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Abstract

The Philippines faces significant challenges in improving English language proficiency, particularly in reading
comprehension, as evidenced in international assessments like PISA. This research investigated the efficacy of the
Integrated Grammar Approach in Teaching Philippine Literature to Grade 7 MATATAG learners at Tacurong
National High School, focusing on English grammar skills and comprehension of complex texts. The study employed
a quantitative, true-experimental design with control and experimental groups, utilizing a lottery method to randomly
select 40 students from each group. Data were collected through pre-tests, post-tests, and experts’ validations of the
integrated grammar worksheets. The study found that using an integrated grammar approach significantly improved
the grammar skills of both control and experimental groups, in enhancing the students' understanding and use of
grammatical concepts within the context of Philippine literature. The developed Integrated Grammar Approach in
Teaching Philippine Literature worksheets revealed a very high level of validity in terms of content, organization,
mechanics, and overall package. The study concluded with a promising strategy for connecting grammar lessons to
real-life situations of Grade 7 learners. The study recommends that the Department of Education may prioritize the
development and dissemination of integrated grammar materials, promote professional development programs
focusing on this approach, and encourage use of diverse instructional strategies and materials to enhance student
engagement and learning, ultimately contributing to the nationwide effort to strengthen English proficiency, foster
critical reading skills, and prepare Filipino learners to meet the demands of global communication and 21st-century
literacy standards, thereby equipping students with the essential competencies needed for academic success, career
readiness, and active participation in an increasingly interconnected world.
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Introduction

Teaching contributes a fundamental part in developing different people and societies, stimulating critical thinking, innovation, and
social progress. In the presence of different approaches to learning, revisions and changes in the implementation of curriculum happen
in different parts of the world and some students faces a pressing literacy crisis, most especially with Filipino students consistently
lagging behind in reading comprehension, particularly in Grade 7. But reaching upright learning results calls for a thorough awareness
of the difficulties students encounter and the complexity of educational systems. There is a need to look at the field of literacy
development, especially the need of a more integrated approach to teach Philippine literature in view of the MATATAG Curriculum.

In the global context, the power of literature transcends generations, shaping societies through the art of storytelling. Nonetheless,
millions of learners worldwide struggle to engage with literature due to poor reading comprehension. According to the UNESCO
Institute for Statistics (2023), 617 million children and adolescents globally fail to achieve minimum proficiency in reading. This
literacy crisis is intensified by poverty, limited access to quality education, and ineffective teaching methodologies (World Bank, 2022).
Furthermore, a lack of culturally relevant reading materials further hampers literacy development in low- and middle-income countries
(Hanushek & Woessmann, 2023). In turn, this knowledge gap contributes to poor awareness of how reading materials with cultural
relevance affect literacy development in countries with low or middle incomes.

In the Philippines, literacy challenges are evident. The 2018 PISA results revealed that Filipino students ranked last in reading
comprehension among 79 countries, a trend that persisted in the 2022 assessment, with many students performing below the minimum
proficiency level (OECD, 2019; DepEd, 2022). Factors such as overcrowded classrooms, inadequate teacher training, and limited
access to instructional materials contribute to this performance gap (Bernardo & Ocampo, 2023). These challenges are particularly
relevant in Grade 7, where students transition to more advanced content, including Philippine literature, requiring higher-order
comprehension skills. With this empirical gap, there is a lack of extensive study on the particular elements that contribute to the
problems with literacy that students find themselves directed in Grade 7.

Consequently, with 80% of students falling below the national standard for reading competence, Region XII is experiencing the same
difficulties as the rest of the country. The majority of students in this region achieve a performance level of 1b on the PISA, which
demonstrates fundamental abilities such as the ability to read simple sentences with the use of visual prompts (DepEd Region XiIl,
2023). This features the important need for solutions that bridge the gap between foundational language abilities and literary
interpretation. In light of this practical gap, there is a requirement for the implementation of solutions that can bridge the gap between
essential language abilities and literary analysis in the region.

At Tacurong National High School, the largest institution in the City Schools Division of Tacurong (CSDT), these issues are
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particularly urgent. As Grade 7 learners delve into the MATATAG Curriculum, which emphasizes Philippine literature, they face
challenges in comprehending complex texts. The MATATAG Curriculum aims to cultivate internationally competitive learners by
focusing on literature, history, and critical thinking (Alvarado, 2023).

However, traditional methods often prioritize textual analysis while neglecting grammar, which is crucial for understanding literary
works (Rakhimova, 2023). There is also a methodological gap in this context since there is inadequacy of studies on the effectiveness
in integrating grammar instruction into the MATATAG Curriculum, specifically for teaching Philippine literature.

The Integrated Grammar Approach offers a solution by linking grammar instruction with literary analysis. Research shows that this
method improves linguistic and interpretive skills, enabling deeper engagement with texts (Ellis, 2021; Richards & Renandya, 2022).
For Grade 7 MATATAG learners, mastering grammar concepts such as subject-verb agreement, tense consistency, and sentence
structure can significantly enhance their ability to analyze Philippine literature, which includes narratives, poetry, and plays reflective
of the country’s diverse culture and history (Barlis et al., 2023; Olipas, 2024).

This study addresses these research gaps by evaluating the approach's impact on the academic performance of Grade 7 students in
Tacurong National High School. The findings will inform curriculum development and teaching practices, contributing to improved
literacy outcomes in the region.

Research Questions

This study determined the Integrated Grammar Approach in Teaching Philippine Literature and Academic Performance of MATATAG
learners at Tacurong National High School, Brgy. New lIsabela, Tacurong City, Sultan Kudarat, during the second quarter was
conducted by the school. Specifically, this sought to answer the following:

1. What is the level of validity of the integrated approach lesson exemplar in terms of:
1.1. content;
1.2. organization;
1.3. mechanics; and
1.4. over-all package?
2.  What is the level of the Grade 7 students’ grammar skills in the control and experimental groups during the Pre-test and Post-
test results?
3. Is there a significant difference between the level of the Grade 7 students’ grammar skills of the control and experimental
groups in the Pre-test results?
4. TIs there a significant difference between the level of the Grade 7 students’ grammar skills of the control and experimental
groups in the Post-test results?
5. Is there a significant difference in the mean gain scores between the control and experimental groups?

Methodology
Research Design

This study employed a quantitative research design, specifically a true-experimental method and descriptive-evaluative technique, to
evaluate the effectiveness of integrated grammar approach worksheets in teaching Grade 7 English. Quantitative research, as a
systematic approach, utilizes numerical data and statistical analysis to examine relationships, test hypotheses, and draw conclusions
about a phenomenon (Rahman & Islam, 2022). This methodology provides a comprehensive and systematic framework for
investigating the intervention's impact on student learning, allowing for the measurement and analysis of changes in students' English
grammar skills.

The True-Experimental design is utilized to establish that the integrated grammar technique improves student English grammar, unlike
descriptive evaluative research methods (Doyle et al., 2019). The true-experimental approach of quantitative research provides
controlled comparisons between control and experimental groups (Saha, 2024; Rahman & Islam, 2022).

The control group gets conventional instruction, whereas the experimental group uses integrated grammar worksheets. This controlled
comparison separates intervention effects, allowing researchers to better evaluate its efficacy. The descriptive-evaluative method
clarifies the integrated grammar approach and its application. Data is collected and analyzed to characterize the intervention's
characteristics, features, and results (Doyle et al., 2019).

As a result, the combination of quantitative research, true-experimental design, and descriptive-evaluative approaches were ideal for
this study since it provides for a thorough and varied examination of the integrated grammar approach's efficacy. These methods
considered the study's context and features to understand the intervention's influence on student learning. The quantitative study allowed
the researcher to evaluate and assess students' English grammar abilities, while the true-experimental design isolates the intervention's
effects. In deepening comprehension of the integrated grammar approach and its execution, the descriptive-evaluative method improves
the study.
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Respondents

The respondents were Grade 7 MATATAG learners at Tacurong National High School during the School Year 2024-2025. DepEd
Order No. 010, s. 2024, issued on July 23, 2024, provides policy guidelines for the implementation of the MATATAG Curriculum,
serving as a primary guide for teachers and instructional leaders. The order also serves as a guide for teachers in selecting subject
matter, implementing teaching strategies, using learning resources, and applying assessment tools. In this study, each Grade 7 section
in TNHS comprised 40 students, resulting in a total of 80 students.

Additionally, to ensure a rigorous and representative sample, a random sampling technique, specifically a lottery method, was employed
to select participants for both the control and experimental groups. As a result, this technique involves intentionally selecting
participants who possess specific characteristics relevant to the study while incorporating an element of randomness to minimize bias
(Creswell & Plano Clark, 2018).

To select the control and experimental groups, a list of all Grade 7 students was compiled. Each student's name was written on a
separate slip of paper and placed in a container. A lottery method was then used to randomly select 40 students for the control group
and 40 students for the experimental group. This method ensured that each student has an equal chance of being selected for either
group, minimizing the influence of pre-existing differences between the groups and enhancing the validity of the study's findings (Noor
etal., 2022).

In addition to the student participants, master teachers and the department head in English also participated in the study, specifically in
the validation and evaluation of the integrated grammar worksheets. Consequently, their expertise was necessary in assessing the
worksheets' content, organization, mechanics, and overall package, ensuring that they have aligned with the research objectives and
meet the needs of the Grade 7 students.

This study employed a random sampling technique, specifically a lottery method, to select participants for the control and experimental
groups. Given the study's context with two Grade 7 sections of 40 students each, a suitable alternative sampling is purposive sampling.
This technique involved intentionally selecting participants who possessed specific characteristics relevant to the study while
incorporating an element of randomness to minimize bias group (Alex, 2024). This method is particularly useful for minimizing bias
and promoting the generalizability of the findings to a larger population of Grade 7 students. In this case, the researcher has chosen to
utilize the two existing sections at Tacurong National High School as the control and experimental groups, making use of the existing
structure and minimizing the need for additional recruitment efforts.

Accordingly, the population consisted of all officially enrolled Grade 7 students at Tacurong National High School in the School Year
2024-2025. A complete and accurate list of all Grade 7 students were compiled. Each student's name was written on a separate slip of
paper and placed in a container. A lottery method was used to randomly select 40 students for the control group and 40 students for the
experimental group. This method provided a controlled environment for examining the successful outcomes of the integrated grammar
approach. This method also made it possible to conduct an analysis that is more focused and efficient about the influence that the
intervention has on the English grammar skills of the Grade 7 MATATAG Learners.

Instrument

A five-point Likert Scale evaluation scale was used to assess the integrated grammar worksheets on subject verb agreement. The
Classroom Assessment K to 12 Basic Education Program (Adopted from DepEd, D.O. 8, s, 2020) were also utilized to evaluate the
learners' grammatical abilities.

Moreover, to measure students’ level of grammar skills during and after the intervention of the integrated grammar approach, the
adopted Common European Framework of References for Languages (CEFR), an international standard for language ability and
comprehension, modelled by Jones (2021) and Benjamine (2024), was used.

Procedure

Upon the completion of approval sheets to properly conduct the study, the research started as soon as it was approved by the Dean of
the Graduate School at SKSU. The researcher used all available resources to address the research issue. A letter was sent to the
Superintendent of Schools in Tacurong City asking that the researcher conduct her study at Tacurong National High School and utilize
her official time to collect data.

Letters were sent to the principals of Tacurong National High School, V.F. Grifio National High School and to the learners, inviting
their participation in the research following ethical considerations. In addition, authorization was obtained from the school principals
to utilize the teacher's official time to teach, distribute the questionnaires, and administer the Pilot Test, Reliability Test, Pre-test and
Post-test.

The researcher next constructed and created integrated grammar approach on subject verb agreement, kinds of sentence and tenses of
the verbs’ worksheets. Using the Evaluation and Validation Instrument developed by the SKSU IMDC, it was reviewed and validated.
This evaluation and validation instrument were used by administrators, and a few of Filipino English Master Teachers. The researcher
administered both a Pre-test and Post-test. The experiment was conducted during the students' vacant time in the afternoon.
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The K to 12 Assessment Tool was used to evaluate the academic accomplishments of learners during the second quarter Pre-test and
Post-test, as well as their performances using a scale derived from DepEd, D.O. 31, s. 2020. The evaluation team evaluated the survey
guestionnaire.

There was a collection of forms and data, and the results were examined and interpreted. The waterfall diagram depicted the difficulties
of the preceding phase (Figure 3). After reviewing the worksheets on subject verb agreement developed by the researcher, the students
took a pre-test and post-test. The researcher/teacher next used integrated grammar approach on subject verb agreement worksheets,
kinds of sentences, and tenses of the verbs to the experimental participants and a standard instructional platform to the control
participants. Students were then given a post-test to assess the quality of the worksheets. Eventually, the IGS's Final Management was
approved.

Results and Discussion

Evaluation of the Experts and Master Teachers in English on the Level of Validity of the Integrated Grammar Approach Lesson
Exemplar in terms of Content, Organization, Mechanics, and Overall Package

Table 1. Summary of the Level of Validity of the Integrated
Grammar Approach Lesson Exemplar in terms of Content,
Mechanics, Organization, and Overall Package

Indicators Mean SD Verbal Description
Content 4.95 0.23 Very High Extent
Organization 4.97 0.17 Very High Extent
Mechanics 4,91 0.29 Very High Extent
Overall Package 4.95 0.22 Very High Extent
Overall 4,95 0.22 Very High Extent

Table 1 provided a comprehensive overview of the validity assessment of the integrated grammar approach lesson exemplar, designed
to enhance English grammar skills among Grade 7 MATATAG learners, underwent a rigorous validity assessment. The results,
summarized in Table 5, demonstrated that the lesson exemplar achieved a very high level of validity across all four key indicators:
content (4.95), organization (4.97), mechanics (4.91), and overall package (4.95). The mean scores for each indicator ranged from 4.91
to 4.97, with standard deviations consistently below 0.30.

This suggested that the lesson exemplar was well-designed and met high standards of quality in terms of its content, structure,
presentation, and overall effectiveness based on the evaluation of experts.

Moreover, the high content validity, with a mean score of 4.95, indicated that the lesson exemplar aligned well with the MATATAG
curriculum objectives and provided accurate and relevant information (Admiraal et al., 2019; Pingil, 2022). This alignment was
important for effective learning and ensured that the materials met the specific needs of MATATAG learners (Aquino, 2024).

Similarly, the lesson exemplar also demonstrated a very high level of mechanics validity, with a mean score of 4.91. This indicated
that the materials were well-structured, free from errors, and visually appealing, which were essential for clear communication and
engagement (Matsuo & Aihara, 2021; Pingil, 2022).

Furthermore, the lesson exemplar achieved a high level of organization validity, with a mean score of 4.97. This indicated that the
materials were logically structured and easy to navigate, contributing to effective learning (Matsuo & Aihara, 2021; Nurmalia &
Nuraeni, 2021; Liu, 2022).

Finally, the overall package validity, with a mean score of 4.95, signified that the lesson exemplar was a comprehensive and engaging
resource that effectively integrated content, mechanics, and organization (Portana et al., 2021; Matsuo & Aihara, 2021; Pingil, 2022).
This comprehensive approach aligned with the MATATAG curriculum's emphasis on 21st-century skills (Aquino, 2024) and ensured
that the materials were well-suited to support the diverse needs of learners (Admiraal et al., 2019; Dizon & Sanchez, 2020).

Conclusively, the consistently high validity scores across all indicators suggested that the integrated grammar approach lesson exemplar
was a valuable resource for improving English grammar skills among Grade 7 MATATAG learners. Its strong content, mechanics,
organization, and overall package contributed to its effectiveness in promoting student learning and engagement.

Table 2. Level of Grammar Skills in the Pre-test and Post-test of
Both Control and Experimental Groups

Groups Mean SD Interpretation

Control

Pre-test 1710  3.88 Beginner (Basic)

Post-test 2440 354 Intermediate (Independent)
Experimental

Pre-test 18.03 354 Beginner (Basic)

Post-test 30.60  3.37 Intermediate (Independent)
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Table 2 reports the mean scores and standard deviations of the control and experimental groups' grammar skills in both the pretest and
posttest. This data provided a clear picture of how the integrated grammar approach impacted the English grammar proficiency of
Grade 7 learners.

The control group, who received traditional instruction, showed a moderate improvement in their grammar skills. Their mean score
increased from 17.10 in the pretest to 24.40 in the post-test, placing them at the Basic Level in the pretest and advancing to the
Intermediate Level in the post-test. This indicated that while the traditional approach did contribute to some learning, it was less
effective in promoting a significant increase in grammar proficiency.

In contrast, the experimental group, who engaged with the integrated grammar approach, demonstrated a much more significant
improvement. Their mean score rose from 18.03 in the pretest to 30.60 in the post-test, moving them from the Basic Level to the
Advanced Level in the post-test. This significant improvement of their scores in grammar proficiency suggested that the integrated
grammar approach was highly effective in enhancing their understanding and application of English grammar rules.

These findings aligned with the research accentuating the effectiveness of integrated grammar instruction in improving language skills
(Qasserras, 2023). A study by Alfares (2024) also stressed the benefits of connecting grammar instruction with meaningful contexts,
such as literary analysis, as it promoted deeper understanding and application of grammatical concepts. Furthermore, research by Bhatt
(2020) suggested that drawing learners' attention to grammatical forms within communicative tasks, as the integrated grammar
approach did, could be particularly effective in improving grammar proficiency.

Additionally, when viewed through the lens of the CEFR framework, it indicated that the integrated grammar approach was successful
in accelerating the experimental group's language proficiency. The experimental group moved up two levels on the adopted CEFR
scale, while the control group only moved up one level. As a result, this difference highlighted the significant advantage of the integrated
grammar approach in promoting a deeper understanding of English grammar concepts and their application in the literature and real-
world.
Table 3. Z-test Results of Pretest in Both Control and
Experimental Groups
Groups N SD Mean  z-computed p-value
Control 40 3.88 17.1

-1.11 0.27

Experimental 40 3.54 18.03
*Not significant 0.05

Table 3 presents the results of a z-test comparing the pretest scores of the control and experimental groups. The z-test is a statistical
method used to determine if there is a significant difference between the means of two groups (Howell, 2024). The results of the z-test
indicated that there was no significant difference between the pre-test scores of the two groups. The p-value, which represented the
probability of observing the observed difference in means if there was no real difference between the groups, was 0.27. This p-value
was greater than the commonly used significance level of 0.05, indicating that the observed difference in means was not statistically
significant.

Most importantly, this z-test finding emphasized that both the control group and the experimental group started with a similar level of
English grammar proficiency. This was fundamental for evaluating the effectiveness of the integrated grammar approach. Since both
groups started at a similar baseline, any significant differences in their post-test scores could be more confidently attributed to the
intervention using the integrated grammar approach lessons.

To conform with the findings, the result aligned with research stressing the importance of pre-testing in evaluating the effectiveness of
interventions (Moyo et al., 2022). On the other side, a study by Bukhari (2020) stated the need for examining pre-test data to determine
if there were any pre-existing differences between groups, which could influence the results of the intervention. In establishing a similar
baseline, the researcher could isolate the impact of the integrated grammar approach on the experimental group's post-test scores.

Table 4. Z-test Results of Post-test in Both Control and
Experimental Groups
Groups N SD Mean  z-computed p-value
Control 40 3.54 24.4

-8.02 0.001

Experimental 40 3.37 30.6
*Significant at 0.05

Table 4 exhibited the results of a z-test comparing the post-test scores of the control and experimental groups. In this case, the results
of the z-test indicated that there was a significant difference between the post-test scores of the two groups. The p-value, which
represented the probability of observing the observed difference in means if there was no real difference between the groups, was 0.001.
This p-value was less than the commonly used significance level of 0.05, indicating that the observed difference in means was
statistically significant. Significantly, this z-test result revealed a significant difference in post-test scores between the experimental
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and control groups, thereby strongly implying that the integrated grammar method was absolutely important in the observed
improvement.

These results were consistent with studies that demonstrated how well integrated grammar teaching worked to enhance language
proficiency (Kumari et al., 2024). In order to promote a deeper comprehension and application of grammatical principles, a research
by Hussein et al. (2021) stressed the advantages of tying grammar education to relevant situations, such as literary analysis.
Additionally, the integrated grammar method, which highlighted grammatical forms in communicative tasks, had been shown to be
particularly successful in enhancing grammar competency (Christensson & Seiberling, 2021). These results were supported by the
considerable difference in the experimental group's post-test scores when compared to the control group, which indicated that the
integrated grammar approach was a viable method for improving students' English grammar proficiency in Grade 7.

Table 5. Z-test Results of the Mean Gain Scores Between the
Control and Experimental Groups
Groups N SD Mean  z-computed p-value
Control 40 3.86 7.30

-5.51 0.00
Experimental 40 4.65 12.58
*Significant at 0.05

Table 5 shows the results of a z-test comparing the mean gain scores of the control and experimental groups on post-test. The z-test
results indicated that there was a significant difference between the mean gain scores of the two groups. The p-value, which represented
the probability of observing the observed difference in means if there was no real difference between the groups, was 0.00. This p-
value was also less than the commonly used significance level of 0.05, indicating that the observed difference in means was statistically
significant.

Essentially, this finding suggested that the observed difference in mean gain scores was unlikely to have occurred by chance, strongly
suggesting that the integrated grammar approach had a significant impact on the experimental group’'s grammar skills. This result was
also consistent with studies that underlined how well integrated grammar teaching worked to enhance language proficiency (Algahtani,
2022; Richards & Renandya, 2022; Marzuki et al., 2023). As pointed out by Risko (2024) and Ellis (2021), relating grammar teaching
to relevant situations, such as literary analysis, was essential for encouraging a deeper comprehension and application of grammatical
ideas.

Additionally, the integrated grammar approach supplementary learning activity sheets, which featured grammatical forms in
communicative tasks, had been shown to be particularly successful in enhancing grammar competency (Christensson & Seiberling,
2021). These results were supported by the considerable difference in the experimental group's post-test scores when compared to the
control group, indicating that the integrated grammar approach in teaching Philippine Literature was a practicable method for improving
students' English grammar proficiency in Grade 7.

Conclusively, the researcher found a more confident approach to reading literary works and an apparent increase in their capacity to
spot and fix grammar errors in their writing, and more engagement in class discussions. Moreover, the researcher noticed among these
students a growing interest in Philippine literature. Given that students could relate grammatical ideas to the specifics of the language
employed in Philippine literary texts, the integrated grammar approach proved to make the topic more interesting and relevant.

Conclusions

This study provided compelling evidence that the integrated grammar approach is a highly effective and relevant tool for enhancing
the English grammar skills of Grade 7 MATATAG learners. It demonstrated how integrating grammar instruction within the context
of teaching Philippine literature not only improves students’ grammar proficiency but also fosters a deeper appreciation of literary
texts. By connecting grammar lessons to real-life contexts such as literary analysis, the approach made learning more meaningful,
engaging, and student-centered. This instructional method enriches the teaching and learning process, encouraging active participation
and deeper comprehension of both language and literature.

The findings also underscored the importance of continuous professional development for educators, particularly in adopting and
implementing innovative, student-centered strategies like the integrated grammar approach. Its success suggests that this method not
only benefits individual learners but can also contribute to the development of a more literate, culturally aware, and engaged learning
community.

In light of these findings, several key actions are recommended to maximize the approach's potential. Teachers are encouraged to adopt
validated integrated grammar materials, which have proven to be highly effective. They should also pursue professional development
opportunities to deepen their understanding of this approach and enhance their instructional strategies. Incorporating a variety of
teaching methods, such as role-playing, group discussions, interactive games, and technology-based tools, can further boost student
engagement and accommodate diverse learning needs.

Furthermore, grammar instruction should be made more meaningful by embedding it in relevant contexts like literary analysis. Teachers
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are encouraged to integrate Philippine literature into grammar lessons, helping students connect language learning with cultural and
literary exploration. Collaboration among teachers and school administrators is also vital in creating a supportive environment that
promotes both grammar mastery and a love for literature. Additionally, future researchers are encouraged to explore the long-term
effects of the integrated grammar approach across various grade levels and subjects to determine its broader applicability and sustained
impact on student achievement and engagement.

References

Acido, N. J. V., & Caballes, N. D. G. (2024). Assessing educational progress: A comparative analysis of PISA results (2018 vs. 2022)
and HDI correlation in the Philippines. World Journal of Advanced Research and Reviews, 21(1), 462-474.
https://doi.org/10.30574/wjarr.2024.21.1.0020

Admiraal, W., Schenke, W., De Jong, L., Emmelot, Y., & Sligte, H. (2019). Schools as professional learning communities: what can
schools do to support professional development of their teachers? Professional Development in Education, 47(4), 684-698.
https://doi.org/10.1080/ 19415 257.2019.16 65573

Aguion, M. a. R., Barafia, J. a. B., Valderrama, C., De La Cruz Sawalmeh, A. Y., & llustre, R. G. (2021). Language acquisition: The
role of grammar acquisition and instruction in second language teaching and learning. Journal of World Englishes and Educational
Practices, 3(11), 12-19. https://doi.org/10.32996/jweep.2021.3.11.2

Alege, M. A. (2021). An Evaluation of Factors Responsible for Students’ Attitude Towards the Learning of English Language.
Sapientia  Global Journal of Arts, Humanities and Development Studies, 4(2), 2695-2319. https://www.
sgojahds.com/index.php/SGOJAHDS/article/view/240/0

Alek, & Kustiwan. (2021). The Correlation Between Students’ Subject-verb Agreement Mastery and Their Writing Ability of
Descriptive Text (A Correlational Study at the Tenth Grade Students of SMAN 5 Tangerang Selatan). Institutional Repository UIN
Syarif Hidayatullah Jakarta, 6(40). https://repository.uinjkt.ac.id/dspace/handle/123456789/56146

Alex, D. (2024, July 11). Simple Random Sampling: Definition, methods, and examples | Researcher.Life.
https://researcher.life/blog/article/simple-random-sampling-definition-methods-examples/

Alfares, N. (2024). Does applying inductive methods based on system thinking improve EFL grammar learning? Saudi Journal of
Language Studies, 4(3), 162-174. https://doi.org/10.1108/sjls-07-2024-0032

Algahtani, A. (2022). Review and analysis of theories underlying grammar teaching methodologies. Arab World English Journal, 13(4),
80-91. https://doi.org/10.24093/awej/vol13no4.6

Alsolami, R. (2019). Effect of oral corrective feedback on language skills. Theory and Practice in Language Studies, 9(6), 672.
https://doi.org/10.17507/ tpls.0906.09

Alvarado, C. C. P. (2023). Communicative Competence in Spiral Progression Curriculum: A study reinforcing the implementation of
MATATAG curriculum in the Philippines. Journal of Humanities and Education Development, 5(6), 11-29.
https://doi.org/10.22161/jhed.5.6.3

Aquino, S. (2024). Developing an Evaluation Scale for Assessing the Effective Implementation of Matatag Curriculum in Philippine
Public  Schools:  Exploratory  Sequential  Design. Journal of Interdisciplinary  Perspectives, 2(5), 168-184.
https://doi.org/10.5281/zenodo.10959702

Ashrafuzzaman, M., Ahmed, I., & Begum, M. (2021). Learning English Language through Literature: Insights from a Survey at
University Level in Bangladesh. Journal of Language and Linguistic Studies, 17, ISSN  1305-578X.
https://www.jlIs.org/index.php/jlls/article/view/2176

Ayob, S., & Omidire, M. F. (2021). Storyboards as a qualitative method of exploring learners’ experience with the use of a multilingual
support strategy. International Journal of Qualitative Methods, 20, 16094069211 0343. https://doi.org/10.1177/16094069211034391

Balgoa, N. G. (2019). Filipino English Teachers in Japan: “Nonnativeness” and the teaching and learning of English. Journal of
Language Teaching and Research, 10(2), 256. https://doi.org/10.17507/jltr.1002.06

Barlis, M. A., Marcelo, M. S. H. B., & Bulawat, A. (2023). Improving Understanding of Philippine Literature among Grade 7 Students:
A Study on the Effectiveness of Storyboards. International Journal of Scientific Research in Multidisciplinary Studies, 9(6), 2454—
9312. https://www.research gate.net/ profile/Albert-Bulawat/publication/37265
8528 Improving_Understanding_of_Philippine_Literature_among_Grade_7_Students_A_Study_on_the Effectiveness_of Storyboar
ds/links/64c24b7d04d6c44bc35ebb8c/Improving-Understanding-of-Philippine-Literature-among-Grade-7-Students-A-Study-on-the-
Effectiveness-of-Storyboards .pdf

Behera, R. R., Rath, C. S., Acharya, A. K., Subhrajyoti, T., Acharya, S., & Kumar, R. (2024). Integrating 5E Model with Planned-

Cape & Subillaga 85/90



Psvch Educ. 2025, 39(1): 79-90. Document 1D:2025PEMJ3745. doi:10.70838/pemi.390109. ISSN 2822-4353

Incidental Grammar Teaching Approach to enhance grammar competency of eighth-grade Odia medium school students, in a time-
sensitive manner. Asian-Pacific Journal of Second and Foreign Language Education, 9(1). https://doi.org/10.118 6/s40862-024-00283-
z

Benitez-Correa, C., Gonzalez-Torres, P., Ochoa-Cueva, C., & Vargas-Saritama, A. (2019). A Comparison between Deductive and
Inductive Approaches for Teaching EFL Grammar to High School Students. International Journal of Instruction, 12(1), 225-236.
https://doi.org/10.29333/iji.2019.12115a

Benjamine, C. (2024, November 13). English language levels explained (And test your level!). Language learning with Preply Blog.
https://preply.com/en/blog/english-language-levels/

Bernardo, A. B. ., & Ocampo, D. F. (2023). Reimagining literacy education in the Philippines: Bridging gaps through innovation.
Pasig City: Anvil Publishing.

Bhatt, P. R. (2020). The Role of Grammar Instruction in Developing Communicative Proficiency: What the Secondary Level Teachers
say. Journal of NELTA, 25(1-2), 149-166. https://doi.org/10.3126/nelta.v25i1-2.49738

Bukhari, S. S. F. (2020). The effectiveness of pre-assessment to differentiate the reading tasks for the Mixed-Abilities EFL learners. In
Springer eBooks (pp. 125-152). https://doi.org/10.1007/978-3-319-98533-6_7

Burn, K., Mutton, T., & Thompson, I. (2022). Practical theorising in teacher education. In Routledge eBooks.
https://doi.org/10.4324/9781003183945

Cabaltica, R., & Osabel, C. (2021). Knowledge On Subject-Verb Agreement of Grade 7 Students: Basis for Remedial Teaching.
European Journal of Humanities and Educational Advancements, 2(4), ISSN:2660-5589. https://doi.org/10.5281/zenodo.4817495

Cabafiero, J. (2023). A Policy Study on the Implementation of Inclusive Education Program in the Philippines. Policy Analysis on
Inclusive Education Program in the Philippines. Retrieved August 25, 2024, from http://dx.doi.org /10.13140/RG.2.2.11224.88325

Campbell, S., Greenwood, M., Prior, S., Shearer, T., Walkem, K., Young, S., Bywaters, D., & Walker, K. (2020). Purposive sampling:
complex or simple? Research case examples. Journal of Research in  Nursing, 25(8), 652-661.
https://doi.org/10.1177/1744987120927206

Chardinet. (2024, August 13). Transforming Education: A closer look at the Matatag curriculum in the Philippines — Johnny and Hansel
Publications. https://jandhpublications.com/transforming-education-a-closer-look-at-the-matatag-curriculum-in-the-philippines/

Christensson, E., & Seiberling, N. (2021). The Potential Effectiveness of using FoFs and Planned FoF for EFL Learners’ Grammar
Acquisition. DIVA. https://www.divaportal.org/smash/record.jsf?pid=diva2%3A1526346&dswid=-5655

Cintron-Valentin, M. C., & Garcia-Amaya, L. (2021). Investigating Textual Enhancement and Captions in L2 Grammar and
Vocabulary. Studies in Second Language Acquisition, 43(5), 1068-1093. https://doi.org/10.1017 /s0272263120000492

Clark, C., & Kimmons, R. (2023). Cognitive Load Theory. The Open Encyclopedia of Educational Technology.
https://doi.org/10.59668/371.12980

Cortez, S., & Genisan, E. (2021). Approaches in Teaching Grammar to Young Learners: A Scoping Review. British Journal of Applied
Linguistics, 3(2), 29-33. https://doi.org/10.32996/bjal.2021.1.1.4

Decena, M. T., Aniversario, C. B., Bailan, B. S. K., Castillo, G. C. C., Decena, M. T., De Gracia, R. S., French, S. G, Lorafia, J. S. T,
Oro, K. E. L., Ruiz, A. R. A, Solon, C. J. S., & Decena, J. T., lll. (2023). Classroom Environment and Learning Motivation among
Accountancy, Business, and Management (ABM) students of Tacurong National High School. Zenodo (CERN European Organization
for Nuclear Research). https://doi.org/10.5281/zenod0.8264767

Denny, M., Denieffe, S., & O’Sullivan, K. (2023). Non-equivalent Control Group Pretest—Posttest design in social and behavioral
research. In Cambridge University Press eBooks (pp. 314-332). https://doi.org/10.1017/9781009 010054.016

Department of Education (DepEd). (2023). PISA 2022: Philippine performance report. DepEd Official Reports.
Department of Education Region XII. (2023). Regional literacy performance: Insights from PISA 2022. DepEd Region XI]I.

Dicasaran, N. O. S. (2022). Challenges and Prospects in Teaching Grammar using the Modular Distance Learning in Marawi City,
Philippines. International Journal of Linguistics Studies, 2(1), 40—44. https://doi.org /10.329 96/ijls.2022.2.1.5

Dikitanan, S. M. S. (2023). 21st century approach in the teaching of Philippine literature. Zenodo (CERN European Organization for
Nuclear Research). https://doi.org/10.5281/zenodo.7854711

Dincer, N., & Polat, M. (2022). The use of flipped learning in EFL grammar instruction. Asian Journal of Distance Education, 17(1).
https://asianjde.com/ojs/index.php/AsianJDE/article/view/611

Cape & Subillaga 86/90



Psvch Educ. 2025, 39(1): 79-90. Document 1D:2025PEMJ3745. doi:10.70838/pemi.390109. ISSN 2822-4353

Dizon, E. C., & Sanchez, R. D. (2020). Improving select Grade 7 Filipino students’ reading performance using the Eclectic model.
Journal of World Englishes and Educational Practices, 2(2). https://al-kindipublisher.com /index.php/jweep/article/view/2005

Doyle, L., McCabe, C., Keogh, B., Brady, A., & McCann, M. (2019). An overview of the qualitative descriptive design within nursing
research. Journal of Research in Nursing, 25(5), 443-455. https://doi.org/10.1177/17449 87119880234

Dubinka, S. A., & Dubinka-Hushcha, L. A. (2021). Communicative competence as the priority in professional language training.
Advances in Social Science, Education and Humanities Research/Advances in Social Science, Education and Humanities Research.
https://doi.org/10.2991/ assehr.k.2 10313.001

Ellis, R. (2021). The role of grammar in second language learning: Bridging form and meaning. Oxford University Press.

Elsner, D. (2020). Grammar is irrelevant — The role of epistemological beliefs in students’ learning success. In Educational linguistics
(pp. 69-90). https://doi.org/10.1007/978-3-030-39257-4_5

Estrellado, P. (2023). MATATAG Curriculum: Why Curriculum [must] Change? Journal of Interdisciplinary Perspectives, 2(1), 2984—
8288. https://doi.org/10.5281/zenodo.10336930

Fowler, S. (2022). Motivating Speaking in the World Language Classroom and Beyond. NECTFL Review, 89, EJ1361581.
https://eric.ed.gov/?id=E J1361581

Francisco, W. S., & Alieto, E. O. (2022). Language Learning in Modular Set-Up: Challenges and coping Mechanisms of Secondary
students. Basic and Applied Education Research Journal, 3(1), 41-55. https://doi.org/10.11594/baerj.03.01.04

Gaffas, Z. M. (2019). Students’ perceptions of the impact of EGP and ESP courses on their English language development: Voices
from Saudi Arabia. Journal of English for Academic Purposes, 42, 100797. https://doi.org/10.1016/j .jeap.2019.100797

Galloway, E. P., Uccelli, P., Aguilar, G., & Barr, C. D. (2020). Exploring the Cross-Linguistic contribution of Spanish and English
academic language skills to English text comprehension for Middle-Grade dual Language learners. AERA Open, 6(1),
233285841989257. https://doi.org/10.1177/2332858 419892575

Galloway, N., & Ruegg, R. (2020). The provision of student support on English Medium Instruction programmes in Japan and China.
Journal of English for Academic Purposes, 45, 100846. https://doi.org/10.1016/j.jeap.2020.100 846

Gan, Z., Hu, G., Wang, W., Nang, H., & An, Z. (2020). Feedback behaviour and preference in university academic English courses:
associations with English language self-efficacy. Assessment & Evaluation in Higher Education, 46(5), 740-755.
https://doi.org/10.1080/02602938.2020.1810 628

Guiloff, R., Schmidt-Hebbel, A., & Vaisman, A. (2020). Reply to letter to the editor: I spy with my little clinician’s eye. JAAOS Global
Research and Reviews, 5(1). https://doi.org/10.5435/jaaosglobal-d-20-00164

Hammond, K. (2024, June). Teaching grammar in the 21st century classroom. Center for the Professional Education of Teachers.
Retrieved February 23, 2025, from https://cpet.tc.columbia.edu/news-press/teaching-grammar-in-the-21st-century-classroom

Han, J. (2023). On approaches to English grammar teaching and its current situation. OALib, 10(12), 1-12.
https://doi.org/10.4236/0alib.1111059

Hanushek, E. A., & Woessmann, L. (2023). Global education challenges: Literacy and economic growth. Cambridge University Press.

Hardi, V. A, Marleni, L., & Sari, N. (2022). The Subject-Verb Agreement errors on students’ writing. Hardi | Journal of English
Language and Education. https://doi.org/10.31004/jele.v7i1.183

Hasan, A. H., & Hilmi, M. F. (2022). Input Process Output (IPO) Al Chatbot as personal learning assistant for programming
coursework. Malaysian Journal of Distance Education, 22(1). https://doi.org/10.36777/mjde2022.2 2.1.2

Hasanah, N., & Habibullah, M. (2020). The analysis of Subject-Verb Agreement Errors on Students’ writing descriptive text.
PANYONARA Journal of English Education, 2(2), 109. https://doi.org/10.19105/panyonara.v2i2.3702

Hien, L. T. N. (2021). Communicative Language Teaching in Teaching ESL for university students. Journal of English Language
Teaching and Applied Linguistics, 3(6), 49-57. https://doi.org/10.32996/jeltal.2021.3.6.7

Hossain, K. 1. (2024). Reviewing the role of culture in English language learning: Challenges and opportunities for educators. Social
Sciences & Humanities Open, 9, 100781. https://doi.org/10.1016/j.ssah0.2023.100781

Hossain, K. I. (2024). Literature-Based Language Learning: Challenges, and opportunities for English learners. Ampersand, 100201.
https://doi.org/10.1016/j.amper.2024.100201

Howell, E. (2024, October 16). Z-Test for statistical hypothesis testing explained. Built In. Retrieved February 23, 2025, from
https://builtin.com/data-science/z-test-statistics

Cape & Subillaga 87/90



Psvch Educ. 2025, 39(1): 79-90. Document 1D:2025PEMJ3745. doi:10.70838/pemi.390109. ISSN 2822-4353

Hussein, S., Meena, R. S., & Ali, H. F. (2021). Integration of Literature in English Language Teaching: Learners’ attitudes and opinions.
Canadian Journal of Language and Literature Studies, 1(1). https://doi.org/10.53103/cjlls.v1i1.12

Ismail, S. M., Wang, C., & Jamalyar, R. (2023). The impact of task-based instruction on learners’ reading comprehension, L2 grit,
anxiety, and motivation for L2 reading. Asian-Pacific Journal of Second and Foreign Language Education, 8(1).
https://doi.org/10.1186/s40862-023-00216-2

Jones, M. (2021, April 13). English Proficiency levels: A guide to determining your level. SpeakUp resources. Retrieved February 22,
2025, from https://magoosh.com/english-speaking/english-proficiency-levels-a-guide-to-determining-your-level/

Jumaniyozova, F. T. (2021). THE IMPORTANCE OF FIVE MAIN PRINCIPLES OF LANGUAGE ASSESSMENT IN DESIGNING
THE LANGUAGE TESTS IN UZBEK UNIVERSITIES. CURRENT RESEARCH JOURNAL OF PHILOLOGICAL SCIENCES,
02(06), 1-7. https://doi.org/10.37547/philo logical-crjps-02-06-01

Kaivanpanah, S., Alavi, S. M., Bruce, |., & Hejazi, S. Y. (2021). EAP in the expanding circle: Exploring the knowledge base, practices,
and challenges of Iranian EAP practitioners. Journal of English for Academic Purposes, 50, 100971.
https://doi.org/10.1016/j.jeap.2021.100971

Katemba, C. V. (2021). Enhancing vocabulary performance through mobile assisted language learning at a rural school in Indonesia.
Acuity Journal of English Language Pedagogy Literature and Culture, 6(1), 1-11. https://doi.org/10.35974/acuity.v6i1.2457

Kilag, K., Jesus, J., Uy, F., Sasan, M., Seblos, K., & Gier, A. (2024). Educational Transformation: Perspectives on the Implementation
of the Matatag Curriculum in the Philippines. International Multidisciplinary Journal of Research for Innovation, Sustainability, and
Excellence (IMJRISE), 1(5), 306—311. https://risejournals.org/index.php/imjrise/article/view/396

Kobari, Y. (2019). Lessons to be learned from the Philippines: English language policies and the booming ESL industry in a
multilingual society viewed from a Japanese perspective. The Journal of Intercultural Studies, 41, 39-54.
https://doi.org/10.18956/00007889

Krashen, S. M., Long, M., & Scarcella, R. (1979). Age, Rate, and Eventual Attainment in Second Language Acquisition. TESOL
Quarterly, 13, 573-582. - References - Scientific Research Publishing. (n.d.).
https://www.scirp.org/reference/referencespapers?referenceid=1440632

Krashen, S., & Mason, B. (2020). The Optimal Input Hypothesis: Not All Comprehensible Input is of Equal Value. CATESOL
Newsletter. https://www.catesol.org/v_newsletters/article_151329715.htm

Kumari, G., Kumbhakar, M. M., & Kumar, N. (2024). Importance Of Grammar Teaching To Enhance English Language Competence
Of Esl Learners. International Journal of Cultural Studies and Social Sciences, 20(2), ISSN No. 2347-4777. Retrieved from
https://www.researchgate.net/publication/387898654_IMPORTANCE_OF _GRAMMAR_TEACHING_TO_ENHANCE_ENGLISH
_LANGUAGE_COMPETENCE_OF ESL_LEARNERS

Latpate, R., Kshirsagar, J., Gupta, V. K., & Chandra, G. (2021). Simple random sampling. In Springer eBooks (pp. 11-35).
https://doi.org/10.1007/978-981-16-0622-9 2

Lertchalermtipakoon, P., Wongsubun, U., & Kawinkoonlasate, P. (2021). Need analysis: English language use by students in the
tourism and hospitality and industry. English Language Teaching, 14(3), 59. https://doi.org/10.55 39/elt. v14n3p59

Liu, M. (2022). The Relationship between Students’ Study Time and Academic Performance and its Practical Significance. BCP
Education & Psychology, 7, 412-415. https://doi.org/10.54691/bcpep.v7i.2696

Loveless, B. (2023, April 14). A Complete Guide to Schema Theory and its Role in Education. Education Corner. Retrieved August
25, 2024, from https://www.educationcorner.com/schema-theory/

Malik, T. (2019). Comparative Analysis Between Pre- test/Post-test Model and Post-test-only Model in Achieving the Learning. . .
ResearchGate. https://www.researchgate.net/publication/338478816 _Comparative_Analysis_Between Pre-_testPost-
test Model_and_Post-test-only_Model_in_ Achieving_the_Learning_Outcomes

Malik, T. G. M., & Alam, R. (2019). Comparative Analysis Between Pre- test/Post-test Model and Post-test-only Model in Achieving
the Learning Outcomes. Pakistan Journal of Ophthalmology, 35(1), 1-8. https://www.researchgate.net/publication/338478816

Mansouri, B., Jami, P. Y., & Salmani, B. Y. (2019). Teachers and Learners’ Views on Isolated vs. Integrated Form-Focused Grammar
Instruction: A Comparison of Two Contexts. The Electronic Journal for English as a Second Language, 23(3), EISSN-1072-4303.
https://eric.ed.gov/?id=EJ 1234793

Marzuki, Widiati, U., Rusdin, D., Darwin, & Indrawati, I. (2023). The impact of Al writing tools on the content and organization of
students’ writing: EFL teachers’ perspective. Cogent Education, 10(2). https://doi.org/10.1080/2331186x.2023.2236469

Cape & Subillaga 88/90



Psvch Educ. 2025, 39(1): 79-90. Document 1D:2025PEMJ3745. doi:10.70838/pemi.390109. ISSN 2822-4353

Masduki, M., Poedjiastutie, D., & Prabowo, C. G. (2022). Teachers’ English level proficiency: Do students perceive it as a threat or a
chance? Arab World English Journal, 13(1), 72-86. https://doi.org/10.24093/awej/vol13n0l1.5

Matsuo, M., & Aihara, M. (2021). Effect of a community of practice on knowledge sharing across boundaries: the mediating role of
learning goals. Journal of Knowledge Management, 26(1), 1-16. https://doi.org/10.1108/jkm-08-2020-0604

Mearns, T., & Platteel, T. (2020). Exploring teacher support for a content and language integrated modern languages curriculum.
Language Culture and Curriculum, 34(3), 207-223. https://doi.org/10.1080/07908318.2020.1809 665

Moyo, S. E., Combrinck, C., & Van Staden, S. (2022). Evaluating the impact of formative assessment intervention and experiences of
the Standard 4 teachers in teaching Higher-Order-Thinking Skills in Mathematics. Frontiers in Education, 7.
https://doi.org/10.3389/feduc.2022.771437

Munir, N., Ahmad, M. B., & Bhatti, H. (2023). Challenges in teaching grammar to secondary school English learners in District Vehari.

Nurmalia, L., & Nuraeni, C. (2021). An analysis of errors in English writing: A case study the third semester students of UBSI.
JURNAL ARBITRER, 8(1), 46-50. https://doi.org/10.25077/ar.8.1.46-50.2021

OECD. (2023). PISA 2022 Results (Volume I): The State of Learning and Equity in Education. In Programme for International Student
Assessment. OECD Publishing, Paris, 2023. https://doi.org/10.1787/53f23881-en

Olipas, C. N. P. (2024). A qualitative exploration of the MATATAG curriculum’s perceived impact on history and geography education
in the school year 2024-2025. European Journal of Theoretical and Applied Sciences, 2(1), 526-531.
https://doi.org/10.59324/ejtas.2024.2(1).45

Ozaki, S. (2021). Filipino Teachers of English and Native English Teachers: Learners’ perceptions. International Journal of Second
and Foreign Language Education, 1(1), 10-16. https://doi.org/10.33422/ijsfle.v1i1.59

Pablo, J. M. (2023). Assessing the English grammar proficiency of online Filipino English Teachers. International Journal on Open
and Distance e-Learning, 8(2). https://doi.org/10.58887/ijodel.v8i2.230

Pingil, N. P. M. (2022). Development and validation of instructional modules in enhancing the study and thinking skills of learners.
Zenodo (CERN European Organization for Nuclear Research). https://doi.org/10.5281 /zenodo.7011370

Podavets O., & Gerok-Yerzhanova O. (2021). Teaching English Grammar to Young Learners. Norwegian Journal of Development of
the International Science, (57-2), 34-36. doi: 10.24412/3453-9875-2021-57-2-34-36

Pontillas, M. (2021). Opportunities and challenges of a Filipino educator in a home-based online EFL industry: a single case study.
Journal of Education Management and Development Studies, 1(1), 77-88. https://doi.org/10.5 2631/jemds. v1il1.21

Portana, H. V., Fronda, J. G., Policarpio, D. G. T., Rigat, K. a. R. C., & Llames, G. A. (2021). Effectiveness and acceptability of
instructional materials in the enhancement of students’ academic achievement. International Journal of Advanced Engineering
Management and Science, 7(1), 12-15. https://doi.org/10.22161/ijaems.71.2

Qasserras, L. (2023). Systematic Review of Communicative Language Teaching (CLT) in Language Education: A Balanced
Perspective. European Journal of Education and Pedagogy, 4(6), 17-23. https://doi.org/10.24018/ejedu.2023.4.6.763

Rahman, S. T., & Islam, M. R. (2022). Experimental Method. In Research Methodologies (pp. 157-165). Retrieved from
https://doi.org/10.1007/978-981-19-5441-2 11

Rakhimova, S. (2023, October 25). Teaching Reading Through Grammar. Modern Science and Research.
https://inlibrary.uz/index.php/science-research/article/view/24713

Richards, J. C., & Renandya, W. A. (2022). Methodology in language teaching: Current practices and innovations. Cambridge
University Press.

Richards, C., Renandya, A., & Farajnezhad, Z. (2022). Methodology in Language Teaching: An Anthology of Current Practice. Journal
English Language Teaching, 3(6), 1-29. https://doi.org/10.13140/RG.2.2.36344.72962

Risko, A. (2024, May 21). Teaching Grammar Within the Context of Literature. Grammar Flip. Retrieved October 22, 2024, from
https://www.grammarfli p.com/blog/teaching-grammar-within-the-context-of-literature/

Risko, A. (2024, May 21). Teaching Grammar Within the Context of Literature - GrammarFlip. GrammarFlip. Retrieved February 23,
2025, from https://www.grammarflip.com/blog/teaching-grammar-within-the-context-of-literature/

Ropero, G. (2024, May 23). Why Pinoy students ranked last in reading comprehension survey. ABS-CBN News. https://news.abs-
cbn.com/news /12/05/19/why-pinoy-students-ranked-last-in-reading-comprehension-survey

Cape & Subillaga 89/90



Psvch Educ. 2025, 39(1): 79-90. Document 1D:2025PEMJ3745. doi:10.70838/pemi.390109. ISSN 2822-4353

Rossiter, A. (2021). The Importance of Grammar. ERIC Institute of Education Sciences, ED613321. Retrieved August 25, 2024, from
https://eric.ed.gov /?id=ED613321

Rouf, M. A., & Mohamed, A. R. (2022). Secondary school EL teachers’ classroom language proficiency: a case study in Bangladesh.
The Qualitative Report. https://doi.org/10.46743/2160-3715/2022.5293

Saha, S. (2024, October 16). What is Experimental Research: Definition, Types & Examples. Entropik Technologies Pvt. Ltd. Retrieved
October 21, 2024, from https://www.entropik.io/blogs/experimental-research

Sakiroglu, H. U. (2020). Oral Corrective feedback preferences of university students in English Communication classes. International
Journal of Research in Education and Science, 6(1), 172. https://doi.org/10.463 28/ijres.v6i1.806

Salendab, F. A. (2023). Proposed Instructional Scheme in the New Normal Education: Basis for Pedagogical Strategies/Practices.
Zenodo (CERN European Organization for Nuclear Research). https://doi.org/10.5281 /zenodo.7502764

Salomone, R. C. (2022). The Rise of English: Global Politics and the Power of Language. Oxford University Press, 23(0017).
https://papers.ssrn.com/sol 3/papers.cfm?abstract_id=4492044

Seyyedi, K., Aminzadeh, S., & Omar, J. A. (2024). Focus on form approach in English foreign language teaching. Zanco Journal of
Humanity Sciences, 28(1). https://doi.org/10.21271/zjhs.28.1.7

Shirani, R. (2019). Patterns of uptake and repair following recasts and prompts in an EFL context: Does feedback explicitness play a
role? Studies in Second Language Learning and Teaching, 9(4), 607—-631. https://doi.org/ 10.14746/ssl1t.2019.9.4.3

Shirav, A., & Nagai, E. (2022). The effects of deductive and inductive grammar instructions in communicative teaching. English
Language Teaching, 15(6), 102. https://doi.org/10.5539/elt.v15n6p102

Song, C., & Song, Y. (2023). Enhancing academic writing skills and motivation: assessing the efficacy of ChatGPT in Al-assisted
language learning for EFL students. Frontiers in Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1260843

Souisa, T. R., & Yanuarius, L. (2020). Teachers’ Strategies on teaching grammar: Facts and expectations of senior high school teachers
at Ambon. International Journal of Evaluation and Research in Education, 9(4), EJ1274582. https://doi.org/10.11591/ijere.v9i4.20643

Tolentino, J. a. M., & Santos, E. W. (2020). Proficiency and confidence levels of English language students in relation to ASEAN
Integration’s  regional lingua  franca.  Universal Journal of Educational Research, 8(12A), 7494-7499.
https://doi.org/10.13189/ujer.2020.082533

UNESCO. (2023a). 617 million children and adolescents not getting the minimum in reading and math. Retrieved from
https://www.unesco.org/en/articles/61 7-million-children-and-adolescents-not-getting-minimum-reading-and-math

Van Rijt, J. H., De Swart, P. J., Wijnands, A., & Coppen, P. J. (2019). When students tackle grammatical problems: Exploring linguistic
reasoning with linguistic metaconcepts in L1 grammar education. Linguistics and Education, 52, 78-88.
https://doi.org/10.1016/j.linged.2019.06.004

Wadhwa, R. R., & Marappa-Ganeshan, R. (2023, January 16). T test. StatPearls - NCBI Bookshelf.
https://www.ncbi.nIm.nih.gov/books/NBK553048/

Wang, C. (2023). Incidental Vocabulary Learning in a Content and Language Integrated Learning Setting. In Reynolds, B.L. (eds)
Vocabulary Learning in the Wild (pp. 105-139). Springer, Singapore. https://doi.org/10.1007/97 8-981-99-1490-6_4

Wu, S. (2021). The Necessity of Integrating Public English Course into Chinese Culture Education in Higher Vocational Colleges.
Journal of Contemporary Educational Research, 5(2). https://doi.org/10.26689/jcer.v5i2.1829

Zamiri, M., & Esmaeili, A. (2024). Methods and Technologies for Supporting Knowledge Sharing within Learning Communities: A
Systematic Literature Review. Administrative Sciences, 14(1), 17. https://doi.org/10.3390/admsci 14010017

Affiliations and Corresponding Information

Analyn S. Cape
Tacurong National High School
Department of Education — Philippines

Rebecca D. Subillaga, EAD-ELT
Sultan Kudarat State University — Philippines

Cape & Subillaga 90/90



