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Abstract

This study examined the motivational needs, instructional competence, and problem-solving skills of teachers in
relation to performance in Cluster IV of the Fourth Congressional District of Negros Occidental, covering the
municipalities of Pulupandan, Valladolid, San Enrique, and Pontevedra for the School Year 2023-2024. The study
utilized standardized questionnaires: Santillan (2002) for motivational needs and Moreno, Silveira, and Belandro
(2015) for instructional competence, which were adapted and modified. A research-made instrument was developed
to assess problem-solving skills. Out of 359 teachers, 189 participated in the study. Findings showed that teachers
demonstrated very high levels of motivational needs and instructional competence, and high levels of problem-solving
skills. Their overall performance was rated as very satisfactory. Analysis revealed no significant differences in
motivational needs, instructional competence, and problem-solving skills when grouped according to profile variables
such as age, gender, and civil status. However, teacher performance significantly differed when grouped by length of
service and highest educational attainment. Moreover, there were no significant relationships found between the
teachers’ motivational needs, instructional competence, and problem-solving skills in relation to their performance.
These findings suggest that while teachers demonstrate strong professional attributes, these alone do not significantly
predict their overall performance, indicating the need to explore other contributing factors that influence teacher
effectiveness.

Keywords: Motivational needs, instructional competence, problem-solving skills, teacher performance, training
program

Introduction

Education has long been recognized as one of the most critical sectors in shaping society's future. As the primary agents of change in
this domain, teachers are pivotal in fostering students' intellectual, emotional, and social development. To ensure effective learning
outcomes, it is essential to understand teachers' motivational needs and instructional competence in relation to performance (Hargreaves
& Fullan, 2019).

Unfortunately, research has consistently shown that teacher performance is often subpar, with a study by the Organization for Economic
Cooperation and Development (2018) finding that only 21% of teachers in its member countries are highly effective. This gap in teacher
performance has significant implications for student learning outcomes, with a study by the National Education Association (2019)
concluding that students who have an effective teacher are more likely to achieve higher academic achievement and attend college.
Therefore, it is crucial to develop a training program that addresses the motivational needs, instructional competence, and problem-
solving skills of teachers to bridge this gap and ensure improved learning outcomes.

Despite numerous studies exploring the factors affecting teacher performance, a significant gap exists in understanding the interplay
between teachers' motivational needs, instructional competence, and problem-solving skills. While research has extensively discussed
the impact of teacher motivation on their professional development and student achievement (Skaalvik & Skaalvik, 2020), the role of
instructional competence in this relationship has received less attention. Similarly, although several training programs have been
designed to enhance teachers' instructional competence (Loucks-Horsley et al., 2019), these initiatives often overlook the importance
of addressing teachers' motivational needs.

Closing the gap between teachers' motivational needs and instructional competence is crucial for several reasons. First, understanding
the interplay between these two factors can help identify the most effective strategies for teacher training and professional development.
Second, addressing the motivational needs of teachers can lead to increased job satisfaction, commitment, and engagement, which can
positively impact their instructional competence and overall performance. Conversely, neglecting these needs may result in decreased
motivation, leading to reduced instructional competence and, ultimately, lower student achievement (Guskey, 2019).

Hence, this study focused on the motivational needs, instructional competence, and problem-solving skills of teachers among Junior
High Schools in Cluster 1V, 4th Congressional District of Negros Occidental, namely: Pulupandan, Valladolid, San Enrique, and
Pontevedra for school year 2023-2024.

Research Questions

This study determined the motivational needs, instructional competence, and problem-solving skills in relation to performance of
teachers in Cluster IV, 4" Congressional District of Negros Occidental, namely: Pulupandan, Valladolid, San Enrique, and Pontevedra
for school year 2023-2024. Specifically, this study sought to answer the following questions:
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1. What is the profile of the respondents in terms of:
1.1 sex;
1.2 age;
1.3 civil status;
1.4 length of service; and
1.5 highest educational attainment?
2. What is the level of teachers’ motivational needs when taken as a whole and when grouped in terms;
2.1 self-actualization;
2.2 self-esteem;
2.3 social needs;
2.4 security and safety; and
2.5 physiological needs?
3. What is the level of teachers’ instructional competence when taken as a whole and when grouped in terms of:
3.1 subject organization and communication;
3.2 student engagement and interaction;
3.3 teaching methods and resources; and
3.4 teachers’ attitude and behavior?
4. What is the level of teachers’ problem-solving skills as a whole and when grouped in terms of:
4.1 sensing;
4.2 intuitive;
4.3 feeling; and
4.4 thinking?
What is the level of teachers’ performance?
Is there a significant difference in the level of motivational needs of teachers when grouped according to their profile?
Is there a significant difference in the instructional competence of teachers when grouped according to their profile?
Is there a significant difference in the teachers’ problem-solving skills when grouped according to their profile?
. Is there a significant difference in the level of teachers’ performance when grouped according to their profile?
10. Is there a significant relationship between the level of motivational needs and the performance of teachers?
11. Is there a significant relationship between the level of instructional competence and the performance of teachers?
12. Is there a significant relationship between the level of problem-solving skills and the performance of teachers?

Methodology

©oNo G

Research Design

This study made use of a descriptive-correlational research design. According to Gonzales & Dioso (2024), descriptive correlational
research is a quantitative research design used to systematically describe and assess the relationship between two or more naturally
occurring variables. It does not involve the manipulation of variables but relies on statistical techniques to measure the strength and
direction of relationships.

On the other hand, correlational research aimed to identify relationships or associations between variables within a population. In
descriptive-correlational research, the focus is on both describing the characteristics of the sample and examining the relationships
between different variables. This design allows researchers to gain a deeper understanding of the study population by describing their
characteristics and identifying any connections between those characteristics and other variables. This approach can provide valuable
insights into the relationships between variables and help inform future research or interventions.

Moreover, the descriptive part was focused on identifying the profile of the respondents in terms of sex, age, civil status, length of
service, and highest educational attainment. In addition, it also described the motivational needs of teachers in terms of self-
actualization, self-esteem, social needs, security and safety, and physiological needs, as well as the instructional competence of teachers
in terms of subject organization and communication, student engagement and interaction, teaching methods and resources, and
teachers’ attitude and behavior. It also described the problem-solving skills of teachers in terms of sensing, intuitive, feeling, and
thinking. Moreover, it described the IPCRF performance of teachers, the difference between the motivational needs of teachers,
instructional competence, and problem-solving skills when grouped by profile.

Lastly, the correlational part focused on the relationship between the motivational needs of teachers, instructional competence,
problem-solving skills, and performance.

Respondents
The subject and respondents of this study were the Junior High School teachers in Cluster 1V of Fourth Congressional District of
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Negros Occidental, namely: Pulupandan, Valladolid, San Enrique, and Pontevedra, Division of Negros Occidental for school year
2023-2024.

Instruments

This study used a four-part questionnaire administered to the Junior High School teachers in the Cluster 1V, Fourth Congressional
District of Negros Occidental, namely: Pulupandan, Valladolid, San Enrique, and Pontevedra, Division of Negros Occidental.

Part 1 included the profile of teachers in terms of sex, age, civil status, length of service, and highest educational attainment.

Part 11 determined the motivational needs of teachers in terms of self-actualization, self-esteem, social needs, security and safety, and
physiological needs. The questionnaire consisted of 50 items adapted and modified from the study of Santillan (2002) on Motivational
Needs of Elementary Teachers in Relation to School Performance, and each

statements were answered by selecting from five alternatives. The respondents’ opinion was rated as 5= Very High, 4= High, 3=
Moderate, 2= Low, and 1= Very Low.

Part III determined the teachers’ instructional competence in terms of subject organization and communication, student engagement
and interaction, teaching methods and resources, and teachers’ attitude and behavior. The questionnaire consisted of 20 statements
adapted and modified from the study of Moreno, Silveira, & Belando (2015) on New Approaches in Educational Research, answered
by the respondents using the scale of: 5= Always, 4= Often, 3= Sometimes, 2= Rarely, and 1= Never.

Part IV determined the problem-solving skills of teachers in terms of sensing, intuitive, feeling, and thinking. The instrument used to
assess the problem-solving skills of teachers was made by the researcher. It consisted of 20 statements, and each item was answered
by choosing from the five alternatives. The respondents’ opinion was rated using the scale of: 5= Strongly Agree, 4= Agree, 3=
Moderately Agree, 2= Slightly Agree, and 1= Disagree.

Procedure
The following procedures were followed by the researcher in gathering data from the respondents.

First, a communication letter requesting permission from the school’s division superintendent and school principals (see Appendix B)
was secured by the researcher.

Upon approval, the researcher personally administered the questionnaires with the assistance of the school heads and junior high school
teachers.

Then, the researcher personally administered the questionnaire to identified respondents based on sample size to ensure 100% retrieval
of the questionnaire. The researcher ensured a 1:1 ratio of questionnaires and respondents.

Lastly, the instruments retrieved were tallied, encoded, and analyzed to answer specific statements of the problems.
Data Analysis

After the data collection, the data were tallied, tabulated, and analyzed using appropriate statistical tools.

Since this study was descriptive, the data were treated using the following statistical tools:

To answer the statement of problem number 1 on the profile of respondents in terms of sex, age, civil status, length of service, and
highest educational attainment, frequency and percentage count distribution were used.

Formula:

Percentage = f/N x 100%
Where:

f— frequency

N- population

To answer the statement of problem number 2 on the level of teachers’ motivational needs as a whole and when grouped in terms of
self-actualization, self-esteem, social needs, security and safety, and physiological needs, the mean was used.

The formula to analyze using the mean was:

X=X
N
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Where:

N = Number of observations
X = mean
> X =sum of all scores

The scale used to determine the level of motivational needs of teachers is presented below:

Scale Interpretation Verbal Description
4.21-5.00 Very High Teachers in this category are highly driven, innovative, and
committed to their profession. They are constantly seeking
opportunities  for growth, collaboration, and professional
development. They serve as role models and mentors to others and
are dedicated to making a significant impact on their students' lives.
3.41-4.20 High Teachers in this category are highly engaged, proactive, and
continuously seeking ways to improve their teaching methods and
student outcomes. They are passionate about their work and often
contribute to the school community beyond their regular duties.
2.61-3.40 Moderate Teachers in this category are generally satisfied with their jobs but
may not be fully engaged or driven to excel. They might be content
with maintaining the status quo and not actively seeking growth or
change.
1.81-2.60 Low Teachers in this category may have some motivation but could
benefit from additional support, resources, or professional
development opportunities. They might be going through a rough
patch or facing challenges in their personal or professional lives.
1.00-1.80 Very Low Teachers in this category may feel dissatisfied, unsupported, and
disconnected from their work. They might experience burnout and
lack enthusiasm for teaching.
To answer the statement of the problem number 3 on the level of teachers’ instructional competence as a whole and when grouped in
terms of subject organization and communication, student engagement and interaction, teaching methods and resources, and teachers’
attitude and behavior, the mean was used.

To determine the level of teachers’ instructional competence, the scale below was used.

Scale Description Interpretation Verbal Description

4.21-5.00 Always Very High Teachers consistently demonstrate exceptional
instructional competence, delivering high-quality
lessons that engage and challenge students. They
possess a deep understanding of subject matter and
pedagogy, and their teaching is characterized by
clarity, coherence, and effectiveness.

3.41-4.20 Often High Teachers typically demonstrate strong instructional
competence, delivering lessons that are well-
organized, engaging, and effective. They show a
good understanding of subject matter and pedagogy,
and their teaching is characterized by a high level of
consistency and attention to detail.

2.61-3.40 Sometimes Moderate Teachers occasionally demonstrate competent
instruction, but may struggle with consistency or
clarity in their teaching. They may have a good
understanding of the subject matter, but their
pedagogy may be less effective or may not be well-
organized

1.81-2.60 Rarely Low Teachers rarely demonstrate adequate instructional
competence, often struggling to deliver effective
lessons. They may have limited understanding of
subject matter or pedagogy, leading to inconsistent or
confusing teaching practices.

1.00-1.80 Never Very Low Teachers consistently demonstrate poor instructional
competence, failing to deliver effective lessons that
engage or challenge students. They may lack
understanding of subject matter or pedagogy, leading
to disorganized, confusing, or unengaging teaching
practices.
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To answer the statement of problem number 4 on the level of problem-solving skills of teachers as a whole and when grouped in terms
of sensing, intuitive, feeling, and thinking, the mean was used.

To determine the level of teachers’ problem-solving skills, the scale below was used.

Scale Description Interpretation Verbal Description

4.21-5.00 Strongly Agree Very High Teachers consistently exhibit exceptional problem-
solving skills, proactively identifying and addressing
complex instructional challenges with ease and
creativity. They demonstrate a deep understanding of
pedagogy and curriculum, and their problem-solving
approaches are informed by a strong understanding of
student learning needs.

3.41-4.20 Agree High Teachers typically demonstrate strong problem-
solving  skills, effectively addressing  most
instructional challenges with a thoughtful and
systematic  approach. They show a good
understanding of pedagogy and curriculum, and their
problem-solving approaches are informed by a solid
understanding of student learning needs.

2.61-3.40 Moderately Agree Moderate Teachers  occasionally — demonstrate  adequate
problem-solving  skills, generally  addressing
instructional  challenges  straightforwardly —and
logically. They may require some guidance or support
to address more complex problems, but overall
demonstrate a fair understanding of pedagogy and
curriculum.

1.81-2.60 Slightly Agree Low Teachers often struggle with problem-solving,
frequently requiring significant guidance or support to
address instructional challenges. They may lack a
clear understanding of pedagogy and curriculum,
leading to inefficient or ineffective problem-solving
approaches.

1.00-1.80 Disagree Very Low Teachers consistently exhibit poor problem-solving
skills, struggling to address even basic instructional
challenges. They may lack a fundamental
understanding of pedagogy and curriculum, leading to
ineffective or unengaging teaching practices.

To answer the statement of problem number 5 on the level of teachers’ performance, the mean was used.

The method used to determine the rating of teachers is presented below:

The scale used for the Teachers’ Performance was presented below

Scale Adjectival Description
(focused on Quality/effectiveness, Efficiency (incl cost), and
Timeliness)
4.500-5.000 Outstanding Performance represents an extraordinary level of achievement and

commitment in terms of quality and time, technical skills and
knowledge, ingenuity, creativity, and initiative. Employees at this
performance level should have demonstrated exceptional job mastery
in all major areas of responsibility. Employee achievement and
contributions to the organization are of marked excellence.

3.500-4.499 Very Satisfactory Performance exceeded expectations. All goals, objectives, and targets
were achieved above the established standards.
2.500-3.499 Satisfactory Performance met expectations in terms of quality of work, efficiency,
and timeliness. The most critical annual goals were met.
1.500-2.499 Unsatisfactory Performance failed to meet expectations, and/or one or more of the
most critical goals were not met.
below Poor Performance was consistently below expectations, and/or reasonable
1.499 progress towards critical goals was not made. Significant improvement

is needed in one or more important areas.
To answer the statement of problem 6 on the significant difference in the level of motivational needs of teachers when grouped
according to their profile, the Mann-Whitney U Test and Kruskal-Wallis H Test were utilized. The formulas are presented below.
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Mann-Whitney (U) Test

ni(ng+1
U1=n1n2+l(lT)_R1
n,(n, +1
UZ =nn, + 2( ; )_Rz

Where:

nl = number of participants for group 1
n2 = number of participants for group 2
R1 = Sum of the ranks for group 1

R2 = Sum of the ranks for group 2
Kruskal-Wallis

)
He —— 3%  ==-3(n+1)

n(n+1)
Where:
n = Total number of participants
Ri2= Total rank for each group
ni = No. of participants in each group

To answer the statement of problem number 7 on the significant difference in the level of instructional competence of teachers when
grouped according to their profile, the Mann-Whitney U Test and Kruskal-Wallis H Test were utilized.

To answer the statement of problem number 8 on the significant difference in the level of problem-solving skills of teachers when
grouped according to their profile, the Mann-Whitney U Test and Kruskal-Wallis H Test were utilized.

To answer the statement of problem number 9 on the significant difference in the level of teachers’ performance when grouped
according to their profile, the Mann-Whitney U Test and Kruskal-Wallis H Test were utilized.

To answer the statement of problem number 10 on the significant relationship between the motivational needs and the performance of
teachers, the Gamma Coefficient (G) was used, with the formula on the next page:

Gamma Coefficient
G=(N_s-N_1)/(N_s+N_1)
Where:
Ns = the no. of pairs ordered in the parallel direction
N = the no. of pairs ordered in the opposite direction

G = the difference between the proportion of pairs ordered in the parallel direction and the proportion of pairs ordered in the opposite
direction.

To answer the statement of problem number 12 on the significant relationship between instructional competence and the performance
of teachers, the Gamma Coefficient (G) was used.

To answer the statement of problem number 13 on the significant relationship between the problem-solving skills and the performance
of teachers, the Gamma Coefficient (G) was used.

Results and Discussion

This chapter presents, analyzes, and interprets the data gathered. The data are arranged comprehensively to answer the statement of the
problems using different statistical tools.

Profile of the Respondents
Table 2 shows the profile of the respondents in terms of age, sex, civil status, length of service, and highest educational attainment.

As shown in Table 2, in terms of age, 77 or 40.7% were 26-35 years old, 73 or 38.6% were 36-45 years old, 30 or 15.9% were 46 years
Villaflor et al. 977/1009




Psych Educ, 2025, 42(7): 972-1009, Document 1D:2025PEMJ4102, doi:10.70838/pem].420706, ISSN 2822-4353

old and above, and nine or 4.8% were 25 years old and below. The finding reveals that most of the respondents belong to the 26-35-
year-old group.

Table 2. Frequency and Percentage Distribution of Teachers According to Profile.

Profile Groupings f %

25 years old and below 9 4.8

26-35 years old 77 40.7

Age 36-45 years old 73 38.6
46 years old and above 30 15.9

Total 189 100

male 53 28.0

Sex female 136 72.0
Total 189 100

Single 74 39.2

L Married 109 57.7
Civil Status Widowed 6 3.2
Total 189 100

5 years and below 58 30.7

6-10 years 84 44.4

11-15 years 26 13.8

Length of Service 16-20 years 10 53
21-25 years 4 2.1

25 years above 7 3.7

Total 189 100

Bachelor’s Degree 67 354

Masters Units 34 18.0

Highest Educational Master’s Degree 68 36.0
Attainment PhD Units 11 5.8
PhD Degree 9 4.8

Total 189 100

When the majority of respondents are between the ages of 26 and 35, it typically implies that the study's population is made up of
people who are in the early to mid-stage of their careers, frequently fusing young vigor with a foundation of work experience. This age
range can represent a group that is actively pursuing both professional and personal development, which makes them flexible and
receptive to learning new abilities like problem-solving.

The above implication is supported by the study of Choudhury (2018), who claimed that age can be a significant factor in teachers'
motivation and competence, as younger teachers may be more technologically proficient and adaptable to change, while older teachers
might possess more experience and wisdom (Choudhury, 2018). In addition, teachers' motivation and instructional competence are
directly related to their performance in the classroom. When teachers are motivated and possess the necessary competencies, they are
more likely to create engaging learning environments, effectively manage their classrooms, and ultimately contribute to student
achievement (Greenberg et al., 2019).

When grouped according to sex, 53 or 28% were male and 136 or 72% were female, indicating that respondents are dominated by
women.

With female teachers dominate the respondents implies that teaching as a profession may have a gendered pattern, with women
historically and culturally dominating the field. This trend can highlight societal norms and expectations that associate nurturing and
educating roles with women. It may also reflect the broader demographics of the teaching workforce in the specific region or context
of the study. A finding could shape insights into teaching styles, workplace dynamics, and professional challenges, potentially including
issues related to gender equity or empowerment within the education sector support.

The preceding observation backs up several studies that affirmed how teaching as a profession has been regarded as feminine work.
According to Mim (2020), economic factors contribute to “masculine and feminine work experience,” and because of this, teaching is
viewed with the assumed gender-related characteristics that go with it. Similarly, a majority of women are observed in the teaching
sector since “they feel accepted” and the profession provides them tenure or job security (Wang & Samba, 2019). Female teachers
were found to be effective in teaching girls, thus creating an impact on gender gaps in test scores. Similarly, female teachers are seen
as an avenue of opportunities, given their sophisticated roles at home and school.

With regards to civil status, the data reveal that 74 or 39.2% were single, 109 or 57.7% were married, and six or 3.2% were widowed,
showing that the majority of the respondents were married.
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Having the majority of teacher-respondents as married implies that the majority may have dual responsibilities, balancing both
professional and family roles. This could provide insights into their time management skills, stress levels, and support systems, which
may influence their teaching styles and problem-solving abilities. It may also reflect the typical life stage of individuals in the teaching
profession within the context of the study, highlighting societal norms around marriage and career choices in that region or demographic
group. Such a finding could also open discussions on workplace policies that support work-life balance for educators.

The above findings affirm the impact of marriage on life satisfaction on teachers' job satisfaction. Zeng et al. (2021) suggest that when
people have a good relationship between work and family, they are more energetic, more focused, and have fewer job losses. Thus,
supported by previous research, it is more evident that measuring marital status is not only a way of understanding more about a person's
marital status, but also how the relationship between marital status affects a person's psychological and productivity. The fact that the
imbalance between work and personal life can lead to more stress and increased intention to leave (Jaharuddin et al., 2019) illustrates
that further work-life satisfaction can be effective in maintaining the effectiveness of human resources, which in turn can have a greater
impact on teaching effectiveness.

In terms of their length in service, 58 or 30.7% were in service for 5 years and below, 84 or 44.4% stayed in service for 6-10 years, 26
or 13.8% were already in service for 11-15 years, 10 or 5.3% stayed for 16-20 years, four or 2.1% stared for 21-25 years and seven or
3.7% stayed in service for more than 25 years old, showing that most of the respondents have been in the service for 6-10 years.

Being in the service for 6-10 years of teaching experience implies that they are in the mid-career stage, having likely moved beyond
the challenges of their early years in the profession. This level of experience often reflects a period of stability and confidence in their
teaching practices, as they have accumulated practical knowledge and skills. It may also suggest that they are still actively engaging in
professional development and adapting to new methods or technologies in education. These respondents can provide valuable insights
into the balance between expertise and ongoing growth in their teaching careers.

A study by Darling-Hammond, Wei, Andree, Richardson & Hammerness (2020) looks at the connection between student achievement
and teacher experience. According to the authors, teachers with more experience, especially those with 16 years or more, were better
at raising student learning outcomes. A study by Ingersoll (2019) also emphasizes the significance of helping new teachers enhance
their performance and job happiness in the context of teacher retention. A supportive work atmosphere, professional development
opportunities, and mentorship can all help increase teacher retention, according to the author.

Lastly, when grouped according to their highest educational attainment, 67 or 35.4% have finished their bachelor’s degree, 34 or 18%
were able to earn master’s units, 68 or 36% were able to finish their master’s degree, 11 or 5.8% were able to earn PhD units and or
4.8% were able to finish their PhD degree, highlighting that most of the teachers have earned their master’s degrees.

Earning master’s degrees among teachers implies a high level of professional development and academic achievement within the group.
This suggests that these teachers are likely committed to advancing their knowledge and skills, which can enhance their teaching
practices and problem-solving abilities. It may also indicate their dedication to career growth and a pursuit of leadership or specialized
roles in education. Furthermore, the prevalence of advanced degrees among the respondents could reflect the educational standards or
expectations in their institutions or region.

In the study by Goldhaber, Anthony, and Theobald (2019), the authors examined the relationship between teachers' highest educational
attainment and their effectiveness.

They found that teachers with higher levels of education, particularly those with a master's degree or higher, were more effective in
improving student achievement.

In addition, the study by Wong et al. (2023) discussed the relationship between teachers' highest educational attainment and their
salaries. The authors found that teachers with higher levels of education were paid more, but the salary differences were not always
proportional to the level of education.

Furthermore, Woolf & Fraser (2020) explored the relationship between teachers' highest educational attainment and their participation
in professional development. They found that teachers with higher levels of education were more likely to engage in professional
development activities, which could positively impact their teaching performance.

Level of Teachers’ Motivational Needs

Table 3 on the next page presents the level of motivational needs of teachers as a whole and when grouped in terms of self-actualization,
self-esteem, social needs, security and safety, and physiological needs.

Table 3 reveals that self-actualization obtained a mean of 4.38, self-esteem obtained 4.52, social needs obtained 4.39, security and
safety obtained 4.62, and physiological needs obtained a mean of 4.66 were all interpreted as very high. When taken as a whole, the
Mmean average of teachers’ motivational needs was 4.52, which was interpreted as very high. This means that teachers are highly driven,
innovative, and committed to their profession. They are constantly seeking opportunities for growth, collaboration, and professional
development. They serve as role models and mentors to others and are dedicated to making a significant impact on their students’ lives.
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Table 3. Level of Teachers' Motivational Needs.

Motivational Needs f Mean Interpretation

A. Self-Actualization
Very High 124
High 55 .
Moderate 8 4.38 Very High
Low 2
Very Low 0
B. Self-Esteem f
Very High 145
High 33 .
Moderate 9 4.52 Very High
Low 2
Very Low 0
C. Social Needs f
Very High 128
High 44 .
Moderate 16 4.39 Very High
Low 1
Very Low 0
D. Security and Safety f
Very High 155
High 28 .
Moderate 6 4.62 Very High
Low 0
Very Low 0
E. Physiological Needs f
Very High 155
High 26
Moderate 8 .
Low 0 4.66 Very High
Very Low 0

Total 189
F. Motivational Needs of Teachers as a
Whole
Very High 149
High 33 .
Moderate 6 4.52 Very High
Low 1
Very Low 0

Total 189

It can be implied that the individuals in the group reported extremely high levels of self-actualization, self-esteem, social needs, security
and safety, and physiological needs. This suggests that these individuals were highly fulfilled in their personal and psychological needs,
indicating a high level of overall well-being.

Research has shown that having a sense of security and safety is crucial for overall mental health and well-being (Hobfoll, 2018).
Therefore, it can be concluded that the individuals in this group were likely experiencing a high level of psychological well-being and
satisfaction with their lives.

This implies that educational institutions might prioritize initiatives that support and enhance teacher motivation to improve overall
performance and effectiveness.

A study by Garcia and Martinez (2020) indicated that professional development programs tailored to address teachers' intrinsic
motivational factors, such as autonomy and mastery, can lead to improved performance and instructional practices (Garcia & Martinez,
2020).

Level of Teachers’ Instructional Competence

Table 4 shows the level of instructional competence of teachers as a whole and when grouped in terms of subject organization and
communication, student engagement and interaction, teaching methods and resources, and teachers’ attitude and behavior.

The table presents that subject organization and communication has a mean of 4.44, student engagement and interaction obtained 4.70,
teaching methods and resources had a mean of 4.60, and teachers’ attitude and behavior obtained 4.77, which were all interpreted to
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have very high instructional competence in all categories. This means that teachers consistently demonstrate exceptional instructional
competence and deliver high-quality lessons that engage and challenge students. They possess a deep understanding of subject matter
and pedagogy, and their teaching is characterized by clarity, coherence, and effectiveness.

Table 4. Level of Teachers’ Instructional Competence.

Instructional Competence f Mean Interpretation

A. Subject Organization and Communication
Very High (Always) 122
High (Often) 59
Moderate (Sometimes) 8 4.44 Very High
Low (Rarely) 0
Very Low (Never) 0

Total 189
B. Student Engagement and Interaction
Very High (Always) 157
High (Often) 30
Moderate (Sometimes) 2 4.70 Very High
Low (Rarely) 0
Very Low (Never) 0

Total 189
C. Teaching Methods and Resources
Very High (Always) 142
High (Often) 45 .
Moderate (Sometimes) 2 4.60 Very High
Low (Rarely) 0
Very Low (Never) 0

Total 189
D. Teachers' Attitude and Behavior
Very High (Always) 163
High (Often) 25 477 Very High
Moderate (Sometimes) 1
Low (Rarely) 0
Very Low (Never) 0

Total 189
E. Instructional Competence as A Whole
Very High (Always) 167
High (Often) 21
Moderate (Sometimes) 1 4.63 Very High
Low (Rarely) 0
Very Low (Never) 0

Total 189

When taken as a whole, the average of teachers’ instructional competence was 4.63, which was interpreted as very high. This finding
implies that when teachers' intrinsic motivational factors, such as autonomy, recognition, and professional growth, were adequately
addressed, they were more likely to experience enhanced performance and engage more effectively with their students. A study by
Anderson and Li (2021) found that professional development programs designed to align with teachers' instructional competence
resulted in increased performance and improved student outcomes.

The data presented indicates that in terms of instructional competence, teachers exhibited exceptionally high scores across all evaluated
categories, with particularly high mean averages for teachers’ attitude and behavior and student engagement and interaction. This
suggests that educators were not only well-versed in organization and communication skills and teaching methods and resources but
also excelled in fostering an engaging and positive classroom environment. These findings implied that a holistic approach to
professional development, which emphasizes both the technical aspects of teaching and the importance of positive teacher attitudes
and effective student interaction, can significantly enhance overall instructional quality.

This aligns with recent research that emphasizes the pivotal role of teacher attitudes and student engagement in promoting effective
learning outcomes. A study by Collins and Patel (2022) found that professional development programs focusing on enhancing teachers'
interpersonal skills and engagement strategies were associated with substantial improvements in student achievement and classroom
climate. The research suggests that when teachers are supported in developing not only their instructional techniques but also their
relational skills, the impact on student learning and classroom dynamics is markedly positive (Collins & Patel, 2022).

Level of Teachers’ Problem-Solving Skills

Table 5 on the next page shows teachers’ problem-solving skills as a whole and when grouped in terms of sensing, intuitive, feeling,
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and thinking.
Table 5. Level of Teacher’s Problem-Solving Skills.
Problem-Solving Skills f Mean Interpretation

A. Sensing
Very High (Strongly Agree) 28
High (Agree) 102
Moderate (Moderately Agree) 53 3.62 High
Low (Slightly Agree) 6
Very Low (Disagree) 0

Total 189
B. Intuitive
Very High (Strongly Agree) 30
High (Agree) 93
Moderate (Moderately Agree) 56 3.69 High
Low (Slightly Agree) 10
Very Low (Disagree) 0

Total 189
C. Feeling
Very High (Strongly Agree) 77
High (Agree) 78
Moderate (Moderately Agree) 24 4.03 High
Low (Slightly Agree) 9
Very Low (Disagree) 1

Total 189
D. Thinking
Very High (Strongly Agree) 122
High (Agree) 47
Moderate (Moderately Agree) 17 441 Very High
Low (Slightly Agree) 3
Very Low (Disagree) 0

Total 189
E.Problem-Solving Skills of Teachers as a
Whole
Very High (Strongly Agree) 64
High (Agree) 92 .
Moderate (Moderately Agree) 30 3.94 High
Low (Disagree) 3
Very Low (Strongly Disagree) 0

Total 189

Table 5 discloses that sensing has a mean of 3.62, intuitive has obtained 3.69, feeling has a mean of 4.03, and thinking has obtained
4.41, which were all interpreted to have high instructional competence in all categories, except that the thinking category was interpreted
as very high. When taken as a whole, the mean rank of teachers’ problem-solving skills was 3.94, which was interpreted as high. This
means that teachers typically demonstrate strong problem-solving skills, effectively addressing most instructional challenges with a
thoughtful and systematic approach. They show a good understanding of pedagogy and curriculum, and their problem-solving
approaches are informed by a solid understanding of student learning.

This finding implies that teachers possess a strong capability in addressing and resolving issues that arise in their instructional practices
and classroom management. This high level of problem-solving proficiency implies that teachers were likely effective in navigating
challenges, adapting strategies, and finding solutions that enhance their teaching effectiveness and student outcomes. However, the
data also indicates room for potential growth and development in this area.

Recent research supports the notion that effective problem-solving skills are crucial for enhancing educational practices and student
success. For instance, a study by Martinez and Chen (2021) found that teachers who received targeted training in problem-solving and
critical thinking were better equipped to handle classroom challenges and implement innovative instructional strategies. This research
highlights the importance of ongoing professional development in problem-solving skills to further enhance teachers' effectiveness and
adaptability in diverse educational contexts (Martinez & Chen, 2021).

Level of Teachers’ Performance
Table 6 shows the level of teachers’ performance for the school year 2023-2024.

Table 6. Level of Teachers’ Performance.
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Teachers’ Performance f Mean Interpretation
Outstanding 105
Very Satisfactory 84
Satisfactory 0
Unsatisfactory 0 4.49 Very Satisfactory
Poor 0
Total 189

The table shows that among 189 teachers, 105 are outstanding, 84 are very satisfactory, and no teachers are satisfactory, unsatisfactory,
or poor in their performance. The mean average of overall teachers’ performance was 4.49, which was interpreted as very satisfactory.
This means that performance exceeded expectations. All goals, objectives, and targets were achieved above the established standards.

It implies that teachers effectively fulfill their professional responsibilities and achieve the desired outcomes in their instructional and
administrative duties. This result implies that the current support and evaluation mechanisms for teachers are likely effective in
promoting high standards of performance.

The study of Patel and Thompson (2022), explored the impact of performance appraisal systems on teacher development and found
that rigorous and supportive evaluation processes are linked to improved teaching practices and higher levels of professional
satisfaction. Their findings underscore the importance of effective performance review systems in sustaining high performance and
fostering professional growth among educators (Patel & Thompson, 2022).

Difference in the Level of Motivational Needs of Teachers When Grouped According to Sex
Table 7.1 on the next page presents the difference in the level of motivational needs of teachers when grouped according to sex.

Table 7.1. Difference in the Level of Motivational Needs When Grouped According to Sex.

Sex N Mean Rank
Male 53 94.39
Female 136 95.24
Total 189

Computed (U) value: 3571.50  p-value: 0.923  Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the computation of Mann-Whitney, the table reveals the computed (U) value is 3571.50 and the p-value of 0.923 is greater than
0.5 level of significance resulting to the acceptance of the null hypothesis, which means that there is no significant difference in the
level of motivational needs of teachers when grouped according to sex.

The result implies that sex does not play a crucial role in determining the motivational needs of teachers. The lack of difference indicated
that the motivational needs of both males and females were almost the same. Hence, the broad applicability of motivational strategies
underscores the importance of focusing on individual and contextual factors when designing motivational initiatives.

This aligns with recent research indicating that intrinsic motivational factors, such as personal achievement and professional growth,
are more influential across different genders than sex-specific traits (Zhang & Deng, 2020). In addition, the lack of significant difference
implies that educational interventions designed to address motivational needs can be uniformly applied to all teachers, regardless of
seX, thus simplifying program development and ensuring equitable support (Miller & Ainsworth, 2022).

Difference in the Level of Motivational Needs of Teachers When Grouped According to Age
Table 7.2 presents the difference in the level of motivational needs of teachers when grouped according to age.

Analyzing the Kruskal-Wallis computation shows that the computed (H) value is 2.77 and the p-value of 0.429 is greater than the 0.05
level of significance, leading to the acceptance of the null hypothesis, which means that there is no significant difference in the level
of motivational needs of teachers when grouped according to age.

Table 7.2. Difference in the Level of Motivational Needs of Teachers When Grouped According to Age.

Age N Mean Rank
25 years old and below 9 111.33
26-35 years old 77 97.55
36-45 years old 73 95.55
46 years old and above 30 81.68
Total 189

Computed (H) value: 2.77  p-value: 0.429 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

The result suggests that age does not significantly impact teachers' motivational needs, indicating that age-related differences may not
be a critical factor in understanding teacher motivation. This implies that interventions or professional development programs aimed
at enhancing teacher motivation should focus more on other variables, such as teaching environment or personal interests, rather than
age.
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Research supports this notion by emphasizing that motivational factors in educational settings are often influenced more by contextual
and individual characteristics than by demographic variables like age. For instance, Clarke and Nguyen (2021) highlight that teacher
motivation is more closely related to job satisfaction and professional growth opportunities than to age-related differences.

Difference in the Level of Motivational Needs of Teachers When Grouped According to Civil Status
Table 7.3 presents the difference in the level of motivational needs of teachers when grouped according to civil status.

Table 7.3. Difference in the Level of Motivational Needs of Teachers When Grouped According to Civil Status.

Civil Status N Mean Rank
Single 74 99.69
Married 109 92.37
Widowed 6 85.00
Total 189

Computed (H) value: 1.00  p-value: 0.607 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the Kruskal-Wallis, the result reveals that the computed (H) value is 1.0 and the p-value of 0.607 is greater than the 0.05 level
of significance. Therefore, the null hypothesis was accepted, which means that there is no significant difference in the level of
motivational needs of teachers when grouped according to civil status.

The result suggests that civil status does not significantly influence teachers' motivational needs, leading to the acceptance of the null
hypothesis. This implies that factors such as marital status or family obligations may not play a crucial role in shaping teachers'
motivation levels. Consequently, efforts to improve teacher motivation might be more effective if they focus on other aspects, such as
work environment, career development opportunities, and personal interests.

This was supported by recent research, which indicates that motivational factors are more strongly related to workplace dynamics and
personal career aspirations rather than personal demographics like civil status. Han and Yang (2020) found that professional
development and work conditions are more significant predictors of teacher motivation than demographic variables. Thus, educational
policies and practices should prioritize creating supportive work environments and offering growth opportunities to enhance teacher
motivation effectively.

Difference in the Level of Motivational Needs of Teachers When Grouped According to Length of Service
Table 7.4 presents the difference in the level of motivational needs of teachers when grouped according to the length of service.

Table 7.4. Difference in the Level of Motivational Needs of Teachers When Grouped According to the Length of

Service.
Length of Service N Mean Rank
5 years and below 58 102.78
6-10 years 84 86.45
11-15 years 26 100.71
16-20 years 10 89.15
21-25 years 4 91.40
25 years above 7 122.29
Total 189

Computed (H) value: 5.39  p-value: 0.371  Decision: Accept Ho  Interpretation: Not significant at 0.05 level of significance.

Using the computation on Kruskal-Wallis, the finding shows that the computed (H) value is 5.39 and the p-value of 0.371 is greater
than 0.05 level of significance resulting to the acceptance of the null hypothesis, which means that there is no significant difference in
the level of motivational needs of teachers when grouped according to their length of service.

The result implies that the duration of a teacher's service does not significantly affect their motivational needs. This finding implies
that teacher motivation may be more influenced by factors other than how long they have been in the profession. As a result, initiatives
aimed to enhance teacher motivation should focus less on tenure and more on variables such as professional development opportunities,
workplace culture, and personal engagement.

Recent literature supports this perspective, showing that factors such as career advancement prospects and supportive work
environments play a more substantial role in influencing teacher motivation than length of service. A study by Smith and Johnson
(2022) found that while the length of service has a limited impact on motivation, professional growth and job satisfaction are critical
determinants. Thus, educational policies should prioritize these aspects to effectively boost teacher motivation across various stages of
their careers.

Difference in the Level of Motivational Needs of Teachers When Grouped According to Highest Educational Attainment

Table 7.5 on the next page presents the difference in the level of motivational needs of teachers when grouped according to the highest
educational attainment.
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Examining the Kruskal-Wallis computation, the table reveals that the computed (H) value is 4.11, and the p-value of 0.392 is greater
than the 0.05 level of significance. Subsequently, the null hypothesis was accepted, which means that there is no significant difference
in the level of motivational needs of teachers when grouped according to their educational attainment.

Table 7.5. Difference in the Level of Motivational Needs of Teachers When Grouped According to Highest Educational

Attainment.

Highest Educational Attainment N Mean Rank
Bachelor’s Degree 67 103.37
Masters Units 34 100.38
Master’s degree 68 87.53
PhD Units 11 8241
PhD Degree 9 84.17

Total 189

Computed (H) value: 4.11  p-value: 0.392  Decision: Accept Ho  Interpretation: Not significant at 0.05 level of significance.

The result suggests that the level of formal education attained by teachers does not significantly impact their motivational needs. This
implies that factors such as academic qualifications might not be the primary drivers of motivation among teachers. Instead, it might
be more effective to focus on other variables such as job satisfaction, work environment, and opportunities for professional
development.

In support, Nguyen and Brown (2021) found that job satisfaction, supportive leadership, and opportunities for career growth were more
strongly associated with teacher motivation than the level of education. Therefore, educational interventions aimed at enhancing teacher
motivation should address these aspects to achieve a more meaningful impact.

Difference in the Level of Instructional Competence of Teachers When Grouped According to Sex
Table 8.1 presents the difference in the level of teachers’ instructional competence when grouped according to Sex.

Table 8.1. Difference in the Level of Instructional Competence of Teachers When Grouped According to Sex.

Sex N Mean Rank
Male 53 107.62
Female 136 90. 08
Total 189

Computed (U) value: 2935.00  p-value: 0.047 Decision: Reject Ho Interpretation: Significant at 0.05 level of significance.

Using the Mann-Whitney, the computation reveals that the computed (U) value is 2935 and the p-value of 0.047 is less than the 0.05
level of significance. Therefore, the null hypothesis is rejected, which means that there is a significant difference in the level of
instructional competence of teachers when grouped according to their sex.

This implies that sex plays a crucial role in identifying the instructional competence of teachers. The difference indicated that the
instructional competence of both male and female teachers was almost the same.

In support, effective professional development is characterized by sustained, job-embedded, and content-focused training (Darling-
Hammond et al., 2019). These characteristics are designed to improve instructional practices across all teachers in terms of gender.
This suggests that when professional development is well-designed, it can enhance instructional competence uniformly among both
male and female teachers.

Difference in the Level of Instructional Competence of Teachers When Grouped According to Age
Table 8.2 shows the difference in the level of instructional competence of teachers when grouped according to age.

Table 8.2. Difference in the Level of Instructional Competence of Teachers When Grouped According to Age.

Age N Mean Rank
25 years old and below 9 105.39
26-35 years old 77 100.76
36-45 years old 73 94.33
46 years old and above 30 78.73
Total 189

Computed (H) value: 3.86  p-value: 0.277 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Computing the data using Kruskal-Wallis, the result reveals that the computed (H) value is 3.86, and the p-value of 0.277 is greater
than the 0.05 level of significance. Therefore, the null hypothesis is accepted, which means that there is no significant difference in
the level of instructional competence of teachers when grouped according to their age.

The finding implies that any age-related difference in teachers’ instructional competence may not be a critical factor in terms of their
competence. Meaning that activities in enhancing the competence of teachers should focus more on some important factors, like
professional advancement, rather than age.
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In support, Smith & Jones (2021) in their study provide a comprehensive meta-analysis exploring the impact of age and experience on
teaching effectiveness. The findings suggest that while age can influence certain aspects of teaching, the variance in instructional
competence is more significantly related to professional development and ongoing training.

Difference in the Level of Instructional Competence of Teachers When Grouped According to Civil Status
Table 8.3 presents the difference in the level of instructional competence of teachers when grouped according to civil status.

Table 8.3. Difference in the Level of Instructional Competence of Teachers When Grouped According to Civil

Status.
Civil Status N Mean Rank
Single 74 97.90
Married 109 93. 39
Widowed 6 88.42
Total 189

Computed (H) value: 0.391 p-value: 0.823 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the Kruskal-Wallis, the computation shows that the computed (H) value is 0.391 and the p-value of 0.823 is greater than the 0.05
level of significance. Consequently, the null hypothesis is accepted, which means that there is no significant difference in the level of
instructional competence of teachers when grouped according to their civil status.

The result implies that regardless of teachers’ status, whether single, married, or widowed, their competencies as teachers remain the
same. This means that their marital status was never a hindrance to their performance in their respective jobs.

Adams and Roberts (2020) conducted a comprehensive review that found marital status to have minimal impact on teaching
effectiveness, emphasizing that personal circumstances such as being single, married, or widowed do not influence teaching
performance. Similarly, Brown (2021) examined the relationship between personal circumstances and job satisfaction, concluding that
marital status does not significantly affect teachers’ job satisfaction or performance. Garcia (2022) reinforced this by demonstrating
that personal factors, including marital status, have negligible effects on teaching competence. Furthermore, Morris and Clarke (2023)
highlighted that marital status does not impact teachers’ work performance, affirming that teaching competence remains consistent
regardless of marital status.

Difference in the Level of Instructional Competence of Teachers When Grouped According to Length of Service
Table 8.4 presents the difference in the level of instructional competence of teachers when grouped according to the length of service.

Table 8.4. Difference in the Level of Instructional Competence of Teachers When Grouped According to the Length

of Service.
Length of Service N Mean Rank
5 years and below 58 98.33
6-10 years 84 93.89
11-15 years 26 90.46
16-20 years 10 81.40
21-25 years 4 112.63
25 years above 7 107.00
Total 189

Computed (H) Value: 1.81  p-value: 0.875 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Utilizing the Kruskal-Wallis, the computation shows that the computed (H) value is 1.81, and the p-value of 0.875 is greater than the
0.05 level of significance. Therefore, the null hypothesis is accepted, which means that there is no significant difference in the level of
instructional competence of teachers when grouped according to their length of service.

This implies that newly hired teachers and those who stayed in the service for a long period perform equally well in the workplace
equally even with the same number of workloads given to them. Meaning that teachers’ competence was not influenced by their tenure
in the profession.

Nguyen (2020) found that teaching effectiveness is not significantly influenced by the length of service, with both new and experienced
teachers demonstrating similar levels of competence when managing comparable workloads. Similarly, Garcia (2022) examined the
impact of tenure on teaching performance and concluded that tenure does not substantially affect teachers’ ability to handle their
responsibilities or their overall competence.

Difference in the Level of Instructional Competence of Teachers When Grouped According to Educational Attainment.

Table 8.5 on the next page presents the difference in the level of instructional competence of teachers when grouped according to the
highest educational attainment.

Table 8.5. Difference in the Level of Instructional Competence of Teachers When Grouped According to

Villaflor et al. 986/1009



Psych Educ, 2025, 42(7): 972-1009, Document 1D:2025PEMJ4102, doi:10.70838/pem].420706, ISSN 2822-4353

Highest Educational Attainment.

Highest Educational Attainment N Mean Rank
Bachelor’s Degree 67 104.56
Master’s Units 34 99.49
Master’s Degree 68 81.00
PhD Units 11 105.00
PhD Degree 9 100.44

Total 189

Computed (H) value: 7.23  p-value: 0.124  Decision: Accept Ho  Interpretation: Not significant at 0.05 level of significance.

Computing the data using Kruskal-Wallis, the result shows that the computed (H) value is 7.23 and the p-value of 0.124 is greater than
the 0.05 level of significance resulting to the acceptance of the null hypothesis, which means that there is no significant difference in
the level of instructional competence of teachers when grouped according to their educational attainment.

This implies that the level of teachers’ instructional competence does not significantly vary based on their highest educational
attainment. This finding indicates that differences in teachers' highest degree earned do not notably influence their instructional
effectiveness.

In support, Brown and Smith (2019) found that while advanced degrees can enhance specialized knowledge, they do not necessarily
translate into greater teaching competence across all educational contexts. Similarly, Nguyen (2021) observed that instructional
competence is influenced more by ongoing professional development and practical teaching experience rather than by the level of
formal education alone.

Difference in the Level of Problem-Solving Skills of Teachers As a Whole When Grouped According to Sex
Table 9.1 presents the difference in the level of problem-solving skills of teachers when grouped according to sex.

Table 9.1. Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Sex.

Sex N Mean Rank
Male 53 106.35
Female 136 90.58
Total 189

Using the Mann-Whitney, the computation reveals that the computed (U) value is 3002.50 and the p-value of 0.075 is greater than the
0.05 level of significance. Therefore, the null hypothesis is rejected, which means that there is a significant difference in the level of
problem-solving skills of teachers when grouped according to their sex.

This implies that the need for educational institutions is not to consider sex-based differences when developing professional
development programs aimed at enhancing problem-solving skills. Research supports that gender differences can’t influence cognitive
and problem-solving styles.

In contrast, a study by Woolley et al. (2019) found that girls tend to perform better on tasks that require attention to detail and careful
planning, whereas boys tend to excel on tasks that require quick thinking and creative problem-solving. Similarly, a study by Cadinu
et al. (2020) discovered that women are more likely to engage in empathetic and collaborative problem-solving, whereas men are more
likely to focus on individual achievement.

Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Age
Table 9.2 presents the difference in the level of problem-solving skills of teachers when grouped according to age.

Table 9.2. Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Age.

Age N Mean Rank
25 years old and below 9 107.17
26-35 years old 77 104.05
36-45 years old 73 82.87
46 years old and above 30 97.65
Total 189

Computed (H) Value: 6.22  p-value: 0.101 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the Kruskal-Wallis, the calculation shows that the computed (H) value is 6.22, and the p-value of 0.101 is greater than the 0.05
level of significance. Therefore, the null hypothesis is rejected, which means that there is a significant difference in the level of
problem-solving skills of teachers when grouped according to their age.

This implies that age-related experience alone may not be a decisive factor in problem-solving skills. It supports the idea that factors
other than age, such as ongoing professional development and problem-solving strategies, were more critical in shaping teaching
effectiveness.
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The findings conform to the research by Cruz and Dela Cruz (2019), who found no substantial difference in the problem-solving
competencies of teachers across various age groups, suggesting that experience and continuous professional development may play
more crucial roles than age alone. Similarly, the study by Santos and Ramirez (2020) emphasized that regardless of generational
differences, teachers demonstrate comparable levels of cognitive flexibility and adaptability in problem-solving tasks. Moreover, Reyes
et al. (2021) highlighted that institutional support and training programs contribute more to enhancing problem-solving skills than
demographic factors like age. These findings support the notion that age is not a determining factor in a teacher’s capacity to solve
educational problems effectively, aligning with the broader perspective of lifelong learning and skill development in the teaching
profession.

Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Civil Status
Table 9.3 shows the difference in the level of problem-solving skills of teachers when grouped according to civil status.

Table 9.3. Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Civil

Status.
Civil Status N Mean Rank
Single 74 92.61
Married 109 94.83
Widowed 6 127.50
Total 189

Computed (H) value: 2.26  p-value: 0.322 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the Kruskal-Wallis, the calculation shows that the computed (H) value is 2.26 and the p-value of 0.322 is greater than the 0.05
level of significance. Therefore, the null hypothesis is rejected, which means that there is a significant difference in the level of problem-
solving skills of teachers when grouped according to their civil status.

This implies that there is no significant difference in the problem-solving skills of teachers across different civil status categories (i.e.,
single, married, divorced). In support of the idea that teachers’ civil status may not have a significant impact on their problem-solving
skills.

The results of the study support the findings of Bautista and Mendoza (2019), who pointed out that both single and married teachers
demonstrated similar capabilities in addressing classroom and instructional challenges, indicating that personal marital situations do
not substantially impact professional competencies. Likewise, the research of Villanueva and Santos (2020) revealed that teachers' civil
status had no meaningful correlation with their decision-making and critical thinking abilities in educational settings. Further supporting
this, Delos Reyes et al. (2021) found that whether teachers were single, married, separated, or widowed, their problem-solving
performance remained statistically consistent, emphasizing that professional development, not civil status, is a more influential factor
in enhancing cognitive and instructional strategies.

Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Length of Service

Table 9.4 on the next page presents the difference in the level of problem-solving skills of teachers when grouped according to the
length of service.

Table 9.4. Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to the
Length of Service.

Length of Service N Mean Rank
5 years and below 58 95.93
6-10 years 84 90.55
11-15 years 26 99.15
16-20 years 10 108.80
21-25 years 4 129.75
25 years above 7 85.64
Total 189

Computed (H) value: 3.18  p-value: 0.672 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.
Computing the data using the Kruskal-Wallis, the calculation shows that the computed (H) value is 3.18, and the p-value of 0.672 is
greater than the 0.05 level of significance. Therefore, the null hypothesis is accepted, which means that there is no significant difference
in the level of problem-solving skills of teachers when grouped according to their length of service.

This implies that there is no significant difference in the problem-solving skills of teachers across different lengths of service.

Similar to the above findings, Rivera and Santos (2019) found no substantial differences in the problem-solving abilities of novice and
veteran teachers, suggesting that such skills are more influenced by ongoing training and professional development than by years of
experience alone. Similarly, Lopez and Hernandez (2020) emphasized that both early-career and long-serving teachers exhibited
comparable competencies in addressing instructional challenges and decision-making tasks. Supporting this, Cruz et al. (2021)
concluded that problem-solving skills are consistently distributed among teachers regardless of their tenure, highlighting that
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adaptability and participation in continuous learning opportunities are more critical than length of service in maintaining problem-
solving effectiveness.

Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Highest Educational Attainment

Table 9.5 presents the difference in the level of problem-solving skills of teachers when grouped according to the highest educational
attainment.

Table 9.5. Difference in the Level of Problem-Solving Skills of Teachers When Grouped According to Highest
Educational Attainment.

Highest Educational Attainment N Mean Rank
Bachelor’s Degree 67 86.74
Masters Units 34 102.91
Master’s degree 68 104.15
PhD Units 11 95.18
PhD Degree 9 57.22

Total 189

Computed (H) value: 8.45  p-value: 0.076 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using the Kruskal-Wallis, the computation of the data shows that the computed (H) value is 8.45 and the p-value of 0.076 is greater
than the 0.05 level of significance. Therefore, the null hypothesis is accepted, which means that there is no significant difference in the
level of problem-solving skills of teachers when grouped according to their educational attainment.

This implies that there was a significant difference in the problem-solving skills of teachers across different levels of educational
attainment. The finding highlights the importance of teacher education and professional development programs in developing problem-
solving skills, particularly for teachers with lower educational attainment.

Ingersoll (2018) found that teachers with lower educational attainment were more likely to experience difficulties in solving complex
problems, which can negatively impact student learning outcomes.

Difference in the Level of Teachers’ Performance When Grouped According to Sex

Table 10.1 shows the difference in the level of teachers’ performance in the Cluster IV 4th Congressional District of Negros Occidental
when grouped according to sex.

Table 10.1. Difference in the Level of Teachers’ Performance When Grouped According to Sex.

Sex N Mean Rank
Male 53 97.10
Female 136 94,18
Total 189

Computed (U) Value: 349250  p-value: 0.741  Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance

Computing the data using the Mann-Whitney, the result shows that the computed (U) value is 3492.50 and the p-value of 0.741 is
greater than the 0.05 level of significance. This resulted in the acceptance of the null hypothesis, which means that there is no significant
difference in the level of teachers’ performance when grouped according to their sex.

The finding of no significant difference in the teachers’ performance between male and female teachers has significant implications
for educational policy and practice. Hence, it implies that there was no gender-based bias in the evaluation of teacher performance and
that teachers' abilities are not being unfairly judged based on their sex. This finding can help alleviate concerns about gender inequality
in the teaching profession and promote a more inclusive and equitable work environment. Furthermore, it implies that teachers can be
selected, trained, and evaluated without regard to gender, allowing for a more diverse and representative pool of teachers.

Darling-Hammond (2018) found that diverse teacher populations can have a positive impact on student outcomes. Additionally, studies
by Bozeman (2019) and Leana (2022) have also shown that gender equality in the workplace can lead to increased job satisfaction,
reduced turnover rates, and improved overall performance.

Difference in the Level of Teachers’ Performance \When Grouped According to Age
Table 10.2 presents the difference in the level of teachers’ performance when grouped according to age.

Analyzing the data using the Kruskal-Wallis, the computation shows that the computed (H) value is 6.04 and the p-value of 0.110 is
greater than 0.05 level of significance. Therefore, the null hypothesis is accepted, which means that there is no significant difference
in the level of teachers’ performance when grouped according to their age.

The finding of no significant difference in teachers’ performance between different ages has significant implications for teacher
professional development and career advancement. Specifically, it suggests that teachers' age is not a factor in determining their
performance and that they can continue to develop and grow professionally regardless of their age. This result can help alleviate
concerns about age-based discrimination and promote a more inclusive and equitable work environment.
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Table 10.2. Difference in the Level of Teachers’ Performance When Grouped According to Age.

Age N Mean Rank
25 years old and below 9 71.72
26-35 years old 77 87.09
36-45 years old 73 100.23
46 years old and above 30 109.57
Total 189

Computed (H) Value: 6.04  p-value: 0.110  Decision: Accept Ho  Interpretation: Not significant at 0.05 level of significance.

Research by Desjardins, Turcotte, and Couture (2019) found that older teachers can still be effective and committed to their work, and
that age was not a reliable predictor of teaching performance. Additionally, a study by Ingersoll (2019) found that teacher experience,
rather than age, was the most important factor in predicting teacher performance. Therefore, this finding supports the idea that teachers'
age should not be a barrier to career advancement and professional development.

Difference in the Level of Teachers' Performance When Grouped According to Civil Status
Table 10.3 on the succeeding page presents the difference in the level of teachers’ performance when grouped according to civil status.

Table 10.3. Difference in the Level of Teachers' Performance When Grouped According to Civil Status.

Civil Status N Mean Rank
Single 74 83.97
Married 109 100.90
Widowed 6 123.83
Total 189

Computed (H) Value: 5.949 p-value: 0.051 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Investigating the data using the Kruskal-Wallis, the finding shows that the computed (H) value is 5.949 and the p-value of 0.051 is
greater than the 0.05 level of significance, leading to the acceptance of the null hypothesis. Therefore, there is no significant difference
in the level of teachers’ performance when grouped according to their civil status.

This implies that teachers' personal lives, including their marital status or relationship status, do not affect their performance as
educators. This finding can help alleviate concerns about discrimination and promote a more inclusive and equitable work environment.
A study by Grogan (2019) found that teachers' characteristics, including their marital status, did not significantly impact their job
satisfaction or teaching performance.

In addition, research by van der Velden and Klerk (2020) found that teachers' personal relationships and family life did not influence
their teaching outcomes.

Lastly, a review of the literature by Brown et al. (2020) concluded that teachers' characteristics, including their marital status, had no
significant impact on their teaching performance.

Difference in the Level of Teachers’ Performance When Grouped According to Length of Service
Table 10.4 presents the difference in the level of teachers’ performance when grouped according to the length of service.

Table 10.4. Difference in the Level of Teachers’ Performance When Grouped According to Length of Service.

Length of Service N Mean Rank
5 years and below 58 69.94
6-10 years 84 101.22
11-15 years 26 109.88
16-20 years 10 111.70
21-25 years 4 144.13
26 years and above 7 120.79
Total 189

Computed (H) value: 20.92 p-value: < 0.001 Decision: Reject Ho Interpretation: Significant at 0.05 level of significance.

Scrutinizing the data using the Kruskal-Wallis, the result of the computation shows that the computed (H) value is 20.92 and the p-
value of < 0.001 is less than the 0.05 level of significance. Therefore, the null hypothesis is rejected, which means that there is a
significant difference in the level of teachers’ performance when grouped according to their length of service.

In support, Darling-Hammond (2019) found that teachers with more experience and tenure tend to have higher levels of performance
and student achievement. Similarly, a study by Ingersoll (2020) found that teacher experience and length of service were significant
predictors of teacher effectiveness.

Pairwise Comparison of Length of Service in Teachers’ Performance

Table 10.5 compares the length of service in teachers’ performance.
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Table 10.5. Pairwise Comparison of Length of Service.

Pairwise Comparison Computed Value p-value Interpretation
5 years and below vs. 6-10 years -31.28 <.001 Significant
5 years and below vs. 11-15 years -39.95 0.002 Significant
5 years and below vs. 16-20 years -41.76 0.03 Significant
5 years and below vs. 21- 25 years -74.19 0.01 Significant
5 years and below vs. 25 years above -50.85 0.02 Significant
6-10 years vs. 11-15 years -8.66 0.48 Not Significant
6-10 years vs. 16-20 years -10.48 0.57 Not Significant
6-10 years vs. 21-25 years -42.91 0.13 Not Significant
6-10 years vs. 25 years above -19.57 0.36 Not Significant
11-15 years vs. 16-20 years -1.82 0.93 Not Significant
11-15 years vs. 21-25 years -34.24 0.24 Not Significant
11-15 years vs. 25 years above -10.90 0.64 Not Significant
16-20 years vs. 21-25 years -32.43 0.32 Not Significant
16-20 years vs. 25 years above -9.09 0.74 Not Significant
25 years above vs. 21-25 years 23.34 0.50 Not Significant

Interpretation: @ 0.05 level of significance

Using the pairwise comparison, the table shows that comparing the teachers’ performance who have a length of service between 5
years & below and 6-10 years, 5 years & below, and 11-15 years, 5 years & below, and 16-20 years, 5 years & below, and 21-25 years,
five years & below, and 25 years above, altogether, they obtained p-values less than the 0.05 level of significance, which means that
comparing the performance of teachers according to their length of service is significant. The finding supports the idea that teachers
with more experience and length of service may have a better understanding of their students' needs, which can lead to improved
performance. A recent study by Johnson et al. (2024) also found that teacher experience and years of teaching were positively related
to student outcomes.

On the other hand, comparing the teachers’ performance who have length of service between 6-10 years and 11-15 years, 6-10 years
and 21-25 years, 6-10 years, and 25 years above, 1-15 years, and 16-20 years, 11-15 years, and 21-25 years, 11-15 years and 25 years
above, 16-20 years and 21-25 years, 16-20 years, and 25 years above, and 25 years above and 21-25 years, all in all gained p-values
greater than 0.05 level of significance, which means that no significance is found when teachers’ performance are compared to their
length of service.

Difference in the Level of Teachers’ Performance When Grouped According to Highest Educational Attainment
Table 10.6 presents the difference in the level of teachers’ performance when grouped according to the highest educational attainment.

Table 10.6. Difference in the Level of Teachers’ Performance When Grouped According to Highest
Educational Attainment.

Highest Educational Attainment N Mean Rank
Bachelor’s Degree 67 69.17
Masters Units 34 91.41
Master’s Degree 68 110.72
PhD Units 11 136.55
PhD Degree 9 131.28
Total 189

Computed (H) value: 31.04  p-value: <0.001  Decision: Reject Ho  Interpretation: Significant at 0.05 level of significance.

Computing the data using the Kruskal-Wallis, the calculation shows that the computed (H) value is 31.04, and the p-value of < 0.001
is less than the 0.05 level of significance. Therefore, the null hypothesis is rejected, which means that there is a significant difference
in the level of teachers’ performance when grouped according to their educational attainment.

The study found that there was a significant difference in the level of teachers’ performance when groupedby highest educational
attainment, which implies that the performance of teachers varied depending on their educational background.

The findings of this study suggest that teacher performance is influenced by factors such as experience and educational background
(Hamre & Pianta, 2018; Weisberg et al., 2018; Vavrus, 2020; Darling-Hammond, 2020). In contrast, the significant differences found
in performance based on length and highest educational attainment suggest that teachers with more experience and higher educational
attainment tend to perform better, echoing the findings of other studies (Ladd & Ladd, 2019; Kowalski et al., 2022).

Pairwise Comparison of the Highest Educational Attainment in the Level of Teachers’ Performance
Table 10.7 on the next page compares the highest educational attainment in teachers’ performance.

Table 10.7. Pairwise Comparison of Highest Educational Attainment.
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Pairwise Comparison Computed Value p-value Interpretation
Bachelor’s degree vs. Master’s units -22.24 0.053 Not Significant
Bachelor’s degree vs. Master’s degree -41.55 <0.001 Significant
Bachelor’s degree vs. PhD units -67.37 <0.001 Significant
Bachelor’s degree vs. PhD degree -62.11 0.001 Significant
Master’s units vs. Master’s degree -19.31 0.093 Not Significant
Master’s units vs. PhD units -45.13 0.017 Significant
Master’s units vs. PhD degree -39.87 0.052 Not Significant
Master’s degree vs PhD units -25.83 0.146 Not Significant
Master’s degree vs. PhD degree -20.56 0.289 Not Significant
PhD degree vs. PhD units 5.27 0.830 Not significant

Interpretation: @ 0.05 level of significance

Using pairwise comparison, Table 10.7 shows that measuring the teachers’ performance by comparing bachelor’s degree and master’s
degree, bachelor’s degree and PhD units, bachelor’s degree and PhD degree, and master’s units and PhD units, which all obtained p-
values lesser than 0.05 level of significance, is an indication that the point of comparison is significant, which means that the
aforementioned educational attainment of teachers has meaningfully contributed to their performance.

The results implied that higher levels of formal education provide them with deeper subject knowledge, advanced teaching strategies,
and improved critical thinking skills. Well-educated teachers are more likely to implement effective instructional methods, adapt to
diverse learning needs, and foster a more engaging classroom environment. Their academic background enhances their confidence,
communication, and ability to inspire students, ultimately leading to better learning outcomes.

On the other hand, determining the teachers’ performance by comparing bachelor’s degree and master units, master units and master’s
degree, master units and PhD degree, master’s degree and PhD units, master’s degree and PhD degree, and PhD degree and PhD units,
whose obtained p-values are all greater than 0.05 level of significance, means that the comparison of the aforementioned educational
attainment did not have a significant contribution to the performance of teachers.

The finding implies that other factors, such as teaching experience, professional development, classroom management skills, and
personal motivation, play a more crucial role in effectiveness. It implies that simply having a higher degree does not automatically
translate to better teaching outcomes, and practical skills, adaptability, and passion may be stronger determinants of success.

Relationship between the Level of Teachers’ Motivational Needs and Performance
Table 11 shows the relationship between the level of teachers’ motivational needs and their performance.

Table 11. Relationship between the Level of Teachers’ Motivational Needs and Performance.

Level of Level of Teachers’ Performance
Teachers’ Very
Motl\ll\ézg;)nal Outstanding Satisfactory Satisfactory Unsatisfactory Poor Total

Very High 80 69 0 0 0 149
High 19 14 0 0 0 33
Moderate 5 1 0 0 0 6
Low 1 0 0 0 0 1
Very Low 0 0 0 0 0 0
Total 105 84 0 0 0 189

Computed (G) value: -0.20  p-value: 0.255 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using Goodman-Kruskal’s Gamma Coefficient, the result shows that the computed G-value is -0.20 and the p-value of 0.255 is greater
than the 0.05 level of significance, resulting in the acceptance of the null hypothesis. Therefore, there was no significant relationship
between the levels of motivational needs as a whole and the performance of teachers.

It implies that the level of teachers' motivational needs has no significant impact on performance. This suggests that other factors, such
as professional skills, experience, or institutional support, may play a more crucial role in determining their effectiveness.

The result of the study accords to Comighud (2020), the motivational factors influencing teachers' job performance categorize them
into existence, relatedness, and growth needs. It found that the relationship between the level of teachers' motivation and their job
performance was statistically insignificant, indicating no significant correlation between motivation and performance levels.

The finding affirms the study of Vescio, Gattiker, & Cuddy (2018), who highlighted that educational institutions and policymakers
should focus on creating an environment that fosters teachers' motivation, such as providing opportunities for professional development,
recognition, and autonomy. This could improve teacher morale, job satisfaction, and ultimately, better student outcomes (Vescio,
Gattiker, & Cuddy, 2018).

Research has consistently shown that teacher motivation is a critical factor in student achievement, and schools can play a significant
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role in promoting teacher motivation by providing autonomy support and growth opportunities (Kanat-Maymon et al., 2019).

Relationship between the Level of Teachers’ Instructional Competence and Performance
Table 12 shows the relationship between the level of teachers’ instructional competence and their performance.

Table 12. Relationship between the Level of Teachers’ Instructional Competence and Performance.

Level of Level of Teachers’ Performance
Teachf_:rs’ ' Very _ _
glgr:];c;tgg:i Outstanding Satisfactory Satisfactory Unsatisfactory Poor Total

Very High 92 75 0 0 0 167
High 13 8 0 0 0 21
Moderate 0 1 0 0 0 1
Low 0 0 0 0 0 0
Very Low 0 0 0 0 0 0
Total 105 84 0 0 0 189

Computed (G) value: -0.74  p-value: 0.745 Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Investigating the data using Goodman-Kruskal’s Gamma Coefficient, the result shows that the computed G-value is -0.74, and the p-
value of 0.745 is greater than the 0.05 level of significance. Thus, the null hypothesis was accepted. This means that there was no
significant relationship between the levels of instructional competence as a whole and the performance of teachers.

It implies the importance of providing teachers with ongoing training and support to develop their instructional skills, such as lesson
planning, classroom management, and assessment strategies. By improving teachers' instructional competence, educational institutions
can increase the likelihood of students receiving high-quality education and achieving better academic outcomes. Moreover, this finding
suggests that schools should prioritize teacher professional development programs that focus on improving instructional practices.

The result of the study, aligned to Oriarte, Molines, Taracina, Zamora, Panoso & Olea (2023), assessed the instructional competencies
of mathematics teachers and their performance in executing tasks. The findings indicated that while teachers exhibited very high
instructional competencies, there was no significant relationship between these competencies and their performance in task execution.

In support of improving teachers' instructional competence, educational institutions can increase the likelihood of students receiving
high-quality education and achieving better academic outcomes (Hill et al., 2020). A study by Pajares (2012) found that teachers'
instructional competence was positively related to student achievement, suggesting that teachers' instructional skills play a crucial role
in shaping student outcomes.

Relationship between the Level of Teachers’ Problem-Solving Skill and Performance
Table 13 on the next page shows the relationship between the level of teachers’ instructional competence and their performance.

Table 13. Relationship between the Level of Teachers’ Problem-Solving Skills and Performance.

Level of Level of Teachers’ Performance

Teachers’ Very

Problem- Outstanding . Satisfactory Unsatisfactory Poor Total
Solving Skills Satisfactory
Very High 40 24 0 0 0 64
High 46 46 0 0 0 92
Moderate 17 13 0 0 0 30
Low 2 1 0 0 0 3
Very Low 0 0 0 0 0 0
Total 105 84 0 0 0 189

Computed (G) value: 0.109  p-value: 0.375  Decision: Accept Ho Interpretation: Not significant at 0.05 level of significance.

Using Goodman-Kruskal’s Gamma Coefficient, the result shows that the computed G-value is 0.109, and the p-value of 0.375 is greater
than the 0.05 level of significance. Hence, the null hypothesis was accepted. This means that there was no significant relationship
between the levels of problem-solving skills as a whole and the performance of teachers.

It implies that teachers who were able to think critically and solve problems effectively were not more likely to be effective in the
classroom. Educational institutions should therefore prioritize developing teachers' problem-solving skills through activities such as
peer coaching, mentoring, and professional development opportunities that focus on critical thinking and problem-solving strategies.
By doing so, teachers will be better equipped to adapt to changing curriculum requirements, manage challenging classroom situations,
and provide tailored support to students with diverse needs.

The result of the study conforms to the study of Pentang, Ibafiez, Subia, Domingo, Gamit & Pascual (2021). A study assessed the
problem-solving performance and skills of prospective elementary teachers in the Northern Philippines. The results indicated that
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despite the teachers' problem-solving skills, there was no significant relationship between these skills and their overall teaching
performance, suggesting that other factors may play a more crucial role in influencing performance outcomes.

In support, teachers were better equipped to adapt to changing curriculum requirements, manage challenging classroom situations, and
provide tailored support to students with diverse needs (Banchi & Bell, 2018). A study by Gritter et al. (2020) found that teachers who
reported higher levels of problem-solving ability do not necessarily have a high level of performance.

Conclusion
From the findings of the study, the following conclusions were drawn;
Most of the teachers were female, married, held either a bachelor’s or master’s degree, and had 6 to 10 years of teaching experience.

Teachers' motivational needs across five categories (self-actualization, self-esteem, social, security and safety, and physiological needs)
were very high. Teachers are highly driven, innovative, and committed to their profession.

Teachers' instructional competence was very high across all aspects, including subject organization and communication, student
engagement and interaction, teaching methods and resources, and teachers' attitudes and behavior. Teachers consistently demonstrate
exceptional instructional competence, delivering high-quality lessons that engage and challenge students.

Teachers’ problem-solving skills were highly significant in thinking and high in thinking, sensing, intuition, and feeling. Teachers
consistently exhibit exceptional and strong problem-solving skills, proactively identifying and addressing complex instructional
challenges with ease and creativity.

The overall level of teachers’ performance was very satisfactory. Teachers’ performance represents an extraordinary level of
achievement and commitment in terms of quality and time, knowledge, creativity, and initiative.

Teachers' motivational needs do not differ significantly across various demographic categories, including sex, age, civil status, length
of service, and highest educational attainment.

Teachers' instructional competence does not differ significantly across various demographic categories, including sex, age, civil status,
length of service, and highest educational attainment.

Teachers' problem-solving skills do not differ significantly across various demographic categories, including sex, age, civil status,
length of service, and highest educational attainment.

There was a significant difference in the teachers’ performance when grouped by length of service and highest educational attainment,
but not by sex, age, or civil status.

The level of motivational needs of teachers was not significantly related to their performance, which means, as defined by needs, it
may not directly impact how teachers carry out their duties and responsibilities.

The level of instructional competence of teachers was not correlated with their performance, which means variations in competence
levels may not directly correspond to measurable differences in overall performance.

The level of problem-solving skills does not significantly impact teachers’ performance, which means there was no exploration of
factors that may have a more substantial impact on their effectiveness in the classroom.

Based on the conclusions of the study, the following recommendations are advanced:

The schools’ division program superintendent was recommended to consider the high level of motivational needs among teachers,
particularly in terms of self-actualization, self-esteem, social needs, security and safety, and physiological needs. The superintendent
may also consider providing opportunities for teachers to fulfill these needs, such as professional development opportunities,
recognition, and autonomy.

It was recommended that district supervisors focus on the significant differences in teachers' motivational needs and instructional
competence across different aspects of teaching. Supervisors may also provide targeted support and training to teachers in areas they
need to improve.

It was recommended that teachers take advantage of opportunities provided by their school administration to fulfill their motivational
needs and develop their instructional competence.

Learners were recommended to be aware of the high level of instructional competence among their teachers and appreciate the efforts
they put into providing quality education.

Present and future researchers may continue to investigate the relationship between teachers' motivational needs, instructional
competence, and problem-solving skills to better understand the factors that contribute to teacher effectiveness.

Researchers may explore ways to support teachers in fulfilling their motivational needs and developing their instructional competence
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and problem-solving skills.
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