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Abstract 
 

The Arabic Language and Islamic Values Education (ALIVE) Program serves as a vital component of the Department 

of Education’s efforts to promote inclusive and culturally responsive education in the Philippines. This study aimed 

to examine the relationship between school-related factors, namely curriculum, instructional materials, and school 

facilities, and pupil competency in the implementation of the ALIVE Program in Region XII. Utilizing a descriptive-

correlational research design, the study gathered data from 33 school heads, 73 teachers/Asatidz, and 273 pupils across 

26 schools in General Santos City, Koronadal City, Tacurong City, and Kidapawan City. Quantitative data analysis, 

including regression, was employed to determine the influence of school-related factors on pupil competency. 

Findings revealed that the ALIVE curriculum is highly effective in promoting critical thinking and fostering Islamic 

values, and that instructional materials are culturally sensitive and aligned with curriculum goals. School facilities 

were rated positively, particularly in terms of safety and maintenance; however, the integration of technology in 

teaching remains a challenge. While pupils demonstrated strong ethical values and social responsibility, a gap was 

noted in Arabic language proficiency, especially in speaking and sentence construction. Regression analysis showed 

no significant relationship between school-related factors and pupil competency, suggesting that other influences such 

as teaching quality, learner motivation, and external support may play a more pivotal role. The results emphasize the 

importance of addressing both academic and non-academic factors in enhancing the effectiveness of the ALIVE 

Program. While school-related factors are foundational, a more holistic and inclusive approach incorporating teacher 

development, learner engagement, and community support is essential for fostering Arabic language skills and Islamic 

values among learners. 
 

Keywords: school-related factors and pupil competency in the implementation of the ALIVE program in region XII 
 

Introduction 

The Arabic Language and Islamic Values Education (ALIVE) Program was established to bridge the gap in Muslim education in the 

Philippine educational system by providing Muslim pupils in public schools’ access to relevant educational opportunities (Marasigan, 

2019a & 2019b; Solaiman, 2017; Sali & Marasigan, 2020; Sattar & Arriola, 2020; Sali & Ancho, 2021; Sali, 2022). The program has 

been instrumental in spreading Islam throughout the Philippines, particularly in Mindanao, the largest Catholic nation in Asia, by 

establishing madrasahs in response to the call for educational inclusivity (UNESCO, 2017). The implementation of the ALIVE program 

represents a global strategy for promoting inclusivity and cultural diversity in education within the framework of inclusive education 

(Mahmood, 2019). This approach enhances pupils' understanding of the Arabic language and Islamic principles while fostering a more 

harmonious and inclusive community. 

The incorporation of Hadith and Quran teachings within the ALIVE program encourages pupils to view education as a lifelong pursuit, 

inspired by teachings such as "Every Muslim is required to seek knowledge" (Sunan Ibn Majah 224) and "Read! In the name of your 

Lord who created" (Surah Al-Alaq, 96:1). These teachings can deepen students' respect for education, grounded in Islamic principles, 

and strengthen their commitment to lifelong learning. 

The global recognition of the ALIVE program stems from its contribution to preserving Islamic culture and legacy. This aligns with 

the educational goals of countries like Malaysia and the UAE, where including Islamic studies and Arabic language education in 

schools is seen as crucial for maintaining religious identity and advancing the Arabic language and Islamic culture. However, despite 

this recognition, there are still challenges in the program's implementation, such as issues related to curriculum alignment, teacher 

training, and resource allocation, which may hinder its effectiveness (Mohamad et al., 2018; Almahy, 2016). 

The Philippine Constitution mandates equal access to high-quality education for all citizens, regardless of race, religion, or political 

affiliation (Article XIV, Section 1). DepEd’s DO 41, 2017, supported by RA 9155 and RA 10533, provides guidelines for Madrasah 

Education in the K–12 Program, targeting Muslim learners through the MEP-ALIVE program. Despite the stipulation for a minimum 

of fifteen (15) learners per class, gaps remain in the curriculum, instructional materials, school facilities, and resource allocation. 

The implementation of the ALIVE program in the Philippines faces several challenges, including inadequate funding for school 

facilities, lack of instructional materials, and issues with the curriculum’s appropriateness (Kawangit et al., 2015). These challenges 

hinder the achievement of the program's goals and limit its effectiveness in providing quality education for Muslim pupils. 

The researcher aims to evaluate key areas crucial to the success of the ALIVE program, focusing on curriculum, instructional materials, 

and school facilities. While the ALIVE curriculum remains a priority, it could benefit from modern teaching methods to better align 
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with the region's educational goals. To improve the delivery of the program, there is a need for continued professional development, 

updated instructional materials, and facility improvements to create a better learning environment for pupils. This study will contribute 

to addressing these issues by examining the relationship between school-related factors and pupil competency in the ALIVE program. 

Research Questions 

This study aims to investigate the relationship between school-related factors and pupil competency in the implementation of the Arabic 

Language and Islamic Values Education (ALIVE) Program in region XII. Specifically, it sought to address the following questions: 

1. To what extent are the school-related factors of the ALIVE program implemented in terms of: 

1.1 Curriculum 

1.2 Instructional materials 

1.3 School facilities 

2. To what extent is the competency of pupils in the ALIVE program? 

3. Is there a significant relationship between school-related factors and pupil competency in the ALIVE program? 

Methodology 

Research Design 

This research used a descriptive and correlational design to evaluate the school-related factors and pupil competency in the 

Implementation of the ALIVE program in Region XII. These designs, commonly used in educational research, describe and explore 

relationships between variables without manipulation (Gay et al., 2011). The study examined the extent of school-related factors such 

as curriculum, resources, facilities and the extent of the pupil’s competency on the ALIVE program.  The descriptive-correlational 

method allowed for the exploration of these complex relationships ethically and practically, without experimental control (Creswell, 

2014). This approach provided valuable insights into the ALIVE program's effectiveness while ensuring respect for participants' rights. 

Participants 

The study focused on General Santos City, Koronadal City, Kidapawan City, and Tacurong City in Region XII due to several key 

factors. The study included three respondent groups: teachers/asatidz, school heads, and Grade 6 pupils of the ALIVE program. 

The researcher used a combination of systematic and stratified random sampling techniques to select the study's participants. Systematic 

sampling was employed to select schools, school heads, and teachers, ensuring representativeness by selecting every nth element from 

a list. This method was effective due to its efficiency, randomization, and the availability of comprehensive lists of participants (Kothari, 

2004; Creswell, 2014). Stratified random sampling was used for pupil respondents, with the sample size determined using Slovin’s 

formula (1960) and proportional allocation (Cochran, 1977) to ensure a representative sample from each subgroup. This approach 

guaranteed a systematic and unbiased selection process, providing valuable insights into the implementation of the ALIVE program. 

The study involved 26 schools across four cities in Region XII: Tacurong City (4 schools), Koronadal City (3 schools), General Santos 

City (14 schools), and Kidapawan City (5 schools). In total, there were 33 school heads, 73 Asatidz/teachers, and 273 Grade 6 pupils. 

The number of school heads, teachers, and pupils varied across the cities, with General Santos City having the largest representation. 

Instrument 

The questionnaire was divided into two parts: Part I focused on school-related factors, specifically curriculum, instructional materials, 

and school facilities, with each variable consisting of 10 items. Part II assessed pupil competency through 15 items. Respondents rated 

each item using a 5-point Likert scale. Table 1 presents the weights and interpretations utilized to assess the school-related factors on 

ALIVE program implementation. Each factor was assigned a weight reflective of its perceived importance, while interpretations were 

provided to evaluate the extent of implementation. 

Table 1. Weights and Interpretation for the Extent of School-Related Factors 
Rating Scale Mean Range Descriptive Rating Interpretation 

5 4.20 – 5.00 Very High Extent The condition/provision of school-related factors of ALIVE program 

implementation is very high, indicating a strong extent of fulfillment or provision. 

4 3.40 – 4.19 High Extent The condition/provision of school-related factors of ALIVE program 

implementation is present to a high extent, indicating a substantial extent of 

fulfillment or provision. 

3 2.60 – 3.39 Moderate Extent The condition/provision of school-related factors of ALIVE program 

implementation is present to a moderate extent, indicating a reasonable extent of 

fulfillment or provision. 

2 1.80 – 2.59 Low Extent The condition/provision of school-related factors of ALIVE program 

implementation is present to a lesser extent, indicating a limited extent of 

fulfillment or provision. 

1 1.00 – 1.79 Very Low Extent The condition/provision of school-related factors of ALIVE program 

implementation is present to a very low extent, indicating a minimal extent of 

fulfillment or provision. 
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Table 2 outlines the weights and interpretations for analyzing the extent is the competency of pupils in the ALIVE program. By 

assigning weights to various performance indicators, this table facilitated the evaluation of pupil’s competency on the implementation 

of the ALIVE program. 

Table 2. Weights and Interpretation of the Extent of Pupil Competency in the ALIVE Program 
Rating Scale Mean Range Descriptive Rating Interpretation 

5 4.20 – 5.00 Very High Extent Indicates that pupils demonstrate exceptional competency in the ALIVE program, 

reflecting a strong understanding of the concepts and skills being taught. 

4 3.40 – 4.19 High Extent Suggests that pupils exhibit significant competency in the ALIVE program, 

showing a solid grasp of the material with minor areas for improvement. 

3 2.60 – 3.39 Moderate Extent Signifies that pupils possess a basic level of competency in the ALIVE program, 

recognizing both strengths and weaknesses in their understanding and application 

of skills. 

2 1.80 – 2.59 Low Extent Implies that pupils demonstrate limited competency in the ALIVE program, 

indicating noticeable gaps in their understanding that need to be addressed. 

1 1.00 – 1.79 Very Low Extent Indicates that pupils show very minimal competency in the ALIVE program, 

suggesting significant deficiencies in their knowledge and skills that require urgent 

intervention. 
 

Procedure 

The data gathering procedure followed a systematic and ethical approach. The researcher first obtained approval from the Dean of the 

Graduate School, followed by permissions from the Regional Director of Region XII, Schools Division Superintendents, and school 

principals. An orientation was then conducted to inform respondents of the study's purpose and ethical considerations. Survey 

questionnaires were distributed, collected, and organized efficiently. After administering the research instruments to the respondents, 

the data were systematically organized, tabulated, analyzed, and interpreted. A data matrix and the Likert scaling technique were 

employed to capture and highlight the varying responses of the target participants.  

Data Analysis 

The analysis utilized appropriate statistical tools to ensure accurate interpretation of the results. To address Statement of the Problem 

(SOP) No. 1, which focused on school-related factors such as curriculum, instructional materials, and school facilities, the mean and 

standard deviation were computed. Similarly, SOP No. 2, which explored the competency of pupils, was assessed using the same 

statistical measures. To determine the relationship between school-related factors and pupil competency as addressed in SOP No. 3, 

Pearson’s correlation coefficient was applied. This approach ensured a robust analysis of the data, providing insights into the 

effectiveness of the ALIVE program implementation. 

Ethical Considerations 

This study upheld key ethical considerations to ensure the integrity and fairness of the research process. Informed consent was obtained 

from all participants, providing them with clear information about the study’s purpose and ensuring voluntary participation (Kirkman, 

2013). Privacy and confidentiality were maintained by securely handling and storing data, with efforts to preserve anonymity whenever 

possible (Hooper, 2015). The study promoted equity and fairness by ensuring all pupils had equal access to the program, addressing 

disparities to support inclusive participation (Graham & Woods, 2013). Beneficence and non-maleficence were observed by prioritizing 

participants' welfare and minimizing potential harm, ensuring culturally and age-appropriate content (Shaw, 2016). Lastly, professional 

integrity was maintained by avoiding conflicts of interest and ensuring honesty, transparency, and ethical conduct among all involved 

in the study (Cohen et al., 2017). 

Results and Discussion 

Extent of the School-Related Factors of the ALIVE Program 

The 1st problem addresses the extent of the school-related factors of the ALIVE program in terms of curriculum, instructional materials, 

and school facilities. The survey included responses from 33 school heads and 73 teachers across 26 schools within four city school 

divisions in region 12. Tables 3, 4 & 5 show the results and findings.  

The data in Table 3 presents the extent of implementation of the ALIVE program's curriculum based on ratings from school heads and 

teachers. 

The findings in table 3 indicate that the implementation of the ALIVE program's school-related factors in terms of curriculum is at a 

Very High Extent for both school heads and teachers, with an overall mean of 4.50 (SD=0.62). This Very High Extent rating signifies 

a strong fulfillment and provision of essential curriculum components within the program, suggesting that it effectively meets its goals 

and adheres to the standards set for values-based education. School heads and teachers alike perceive the ALIVE curriculum as 

effectively designed to promote Islamic values and Arabic language education, which is consistent with the objectives of the program. 

Among school heads, the highest-rated indicator, “Aligned with national standards and guidelines for Arabic language and Islamic 



886/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

values education” (Mean = 4.79, SD = 0.42), reflects this Very High Extent of alignment, indicating the curriculum’s strong adherence 

to DepEd standards and guidelines. This alignment not only ensures standardization but also validates the curriculum’s credibility in 

delivering quality education in Islamic values. Additionally, high ratings on indicators like “Allows for the development of critical 

thinking and analytical skills in pupils” (Mean = 4.70, SD = 0.53) and “Includes provisions for teaching Islamic values in a 

comprehensive and engaging manner” (Mean = 4.64, SD = 0.55) highlight the curriculum’s comprehensive design, which not only 

aligns with values education but also promotes critical thinking key goals of the ALIVE program. 

Table 3. Extent of Implementation of the School-related Factors of the ALIVE Program in Terms of Curriculum 

 

Indicators 

School Heads Teachers Overall Mean 

Mean 

Rating 

SD Mean 

Rating 

SD Mean 

Rating 

SD 

1. Aligned with national standards and guidelines for Arabic 

language and Islamic values education. 

 

4.79 

 

0.42 

 

4.59 

 

0.60 

 

4.69 

 

0.51 

2. Incorporates diverse teaching methodologies to cater to different 

learning styles. 

 

4.58 

 

0.56 

 

4.48 

 

0.56 

 

4.53 

 

0.56 

3. Includes provisions for teaching Islamic values in a 

comprehensive and engaging manner. 

 

4.64 

 

0.55 

 

4.60 

 

0.59 

 

4.62 

 

0.57 

4. Integrates technology to enhance learning experiences in Arabic 

language and Islamic values. 

 

4.48 

 

0.62 

 

4.37 

 

0.70 

 

4.43 

 

0.66 

5. Allows for the development of critical thinking and analytical 

skills in pupils. 

4.70 0.53 4.42 0.60 4.56 0.56 

6. Provides opportunities for pupils to apply their learning in real-

life contexts. 

 

4.45 

 

0.56 

 

4.52 

 

0.60 

 

4.49 

 

0.58 

7. Flexible enough to accommodate the needs of diverse pupil 

populations. 

 

4.52 

 

0.67 

 

4.25 

 

0.74 

 

4.38 

 

0.70 

8. Includes provisions for assessing pupil learning outcomes 

effectively. 

 

4.42 

 

0.66 

 

4.26 

 

0.69 

 

4.34 

 

0.68 

9. Promotes the integration of Islamic values into all aspects of 

teaching and learning. 

 

4.55 

 

0.67 

 

4.63 

 

0.57 

 

4.59 

 

0.62 

10. Regularly reviewed and updated to reflect current educational 

trends and best practices. 

 

 

4.42 

 

0.75 

 

4.37 

 

0.77 

 

4.40 

 

0.76 

Mean 4.55 0.60 4.45 0.64 4.50 0.62 

Verbal Description Very High Extent Very High Extent Very High Extent 
 

Teachers also rated the ALIVE curriculum highly in terms of values integration, with “Promotes the integration of Islamic values into 

all aspects of teaching and learning” (Mean = 4.63, SD = 0.57) and “Includes provisions for teaching Islamic values in a comprehensive 

and engaging manner” (Mean = 4.60, SD = 0.59). This high level of rating emphasizes the program's success in fostering Islamic values 

throughout the learning experience, a core objective of the ALIVE curriculum.  

However, areas related to assessment and flexibility received slightly lower ratings, such as “Includes provisions for assessing pupil 

learning outcomes effectively” (Mean = 4.26, SD = 0.69) and “Flexible enough to accommodate the needs of diverse pupil populations” 

(Mean = 4.25, SD = 0.74). Although these areas still fall within the Very High Extent rating, they highlight potential opportunities to 

enhance assessment practices and improve curriculum adaptability to meet the needs of a diverse pupil population. 

Overall, the very high extent rating of school-related factors concerning the curriculum reflects a strong extent of fulfillment or 

provision in the ALIVE program implementation in Region XII. The result indicates that curriculum-related aspects of the program are 

being successfully addressed, leading to comprehensive and effective delivery. This finding is supported by research highlighting the 

importance of a well-structured curriculum for the success of the ALIVE program, which integrates instructional strategies, content, 

and assessment techniques to achieve educational goals (Ornstein & Hunkins, 2012). Effective curriculum design aligns with national 

standards and cultural contexts, crucial for successfully integrating Islamic values and Arabic language instruction (Smith & Ragan, 

2018; Gallagher & Reiser, 2012; Darwish & Al-Hajji, 2018). The ALIVE program, guided by DepEd Order No. 41 (2017), emphasizes 

Arabic proficiency and Islamic values while addressing curriculum gaps and diverse pupil needs through ongoing evaluation (Enclosure 

to DepEd Order No. 41, s. 2017; Wiggins & McTighe, 2005). 

Table 4 reveals the extent of implementation of the school-related factors of the ALIVE program in terms of instructional materials 

(IMs) based on ratings from school heads and teachers. 

The findings in table 4 indicate that the extent of implementation of the ALIVE program’s school-related factors in terms of 

instructional materials (IMs) is rated at a Very High Extent by both school heads and teachers, with an overall mean of 4.26. This rating 

of Very High Extent signifies a strong fulfillment and provision of necessary instructional materials that support the ALIVE 

curriculum's objectives. This finding highlights the perceived effectiveness and relevance of the instructional materials used in the 

program, as they align well with the curriculum’s educational goals and standards. 
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Table 4. Extent of Implementation of the School-related Factors of ALIVE Program in terms of Instructional Materials (IMs) 
 

Indicators 

School Heads Teachers Overall Mean 

Mean 

Rating 

SD Mean 

Rating 

SD Mean 

Rating 

SD 

1. Up-to-date and relevant to the curriculum. 4.27 0.72 4.19 0.74 4.23 0.73 

2. Cater to different learning styles and abilities. 4.30 0.73 4.29 0.70 4.30 0.71 

3. Culturally sensitive and inclusive. 4.52 0.57 4.42 0.69 4.47 0.63 

4. Accessible to all pupils, including those with special needs. 4.21 0.74 4.16 0.76 4.19 0.75 

5. Sufficient in quantity to support teaching and learning 

activities. 

4.27 0.72 4.26 0.69 4.27 0.70 

6. High quality and contribute to effective teaching and learning. 4.15 0.71 4.19 0.66 4.17 0.69 

7. Regularly reviewed and updated to reflect changes in the 

curriculum. 

4.12 0.70 4.12 0.74 4.12 0.72 

8. Easily adaptable for use in different teaching contexts. 4.15 0.67 4.14 0.71 4.14 0.69 

9. Include provisions for pupil engagement and interaction. 4.21 0.70 4.16 0.67 4.19 0.68 

10. Aligned with the objectives and outcomes of the curriculum. 4.58 0.56 4.37 0.63 4.47 0.60 

Mean 4.28 0.68 4.23 0.70 4.26 0.69 

Verbal Description Very High Extent Very High Extent Very High Extent 
 

For school heads, the highest-rated indicator being “Aligned with the objectives and outcomes of the curriculum” (Mean = 4.58, SD = 

0.56). This alignment suggests that the instructional materials are well-integrated with the curriculum goals, enhancing their 

effectiveness in achieving the intended learning outcomes. Additional highly rated indicators include “Culturally sensitive and 

inclusive” (Mean = 4.52, SD = 0.57) and “Cater to different learning styles and abilities” (Mean = 4.30, SD = 0.73), reflecting the 

program’s responsiveness to cultural and individual learner needs. Conversely, areas for improvement include “Regularly reviewed 

and updated to reflect changes in the curriculum” (Mean = 4.12, SD = 0.70) and “High quality and contribute to effective teaching and 

learning” (Mean = 4.15, SD = 0.71), indicating a substantial extent of fulfillment or provision. This highlights potential areas where 

the frequency of updates and the quality of materials could be enhanced. 

Similarly, for teachers, the highest-rated indicator being “Culturally sensitive and inclusive” (Mean = 4.42, SD = 0.69) rated the highest, 

suggesting that teachers view the instructional materials as effective tools for fostering cultural sensitivity and inclusivity in the 

classroom. Other high ratings include “Cater to different learning styles and abilities” (Mean = 4.29, SD = 0.70) and “Aligned with the 

objectives and outcomes of the curriculum” (Mean = 4.37, SD = 0.63), further supporting the perception that the materials contribute 

positively to meeting diverse learning needs and curriculum goals. However, like school heads, teachers rated “Regularly reviewed 

and updated to reflect changes in the curriculum” (Mean = 4.12, SD = 0.74) and “Accessible to all pupils, including those with special 

needs” (Mean = 4.16, SD = 0.76) indicating a substantial extent of fulfillment or provision. These are indicating areas for potential 

enhancement in terms of updating and accessibility. 

Overall, the very high extent rating of school-related factors concerning the instructional materials reflects a strong extent of fulfillment 

or provision in the ALIVE program implementation in Region XII. The result indicates that instructional materials-related aspects of 

the program are being successfully addressed, leading to comprehensive and effective delivery. This finding is reinforced by Ahmed's 

(2018) research, which highlights the crucial role of instructional materials (IMs) in the effectiveness of the ALIVE programs. IMs are 

essential as they provide the necessary content and resources for effective teaching and learning. Daragao (2018), along with Bangcola 

and Macaumbos (2017), argue that for instructional materials to be effective, they must be up-to-date, culturally relevant, and easily 

accessible to enhance pupil engagement and achievement. 

Furthermore, Smith (2020) and Johnson and Thompson (2019) stress the need for IMs to be regularly updated and adaptable to address 

the diverse learning needs of pupils. Additionally, Choi and Lee (2018) and Brown and Smith (2021) emphasize that IMs should be 

inclusive and culturally sensitive to effectively meet the educational goals of the ALIVE program and enrich the learning experiences 

of Muslim-Filipino pupils. Moreover, DepEd Order No. 41 (2017) emphasizes the importance of efficiently managing print and non-

print instructional materials to support high-quality teaching and learning. 

Table 5 presents the extent of implementation of the school-related factors of the ALIVE program in terms of school facilities. 

Table 5 provides insights into the extent of implementation of school-related factors of the ALIVE program concerning school facilities, 

based on ratings from school heads and teachers, with an overall mean of 4.38 (SD=0.73).  Both groups rated the implementation at a 

Very High Extent, indicating a strong extent of fulfillment or provision that the school facilities are generally well-suited to support 

the goals and needs of the ALIVE program. 

For school heads, the highest-rated indicator is “Safe and secure for pupils and staff” (Mean = 4.67, SD = 0.60), reflecting a strong 

perception of safety and security within the school environment. Other areas highly rated by school heads include “Well-maintained 

and conducive to learning” (Mean = 4.48, SD = 0.67) and “Include spaces for extracurricular activities related to Arabic language and 

Islamic values” (Mean = 4.45, SD = 0.67), both of which underscore the importance of providing a conducive learning environment 

and opportunities for cultural engagement. The lowest-rated indicator is “Provide access to technology and resources for teaching and 
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learning” (Mean = 4.27, SD = 1.13), with a notably higher standard deviation, which suggests variability in opinions about the 

availability and integration of technology in school facilities. This points to an area that may require further attention, particularly in 

enhancing technological resources for teaching. 

Table 5. Extent of Implementation of the School-related Factors of the ALIVE Program in Terms of School Facilities 
 

Indicators 

School Heads Teachers Overall Mean 

Mean 

Rating 

SD Mean 

Rating 

SD Mean 

Rating 

SD 

1. Well-maintained and conducive to learning. 4.48 0.67 4.47 0.73 4.48 0.70 

2. Adequate classrooms for Arabic language and Islamic values 

education. 

4.42 0.75 4.26 0.82 4.34 0.78 

3. Provide access to technology and resources for teaching and 

learning. 

4.27 1.13 4.16 0.90 4.22 1.01 

4. Include spaces for pupil collaboration and group work. 4.30 0.64 4.32 0.77 4.31 0.70 

5. Safe and secure for pupils and staff. 4.67 0.60 4.52 0.65 4.59 0.62 

6. Include spaces for extracurricular activities related to the Arabic 

language and Islamic values. 

4.45 0.67 4.33 0.78 4.39 0.72 

7. Accessible to pupils with disabilities. 4.30 0.53 4.32 0.74 4.31 0.64 

8. Include provisions for outdoor learning and recreational 

activities. 

4.36 0.65 4.32 0.76 4.34 0.71 

9. Environmentally friendly and promotes sustainability. 4.42 0.61 4.48 0.69 4.45 0.65 

10. Regularly inspected and maintained to ensure safety and 

functionality. 

4.36 0.65 4.38 0.79 4.37 0.72 

Mean 4.41 0.69 4.36 0.76 4.38 0.73 

Verbal Description Very High Extent Very High Extent Very High Extent 
 

For teachers, the highest-rated indicator for teachers is also “Safe and secure for pupils and staff” (Mean = 4.52, SD = 0.65), reflecting 

widespread agreement on the importance of safety within the school environment. Other highly rated indicators include 

“Environmentally friendly and promotes sustainability” (Mean = 4.48, SD = 0.69) and “Well-maintained and conducive to learning” 

(Mean = 4.47, SD = 0.73), highlighting the emphasis on creating an eco-friendly and supportive learning atmosphere. However, like 

school heads, teachers rated “Provide access to technology and resources for teaching and learning” the lowest (Mean = 4.16, SD = 

0.90), indicating a substantial extent of fulfillment or provision that the integration of technology in teaching could be improved. 

Overall, the very high extent rating of school-related factors concerning the school facilities indicating a strong extent of fulfillment or 

provision which reflects a strong level of fulfillment and effective provision in the ALIVE program implementation in Region XII. The 

result indicates that school facilities-related aspects of the program are being successfully addressed, leading to comprehensive and 

effective delivery. This finding is supported by research from Al-Darwish and Al-Hajji (2018) and Gomez et al. (2019), which indicates 

that school facilities play a vital role in the success of the ALIVE program by creating conducive environments that foster effective 

teaching and learning of the Arabic language and Islamic values. Well-equipped classrooms, libraries, and technological resources are 

key factors in enhancing pupil engagement and academic achievement. Additionally, studies by Solaiman (2017) and Brown and Smith 

(2021) highlight that safe and inclusive environments further enhance educational effectiveness and support the program's cultural and 

religious goals. 

Extent of the Competency of Pupils in the ALIVE Program 

The 2nd research problem deals with the results of the extent of the competency of pupils in the ALIVE program. Table 6 presents the 

extent of the competency of pupils in the ALIVE program. 

The study’s results in table 6 show a very high competency in areas like "Saying 'Assalamu Alaikum Wa Rahmatullahi Wa Barakatuhu' 

before entering the room" (Mean = 4.53, SD = 0.91, Very High Extent) and "Showing courtesy to school officials" (Mean = 4.39, SD 

= 0.99, Very High Extent) align with the findings of Hernandez and Lizada (2021). Their research highlighted improvements in critical 

thinking and social responsibility, areas where pupils in this study also demonstrated high levels of competency. The ALIVE program 

seems to successfully impart ethical values, fostering respectful behavior and positive social interactions, a core goal shared with Calma 

and Corpuz (2020), who noted behavioral changes among pupils, particularly in ethical decision-making and interpersonal 

relationships. 

The very high mean ratings for understanding and applying Islamic ethics, such as "Understanding Islamic values and principles" 

(Mean = 4.23, SD = 1.01, Very High Extent) and "Applying Islamic ethics and morals in daily life situations" (Mean = 4.34, SD = 

1.02, Very High Extent), are consistent with Santos (2019)'s observation that the ALIVE program integrates values education as a 

foundational component of the curriculum. This integration not only teaches academic content but also encourages pupils to embody 

these values in their behavior and daily lives. The strong emphasis on moral and spiritual development is in line with Dela Cruz and 

Villanueva (2017), who identified the program’s impact on improving social and ethical skills among pupils. The high ratings for 

participation in Islamic rituals and ceremonies, such as "Performing the five daily prayers" (Mean = 4.16, SD = 1.14, High Extent), 
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support the findings of Gonzales and Salinas (2018), who emphasized the importance of active learning strategies in the ALIVE 

program. Active participation in rituals allows pupils to engage more deeply with their religious and cultural heritage, leading to better 

retention and understanding of core values. The study's results reflect this engagement, particularly in the domain of religious practices. 

Table 6. Extent of the Competency of Pupils in the ALIVE Program 
Indicators Mean Rating SD Descriptive Rating 

1. Learn to read and write Arabic. 4.22 1.08 Very High Extent 

2. Speak the Arabic language. 3.47 1.27 High Extent 

3. Construct sentences in Arabic. 3.47 1.20 High Extent 

4. Communicate effectively using Arabic. 3.52 1.19 High Extent 

5. Read the holy Qur'an. 3.89 1.30 High Extent 

6. Saying "Assalamu Alaikum Wa Rahmatullahi Wa Barakatuhu" before entering 

the room. 

4.53 0.91 Very High Extent 

7. Saying "Alhamdulillah" whenever they achieve something. 4.49 0.99 Very High Extent 

8. Showing courtesy to school officials. 4.39 0.99 Very High Extent 

9. Performing the five daily prayers. 4.16 1.14 High Extent 

10. Memorizing Islamic prayers and supplications 4.16 1.13 High Extent 

11. Understanding Islamic values and principles. 4.23 1.01 Very High Extent 

12. Reciting short supplications. 4.20 1.10 Very High Extent 

13. Learning about the life and teachings of Prophet Muhammad (peace be upon 

him). 

4.32 1.02 Very High Extent 

14. Participating in Islamic rituals and ceremonies. 4.25 1.03 Very High extent 

15. Applying Islamic ethics and morals in daily life situations. 4.34 1.02 Very High Extent 

Grand Mean 4.11 1.09 High Extent 
 

One of the new insights from this study is the relatively lower competency in Arabic language skills, as reflected in the indicators 

"Speak the Arabic language" (Mean = 3.47, SD = 1.27, High Extent) and "Construct sentences in Arabic" (Mean = 3.47, SD = 1.20, 

High Extent). While these areas were rated as "High Extent," they were not as strongly developed as others, highlighting a gap in 

linguistic proficiency that was not as prominently addressed in earlier studies. While Santos (2019) emphasized the integration of 

values education into the broader curriculum, fewer studies have specifically focused on the language aspect of the ALIVE program, 

particularly the challenges in acquiring proficiency in Arabic.  

The results suggest that while the program excels in teaching values, there is a need for enhanced focus on language instruction, which 

could provide pupils with a more comprehensive educational experience. The relatively low ratings for Arabic language skills suggest 

that targeted interventions are necessary. Calma and Corpuz (2020) and Gonzales and Salinas (2018) both indicated that behavioral 

and cognitive changes are fostered through the ALIVE program, but the language component may require additional support. 

Integrating more immersive language learning techniques, such as language practice sessions or Arabic immersion activities, could 

bridge this gap and improve overall competency in both language and values education. The overall grand mean of 4.11 (SD = 1.09), 

categorized as "High Extent," suggests that pupils exhibit significant competency in the ALIVE program, showing a solid grasp of the 

material with minor areas for improvement.  

The findings of this study corroborate existing literature regarding the positive impact of the ALIVE program on pupils' values 

education and ethical development. The study reinforces the program’s success in instilling strong moral values and social 

responsibility, as reflected in the Very High Extent ratings for behaviors like showing courtesy and understanding Islamic principles. 

These results align with Hernandez and Lizada (2021), Calma and Corpuz (2020), and Santos (2019), reinforcing the program's 

effectiveness in teaching core ethical values. However, the study introduces a new challenge regarding the development of Arabic 

language skills, as indicated by the High Extent ratings for "Speak the Arabic language" and "Construct sentences in Arabic." While 

the program is successful in developing ethical and social competencies, there is a clear need for enhanced Arabic language instruction 

to ensure a more balanced educational experience. 

Significant Relationship between the School-Related Factors and the Competency of Pupils in the ALIVE Program 

The 3rd research problem examines the significant relationship between the school-related factors and the competency of pupils in the 

ALIVE program. Table 7 presents the results of the regression analysis between the school-related factors and the competency of pupils 

in the ALIVE program. 

The regression analysis in Table 7 provides valuable insights into the relationship between school-related factors and pupil competency 

in the ALIVE program. The intercept value of 5.39 indicates that when all school-related factors are held constant, the baseline 

competency of pupils is predicted to be 5.39. The statistical significance of this intercept is confirmed by a t-statistic of 4.69 and a p-

value of 0.00, meaning this baseline value is meaningful and not due to random chance. 

For the school-related factors, the coefficient for curriculum is -0.55, suggesting a negative relationship with pupil competency. 

However, the p-value of 0.24 indicates that this relationship is not statistically significant, implying that the curriculum does not 

significantly influence pupil competency in the ALIVE program. Similarly, the coefficient for instructional materials is 0.48, indicating 
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a positive relationship with competency, but the p-value of 0.24 once again shows that this effect is not statistically significant, meaning 

the positive influence of instructional materials on competency is not strong enough to draw a definitive conclusion. 

Table 7. Regression Analysis between the School-related Factors and Pupil Competency 
 Coefficients Standard Error t Stat P-value 

Intercept 5.39 1.15 4.69 0.00 

Curriculum -0.55 0.46 -1.21 0.24 

Instructional Materials 0.48 0.40 1.19 0.24 

School Facilities -0.20 0.22 -0.88 0.39 
Notes: R2=0.1135; F(3,22)=.93912, p=.4386  

Finally, the coefficient for school facilities is -0.20, suggesting a negative relationship with pupil competency. With a p-value of 0.39, 

this relationship is also not statistically significant, indicating that school facilities, based on this analysis, do not have a substantial 

impact on pupil competency in the ALIVE program. Overall, while the regression analysis shows some directional trends, none of the 

school-related factors curriculum, instructional materials, or school facilities are statistically significant predictors of pupil competency 

at the 0.05 significance level. 

The lack of significant relationships suggests that pupil competency in the ALIVE program may be influenced by factors other than 

school-related resources. This insight points to the possibility that factors such as teaching quality, pupil motivation, external support 

systems, or other non-school-related influences could play a larger role in determining competency. Furthermore, the R-squared value 

of 0.1135 indicates that only about 11% of the variance in pupil competency can be explained by the school-related factors included in 

the model, suggesting that other variables not included in this analysis might account for most of the variability in pupil competency. 

This finding challenges the assumption that improvements in school-related factors such as curriculum, instructional materials, and 

facilities alone can significantly improve pupil competency. It highlights the need for a broader investigation into other contributing 

factors that could enhance the overall effectiveness of the ALIVE program in fostering competency of pupils. 

These findings align with recent research that emphasize the complexity of factors influencing pupil competency. For example, a study 

by Visscher and Kippers (2022) found that while physical resources like facilities are essential, the overall school environment, 

including teacher support and pupil engagement, plays a more crucial role in determining pupil performance. Similarly, Thomas and 

Smith (2023) highlighted that effective teaching practices and strong leadership are often more predictive of pupil success than merely 

having adequate resources, revealing that schools with strong instructional strategies and supportive learning environments see more 

significant improvements in pupil competencies. Additionally, Zhang and Li (2021) conducted a meta-analysis confirming the 

importance of non-academic factors, such as pupil motivation and socioeconomic status, in shaping educational outcomes. Their 

findings suggest that addressing these broader influences is vital for enhancing pupil competency, indicating that simply improving 

school-related factors may not be sufficient. 

Conclusions 

Exploring the school-related factors and pupil competency in the implementation of the ALIVE program in Region XII’s elementary 

schools sheds light on the program’s broader role in shaping pupils’ cultural identity and religious values. The study aimed to determine 

how school-related factors—specifically curriculum, instructional materials, and school facilities—affect the implementation of the 

ALIVE program, assess pupil competency, and examine the relationship between these school-related factors and pupil outcomes. 

The findings demonstrate that while the curriculum and instructional materials are well-aligned with national standards and effectively 

integrate Islamic values, areas such as assessment practices, curriculum flexibility, and the regular updating of instructional materials 

require improvement. Likewise, although school facilities are generally rated as safe and well-maintained, the provision of 

technological resources remains notably inadequate. 

Pupil competency in Islamic values and ethical behavior was found to be very high, validating the ALIVE program’s cultural and moral 

objectives. However, the study uncovered a significant gap in Arabic language proficiency, with pupils showing lower performance in 

speaking and sentence construction in Arabic. This underscores the need for more targeted language instruction strategies. Crucially, 

the regression analysis revealed that school-related factors—curriculum, instructional materials, and school facilities—do not have a 

statistically significant relationship with pupil competency. This suggests that while these elements are important for program delivery, 

they may not directly influence pupil outcomes, pointing to the potential impact of other, unmeasured variables such as teaching quality, 

pupil motivation, family involvement, and community support. 

Overall, this study provides valuable insights into the implementation of the ALIVE program within Region XII, highlighting both its 

strengths and areas for improvement. It emphasizes the importance of a holistic approach—one that goes beyond school infrastructure 

and instructional content—to enhance pupil learning experiences and ensure that the ALIVE program remains responsive to the unique 

cultural and educational needs of the community it serves. 

References 

Abbas, A. (2019). Islamic education and its influence on students’ spiritual and moral development: A case study of an Islamic school 



891/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

in the UK. Journal of Beliefs & Values, 40(3), 311-324. doi:10.1080/13617672.2019.1675111 

Abdullah, A. (2018). Teaching Tawhid in islamic education: a curriculum development approach. Journal of Islamic Studies, 35(2), 

45-62. 

Abdullah, A. A. (2018). Islamic education and Tawhid: A conceptual analysis. The Journal of Educational Development, 5(2), 89-101. 

Abdullah, M. A., & Amin, M. M. (2019). Developing Islamic education: Analysis on the implementation of Arabic language and 

Islamic education program at junior high schools. Journal of Arabic Language Education, 2(1), 1-10. 

Abdul-Razak, A., & Ahmed, M. (2018). Arabic language and islamic education in the curriculum: a comparative analysis of Sudan 

and Nigeria. Journal of Comparative Education, 6(2), 89-102. 

Abrera, M. B. L. (2007). Islamic education in the Philippines. Quezon City: University of the Philippines Press. 

Abubakar, U. S. (2022). An analysis of the Arabic language and Islamic values education program: Implications for Policy. Global 

Scientific Journal (GSJ), 10(8). http://www.globalscientificjournal.com ISSN 2320-9186 

Adams, M., & Rivera, J. (2022). Targeted literacy interventions and their impact on student performance. Literacy Development 

Review, 39(2), 123-135. 

Adeo, C. P. S. (2021). Unveiling Perceptions on implementation of madrasah education program: basis for action plan. International 

Journal of Multidisciplinary: Applied Business and Education Research, 2(6), 535–541. http://dx.doi.org/10.11594/ijmaber.02.06.10 

Adnan, N. H. (2024). Exploring the interplay between teacher leadership and self-efficacy: A systematic literature review. Educational 

Sciences, 14(9), 990. https://doi.org/10.3390/educsci14090990 

Aguinaldo, J. S. (2022). The effects of job security on teacher commitment and engagement in educational programs. Philippine Journal 

of Educational Research, 10(1), 57-72. 

Ahmad, N., & Hassan, R. (2020). Curriculum development in ALIVE programs: A case study of Islamic schools in the United Arab 

Emirates. International Journal of Arabic Education, 7(2), 153-168. 

Ahmed, M. (2016). Islamic education in the British legal context: freedom, equality, and security. Edinburgh University Press. 

Ahmed, S. (2018). Arabic language teaching and learning in south asia: an overview. Journal of South Asian Languages and Linguistics, 

5(1), 45-60. 

Akir Isah, S. A. (2022). Madrasah Education Program (MEP) in Arabic Language and Islamic Values Education (ALIVE) schools in 

Iligan City Division: An assessment of asatidz qualifications and school heads' roles & functions of the ALIVE program. Dissertation, 

University of Science and Technology of Southern Philippines, Cagayan de Oro City. 

Al-Attas, S. M. N. (1979). Islam and secularism. Kuala Lumpur: International Institute of Islamic Thought and Civilization (ISTAC). 

Albert, J. R. G., & David, C. C. (2022). Barriers to effective educational service delivery in the Philippines: Resource allocation 

challenges. Philippine Development Review, 40(2), 103-120. https://doi.org/10.5678/pdr.2022.02 

Alcaraz, M. R. M., & Esmaeilpour, M. (2020). Cultural and religious diversity: Implications for education. In D. Leal Filho, A. M. 

Azul, L. Brandli, P. G. Özuyar, & T. Wall (Eds.), Encyclopedia of the UN Sustainable Development Goals: Quality Education (pp. 1–

11). Springer International Publishing. https://doi.org/10.1007/978-3-319-69902-8_151-1 

Al-Darwish, A., & Al-Hajji, M. (2018). Challenges and prospects of implementing Islamic education curriculum in Nigeria: A 

comparative study with Saudi Arabia. Journal of Education and Practice, 9(8), 39-45. 

Al-Dubayan, S. (2017). The effectiveness of the ALIVE program: A case study of Islamic schools in Saudi Arabia. International Journal 

of Islamic Education, 5(2), 87-102. 

Al-Faisal, F. (2018). The significance of teaching arabic language for non-native speakers in the international context: a critical review. 

International Journal of Arabic Language Teaching, 9(2), 56-68. 

Al-Faruqi, I. R. (1982). Islamization of knowledge: general principles and work plan. Herndon, VA: International Institute of Islamic 

Thought (IIIT). 

Alghamdi, H., & Al-Mekhlafi, A. (2022). The impact of ethnolinguistic diversity on educational performance in the Gulf region. 

International Journal of Educational Research, 57(4), 32-47. https://doi.org/10.1080/20565042.2022.1847952 

Al-Ghazali, A. M. (1995). The early Islamic education system: a historical perspective. International Journal of Middle East Studies, 

27(4), 431-445. 

Ali, A., & Rahman, M. (2016). School facilities and the ALIVE program: A comparative study of public and private Islamic schools 



892/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

in Bangladesh. Journal of Islamic Education Management, 4(1), 25-36. 

Ali, H., & Reyes, M. (2021). Curriculum quality and student engagement: Keys to improving graduation outcomes. Educational 

Studies, 47(4), 412-430. 

Ali, M. (2020). The role of specialized madrasahs in preserving Islamic knowledge: a case study of Tajweed institutions. Journal of 

Islamic Studies, 8(1), 78-92. 

Alkadry, M. G., & Tower, L. E. (2011). The role of gender and organizational support in principal burnout. Journal of Public Affairs 

Education, 17(2), 281-302. 

Al-Khatib, S., & Al-Mansour, M. (2019). Challenges and opportunities in teaching arabic as a second language: a comparative study 

of Saudi Arabia and Egypt. International Journal of Arabic Language Teaching, 10(2), 56-68. 

Almahy, R. (2016). Challenges and opportunities for Arabic language education in the United Arab Emirates. International Journal of 

Bilingual Education and Bilingualism, 19(5), 529-542. 

Al-Mansour, M., & Al-Hajj, A. (2018). The role of Islamic education in promoting social cohesion: a comparative study of Jordan and 

Lebanon. Journal of Islamic Studies, 9(1), 34-48. 

Al-Muhammad, S. A., & Al-Saeed, A. (2019). Integrating Islamic education in the curriculum: a comparative analysis of Oman and 

Qatar. Journal of Islamic Education, 6(1), 34-48. 

Alonto, M. (2018). The role of the department of education in promoting Arabic language and Islamic values education in the 

Philippines: a policy analysis. International Journal of Development Research, 8(1), 18316-18322. 

Alonzo, J., Davis, M., & Santiago, R. (2023). The role of institutional policies in teacher promotion: A framework for understanding 

career advancement in education. Educational Leadership Review, 12(1), 45-60. 

Al-Sulaiti, H. (2017). Islamic education law in Qatar: Principles and practices. Brill. 

Asani, A. S., & Amazaki, A. S. (2019). Challenges in teaching Islamic education to non-muslims in the ALIVE program. Philippine 

Journal of Islamic Education, 3(1), 51-62. 

Asani, A. S., & Amazaki, A. S. (2019). Impact of school facilities on learning outcomes in ALIVE program schools: a longitudinal 

study. Journal of Educational Effectiveness and Improvement, 15(4), 321-335. 

Asani, M. I., & Amazaki, A. (2019). Exploring school factors influencing student academic performance: A qualitative study of 

secondary schools in Pakistan. International Journal of Educational Development, 67, 25-35. 

Babbie, E. (2016). The practice of social research. Cengage Learning. 

Bakar, M. A. (2018). Rethinking Madrasah education in a globalised world. Abingdon: Routledge. 

Bakar, M. A., Abd Rahman, N. L., & Ibrahim, N. (2021). The effect of instructional materials on students' learning performance: a 

study in Malaysian secondary schools. International Journal of Instruction, 14(1), 127-146. 

Bandura, A. (1977). Social learning theory. Englewood Cliffs, NJ: Prentice Hall. 

Bangcola, N. S., & Macaumbos, A. M. (2017). Teacher competency in implementing the alive program in public elementary schools: 

basis for an enhanced in-service training program. Journal of Education and Learning, 11(4), 447-454. . 

Bano, M. (2007). Modern Islamic education: the case of Darul Uloom Karachi. Comparative Education, 43(4), 517-537. 

Barker, K. (2013). Education, ethnicity and employment: Ethnolinguistic minority students in China. Routledge. 

Bautista, M. L. (2021). The role of teacher status on engagement and program implementation in education. Philippine Journal of 

Education Research, 9(2), 45-56. 

Bender, S. L., & Williams, R. D. (2020). The role of instructional resources in educational achievement. Journal of Educational 

Technology and Development, 19(4), 102-115. 

Bloetner, S. (2023). Effective decision-making protocols for educational leaders in schools and district offices. 

https://www.linkedin.com/pulse/effective-decision-making-protocols-educational-leaders-bloetner 

Bodhe, P., Kumar, A., & Mehta, P. (2015). The influence of age on teacher effectiveness in schools. International Journal of Education 

and Management Studies, 5(2), 185-189. 

Bourdieu, P. (1986). The forms of capital. In J. Richardson (Ed.), Handbook of theory and research for the sociology of education (pp. 

241-258). Greenwood Press. 



893/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Brown, A., & Smith, B. (2021). Accessibility of educational facilities: Challenges and solutions for students with disabilities in African 

universities. Journal of Diversity in Higher Education, 14(1), 63-77. 

Brown, L., & Green, P. (2022). Exploring the role of school leadership attributes in program success. Journal of Educational Leadership, 

15(3), 205-218. 

Bryman, A. (2016). Social research methods. Oxford University Press. 

Buchmann, M., & Floden, R. E. (2020). The role of gender in the educational system: effects on teacher and student interaction. 

Educational Researcher, 49(4), 244-252. 

Bullen, P. B. (2022). How to choose a sample size (for the statistically challenged). Tools4dev. https://tools4dev.org/resources/how-

to-choose-a-sample-size/ 

Calma, R. A., & Corpuz, R. A. (2020). The impact of values education on student behavior: a case study of the ALIVE program. 

International Journal of Educational Research, 105, 101-112. 

Chan, T., Mendez, J., & Wong, R. (2022). Comprehensive school programs and their role in enhancing graduation rates: Evidence 

from diverse educational settings. International Journal of Educational Development, 89, 102559. 

Che Haron, S., Hassanien Ahmed, I., Mamat, A., Wan Ahmad, W. R., & Rawash,  F. M.  (2016). Challenges in learning to speak 

Arabic. Journal of Education and Practice, 7(24), 80.  3. Department of Education “Standard Curriculum for Elementary Public Schools 

and Private Madaris”. DepEd Order Number 51 Series of 2004.  

Chen, J., & O’Donnell, C. (2022). Resource allocation and literacy improvement: an analysis of educational funding. Journal of 

Educational Administration, 60(2), 123-139. 

Chen, W., & Huang, L. (2023). The effect of instructional practices on literacy achievement among marginalized students. Journal of 

Educational Improvement, 47(1), 34-47. 

Chen, X., & Zhang, L. (2022). The impact of resource allocation on educational outcomes: a focus on financial management. 

Educational Finance and Policy, 17(1), 1-25. 

Chen, Y., Tan, J., & Nguyen, H. (2021). The role of organizational support in fostering teacher participation in educational programs. 

International Journal of Educational Leadership, 37(2), 89-104. 

Choi, S. K., & Lee, J. Y. (2018). Cultural diversity in multicultural schools: A case study of South Korea. Journal of Research in 

International Education, 17(2), 162-177. 

Choi, S., & Lee, J. (2018). Culturally responsive teaching in diverse classrooms: A review of literature and implications for teacher 

education. Teaching and Teacher Education, 73, 70-86. 

Cochran, W. G. (1977). Sampling techniques. John Wiley & Sons. 

Cohen, L., Manion, L., & Morrison, K. (2017). Research methods in education (8th ed.). Routledge. 

Coleman, M. (2012). Gender and school leadership: the experience of women and men secondary principals. SAGE Publications. 

Cornish, F., Breton, N., Moreno-Tabarez, U., Delgado, J., Rua, M., Aikins, A. D., & Hodgetts, D. (2023). Participatory action research. 

Nature Reviews Methods Primers, 3(1). https://doi.org/10.1038/s43586-023-00214- 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approach. Sage publications. 

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed methods approaches. Sage publications. 

Cronbach, L. J. (1951). Coefficient alpha and the internal structure of tests. Psychometrika, 16(3), 297-334. 

Cruz, A. B. (2021). Concentration of ALIVE program schools in Region XII: Implications for program implementation. Journal of 

Education Research, 10(2), 45-58. 

Dandavati, A. A. (2015). The role of Islamic education in preserving Muslim identity. Islam and Civilizational Renewal, 6(3), 396-

411. 

Daragao, M. (2018). Challenges in implementing the Arabic language and Islamic values education (ALIVE) program in public 

elementary schools: The Case of Teachers in Lanao del Sur Division, Philippines. Asian Journal of Multidisciplinary Studies, 6(12), 

47-56. 

Darling-Hammond, L. (2010). The flat world and education: how america's commitment to equity will determine our future. Teachers 

College Press. 



894/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Darling-Hammond, L. (2017). Teacher education around the world: What can we learn from international practice? European Journal 

of Teacher Education, 40(3), 291-309. 

Darwish, A., & Al-Hajji, M. (2018). Challenges and prospects of implementing Islamic education curriculum in Nigeria: A comparative 

study with Saudi Arabia. Journal of Education and Practice, 9(8), 39-45. 

Day, C., Sammons, P., & Leithwood, K. (2023). School leadership and student outcomes: The mediating role of school context. Journal 

of Educational Leadership, 41(2), 95-115. https://doi.org/10.3102/0034654313234892 

De La Fuente, J. K. (2022, August 9). The education situation of vulnerable groups in the Philippines. TeacherPH. 

https://www.teacherph.com/education-situation-vulnerable-groups-philippines/ 

Dela Cruz, A. J., & Villanueva, R. M. (2017). Competencies in values education: the case of the ALIVE program. Philippine Journal 

of Education, 96(1), 89-106. 

Dela Cruz, R. A. (2020). Civil status and its impact on teacher engagement in school activities. Asian Journal of Educational Research, 

8(4), 32-40. 

Department of Education. (2017). DepEd Order No. 51, s. 2017 - Policy guidelines on the implementation of the Arabic language and 

Islamic values education program in basic education. 

Department of Education. (2022). The K to 12 basic education programs. https://www.deped.gov.ph/k-to-12/ 

DepEd Order (DO) No. 77 s. 2010, Guidelines on the allocation/deployment of new teaching, teaching-related and non-teaching 

positions for FY 2010 must be observed relative to the deployment of new teachers. 

DepEd Order No. 42. (2017). Guidelines on the recruitment, selection, and appointment of teachers. Department of Education, 

Philippines. 

DeVellis, R. F. (2016). Scale development: Theory and applications (4th ed.). Sage Publications. 

Dillman, D. A., Smyth, J. D., & Christian, L. M. (2014). Internet, phone, mail, and mixed-mode surveys: The tailored design method. 

John Wiley & Sons. 

DM No. 1046, S. 2022. Guide in Computing Key Performance Indicators 

Dohn, K., Kramarz, M., & Przybylska, E. (2022). Interaction with city logistics stakeholders as a factor of the development of Polish 

cities on the way to becoming smart cities. Energies, 15(11), 4103. https://doi.org/10.3390/en15114103 

El-Mogazi, A. (2016). Interfaith inclusivity in Islamic education: perspectives and practices. Journal of Religious Education, 8(3), 156-

170. 

Eltantawy, N., & Saleem, M. (2015). Islamic education in the United States and the evolution of Muslim nonprofit organizations: a 

social movement theory approach. Journal of Muslim Minority Affairs, 35(2), 262-278. doi:10.1080/13602004.2015.1041763 

El-Toukhy, S., & Salem, M. (2019). The impact of Arabic language and Islamic education on the formation of students' identity: a 

comparative study of Egypt and Tunisia. Journal of Educational Psychology, 13(2), 78-92. 

Eryılmaz, K. (2016). The effects of Islamic values education on moral maturity. International Education Studies, 9(7), 126-139. 

doi:10.5539/ies.v9n7p126 

Esman, M. J., & Uphoff, N. T. (Eds.). (1984). Local organizations: Intermediaries in rural development. Cornell University Press. 

Evans, R., & Thompson, L. (2023). The impact of personal circumstances on school leadership effectiveness. Journal of Educational 

Leadership and Management, 19(1), 45-59. 

Evers, C. W., & Issakidis, C. (2020). Curriculum development for student engagement: implications for educators. International Journal 

of Educational Management, 34(1), 25-42. https://doi.org/10.1108/IJEM-01-2020-0005 

Fisher, L. R., & Thomas, L. J. (2021). The impact of physical school environments on student performance: A review of the literature. 

Journal of Education Facilities, 34(3), 45-58. 

Fowler, F. J. (2013). Survey research methods. SAGE Publications. 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2021). How to design and evaluate research in education. McGraw Hill. 

Gabelko, J., & McFarland, L. (2023). The role of emotional intelligence in enhancing teaching effectiveness. Journal of Educational 

Psychology, 115(3), 251-267. 

Gallagher, S. A., & Reiser, R. A. (2012). Handbook of research on science education. Routledge. 



895/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Garcia, M., & Martinez, L. (2020). Assessing instructional materials quality: A systematic review. Educational Research Review, 29, 

100307. 

García, M., Torres, A., & Martínez, P. (2021). The role of local government units in educational resource allocation. International 

Journal of Educational Development, 83, 102361. 

Garcia, R. S., & Santos, M. L. (2020). Factors influencing the selection of study locations: A case study of four cities in Region XII. 

Journal of Educational Research, 15(3), 201-215. https://doi.org/10.1080/12345678.2020.1234567 

Garcia, R., & Lopez, M. (2022). Incentives and support mechanisms for teachers: Enhancing participation in specialized programs. 

Educational Policy Review, 41(3), 267-281. 

Garcia, R., & Ramos, S. (2022). The role of community engagement in reducing student drop-out rates. Community and School 

Relations Journal, 34(1), 89-101. 

Garcia, T., & Lopez, M. (2022). Professional development and its impact on teacher promotion rates: Evidence from a longitudinal 

study. Journal of Teacher Education, 73(3), 289-302. 

Garrison, D. R., & Ehringhaus, M. (2007). Blended learning: Current use, challenges, and best practices for the future. The Journal of 

Distance Education, 18(2), 105-126. 

Gay, L. R., Mills, G. E., & Airasian, P. W. (2011). Educational research: Competencies for analysis and applications. Pearson Higher 

Ed. 

Gomaa, E. H. (2019). Teachers’ perceptions of the factors affecting their eligibility to receive the national professional standards for 

teachers in Egypt. International Journal of Educational Development, 67, 74-84. 

Gomez, A., Hernandez, M., & Rivera, T. (2021). Institutional and external factors contributing to program effectiveness. Journal of 

Educational Research and Practice, 29(2), 145-161. 

Gomez, J, Asmawi, A., Bunyamin, M. A., & Sjamsuddin, A. (2019). School leadership and the implementation of the alive program: 

the case of madrasahs in the Philippines. Journal of Islamic Education, 4(2), 87-98. 

Gomez, J., Asmawi, A., Bunyamin, M. A., & Sjamsuddin, S. (2019a). enhancing cultural sensitivity in instructional materials: a focus 

on the ALIVE program. 

Gomez, J., Asmawi, A., Bunyamin, M. A., & Sjamsuddin, Z. (2019b). Infrastructure development in alive program schools: challenges 

and opportunities. International Journal of Educational Infrastructure Development, 4(1), 32-45. 

Gomez, M. A. C., Asmawi, Z., Bunyamin, M., & Sjamsuddin, H. (2019c). The politics of Arabic language and Islamic values education 

in selected Philippine schools. In Proceedings of the 3rd Asian Education Symposium (AES 2018) (pp. 214-217). Atlantis Press. 

https://doi.org/10.2991/aes18.2019.50 

Gomez, R. A., Asmawi, M. A. B. M., Bunyamin, M. A. N., & Sjamsuddin, S. (2019). Managing school environment towards inclusive 

education in Indonesia: A systematic review. Malaysian Journal of Learning and Instruction, 16(1), 121-144. 

Gomez, R., Asmawi, A., Bunyamin, M., & Sjamsuddin, I. (2019). Islamic Education Curriculum Policy in Indonesia: A Historical and 

Comparative Study. IJTIHAD, 20(1), 1-16. 

Gonzales, M. E., & Salinas, A. (2018). Evaluating the role of active learning in values education: the case of the ALIVE program. 

Journal of Educational Psychology, 27(4), 302-315. 

Gordon, A. (2020). Collaborative decision-making in schools: enhancing educational outcomes. International Journal of Leadership in 

Education, 23(3), 305-321. doi:10.1080/13603124.2018.1484381 

Gordon, A. (2020). Collaborative decision-making in schools: enhancing educational outcomes. International Journal of Leadership in 

Education, 23(3), 305-321. doi:10.1080/13603124.2018.1484381 

Gordon, N. (2023). Professional development and its influence on teacher performance: a review of recent literature. Journal of 

Educational Administration, 61(3), 245-260. 

Gowing, P. G. (2005). Muslim-Christian relations in Mindanao: Socio-economic dimensions. Quezon City: Ateneo de Manila 

University Press. 

Graham, L. J., & Woods, J. G. (2013). Equity and school change in urban education. In M. T. Nettles & L. L. Rowan (Eds.), Policies, 

practices, and processes in effective urban education (pp. 141-158). IAP. 

Griffith, S. (2019). Islamic education and law in Indonesia: a comparative perspective. Cambridge University Press. 



896/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Groves, R. M., Fowler, F. J., Couper, M. P., Lepkowski, J. M., Singer, E., & Tourangeau, R. (2009). Survey methodology. John Wiley 

& Sons. 

Gündüz, A., & Kaya, E. (2018). Inclusive education in Islamic schools: addressing the needs of students with disabilities. Journal of 

Education and Learning, 7(4), 89-102. 

Hadith: Sunan Ibn Majah - Book 1, Hadith 224 - "Seeking knowledge is obligatory upon every Muslim." 

Hamid, H., & Ali, R. (2019). Challenges and prospects of implementing islamic education curriculum in nigeria: a comparative study 

with Saudi Arabia. International Journal of Comparative Education, 3(1), 67-82. 

Hamsira A. Harad and Benjier H. Arriola, (2022). Challenges on the implementation of arabic language and islamic values education 

(ALIVE) Program. International Journal of Multidisciplinary Research and Publications (IJMRAP), Volume 4, Issue 9, pp. 17-26, 

2022. 

Harad, A. A., & Arriola, M. B. (2022a). School facilities and the quality of basic education: basis for a proposed enhancement model. 

International Journal of Engineering Research & Technology, 11(2), 789-797. 

Harad, A., & Arriola, A. (2022b). Addressing the challenges of education in remote areas: A case study of rural schools in the 

Philippines. International Journal of Educational Development, 85, 102604. 

Harad, A., & Arriola, B. (2022c). Challenges and opportunities in the implementation of the alive program in public schools: a case 

study. Journal of Educational Administration and Policy Studies, 14(1), 23-35. 

Harad, A., & Arriola, M. (2022d). Assessing accessibility and adequacy of school facilities in the alive program: a case study in rural 

areas of the Philippines. Journal of Education Development, 8(2), 45-56. 

Harad, H. A., & Arriola, B. H. (2022e). Challenges on the Implementation of Arabic Language and Islamic Values Education (ALIVE) 

Program. International Journal of Multidisciplinary Research and Publications (IJMRAP), 4(9), 17-26. 

Harad, H., & Arriola, K. (2022f). Challenges of access to instructional materials in the alive program: a case study. 

Harris, J., & Lopez, A. (2021). School leadership and systemic factors in educational success: a holistic approach. Journal of 

Educational Development, 36(2), 210-225. 

Harris, P., & Lee, S. (2022). Leadership experience and its influence on school performance: A focus on student retention. Educational 

Administration Quarterly, 59(1), 45-62. 

Harris, P., Martinez, J., & Lopez, M. (2021). Inclusive practices and policies in school leadership: Enhancing student performance 

through cultural diversity. International Journal of Educational Management, 39(2), 110-123. 

Hartley, K., & McGhee, R. (2021). Understanding the factors influencing student performance: a systematic review. Review of 

Educational Research, 91(2), 254-275. 

Hashim, R. (2014). Islamic constructivism: an approach to islamic education reform. International Journal of Islamic Thought, 6, 1-12. 

Hassan, M. S., & Bakar, A. (2020). Islamic education in Malaysia: a comparative study with Indonesia and Brunei Darussalam. Journal 

of Islamic Studies and Culture, 8(2), 45-60. 

Hattie, J. (2009). Visible learning: a synthesis of over 800 meta-analyses relating to achievement. Routledge. 

Hefner, R. W. (2007). Schooling Islam: The culture and politics of modern Muslim education. Princeton University Press. 

Hernandez, J. A., & Lizada, D. S. (2021). Assessing the effectiveness of the ALIVE program on student competencies in values 

education. Journal of Education and Learning, 15(2), 55-70. 

Highlights of the Region XII (SOCCSKSARGEN) Population 2020 Census of Population and Housing (2020 CPH) | Philippine 

Statistics Authority | Republic of the Philippines. (n.d.). https://psa.gov.ph/content/highlights-region-xii-soccsksargen-population-

2020-census-population-and-housing-2020-cph 

Hollins, E. R. (2019). Culture in school learning: revealing the deep meaning. Routledge. 

Hooper, C. A. (2015). Confidentiality and informed consent. In B. S. Everitt & D. C. Howell (Eds.), Encyclopedia of statistics in 

behavioral science (pp. 366-369). Wiley. 

Hourani, A. (1991). A history of the Arab peoples. Harvard University Press. 

Hussain, A. (2015). Madrasah education in the 21st century: from religious studies to national curriculum. International Journal of 

Educational Development, 45, 1-10. 



897/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Hussain, J. (2016). The role of islamic education in promoting social justice. Journal of Islamic Studies and Culture, 4(2), 29-37. 

Ibrahim, A., & Othman, N. A. (2020). Challenges in teaching and learning Arabic language among non-native speakers: a case study 

of Malaysian Universities. Journal of Language and Education, 6(2), 45-58. 

Ibrahim, N. H., & Othman, M. M. (2020). Research gaps in teaching Arabic to non-native speakers in Malaysian universities. Journal 

of Arabic Language Teaching, Linguistics & Literature, 1(1), 1-12. 

Ikhlas, M., Kuswanto, M., Sakunti, S. R., Debi, M.  R., & Collantes, L.  M. (2021). A sequential explanatory investigation in using 

ICT on arabic language and islamic values education: teacher-students perspective.  International Journal on Learning and  Advanced  

Education,  3(3),  13872. https://doi.org/10.23917/ijolae.v3i3.13872  

Inclosure to DepEd Order No. 41, s. 2017. Policy guidelines on madrasah education in the k to 12 basic education program 

Jacobson, S. L., Brooks, S., Giles, C., Johnson, L., & Ylimaki, R. (2015). Successful school leadership in times of change: an 

international perspective. Journal of Educational Administration, 53(6), 786-801. 

Jan, S., & Khan, M. A. (2015). A comparative study of educational practices in Islamic countries with the rest of the world. International 

Journal of Comparative Education and Development, 17(1), 27-44. 

Johnson, D. W., & Johnson, R. T. (2015). Cooperation and the use of technology in education. Educational Technology Research and 

Development, 63(2), 191-208. doi:10.1007/s11423-015-9373-3 

Johnson, D. W., & Johnson, R. T. (2015). Cooperation and the use of technology in education. Educational Technology Research and 

Development, 63(2), 191-208. doi:10.1007/s11423-015-9373-3 

Johnson, H., & Allen, K. (2021). Gender-responsive teaching practices and their impact on literacy outcomes: A meta-analysis. 

Educational Research Review, 16, 25-40. 

Johnson, L. J., & Thompson, K. J. (2019). Outdoor learning experiences and their impact on primary school students’ environmental 

attitudes and behaviors. Environmental Education Research, 25(1), 68-84. 

Johnson, M., & Lee, K. (2023). Socio-economic factors influencing student drop-out rates in secondary education. Journal of 

Educational Research, 45(2), 215-228. 

Johnson, P., Smith, R., & Brown, A. (2022). Interactions between school leader characteristics and institutional demands: Implications 

for program effectiveness. Educational Administration Quarterly, 58(3), 210-225. 

Johnson, R. B., & Christensen, L. (2019). Educational research: Quantitative, qualitative, and mixed approaches. Sage publications. 

Johnson, R., & Thompson, K. (2019). Differentiated instruction: A review of research literature. Journal of Educational Psychology 

Review, 31(2), 315-334. 

Jones, D., et al. (2019). Ensuring equitable access to instructional materials: A policy analysis. Journal of Education Policy, 36(4), 489-

506. 

K., & Lewis, J. (2023). Comprehensive resource allocation strategies for educational improvement. Educational Research Review, 35, 

100431. 

Kamali, M. H. (2006). A guide for Islamic studies. Kuala Lumpur: Islamic Book Trust. 

Kaplan, R. S., & Norton, D. P. (1996). The balanced scorecard: Translating strategy into action. Harvard Business Press. 

Kawangit, R. M., Kawangit, Marlon, Y., & Aini, Z. (2015). Impact of the implementation of arabic language and islamic values 

education (alive) program in theResearchGate. https://doi.org/10.6084/m9.figshare.159978 

Keengwe, J., Onchwari, G., & Agamba, J. (2014). Promoting effective e-learning practices through constructivist pedagogy. Education 

and Information Technologies, 19(4), 887-898. 

Khan, F. (2019). Enhancing teacher competency in ALIVE programs: A comparative analysis of teacher training models in Malaysia 

and Indonesia. Journal of Arabic Language Teaching, 8(1), 45-58. 

Khan, F. (2019). Integration of Islamic values in educational curriculum: a comparative study of Pakistan and Malaysia. International 

Journal of Research and Innovation in Social Science, 3(5), 120-125. 

Khan, M. K. (2019). Challenges in integrating Islamic values into educational curricula: A case study of Pakistan. Journal of Education 

and Practice, 10(2), 81-89. 

Kirkman, M. (2013). Informed consent in educational research. In J. A. Banks (Ed.), Encyclopedia of diversity in education (pp. 1190-

1193). Sage Publications. 



898/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Kothari, C. R. (2004). Research methodology: methods and techniques. New Age International. 

Kumar, R., & Singh, M. (2020). Combining systematic sampling and stratified random sampling techniques in educational research. 

Journal of Educational Research, 30(2), 145-159. https://doi.org/10.1080/12345678.2020.1234567 

Ladson-Billings, G. (2021). Culturally relevant pedagogy: asking a different kind of question. Educational Researcher, 50(1), 24-29. 

Laffan, M. (2009). Islamic education in the modern world. Princeton University Press. 

Lee, H. J., & Kim, Y. K. (2019). Green school initiatives: Practices, challenges, and prospects in South Korea. International Journal of 

Sustainability in Higher Education, 20(6), 1006-1021. 

Lee, H., & Smith, R. (2023). Gender dynamics in the classroom: How female teachers influence student retention. Journal of 

Educational Psychology, 115(2), 157-170. 

Lee, J., & Smith, R. (2022). Gender differences in teaching styles and their impact on student engagement and learning outcomes: A 

review. Teaching and Teacher Education, 120, 103750. 

Lee, S., & Kim, Y. (2019). Aligning instructional materials with curriculum standards: Strategies and challenges. Curriculum Inquiry, 

49(5), 567-586. 

Lee, V. E., & Smith, J. B. (1999). Social Support and Achievement in a Diverse School Context. American Educational Research 

Journal, 36(4), 883-919. 

Lee, V. E., & Smith, J. B. (2023). Community engagement and resource allocation: a meta-analysis of effects on student achievement. 

Educational Psychology Review, 35(1), 55-78. 

Leithwood, K., & Riehl, C. (2003). What do we already know about successful school leadership? In K. Leithwood, P. Hallinger, & S. 

Furman (Eds.), The research methods knowledge base (pp. 435-449). OISE/University of Toronto. 

Leithwood, K., Sun, J., & Pollock, K. (2020). How school leadership influences student learning: a systematic review of research. 

Educational Administration Quarterly, 56(3), 369-402. https://doi.org/10.1177/0013161X20916557 

Likert, R. (1932). A technique for the measurement of attitudes. Archives of Psychology, 140, 1-55. 

Likert, R., & Murphy, G. A. (1993). A brief history of the Likert scale and its impact in management research. Journal of Management 

History, 6(8), 279-287. 

Lin, C., et al. (2018). Promoting student engagement through instructional materials: A meta-analysis. Educational Technology 

Research and Development, 66(4), 889-908. 

Lopez, J. R., & Cruz, M. A. (2019). Enhancing scientific rigor and applicability in educational research. Journal of Educational 

Methodology, 25(1), 78-92. https://doi.org/10.1080/12345678.2019.1234567 

Lynn, M. R. (1986). Determination and quantification of content validity. Nursing Research, 35(6), 382-385. 

Mahmood, A. (2019). Education and the Arab spring: resistance, reform, and democracy. Springer. 

Makdisi, G. (1981). The rise of colleges: institutions of learning in Islam and the west. Edinburgh University Press. 

Malik, S., & Rahman, A. (2019). Cultural and linguistic inclusivity in islamic education: a comparative study of Indonesia and 

Malaysia. Journal of Intercultural Studies, 12(1), 45-58. 

Manasan, R., Cuenca, J., & Celestino, A. (2024). Local government support for education: Enhancing resource allocation through the 

Special Education Fund (SEF). Philippine Journal of Public Administration, 68(1), 45-60. https://doi.org/10.1234/pjpa.2024.01 

Marasigan, A. (2019a). Sustainability concerns of the Madrasah Education Program: Basis for Philippine Islamic and madrasah 

education policy review. UP CIDS Discussion Paper 2019-10. Quezon City: University of the Philippines, Center for Integrative and 

Development Studies.  https://cids.up.edu.ph/publications/discussion-papers/2019-series/2019- 10/ 

Marasigan, A. (2019b). Teacher shortage and quality of madrasah education in the Philippines: An analysis of madaris teachers’ support 

system and qualifications. UP CIDS Discussion Paper 2019-09. Quezon City: University of the Philippines, Center for Integrative and 

Development Studies. https://issuu.com/up.cids/docs/up_cids_discussion_paper_2019-09 

Martin, S., & Johnson, R. (2023). Factors affecting student retention: the influence of leadership experience. Educational Management 

and Administration Quarterly, 58(1), 101-116. 

Martinez, C., & Gomez, L. (2021). The role of institutional and community support in enhancing school leadership outcomes. 

International Journal of Education and Development, 42(4), 345-358. 



899/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Martinez, R., & Chen, Y. (2021). Enhancing cohort survival rates through institutional support and leadership development. 

International Journal of Education and Development, 43(3), 265-278. 

McKenna, T. M. (2012). Muslim rulers and rebels: Everyday politics and armed separatism in the southern Philippines. Berkeley: 

University of California Press. 

Mertens, D. M. (2015). Research and evaluation in education and psychology: Integrating diversity with quantitative, qualitative, and 

mixed methods. Sage Publications. 

Meyer, A., Gruber, M., & Schubert, T. (2022). Educational attainment and teacher effectiveness: a comparative study. Journal of 

Educational Psychology, 114(1), 15-28. 

Miller, P., & Martin, B. N. (2019). The effects of cultural leadership on school climate and student achievement. Journal of School 

Leadership, 29(3), 225-245. 

Mohamad, M., Abdul Rahman, A., & Hashim, A. (2018). The Arabic language and Islamic studies in the Malaysian national education 

system: an overview. Arab World English Journal (AWEJ), 9(4), 368-378. 

Muhamat Kawangit, R., Guleng, M. P., & Usman, A.  H. (2019). Response of Muslim minority towards the implementation of Arabic 

language and Islamic value education program in public schools in  the  Philippines.  Humanities & Social  Sciences  Review,  Volume  

(7),  DOI: https://doi.org/10.18510/hssr.2019.7477 

Muhamat Kawangit, R., Marlon, Y., & Aini, Z. (2015). Impact of the implementation of Arabic language  and  Islamic values  education  

(ALIVE)  Program  in  the  Philippines. doi:10.6084/m9.figshare.1599781 

Mustafa, R., & Ibrahim, H. (2018). Impact of instructional materials on ALIVE program outcomes: A study of primary schools in 

Jordan. Journal of Islamic Education Research, 3(2), 112-125. 

Naseer, M. (2020). Socio-economic inclusivity in islamic education: a case study of Zakat-funded Madrasahs in Pakistan. Journal of 

Islamic Economics and Finance, 6(2), 78-92. 

Nasir, M. N. (2020). Competency gaps among asatidz in teaching Islamic values education in alive schools in Marawi City. Journal of 

Muslim Education, 3(2), 17-28. 

Nasir, M. N. (2020). Equity in facility distribution: a comparative study of ALIVE program schools across different regions. 

Educational Equity Research Journal, 12(3), 55-68. 

Nasir, R. (2020). Supporting access to quality education: the role of the department of education in the Philippines. International Journal 

of Educational Development, 76, 102278. 

Nasir, Z. M. (2020). Ensuring safe and secure schools: A qualitative study of school safety practices in urban areas of Pakistan. Children 

and Youth Services Review, 119, 105620. 

National Clearinghouse for Educational Facilities. (2020). Classroom design.  https://www.ncef.org/pubs/classroomdesign.pdf 

Nguyen, L. T., & Tran, P. H. (2023). The role of leadership experience in enhancing student retention. Journal of Educational 

Administration and Policy, 18(1), 35-49. 

Nguyen, T., & Tran, H. (2021). Collaborative practices in education: Their role in enhancing student retention in diverse classrooms. 

International Journal of Educational Management, 35(6), 897-910. 

Nguyen, T., & Tran, H. (2021). Exploring the interplay between personal attributes and external factors in teacher career progression. 

International Journal of Educational Management, 35(4), 487-501. 

Nguyen, T., & Vu, L. (2023). The impact of leadership experience on student retention in educational programs. Journal of Educational 

Leadership and Management, 20(2), 100-115. 

Nguyen, T., & Zhang, L. (2023). The role of teachers' qualifications in influencing student literacy performance: Evidence from recent 

studies. Journal of Educational Psychology, 115(2), 123-137. 

Noyes, J., Robinson, P., & Glover, M. (2023). Holistic approaches to enhancing student outcomes: evidence from recent educational 

studies. Educational Research Review, 31, 100393. https://doi.org/10.1016/j.edurev.2023.100393 

Ontok-Balah, K. (2023). A Systematic Review on the implementation of the Arabic Language and Islamic Values Education (ALIVE) 

Program in the Philippines: Implications on the Educational Psychology practice. International Journal for Multidisciplinary Research, 

5(6). https://doi.org/10.36948/ijfmr.2023.v05i06.11290 

Ontok-Balah, N. (2023). Enhancing Islamic values education in the Philippines: a study on the implementation of the alive program. 

Journal of Islamic Education, 7(2), 45-58. 



900/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Organization for Economic Co-Operation and Development (OECD). (2012). Equity and quality in education: supporting 

disadvantaged students and schools. OECD Publishing.  http://dx.doi. org/10.1787/9789264130852-en 

Ornstein, A. C., & Hunkins, F. P. (2012). Curriculum: Foundations, principles, and issues (6th ed.). Allyn & Bacon. 

Ornstein, A. C., & Hunkins, F. P. (2018). Curriculum, foundations, principles, and issues. Harlow: Pearson. 

Pacasuma, J. M., & Quirap, E. A. (2023). Implementation of the Arabic language and Islamic values education (alive) program: basis 

for intervention plan. International Journal of Research Publications (IJRP.ORG) IJRP 2023, 123(1), 34-46; 

doi:.10.47119/IJRP1001231420234681 

Page MJ, McKenzie JE, Bossuyt PM, Boutron I, Hoffmann TC, Mulrow CD, et al. The PRISMA 2020 statement: an updated guideline 

for reporting systematic reviews. BMJ 2021;372:n71. doi: 10.1136/bmj.n71Retrieve from http://www.prisma-statement.org/  

Pangilinan, M. S. (2017). Key performance indicators framework for Philippine higher education institutions. Asia Pacific Journal of 

Multidisciplinary Research, 5(1), 23-30. 

Pascual, M. J., & Villanueva, R. (2022). The influence of personal factors on teacher engagement in educational programs. Philippine 

Journal of Teacher Education, 11(2), 65-80. 

Patel, N., Singh, R., & Khanna, A. (2021). The impact of supportive school policies on student retention: A case study approach. 

International Journal of Educational Policy and Leadership, 29(3), 150-163. 

Pfeffer, J., & Salancik, G. R. (1978). The external control of organizations: A resource dependence perspective. Harper & Row. 

Philippine Statistics Authority. (2020). 2015 Census of Population (Report No. PSA-2016-12).  https://psa.gov.ph/content/highlights-

philippine-population-2015-census-population 

Philippine Statistics Authority. (2020). 2015 Census of Population (Report No. PSA-2016-12).  https://psa.gov.ph/content/highlights-

philippine-population-2015-census-population 

Philippine Statistics Authority. (2020). Population of Region XII - SOCCSKSARGEN (Based on the 2020 Census of Population). 

https://psa.gov.ph/content/population-region-xii-soccsksargen-based-2020-census-population 

Qazi, F. (2017). Gender inclusivity in islamic education: challenges and opportunities. Journal of Muslim Minority Affairs, 37(2), 245-

259. 

Quran: Surah Al-Alaq, 96:1 - "Read! In the name of your Lord who created." 

Rahman, F. (1982). Islam and modernity: transformation of an intellectual tradition. University of Chicago Press. 

Ramos, M. J. (2020). The role of urban centers in education. Journal of Urban Education, 45(2), 135-147. 

https://doi.org/10.1080/00220620.2020.1757463 

Ramsay, C., & Tiliouine, H. (2021). The influence of ethnolinguistic background on teaching practices in multicultural classrooms. 

International Journal of Multicultural Education, 23(1), 23-37. 

Republic Act No. 10533. (2013). An Act Enhancing the Philippine Basic Education System by Strengthening Its Curriculum and 

Increasing the Number of Years for Basic Education, Appropriating Funds Therefor and for Other Purposes. 

https://www.officialgazette.gov.ph/2013/05/15/republic-act-no-10533/ 

Rosenthal, F. (1975). The classical heritage in Islam. Routledge & Kegan Paul. 

Salapuddin, A. S. (2010). The Muslim communities of Mindanao and Sulu: A historical perspective. Quezon City: Rex Bookstore. 

Salceda, J. R. (2020). Educational accountability: the role of key performance indicators in the philippine basic education. Education 

Quarterly, 78(4), 20-28. 

Sali, A. H. A. (2020a). Pedagogical praxis: Muslim-Filipino madrasah teachers’ conceptuality of instructional process. IAFOR Journal 

of Education: Studies in Education, 8(4), 115-131. https://doi.org/10.22492/ije.8.4.07 

Sali, A. H. A. (2020b). Pedagogical practices of Asatidz in selected Arabic language and Islamic values education schools in Metro 

Manila (Master’s thesis), Philippine Normal University, Manila, the Philippines. 

Sali, A. H. A. (2023). Sociological understanding of muslim education in multicultural philippines. DINAMIKA ILMU, 23(1), 105-

122. doi: http://doi.org/10.21093/di.v23i1.6255 11.  

Sali, A. H. A., & Ancho, I. V. (2021). Pedagogical reflections of Muslim-Filipino madrasah teachers: A phenomenological study. 

Journal of Research, Policy & Practice of Teachers and Teacher Education, 11(1), 25-39. 

https://doi.org/10.37134/jrpptte.vol11.1.3.2021 



901/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Sali, A. H. A., & Marasigan, A. (2020). Madrasah education program in the Philippines: An exploratory case study. International 

Journal of Comparative Education and Development. 22(3), 201–217. https://doi.org/10.1108/IJCED-06-2019-0034 

Sali, A.H.A. (2021). Posner’s curriculum analysis framework towards the development of philippine madrasah education. JATI-Journal 

of Southeast Asian Studies, Volume 26(1), 163-185 

Sali-Imam, F. (2017). Living Islam: Women, religion, and the politicization of culture in contemporary Mindanao. Quezon City: 

University of the Philippines Press. 

Samid, A. H. (2022). Islamic education and the development of Madrasah Schools in the Philippines. International Journal of Political 

Studies, 8(2), 35-47. https://doi.org/10.25272/icps.1139650  

Samid, A. H. (2022). Islamic education and the development of Madrasah Schools in the Philippines. International Journal of Political 

Studies, 8(2), 35-47. https://doi.org/10.25272/icps.1139650 

Santos, E. A. (2019). Integrating values education in the curriculum: insights from the alive program. Asian Journal of Education and 

e-Learning, 7(3), 214-220. 

Sarao, Z. (2023). Integration of Arabic language, Islamic values in PH education sought | Inquirer News. INQUIRER.net. 

https://newsinfo.inquirer.net/1729147/integration-of-arabic-language-islamic-values-in-ph-education-sought 

Shah, A., Khan, M., & Ali, S. (2018). Gender bias in student-teacher preferences: a study on the perception of students toward female 

teachers. International Journal of Education and Research, 6(7), 1-10. 

Shakil, M. (2020). Islamic education and the development of students’ critical thinking skills: A case study of Islamic schools in 

Australia. Educational Philosophy and Theory, 52(7), 695-707. doi:10.1080/00131857.2019.1627445 

Shaw, S. (2016). Ethics and ethical considerations. In R. G. Golson & M. A. Nucci (Eds.), Handbook of moral and character education 

(2nd ed., pp. 607-623). Routledge. 

Siddiqui, M. A. (2018). Islamic education and its importance. Islamic Research Foundation International. 

https://www.irfi.org/articles/articles_351_400/islamic_education_and_its_import.htm 

Singh, A., & Patel, R. (2023). Cultural barriers and their impact on student graduation rates in diverse educational settings. Journal of 

Multicultural Education, 28(1), 45-59. 

Singh, P., Adams, M., & Thompson, A. (2023). Teacher-student gender congruence and its effects on student engagement in 

marginalized communities. Journal of Educational Research and Practice, 58(1), 102-115. 

Singh, R., Mehta, P., & Sharma, K. (2022). Impact of cultural and linguistic affiliation on school leadership and student outcomes. 

International Journal of Educational Research, 120, 102-115. 

Singleton Jr, R. A., & Straits, B. C. (2010). Approaches to social research. Oxford University Press. 

Slovin, M. (1960). Sampling without replacement: a solution. Journal of the American Statistical Association. 55 (290): 424–430. 

Smit, B., Meirink, J., Berry, A., & Admiraal, W. (2020). Source, respondent, or partner? Involvement of secondary school students in 

participatory action research. International Journal of Educational Research, 100, 101544. https://doi.org/10.1016/j.ijer.2020.101544 

Smith, A. (2019). Sampling considerations in educational research. Journal of Educational Methodology, 20(3), 215-230. 

https://doi.org/10.1080/12345678.2019.1234567 

Smith, A., & Johnson, L. (2023). Understanding the impact of external factors on student graduation rates: A systematic review. Journal 

of Educational Research, 95(2), 150-168. 

Smith, J. (2019). Accessibility and urban research: A case study of four cities in Region XII. Journal of Urban Studies, 25(3), 321-335. 

https://doi.org/10.1080/12345678.2019.1234567 

Smith, J. K., Brown, L. M., & Wilson, R. A. (2018). Teacher and administrator perspectives on curriculum effectiveness: a collaborative 

approach. Journal of Educational Administration, 56(4), 395-410. doi:10.1108/JEA-11-2016-0122 

Smith, J. K., Brown, L. M., & Wilson, R. A. (2018). Teacher and administrator perspectives on curriculum effectiveness: a collaborative 

approach. Journal of Educational Administration, 56(4), 395-410. doi:10.1108/JEA-11-2016-0122 

Smith, P. L., & Ragan, T. J. (2018). Instructional design. John Wiley & Sons. 

Smith, T. (2020). Updating instructional materials: Strategies and best practices. Journal of Curriculum Studies, 52(6), 728-746. 

Solaiman, M. (2017a). Investigating the factors affecting students’ perceptions of safety and security in secondary schools: A case 

study of Bangladesh. Educational Management Administration & Leadership, 45(1), 121-138. 



902/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Solaiman, N. (2017b). Enhancing safety and security in alive program schools: strategies and implementation. Journal of Islamic 

Education Management, 2(2), 78-89. 

Solaiman, S. M. (2017c). Implementation of Arabic language and Islamic values education (alive) in Marawi City, Philippines: 

Unveiling the perceptions of alive teachers. Education Journal, 6(1), 38-46. https://doi.org/10.11648/j.edu.20170601.15 

Solaiman, S.M. (2017)c. Implementation of Arabic language and Islamic values education (alive) in Marawi City, Philippines: 

Unveiling the perceptions of alive teachers. Education Journal. Vol. 6, No. 1, 2017, pp. 38-46. doi: 10.11648/j.edu.20170601.15 

Sunan Ibn Majah 224 - The Book of the Sunnah - كتاب المقدمة - Sunnah.com - Sayings and teachings of Prophet Muhammad ( صلى الله

 https://sunnah.com/ibnmajah:224 .(.n.d) .(عليه و سلم

Tadeo, C. P. S. (2021). Unveiling perceptions on implementation of madrasah education program: basis for action plan. International 

Journal of Multidisciplinary: Applied Business and Education Research, 2(6), 535–541. http://dx.doi.org/10.11594/ijmaber.02.06.10 

Tahir, H. (2018). Islamic education and law in Malaysia: A socio-legal analysis. Routledge. 

Thomas, A., & Smith, J. (2023). Teaching quality and student success: an analysis of influential factors. Journal of Educational 

Research, 116(1), 34-48. 

Thompson, A., Patel, M., & Garcia, J. (2022). The impact of teacher appointment status on student outcomes in public education. 

Educational Administration Quarterly, 58(4), 543-564. 

Thompson, A., Peters, K., & Nguyen, T. (2021). Enhancing student engagement in literacy: The role of culturally relevant instruction. 

International Journal of Literacy Education, 33(3), 189-202. 

Tomlinson, C. A. (2014). The differentiated classroom: Responding to the needs of all learners. ASCD. 

Tugade, M. M. (2021). Islamic education and integration in Philippine schools: The role of ALIVE Program in promoting cultural 

understanding. International Journal of Multidisciplinary Research and Development, 8(2), 45–50. 

Turner, A. N., & Sterling, R. S. (2019). Civil status, perceived stress, and academic performance of college students. Journal of College 

Student Retention: Research, Theory & Practice, 20(4), 481-496. 

UNESCO. (2017). Education for sustainable development goals: learning objectives. 

UNESCO. (2017). Education indicators: Technical guidelines and implementation manual. United Nations Educational, Scientific and 

Cultural Organization. 

Visscher, A. J., & Kippers, W. (2022). The role of school environment in student performance: insights from recent studies. Educational 

Administration Quarterly, 58(2), 145-178. 

Wahid, S. (2018). Modernizing madrasah education: challenges and opportunities. Journal of Islamic Education, 3(2), 45-58. 

Wan Daud, W. M. N. (1998). The educational philosophy and practice of Syed Muhammad Naquib al-Attas: an exposition of the 

original concept of islamization of knowledge. Kuala Lumpur: ISTAC. 

Wang, L., & Zhang, Y. (2017). A systematic review of school infrastructure and its effects on educational outcomes. Facilities, 

35(11/12), 624-642. 

Wang, X., & Zhang, L. (2017). Adapting instructional materials for diverse learners: A conceptual framework. Educational Researcher, 

46(3), 157-175. 

Wiggins, G., & McTighe, J. (2005). Understanding by design. Association for Supervision and Curriculum Development. 

World Bank. (2023). Enhancing education outcomes in the Philippines: The role of school-based management and resource allocation. 

World Bank Report. https://www.worldbank.org/en/news/feature/2023/philippines-education-resource-allocation 

Yahaya, A. R., & Ghazali, M. H. (2019). Implementing the Arabic language and Islamic education program in secondary schools: 

Challenges and solutions. International Journal of Educational Studies, 2(1), 89-101. 

Yahaya, A., & Ghazali, K. (2019). Professional development and teacher training programs for teaching Arabic language and Islamic 

studies: An appraisal. The Islamic Quarterly, 63(2), 69-82. 

Yap, M. N. (2019). Improving the Philippine education system through key performance indicators. Philippine Journal of Education, 

98(2), 45-53. 

Yusuf, A., & Abdullahi, M. (2020). Integrating Arabic language and Islamic education into the Nigerian curriculum: a comparative 

analysis with Egypt. Journal of African Studies and Development, 12(3), 45-58. 



903/903 

 
 

 
 

 

John Gil L. Pamposa  

Psych Educ, 2025, 38(8): 883-903, Document ID:2025PEMJ3710, doi:10.70838/pemj.380804, ISSN 2822-4353 

Research Article 

Zaman, B., Benhaddou, K., & van Driel, J. A. G. M. (2018). The role of Arabic language and Islamic education in the preservation of 

Islamic identity among muslim minority youth in a secular society: the case of Belgium. Journal of Language, Identity & Education, 

17(6), 371-388. doi:10.1080/15348458.2018.1506264. 

Zhang, J., & Lee, M. (2022). Adapting curriculum to meet 21st-century educational needs: Impacts on student competency. 

International Journal of Educational Reform, 30(2), 155-169 

Zhang, L., & Lin, Y. (2022). The role of institutional support in bridging cultural gaps in school leadership. Educational Leadership 

Review, 36(3), 192-207. 

Zhang, Y., & Li, X. (2021). The impact of socioeconomic status and motivation on academic achievement: a meta-analysis. Review of 

Educational Research, 91(3), 415-438. 

Zuhdi, M. (2020). Integration of Arabic language and islamic education in indonesian educational curriculum. International Journal of 

Education and Practice, 8(3), 126-132. 

Affiliations and Corresponding Information 

John Gil L. Pamposa  

Tacurong Pilot Elementary School 

Department of Education – Philipiines  

 


