring theme in education, focusing on indigenous populations and highlighting parental 

encouragement's critical role in fostering educational aspirations among children (Ponnapalli et al., 2023). 

The lowest mean was 4.18 (SD = 0.67) for the statement, “I use kind and uplifting words to motivate my child to study.” While still 

within the often category, this result implies that some parents might face challenges in consistently using verbal affirmations due to 

limited communication skills or cultural norms emphasizing actions over words. Wilson et al. (2021) emphasized that verbal 

encouragement positively impacts a child’s self-esteem and motivation to learn, suggesting an area for improvement through parental 

training or community-based programs. The importance of verbal affirmation in child development cannot be overstated, as it has been 

shown to correlate with higher self-esteem and better academic performance among Indigenous youth (Schill et al., 2019). 

The high emotional support demonstrated in this study underscores the strong familial bonds within Indigenous communities, which 

serve as a foundation for fostering academic success. However, the slight gap in verbal encouragement suggests the need for workshops 

or interventions that equip parents with effective communication strategies to support their children emotionally. Research indicates 

that enhancing parental communication skills can improve children's educational outcomes, particularly in Indigenous contexts where 

traditional communication styles may differ from mainstream practices (Macniven et al., 2020). 

By addressing these areas, schools and policymakers can create programs that further empower Indigenous parents, recognizing their 

vital role in nurturing emotional well-being and academic excellence among their children. Integrating culturally relevant training 

programs to enhance parental engagement and communication could significantly contribute to the educational success of Indigenous 

children (Donovan et al., 2023). Furthermore, fostering a supportive environment encouraging parents to express their emotional 

support verbally can help bridge the gap between traditional practices and contemporary educational expectations (Lamiña, 2024). 

The findings of this study highlight the importance of emotional support in the educational journeys of Indigenous children. While 

parents' commitment to their children's education is evident, targeted interventions that enhance communication skills and encourage 

verbal affirmations remain needed. By investing in such initiatives, educational institutions can better support Indigenous families, 

leading to improved academic outcomes and stronger community resilience. 

Table 12. Educational Involvement of the Respondents to the Learners 
Indicators Mean + SD Description 

1. I join parent-teacher meetings or school activities. 4.06 + .62 Often 

2. I ask my child about their school activities and grades.  4.15 + .57 Often 

3. I check my child’s homework. 3.98 + .74 Often 

4. I help my child finish school projects on time.  3.98 + .72 Often 

5. I talk to my child about his/her academic goals and plans.  3.89 + .81 Often 

6. I talk to teachers about my child’s academic needs. 3.91 + .78 Often 

7. I encourage my child to join extracurricular activities. 4.02 + .66 Often 

8. I track my child’s performance in every subject. 3.92 + .87 Often 

9. I help my child prepare for exams.  4.06 + .62 Often 

10. I teach my child to balance schoolwork and personal activities. 3.90 + .80 Often 

Weighted Mean 3.99 + .66 Often 
Legend: 4.21–5.00 – Always | 3.41–4.20 – Often | 2.61–3.40 – Sometimes | 1.81–2.60 – Rarely | 1.00–1.80 – Never 

Table 12 presents the respondents’ level of support in terms of educational involvement. The result showed that the respondents often 

involve themselves in their children’s education. This highlights the proactive role Indigenous parents take in supporting their children's 
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learning experiences. Research indicates that parental involvement is crucial for children's academic success, as it fosters a supportive 

environment that encourages learning and development (Utami, 2022; Ali et al., 2022). 

Among the indicators, the highest mean was 4.15 (SD = 0.57) for the statement, “I ask my child about their school activities and 

grades.” This suggests that many parents regularly communicate with their children about their academic progress, reflecting their 

interest and concern for educational achievements. This finding aligns with Angwaomaodoko (2023), who noted that parental 

engagement in tracking children's academic activities fosters stronger parent-child relationships and better academic outcomes. 

Furthermore, Shah et al. (2019) and Zhang (2020) agreed that when parents actively engage in discussions about school activities, it 

enhances the child's academic performance and strengthens the family's emotional bonds. 

On the other hand, the lowest mean was 3.89 (SD = 0.81) for the statement, “I talk to my child about his/her academic goals and plans.” 

While still within the often range, this result suggests that some parents may not frequently discuss long-term academic aspirations, 

potentially due to a lack of familiarity with goal-setting strategies or the immediate focus on meeting daily challenges. Geduld (2024) 

argues that the lack of parental involvement and poor self-regulation among learners have been identified as significant factors affecting 

the ongoing high rates of failure and dropout in schools situated in the lower socioeconomic strata. Moreover, research has indicated 

that when parents set academic goals with their children, it significantly enhances the children's motivation and self-efficacy, which 

are critical for academic success (Shao & Kang, 2022). 

The findings demonstrate that indigenous parents actively participate in their children's education, especially by monitoring progress 

and supporting daily school activities. However, the slightly lower engagement in discussing academic goals indicates a need for 

interventions that promote future-oriented thinking among parents. Schools could address this by organizing goal-setting workshops 

or informational sessions to empower parents to guide their children toward long-term academic success. These initiatives would 

enhance short-term involvement and sustained educational outcomes (Utami, 2022). 

Furthermore, schools need to recognize the cultural contexts of Indigenous families and tailor their programs accordingly. Engaging 

parents in culturally relevant discussions about education can foster a more inclusive environment that respects and acknowledges their 

unique perspectives and experiences (Macam et al., 2022; Estorgio, 2024). Research has shown that when schools actively involve 

parents in the educational process, it leads to improved academic performance among students, as parents feel more connected and 

invested in their children's education (Utami, 2022; Angwaomaodoko, 2023; Ali et al., 2022). 

While indigenous parents exhibit a commendable level of involvement in their children's education, there is a clear opportunity to 

enhance discussions around academic goals. By implementing targeted interventions and fostering a collaborative school-parent 

relationship, educational outcomes for Indigenous children can be significantly improved. This approach benefits the students 

academically and strengthens the community's overall educational framework. 

Table 13. Provision of Resources of the Respondents to the Learners 
Indicators Mean + SD Description 

1. I give my child the school supplies he/she needs like notebook, paper, 

ballpen.  
4.26 + .44 Always 

2. I ensure my child has books and other supplementary learning 

materials or resources.  
4.24 + .43 Always 

3. I provide a quiet, well-lit, and conducive space at home for my child 

to study. 
4.13 + .57 Often 

4. I ensure my child has the proper uniform or clothes for school. 4.19 + .40 Often 

5. I give my child money for snacks and meals at school. 4.06 + .58 Often 

6. I include my child’s school needs in the household budget. 4.02 + .65 Often 

7. I give my child money for transportation to and from school. 1.75 + 1.20 Never 

8. I provide my child with healthy meals.  4.13 + .54 Often 

9. I save money to ensure my child can continue their education. 3.59 + .95 Often 

10. I provide my child access to the internet to help him/her finish 

schoolwork effectively.  
1.73 + 1.26 Never 

Weighted Mean 3.61 + .55 Often 
Legend: 4.21–5.00 – Always | 3.41–4.20 – Often | 2.61–3.40 – Sometimes | 1.81–2.60 – Rarely | 1.00–1.80 – Never 

Table 13 shows the respondents’ level of support in terms of provision of resources. Respondents often provide the necessary resources 

for their children’s schooling. This finding aligns with the broader understanding that parental involvement is crucial for educational 

success, as parents who actively engage in their children's education tend to provide better support and resources (Ablasa, 2024). 

The indicator with the highest mean is “I give my child the school supplies he/she needs like notebook, paper, ballpen,” with a mean 

of 4.26 (SD = 0.44), classified as always. This reflects the respondents’ commitment to fulfilling the basic academic needs of their 

children. According to Eduardo and Gabriel (2021), providing essential school supplies is significant in ensuring learners' readiness 

and motivation for school. It underscores the parents’ understanding of the value of equipping their children for academic success, 

which is further supported by findings highlighting the importance of essential educational resources in enhancing student performance 

(Almerino et al., 2020). 
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Conversely, the indicator with the lowest mean is “I provide my child access to the internet to help him/her finish schoolwork 

effectively,” with a mean of 1.73 (SD = 1.26), classified as never. Similarly, “I give my child money for transportation to and from 

school” is also classified as never with a mean of 1.75 (SD = 1.20). These results reveal limitations in providing modern resources or 

support for transportation, likely due to financial constraints or lack of infrastructure. Lack of internet access can hinder students from 

completing assignments or accessing supplementary learning materials, widening the digital divide and affecting academic 

performance (Gaspar et al., 2022). This is particularly relevant in the Philippines, where disparities in access to technology can 

significantly impact educational outcomes. 

The findings highlight that while indigenous parents prioritize traditional forms of academic support, such as school supplies, they face 

challenges in providing more modern resources like internet access. This disparity suggests the need for schools and local governments 

to collaborate in providing digital resources and subsidizing transportation costs for students from marginalized communities (Ablasa, 

2024). Interventions such as community-based internet hubs or transportation assistance programs could significantly enhance access 

to essential resources.  

Addressing these gaps cannot be overstated, as providing adequate resources is critical for fostering an environment conducive to 

learning. Duran (2024) noted that integrating sustainable practices into educational frameworks can help mitigate some of these 

challenges by ensuring that resources are utilized efficiently and effectively. Additionally, the role of community engagement in 

supporting educational initiatives is crucial, as local stakeholders can provide valuable insights and resources that align with their 

communities' specific needs (Ablasa, 2024). 

While parents' commitment to providing basic educational resources is evident, the challenges associated with modern educational 

needs highlight a significant area for intervention. Addressing these issues through collaborative efforts between schools, local 

governments, and communities can improve educational outcomes for children, particularly in marginalized areas of the Philippines. 

Table 14. Cultural Reinforcement of the Respondents to the Learners 
Indicators Mean + SD Description 

1. I teach my child the values of hard work and determination.  4.18 + .45 Often 

2. I tell him/her folktales that inspire my child to do well in his/her 

studies.  
3.94 + .67 Often 

3. I encourage my child to take pride in our indigenous heritage.  4.13 + .51 Often 

4. I support my child’s involvement in cultural activities at school.  4.38 + .49 Always 

5. I encourage my child to respect teachers and classmates despite our 

differences in culture and traditions.  
4.39 + .49 Always 

6. I highlight the importance of education for improving our Indigenous 

community. 
4.36 + .48 Always 

7. I teach my child how to balance traditional practices with their school 

responsibilities. 
4.20 + .49 Often 

8. I talk to my child about the importance of honoring our cultural 

traditions.  
4.22 + .42 Always 

9. I value my child’s education as a way to preserve and promote our 

cultural identity. 
4.26 + .49 Always 

10. I believe that my child’s education contributes to the advancement 

of our community.  
4.24 + .48 Always 

Weighted Mean 4.23 + .44 Always 
Legend: 4.21–5.00 – Always | 3.41–4.20 – Often | 2.61–3.40 – Sometimes | 1.81–2.60 – Rarely | 1.00–1.80 – Never 

Table 14 displays the respondents’ level of support in terms of cultural reinforcement. The result showed that respondents consistently 

integrate cultural values and traditions into their support for their children’s academic endeavors. This finding aligns with the literature 

that emphasizes the importance of cultural reinforcement in education, particularly among Indigenous communities, where cultural 

values play a crucial role in shaping educational practices and parental involvement (Enteria & Tagyam, 2020).  

The indicator with the highest mean is “I encourage my child to respect teachers and classmates despite our differences in culture and 

traditions,” with a mean of 4.39 (SD = 0.49), classified as always. This result highlights the strong emphasis Indigenous parents place 

on teaching respect for diversity and inclusivity. According to Peacock et al. (2020), fostering respect for cultural differences among 

learners helps build a more harmonious learning environment and enhances social cohesion in multicultural settings. This is particularly 

relevant in the Philippine context, where cultural diversity is significant, and educational practices must reflect and respect this diversity 

(Chechenia & Bragoli-Barzan, 2021). 

On the other hand, the indicator with the lowest mean is “I tell him/her folktales that inspire my child to do well in his/her studies,” 

with a mean of 3.94 (SD = 0.67), classified as often. While this suggests that parents recognize the value of storytelling, it may also 

indicate a shift in focus toward modern academic priorities over traditional practices. Integrating cultural stories into education can 

bridge traditional values and contemporary education, motivating students to excel while staying rooted in their heritage (Jacob et al., 

2019). This shift may reflect broader societal changes where modern educational demands sometimes overshadow traditional practices, 

even among indigenous families (Forsyth et al., 2019). 
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The findings suggest that indigenous parents effectively utilize cultural reinforcement to support their children’s education. However, 

the slightly lower emphasis on storytelling may reflect a lack of time or an evolving perspective on its relevance. Schools could 

collaborate with Indigenous parents to incorporate cultural narratives into the curriculum. Additionally, educational programs 

highlighting culture's role in academic success can help parents integrate traditional practices more effectively (Tessaro et al., 2021). 

This collaboration could foster a more inclusive educational environment that respects and integrates indigenous knowledge and 

practices, benefiting students and the broader educational community (Nesterova, 2020). 

Furthermore, integrating cultural values into educational practices can enhance students' engagement and academic performance. 

Research indicates that when students see their cultural identities reflected in their education, they are more likely to feel valued and 

motivated to succeed (Davíd-Chavez et al., 2020). This is particularly important in the Philippines, where Indigenous students often 

face challenges related to cultural disconnection in mainstream educational settings (Delprato, 2019). Schools can create a more 

supportive and effective learning environment for Indigenous students (Milne & Wotherspoon, 2020). 

The data presented underscores the critical role of cultural reinforcement in supporting Indigenous children's education. While there is 

a strong commitment to instilling respect for diversity, the lesser emphasis on storytelling suggests an area for growth. By fostering 

partnerships between schools and Indigenous families, educational institutions can better support integrating cultural values into the 

learning process, thereby enhancing the educational experiences of indigenous students and preserving their rich cultural heritage. 

Table 15. Monitoring and Guidance of the Respondents to the Learners 
Indicators Mean + SD Description 

1. I check if my child attends school every day. 4.36 + .48 Always 

2. I monitor if my child does his/her homework and assignments on time. 4.40 + .54 Always 

3. I remind my child of important school tasks. 4.20 + .58 Often 

4. I talk to my child about balancing study time and free time. 4.18 + .54 Often 

5. I ask my child about his/her test scores and grades.  4.27 + .45 Always 

6. I set clear rules at home to help my child balance his/her household 

chores and studies.  
4.13 + .54 Often 

7. I talk to my child about his/her perception toward education.  4.26 + .49 Always 

8. I guide my child when they have trouble understanding their lessons. 4.05 + .75 Often 

9. I ensure my child gets enough rest and sleep. 4.24 + .47 Always 

10. I control my child’s use of gadget.  4.13 + .66 Often 

Weighted Mean 4.22 + .50 Always 
Legend: 4.21–5.00 – Always | 3.41–4.20 – Often | 2.61–3.40 – Sometimes | 1.81–2.60 – Rarely | 1.00–1.80 – Never 

Table 15 presents the level of indigenous parents’ support in terms of monitoring and guidance. The data reveals a high level of 

Indigenous parents’ support in monitoring and guidance, with a weighted mean of 4.22 (+0.50), categorized as "Always." The indicator 

with the highest mean is “I monitor if my child does his/her homework and assignments on time,” with a mean of 4.40 (SD = 0.54), 

classified as always.  

This result underscores the proactive role Indigenous parents play in ensuring their children stay on track with their academic 

responsibilities. Consistent monitoring of schoolwork is a key factor in enhancing learners’ academic performance, particularly in 

families where parents actively engage in their children’s educational progress (Maldonado‐Carreño et al., 2021). This is further 

supported by research indicating that parental monitoring positively correlates with academic achievement, as involved parents tend to 

foster a conducive learning environment at home (Kondratska et al., 2021). 

The indicator with the lowest mean is “I guide my child when they have trouble understanding their lessons,” with a mean of 4.05 (SD 

= 0.75), classified as often. This may suggest challenges in providing direct academic assistance due to limited educational attainment 

or unfamiliarity with the current curriculum. Parents may require additional school support, such as training programs or workshops, 

to assist their children in challenging subjects better (Bedeković, 2022). This highlights a critical area where educational institutions 

can intervene to enhance parental capabilities, ensuring that parents can effectively support their children in their academic pursuits 

(Mantovani et al., 2021). 

The implications of these findings indicate that Indigenous parents prioritize monitoring and guiding their children’s academic 

activities, contributing significantly to their academic success. However, the lower emphasis on guiding children with difficult lessons 

highlights a potential gap in skills or resources. Schools and community organizations could collaborate to provide parents with 

accessible educational tools and programs to address this issue effectively. Moreover, reinforcing the role of parental involvement 

through workshops can further enhance their ability to support their children academically. This approach is consistent with the 

literature advocating for community-based educational initiatives that empower parents, particularly in marginalized communities 

(Akter & Biswas, 2022). 

The significance of parental involvement in education demonstrates how cultural factors influence parenting styles and educational 

outcomes. Cultural values play a role in shaping parental attitudes towards education, suggesting that indigenous families often view 

education as a communal responsibility, further motivating them to engage actively in their children's learning (Merlo et al. , 2023). 

This cultural perspective is crucial in understanding the dynamics of parental involvement and its impact on educational success. 
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Furthermore, the findings suggest that while Indigenous parents are committed to monitoring their children's academic activities, 

targeted interventions are needed to enhance their capacity to provide academic support. Programs that focus on equipping parents with 

the necessary skills and knowledge to assist their children in understanding complex subjects could bridge this gap. Research has shown 

that parental education programs can significantly improve parents' ability to help their children with homework and academic 

challenges, thereby enhancing overall academic performance (Garbacz et al., 2019). 

Moreover, the role of schools in facilitating parental involvement cannot be overstated. Schools should actively engage parents by 

providing resources, training, and support systems that empower them to take an active role in their children's education. Schools can 

create a supportive network that enhances children's learning experiences by fostering a collaborative environment between parents 

and educators. Saka (2022) revealed the moderating influence of parental engagement on the impact of attention span on students’ 

academic achievement.  

The data presented in Table 13 reflects a strong commitment among Indigenous parents to monitor and guide their children's education. 

However, the identified gaps in providing academic support suggest a need for comprehensive strategies involving educational 

institutions and community organizations. Addressing these challenges through targeted interventions and fostering a collaborative 

approach can enhance the educational outcomes for indigenous children and empower their families in the process. 

Table 16 displays the learners' academic performance during the 2nd quarter of the School Year 2024-2025. The data reveals that most 

learners fall under the Very Satisfactory category (45.6%), with a grading scale of 85–89. This is followed by 31.2% of learners who 

achieved a Satisfactory performance (80–84) and 18.4% who attained an Outstanding performance (90–100). Only 4.8% were 

categorized as Fairly Satisfactory (75–79), while none of the learners fell below the Did Not Meet Expectations threshold. The 

distribution of academic performance among learners indicates a positive trend in educational outcomes, which can be attributed to 

various factors, including parental involvement and educational support systems.  

Problem 3: What is the academic performance of the learners during the 2nd quarter of the School Year 2024-2025? 

Table 16. Academic Performance of the Learners  
Grading Scale Frequency Percentage (%) Descriptor 

90 – 100 23 18.4 Outstanding 

85 – 89 57 45.6 Very Satisfactory 

80 – 84 39 31.2 Satisfactory 

75 – 79 6 4.8 Fairly Satisfactory 

Below 75 0 0 Did not meet Expectations 

Total 125 100.0  
 

The prevalence of learners in the Very Satisfactory and Satisfactory categories indicates that Indigenous parents’ support significantly 

contributes to their children’s academic success. Emotional encouragement, educational involvement, and resource provision influence 

learners' performance positively. This finding aligns with the study of Española et al. (2022), who explored the challenges faced by the 

Mamanwa community in San Francisco, Surigao del Norte, highlighting the importance of parental involvement in fostering a positive 

academic environment for children. Family engagement is critical in enhancing educational outcomes, particularly in indigenous 

communities where cultural values emphasize collective support for children's education.  

Likewise, Napanoy and Peckley (2020) examined the assessment literacy of public elementary school teachers in indigenous 

communities in Bontoc, Northern Philippines, highlighting its influence on education quality, implying a that continued efforts to foster 

collaboration between families and educational institutions to sustain and improve academic performance among learners in the 

Philippines and beyond.  

The high percentage of learners in the Outstanding category (18.4%) further reinforces the impact of strong parental monitoring and 

guidance, as reflected in the previous discussions. However, the small percentage in the Fairly Satisfactory category (4.8%) may point 

to potential areas for improvement in addressing learners' specific academic challenges. This involves targeted interventions, such as 

remedial programs, individualized support, or enhanced teacher-parent collaboration and highlighted that these approaches effectively 

promoted parental engagement (Diaz, 2023). This suggests that effective communication between parents and educators is essential 

for identifying and addressing the unique needs of learners, particularly those who may be struggling academically.  

A child's development is significantly influenced by interactions between their immediate environment, including family and school. 

For instance, Mercado (2021) revealed that teachers align content and competencies with students' ancestral domain and cultural 

practices, although their understanding of these practices is often superficial. Indigenous parents' consistent support in cultural 

reinforcement, emotional stability, and guidance creates a nurturing environment conducive to academic achievement.  

Additionally, Ancheta and Casem (2024) emphasized that the combined efforts of parents and educators ensured educational success. 

This collaborative approach is crucial in fostering resilience and motivation among learners, particularly in contexts where educational 

resources may be limited.  

The findings from this study resonate with broader educational research that underscores the importance of a supportive home 
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environment in promoting academic success. For instance, children who receive encouragement and resources from their families tend 

to perform better academically, as they are more likely to engage in learning activities and develop positive attitudes toward education 

(Perez et al., 2021). Moreover, integrating cultural values in educational practices has enhanced student engagement and achievement.  

The findings not only reflect learners' academic performance but also highlights the significant role of parental involvement in shaping 

educational outcomes. The data generally reflects a positive academic standing, with most students achieving satisfactory or better 

grades. However, the presence of a few students in the "Fairly Satisfactory" category indicates that targeted interventions may be 

necessary to help them reach higher academic standards and ensure that all students can achieve their full potential. 

Table 17 illustrates the relationship between the respondents’ level of support and the learners' academic performance. The result 

showed a highly significant correlation between the learners’ academic performance and the respondents’ level of support. Thus, the 

null hypothesis, which states no significant relationship between respondents’ level of support and the learners' academic performance, 

was rejected.  

Problem 4: Is there a significant relationship between the respondents’ level of parental support and learners’ academic 

performance? 

Table 17. Relationship1 Respondents’ Level of Support and the Learners’ 

Academic Performance 
Variables Learners’ Academic Performance Remarks Decision 

r-value p-value 

Emotional Support 0.754*** <0.001 Significant Reject Ho 

Educational 

Involvement 

0.846*** <0.001 Significant Reject Ho 

Provision of 

Resources 

0.783*** <0.001 Significant Reject Ho 

Cultural 

Reinforcement 

0.779*** <0.001 Significant Reject Ho 

Monitoring and 

Guidance 

0.769*** <0.001 Significant Reject Ho 

Legend: 1 – Based on Pearson’s r correlation | *** – p < 0.001 | ** – p < 0.01 | * – p < 0.05 | ns – p > 0.05 

Emotional support (r = 0.754, p < 0.001) significantly influences learners’ academic performance. This finding highlights the critical 

role of parental encouragement and reassurance in fostering a learner’s emotional well-being, which is fundamental to their academic 

success. Maslow’s Hierarchy of Needs underscores that emotional security and belongingness are prerequisites for achieving higher-

order cognitive skills, such as critical thinking and problem-solving (Dharma, 2024).  

When Indigenous parents provide uplifting words, encouragement, and emotional stability, learners are better equipped to face 

academic challenges with resilience. A study by Wang and Sheikh-Khalil (2020) also emphasized that emotional support from parents 

is positively associated with learners’ motivation and persistence, which are vital for academic achievement, especially in high school. 

In the Philippines, research has shown that parental emotional support is crucial in enhancing children's academic performance, 

particularly in rural areas where educational resources may be limited. However, Garcia and de Guzman (2020) revealed that 

indigenous parents help their children academically by helping with schoolwork, motivating children, and providing structure at home 

as critical to academic achievement, aligning with existing literature.   

Educational involvement (r = 0.846, p < 0.001) demonstrated the strongest correlation with academic performance among the domains. 

This highlights the significant impact of parents actively engaging in their child’s education, such as attending school meetings, 

monitoring grades, and assisting with homework. These actions are essential for fostering a positive learning environment at home and 

reinforcing the importance of education (Meng, 2024). The implication is that schools should strengthen programs encouraging parental 

engagement, particularly for Indigenous families.  

Research by Deng et al. (2020) also confirmed that such involvement enhances learners’ academic outcomes by promoting better time 

management and study habits. In Indonesia, increased parental involvement in enriching their indigenous values correlates with 

improved student performance, especially in communities where educational attainment is traditionally low (Pernantah et al., 2022).                         

The provision of resources (r = 0.783, p < 0.001) significantly impacts academic performance, emphasizing the importance of equipping 

learners with the materials and conditions necessary for effective learning. Resource-based theory explains that adequate resources, 

such as school supplies, a quiet study environment, and financial support, directly affect academic outcomes by reducing barriers to 

learning (Defitrika & Mahmudah, 2021). 

This finding implies that efforts should be made to support Indigenous families accessing these resources, as doing so can level the 

educational playing field. Española et al. (2022) revealed that socioeconomic factors, including resource availability, strongly influence 

students’ academic achievements, particularly among marginalized groups. In the Philippine context, access to educational resources 

is often a significant determinant of academic success, highlighting the need for targeted interventions to assist underprivileged families 

(Li-Jie & Fan, 2023). 
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Cultural reinforcement (r = 0.779, p < 0.001) was also found to correlate strongly and significantly with learners’ academic 

performance. Cultural and social contexts influence a child’s development, suggesting that parents who instill cultural pride and identity 

in their children enhance their self-esteem and motivation. Indigenous parents who actively promote cultural values, respect for 

traditions, and participation in cultural activities help their children develop a sense of belonging and purpose. This cultural grounding 

serves as a motivational force for learners to excel academically. Jeynes (2022) concluded that parental engagement leads to higher 

grades and better attitudes toward school. Students with strong cultural identities often perform better academically because they feel 

supported and valued within their educational environments. In the Philippines, integrating cultural values in education has enhanced 

student engagement and academic performance, particularly among indigenous groups (Oclarit et al., 2023). 

Monitoring and guidance (r = 0.769, p < 0.001) exhibited a significant relationship with academic performance, underscoring the 

importance of parental oversight and structured support. Vygotsky’s Zone of Proximal Development theory highlights that learners 

achieve their full potential when guided by a more knowledgeable individual, such as a parent (Apriani et al., 2023). Indigenous parents 

who monitor school attendance, track academic progress, and provide consistent guidance create an environment conducive to learning.  

The implication is that schools should collaborate with parents to enhance monitoring strategies, particularly in communities where 

such practices may be underutilized. Research by Fan and Chen (2001) supported this, showing that parental monitoring is positively 

linked to improved academic outcomes as it ensures that children remain focused on their educational goals (Putra, 2024). Effective 

monitoring by parents has been associated with higher student achievement, particularly in areas where educational resources are scarce 

(Khan, 2023). 

The relationship between Indigenous parents' support and learners’ academic performance is significant and underscores the vital role 

that family involvement plays in educational success. Emotional support, in particular, has been shown to create a nurturing 

environment that helps children overcome challenges and boosts their academic motivation and self-esteem, ultimately leading to better 

academic outcomes (Mantau, 2024). Educational involvement, including participation in school activities and maintaining 

communication with teachers, has been consistently linked to higher academic achievement, as it provides learners with the guidance 

and encouragement they need to excel.  

Similarly, providing resources, such as school supplies and access to a conducive learning environment, directly impacts learners’ 

ability to perform well in school. Cultural reinforcement, which connects learners to their heritage, fosters a sense of pride and identity, 

contributing to their resilience and determination in school (Chavajay, 2020). 

Lastly, monitoring and guidance, including ensuring regular school attendance and homework completion, provide the structure 

necessary for academic success (Wagner, 2022). These findings align with existing literature, such as the works of Jeynes (2022), 

which emphasized the positive correlation between parental involvement and academic performance, particularly in Indigenous and 

marginalized communities. When parents actively engage in these domains, learners are more likely to perform better academically, 

highlighting the importance of fostering parental support in all aspects of education. 

Problem 5: Which of the respondents’ demographic profiles and the level of support significantly predict learners’ academic 

performance? 

Table 18. Variables that best predict Learners’ Academic Performance 
Indicator Unstandardized Coefficients Standardized 

Coefficients 

B Std. Error Beta t Sig. 

(Constant) 66.612 2.902  22.951 <0.001 

Age -.067 .217 -.018 -.308 .758 

Sex .278 .812 .031 .342 .733 

Occupations -.406 .152 -.141 -2.665 .009 

Educational Attainment 3.314 .527 .673 6.285 <0.001 

Number of Siblings .536 .391 .081 1.369 .174 

Relationship to the learner -.144 .798 -.017 -.180 .858 

Emotional Support 1.961 1.182 .224 1.660 .100 

Educational Involvement 1.885 .855 .311 2.206 .029 

Provision of Resources -1.946 .926 -.269 -2.102 .038 

Cultural Reinforcement -1.346 2.694 -.149 -.500 .618 

Monitoring and Guidance 1.354 1.707 .168 .793 .429 

R = 0.911           R2 =0.831                     F = 50.335       Sig. = <0.001 

Table 18 presents the variables that best predict learners’ academic performance. The learners’ academic performance was affected by 

the respondents’ occupations with β=-0.141, t=-2.665, p=0.009, educational attainment with β=0.673, t=6.285, p=<0.001, educational 

involvement with β=0.311, t=2.206, p=<0.029, and provisions of resources with β=-0.269, t=3-2.102, and p=0.038. This implied that 

the respondents’ occupations, educational attainment, educational involvement, and provisions of resources affect the learners’ 

academic performance. 
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The R² value of 0.831 implies that 83.1% of the variance in the learners’ academic performance can be explained by the respondents’ 

occupations, educational attainment, educational involvement, and provisions of resources. Hence, 16.9% of the learners’ academic 

performance difference can be attributed to other variables not included in the regression model.  

The regression analysis is significant, with an F-value of 50.335 and a p-value of <0.001. Therefore, the null hypothesis stating that 

“the respondents’ demographic profile and the level of support did not significantly influence the learners’ academic performance” was 

rejected as to respondents’ occupations, educational attainment, educational involvement, and provisions of resources 

The respondents' educational attainment was a strong positive predictor of learners' academic performance (β = 0.673, t = 6.285, p < 

0.001). Parents with higher educational levels tend to understand the educational process better, which allows them to provide more 

effective support to their children. This is supported by research showing that parental educational attainment is positively associated 

with better academic outcomes for children (Pinatil et al., 2022). Educated parents are more likely to foster a learning environment at 

home and have higher expectations for their children's academic success (Utami, 2022). Parents with higher educational attainment are 

more likely to value education and to have the skills necessary to support their children academically, further reinforcing the link 

between parental education and student success. This finding aligns with human capital theory, which emphasizes the importance of 

educational resources and skills in shaping the educational outcomes of future generations (Akter & Biswas, 2022). In the context of 

the Philippines, a study found that parents' educational levels significantly influenced their children's academic performance, 

highlighting the critical role of educational attainment in shaping educational trajectories (Pinatil et al., 2022). 

Educational involvement was also a significant positive predictor of learners' academic performance (β = 0.311, t = 2.206, p = 0.029). 

This positive relationship suggests that the more involved parents are in their children's education, the better the learners' academic 

performance. Research supports this finding, revealing that parental involvement in school activities, communication with teachers, 

and support at home leads to better student outcomes (Rahman et al., 2023). In the Philippines, parental involvement has been shown 

to correlate positively with students' academic performance, reinforcing the idea that active participation by parents can lead to 

improved educational outcomes (Guimary & Buniel, 2022). 

The respondents' occupations significantly predicted the learners' academic performance (β = -0.141, t = -2.665, p = 0.009), with a 

negative relationship indicating that certain occupations might limit the time or resources parents can dedicate to their children's 

education. This finding is consistent with previous research showing that low-income or time-demanding jobs can impede parents' 

ability to support their children academically (Yosef, 2024). Parents in occupations demanding long hours or having less flexibility 

might find it harder to participate in their children's academic lives, negatively impacting their performance. This highlights the need 

for schools to support parents by offering resources or programs that help bridge these gaps in involvement. In the Philippine context, 

the impact of parents' occupations on their children's academic performance has been documented, indicating that socioeconomic 

factors play a crucial role in educational outcomes (Cepada & Grepon, 2021). 

However, the study also points to the negative effect of providing resources, which indicates that a lack of adequate support, such as 

school supplies or access to learning materials, can hinder students' academic progress. Provision of resources had a negative impact 

on academic performance (β = -0.269, t = -2.102, p = 0.038), which suggests that parents’ ability to provide necessary resources, such 

as books or study materials, is inversely related to students' academic success. While this may seem counterintuitive, it could be that 

providing resources alone is insufficient without ensuring the quality and effectiveness of how those resources are used. This is 

supported by socioeconomic status and educational outcomes research, which shows that access to resources does not guarantee 

academic success (Yosef, 2024).  

In the Philippines, Quijano (2023) revealed that the effective use of educational resources is essential for improving academic 

performance, emphasizing the need for quality over quantity in resource provision. The regression analysis highlights that several 

factors, including respondents' occupations, educational attainment, educational involvement, and provision of resources, significantly 

predict the learners' academic performance. This suggests that improving parents' ability to engage in their children's education—

through better access to resources, opportunities for educational involvement, and support for parents in demanding occupations—can 

enhance student performance. Schools and policymakers should focus on providing resources to parents, particularly those with 

demanding jobs or lower educational levels, to ensure that all students have equal opportunities to succeed academically. Parents and 

teachers should encourage parental engagement because of its positive effect and congruence with the learners' academic achievement 

(Ogg et al., 2021). 

Addressing these factors is crucial for fostering an equitable educational environment that supports all learners in the Philippine 

educational landscape (Pinatil et al., 2022; Guimary & Buniel, 2022; Cepada & Grepon, 2021). The results offer valuable insights into 

the factors that influence academic outcomes and indicate areas where interventions could help improve support for students, 

particularly those from resource-limited backgrounds. 

Problem 6: What action plan can be designed based on the findings of the study? 

Based on the findings of this study, the researcher proposes an action plan that aims to improve the educational experience and academic 

success of students, especially those in rural and Indigenous communities. It focuses on supporting teachers, parents, and learners by 

enhancing teaching practices, encouraging parental involvement, and strengthening student support systems.  The plan 
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emphasizes working with the school community to provide better learning opportunities and overall student development. This plan 

considers the challenges that indigenous learners and their families face. Activities like cultural workshops, mentoring, and providing 

resources are included to promote both academic success and cultural identity. Parental involvement is also a key focus, as learners 

perform better when their parents actively support their education. 

The plan gives parents the opportunity to be informed about the common ways by which they can help their children in terms of 

academics. Bi-monthly meetings that address their children’s needs, newsletters written in the Higaonon language, and an online 

community group for parents can actually help raise their awareness.  

This also includes professional development programs for teachers to help them manage classrooms effectively and create a positive 

learning environment. The various seminars and trainings that will be conducted can also develop teachers' behavioral management.  

Initiatives such as tutoring, remedial classes, and recognition programs aim to boost academic performance and motivation. Mental 

health programs and stress management activities also address emotional well-being to support students’ overall development. 

This action plan is a strategic framework to bridge educational gaps and empower indigenous learners by fostering strong partnerships 

among parents, teachers, and the school community. It ensures that indigenous students receive holistic and equitable learning 

opportunities by integrating culturally responsive initiatives, enhancing parental involvement, and strengthening academic and 

emotional support systems. Ultimately, its implementation will improve academic performance, preserve cultural identity, promote 

lifelong learning, and create a more inclusive and supportive educational environment for future generations. 

Conclusion 

After gathering and analyzing the findings, it can be concluded that Indigenous parents play a significant and positive role in their 

children’s academic performance. The study revealed that the demographic profile of the parents, including their age, occupation, 

educational attainment, and family structure, directly influences the level and type of support they provide.  

Although many parents face economic challenges due to their agriculture or manual labor occupations, they still firmly commit to 

supporting their children's education, mainly through emotional support, cultural reinforcement, and monitoring academic tasks. 

Parental involvement, particularly in educational activities, correlates clearly and positively with student academic success. Parents 

who actively engage in school-related activities and provide emotional encouragement tend to have children who perform better 

academically. This finding aligns with previous research, emphasizing parental engagement's importance in fostering student 

motivation and achievement.  

However, the study also highlights areas where further support is needed, especially regarding providing resources, such as digital 

access, which can limit students' ability to perform in an increasingly technology-driven educational environment. The analysis also 

identified that certain demographic factors, such as educational attainment and occupation, significantly predict learners' academic 

performance. Parents with higher levels of education are more likely to engage in their children’s academic lives, while professions 

that require long hours or low-paying jobs can limit parental involvement.  

Despite these challenges, the study shows that parents with limited resources can contribute significantly to their children’s academic 

outcomes through active participation and emotional support. The results further underscore the importance of creating an educational 

environment that adequately supports students and their families. Interventions addressing the economic and educational challenges 

Indigenous parents face, such as resource provision, targeted workshops, and flexible engagement opportunities, are crucial for ensuring 

that all students, regardless of their socioeconomic background, have equal opportunities to succeed academically. 

In conclusion, this study's findings provide valuable insights into the role of parental support in Indigenous communities and highlight 

the significant factors that influence academic performance. It is clear that parental involvement, particularly in emotional and 

educational support, plays a pivotal role in shaping students' academic success. However, further efforts are needed to bridge the gaps 

in resources and access to educational opportunities, ensuring that all students can achieve their full potential. 

Several actionable recommendations are proposed to strengthen the support Indigenous parents provide for their children and enhance 

academic outcomes. These are as follows:  

It is recommended that digital tools, such as computers, internet connectivity, and learning materials, be made available in schools. 

Parents do not have the financial capacity to provide for their children. Collaboration between schools, local governments, and 

community organizations is necessary to establish programs that equip Indigenous families with the tools needed for academic success 

in today’s digital learning environment. 

It is recommended that parents attend workshops on effectively supporting their children's education at home, which is crucial. These 

sessions could include practical strategies for fostering positive study habits and creating conducive home learning environments. 

Flexible meeting schedules, such as evening or weekend options, should also be considered to accommodate parents with demanding 

work schedules. 

It is recommended to strengthen communication between parents and teachers through regular in-person or online updates ensure that 
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parents stay informed about their children’s academic progress. This ongoing dialogue can help identify and address challenges early, 

promoting continuous improvement. 

It is recommended that schools initiate donation campaigns and establish partnerships with local businesses to provide much-needed 

educational materials, such as books, supplies, and learning software, at no or low cost. These efforts can ease the financial strain on 

families and better equip students for success.  

It is recommended that schools collaborate with indigenous leaders to incorporate cultural traditions, values, and practices into the 

curriculum. Such programs help foster cultural pride and identity, enabling students to connect more deeply with their education. 

It is recommended that schools should offer flexible options for involvement, such as evening or weekend parent-teacher conferences, 

workshops, or school activities, to ensure greater participation. 

It is recommended that the schools implement mentorship programs where knowledgeable community members or senior students 

guide parents in supporting their children academically to fill existing gaps. Peer support networks can also be established to help 

parents exchange strategies and ideas for fostering academic growth. 
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