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Abstract

Inclusive education seeks to offer equal opportunities for learning among all students, including students with special
needs. Students with Attention Deficit Hyperactivity Disorder (ADHD) and Intellectual Disability (ID), though,
frequently face academic and social issues that make their learning experience more difficult. Even though there have
been prior studies examining such challenges, a need still exists to understand the effect of specialized interventions
and collaboration on their success in an inclusive classroom environment. This study discusses the experiences,
strengths, and difficulties of a 13-year-old male student diagnosed with Attention Deficit Hyperactivity Disorder
(ADHD) and Intellectual Disability (ID) in an inclusive school setting. Through a qualitative case study, in-depth
interviews were conducted with the parents, resource room adviser, and subject teachers to understand his academic
and social development. Findings show that the student’s experiences and major challenges in reading comprehension,
Mathematics, and sustaining attention tend to result in frustration and disengagement. Socially, he experiences
challenges with peer relationships and communication, impacting his confidence and sense of belonging.
Nevertheless, the study also identifies his capacity to excel when given structured tasks, hands-on activities, and
positive reinforcement. Therefore, appropriate interventions, such as individual instruction, classroom
accommodation, and behavior support, were the most salient factors cited for improving the students' educational
experience. Mutual coordination among the teachers, parents, and support staff has an important bearing in providing
the student with an appropriate and coherent education environment. The study highlights the significance of inclusive
practice, including Universal Design for Learning (UDL), strength-based practice, and teacher professional
development, to enhance the support for students with dual diagnoses. Finally, suggestions include enhancing teacher
training, home-school collaboration, and the use of individualized interventions to ensure academic and social
achievement.

Keywords: ADHD, Intellectual disability, dual diagnosis, special education, interventions, student support, Teacher
training, Parent Involvement

Introduction

Attention Deficit Hyperactivity Disorder (ADHD) often coexists with intellectual disability in affected individuals, as mentioned by
Matheis (2020). As reported by the U.S. Centers for Disease Control and Prevention (2023), about 11.4% of children between the ages
of 3 and 17—roughly 7 million—have been diagnosed with attention deficit hyperactivity disorder (ADHD). Among them, more than
a third (36.5%) also live with an intellectual disability, highlighting the significant overlap between these conditions (Danielson et al.,
2024). The study by Lola et al. (2019) confirms that prevalence rates are three times greater than those observed in the general
population.

Similarly, Shi & Qu (2022) found that although inattention and hyperactivity in individuals with intellectual disability were once
thought to be solely linked to cognitive deficits, increasing study supports the legitimacy of a co-occurring attention deficit hyperactivity
disorder diagnosis. However, the clinical characteristics and underlying causes of attention deficit hyperactivity disorder in children
with intellectual disability remain largely unexplored. It is relevant in today’s society as it is one of the most common diagnoses in
educational and children’s mental health settings. Moreover, many children diagnosed with the disorder experience ongoing difficulties
in academic achievement and social development as they transition into young adulthood (Klein et al. 2012).

On the international scene, Attention Deficit Hyperactivity Disorder (ADHD) and Intellectual Disability are among the most prevalent
psychiatric conditions globally, particularly affecting children and adolescents (Popit et. al, 2024). In the United States, the occurrence
of attention deficit hyperactivity disorder alongside intellectual disability has been estimated to range between two and three percent
of the general population (Linn et al., 2019). In addition, in Northern Europe, the prevalence is slightly lower at 1.5% (Bertelli et al.,
2012). In developing countries with low to middle incomes, the prevalence is projected at 4% to 6%, primarily due to preventable
factors like poor nutrition (Durkin, 2002).

In the Philippines, various economic and political challenges impede the consistent care and support for children with special needs,
particularly those with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID). Providing for these children
requires significant effort, time, and financial resources, making it difficult for many families to sustain medication and ensure
continuous therapy sessions (De Castro, 2015).

In Mindanao, particularly in Region XII, the rising prevalence of attention deficit hyperactivity disorder (ADHD) and intellectual
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disability (ID), coupled with limited research on the experiences of students with dual diagnoses, highlights the need for further
exploration of Filipino perspectives (Salinas & Tiamzon, 2022). This research aims to uncover the unique challenges and strengths of
learners with both attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID).

A lack of understanding of these students' specific challenges and strengths can hinder the development of effective and individualized
interventions to promote their academic and social success. This research aims to address this gap and provide valuable insights into
the educational experiences of a student with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID) by
conducting a comprehensive case study.

Research Questions

Despite growing research on attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID), there is a lack of in-depth
case studies that explore the unique needs and experiences of individual students with these dual diagnoses. A comprehensive
understanding of a student's specific challenges and strengths is essential for developing effective and individualized interventions to
promote his academic and social success. Therefore, this case study aimed to address the following questions:

1. What are the experiences, specific challenges, and strengths of a student with attention deficit hyperactivity disorder (ADHD)
and intellectual disability (ID) in an inclusive classroom setting?

2. What strategies and interventions have effectively supported the student's academic and social development?

3. How can educators and support personnel collaborate to create a more inclusive and supportive learning environment for
students with dual diagnoses?

Literature Review
Challenges and strengths of a student with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID)

Supporting the educational needs of students with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID)
necessitates a deep understanding of their specific challenges and strengths, recognizing the key difficulties in school environments
and suggesting effective strategies to address them (Fidosieva 2025). Social theories emphasize the impact of a child's environment
and interactions with parents and peers, proposing that behavior is shaped by individual traits and the surrounding context (Fidosieva
2025). This study is anchored on the Social-Ecological Theory by Urie Bronfenbrenner in 1979, which provides a thorough framework
for examining how an individual's well-being is influenced by their interactions with different levels of their environment (Neal &
Neal, 2013). This theory suggests that human development results from the complex interaction of personal, social, and environmental
factors, structured within interconnected systems that include immediate settings and broader cultural norms (Bronfenbrenner &
Morris, 2007).

Strategies and Interventions

Active learning methods can involve interactive and game-based techniques that actively involve students in the learning process
(Fidosieva, 2025). In addition, Lau & Xie (2020), school teachers, observed challenging behavior and reported that students with
attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID) strongly disliked mathematics and reading. Students
with pronounced impulsive behavior are often seen as "disruptive," making social integration more challenging. Tello & Argudo-
Serrano (2024) state that their difficulty in understanding social norms frequently results in conflicts within the school environment.
Students with attention deficit hyperactivity disorder (ADHD) often navigate a rollercoaster of emotions, feeling heightened stress and
anxiety, especially when required to focus for long periods. Many grapple with low self-esteem, shaped by repeated struggles in the
learning process (Barkley, 2015). Everyday challenges can feel overwhelming, making it harder for them to manage their emotions in
the classroom. As a result, they may experience emotional outbursts or find it difficult to resolve conflicts with their peers, further
impacting their social and academic experiences. For children with emotional, developmental, and behavioral challenges, art therapy
and a behavioral approach to art therapy are effective in reducing inattention and impulsive behaviors (Saneei et al., 2011). Offering
positive attention and consistent feedback on students' efforts and achievements enhances their motivation. Encouragement and
recognition play a crucial role in boosting student engagement. (Fidosieva 2025).

A study conducted by Fidosieva (2025) using charts, tables, color-coded highlights, graphic organizers, and other visual aids in
educational tasks found that these aids help students absorb and retain information more effectively. These tools assist in structuring
content, improving comprehension, and supporting the memory retention of students with attention deficit hyperactivity disorder
(ADHD) and intellectual disability (ID). Utilizing educational applications and interactive learning platforms enhances student
engagement and streamlines the learning process (Fidosieva 2025).

Collaboration of educators and support personnel

Teaching students with attention deficit hyperactivity disorder (ADHD) is a complex process that demands a combination of diverse
strategies tailored to their unique needs. It requires patience, understanding, and adaptability to create an effective learning
environment. Despite the challenges they encounter, every child deserves the opportunity to succeed and reach their full potential (Rief
2012).
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Kurth et al., 2025). This collaborative framework of professionals, educators, and families is essential to create individualized education
programs (IEPs) tailored to meet the specific needs of students with disabilities.

Methodology
Research Design

This study utilized a qualitative case study research design, allowing researchers to explore individuals’ unique needs and experiences
with dual diagnoses. A comprehensive understanding of the student’s specific challenges and strengths is essential for developing
effective and individualized interventions to promote his academic and social success. Heale and Twycross (2018) explain that a case
study involves a thorough and structured examination of a single individual, where the researchers analyze detailed data across multiple
variables. Crowe et al. (2011) and Rashid et al. (2019) state that case study research seeks to investigate specific phenomena in depth
within a real-world, contemporary context. The research involves collecting and analyzing non-numerical data, such as interviews,
observations, and documents, to understand the case comprehensively. In this research, the chosen design is the most suitable for
effectively addressing the study's purpose.

Participants

The study was made in General Santos City, Region XII, Mindanao, Philippines. Aside from its economic contribution, General Santos
City also houses some special schools of education offering much-needed services to children with different learning capabilities. These
schools demonstrate the city's concern for inclusive learning, assisting students who have disabilities for their academic as well as
overall development.

At the core of the study is a 13-year-old male student with attention deficit hyperactivity disorder (ADHD) and intellectual disability
(ID). In a bid to derive greater understanding regarding his learning history and difficulties, the study got involved with core members
of his support network: his mother, father, resource room adviser, and the subject teachers. These participants were chosen very
carefully using purposive sampling, a technique in which researchers can select participants who can give rich, meaningful accounts
(Etikan et al., 2016). Their face-to-face interactions with the student, at home or in class, make them good sources of information on
his developmental process. Purposive sampling is most appropriate for case studies because the sample is determined by the research
questions and the epistemological paradigm under which the study is conducted (Mills et al., 2009). As the Encyclopedia of Survey
Research Methods (2008) points out, with this approach, researchers can identify individuals who can enlighten them regarding how a
dual diagnosis defines a child's learning and social experiences (Rubenstein et al., 2015. The parents, the resource room adviser, and
the subject teachers were selected since they are closely involved with the student and have direct access to the necessary support
services, including individualized education plans (IEPs), therapy, and specialized teaching strategies. Together, their observations
provide integrative knowledge about the student's academic and social growth, further emphasizing collaboration as a necessary aspect
of inclusive education.

Instrument

The researchers created guided questions to collect participants' perspectives, experiences, and insights. To ensure its accuracy and
reliability in answering the research questions, research experts conducted a validation process. The researchers asked for a schedule
to conduct separate semi-structured interviews with the parents, resource room adviser, and the subject teachers of a student with a
dual diagnosis, explained the purpose and method of conducting in-depth interviews, and translated each question into Tagalog to
ensure that the participants understood each question clearly. Semi-structured interviews are widely used in qualitative research, and
the effectiveness of the interview guide plays a crucial role in shaping the study's outcomes (Kallio et al., 2016). Hence, the participants,
such as the resource room adviser and the subject teachers, provided valid replies with the agreement and full support of the school
administrator.

Ethical Considerations

Ethical considerations will be prioritized throughout the research process. The study upheld the rights and well-being of the student as
the subject of the study and the participants, fostering trust and transparency in the research process (Arifin, 2018). Informed consent
will be sought from the students’ parents, resource room adviser, and subject teachers, ensuring that participants fully understand the
study’s purpose, confidentiality measures, and their right to withdraw at any time, with participation remaining completely voluntary
(Beauchamp & Childress, 2019).

Furthermore, the interviews will be conducted respectfully and sensitively to participants' experiences with the diagnosed student,
ensuring their comfort and privacy. In the same manner, protecting the privacy and confidentiality of the student’s identity, including
the participants' data, is essential for maintaining trust and respecting individuals' rights (Kang & Hwang, 2023). With this, sensitive
information such as the participants' identities was protected, and their data was handled with integrity (McDonald & Sadiq-Sangster,
2018).

Lastly, transparency must be maintained throughout the research process to enhance the study's credibility and integrity (National
Academies of Sciences, Medicine, Global Affairs, & Committee on Responsible Science, 2017). Thus, the researchers upheld
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transparency by maintaining openness in reporting methods, results, and findings, fostering accountability and trust among researchers,
participants, and the public.

Results and Discussion

This section outlines the thematic analysis, findings, and discussion. Analyzing the interview transcripts uncovered several key themes
reflecting the experiences, strengths, challenges, and support systems of the parents, resource room adviser, and subject teachers of a
student with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID).

Table 1. Experiences, challenges encountered, and strengths of the student with attention deficit hyperactivity
disorder (ADHD) and intellectual disability (ID)
Theme Significant Statements
Behavioral Challenges  “Sometimes, he can't stay still, walking around the classroom.” - R1
“You need to repeat the instructions multiple times before he follows.” R3
“He suddenly speaks out even when not asked.” - RS
Academic Challenges “He struggles with reading, especially long words.” - R2
“When the lesson is difficult, especially Mathematics, he loses interest.” - R6
“He learns better when there are drawings or educational games.” - R8
Social Challenges “He has difficulty playing with others because he wants to be
the one in control.” - R4
“He doesn’t know when it's appropriateto join a conversation.” - R9
“Some classmates want to befriend him, but sometimes, he ignores them.” - R3
Emotional Challenges ~ “When he gets scolded, he cries and refuses to respond.” - R4
“When he can't do his assignment, he gets angry and sometimes hurts himself.” - R10
“He gets frustrated easily, but when praised, he regains motivation.” - R1
Strengths and Talents "He is good at drawing, even without being taught, he creates great artwork.” - R8
“He loves dancing and eagerly participates in school performances.” - R6
"He has a great memory for songs, sometimes even teaching his classmates.” - RS

The theme of “Behavioral Challenges” is distinctly presented. “Sometimes, he can't stay still, walking around the classroom” (R1) and
“You need to repeat the instructions multiple times before he follows” (R3) “He suddenly speaks out even when not asked” (RS).

Academically, students with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID) may face significant
hurdles. The student may also struggle with transitions between tasks and activities. The statements “He struggles with reading,
especially long words” (R2) “When the lesson is difficult, he loses interest” (R6), and “He learns better when there are drawings or
educational games” (R8) suggest that these students may thrive in environments that cater to their learning styles. This highlights the
necessity for educators to implement diverse instructional strategies that accommodate various learning preferences.

Social interactions can be particularly challenging for students with attention deficit hyperactivity disorder (ADHD) and intellectual
disability (ID). The statements “He has difficulty playing with others because he wants to be the one in control” (R4) “He doesn’t know
when it's appropriate to join a conversation” (R9) and “Some classmates want to befriend him, but sometimes, he ignores them” (R3)
indicates a struggle with social reciprocity. These challenges underscore the importance of fostering social skills through structured
activities and peer mentoring, which can help bridge the gap between the student and their peers.

Emotional regulation is another area of concern. The statements “When he gets scolded, he cries and refuses to respond” (R4) “When
he can't do his assignment, he gets angry and sometimes hurts himself” (R10) and “He gets frustrated easily, but when praised, he
regains motivation” (R1) suggests that reinforcement strategies can be effective in promoting emotional resilience. Educators and
caregivers should be mindful of the emotional landscape of these students, providing supportive environments that encourage
expression and coping strategies.

Despite the challenges, students with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID) often possess
remarkable strengths. The statements "He is good at drawing, even without being taught, he creates great artwork” (R8) “He loves
dancing and eagerly participates in school performances” (R6) "He has a great memory for songs, sometimes even teaching his
classmates” (R5) indicates that these students may excel in auditory learning and could benefit from music-based interventions.
Recognizing and nurturing these strengths is crucial, as it can enhance self-esteem and provide avenues for success.

The experiences of students with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID) are multifaceted,
encompassing a range of behavioral, academic, social, and emotional challenges, as well as unique strengths and talents. This discussion
aims to synthesize the significant statements from Table 1, highlighting the complexities of his experiences and the importance of
tailored support strategies.

The findings align with previous research by Martinussen et al. (2011), which has shown that children with behavioral issues in the
classroom, especially those exhibiting inattention and/or hyperactivity, face a heightened risk of low academic performance and school
dropout. However, (Govindan, 2024) in positive psychology and attachment theory, the strength-based curriculum is designed to
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educate psychologists, parents, caregivers, and teachers about the strengths of individuals with attention deficit hyperactivity disorder
(ADHD) while promoting collaborative support.

Attention Deficit Hyperactivity Disorder is associated with disruption of psychological and social functioning (Rushton et al., 2020).
These issues stem from children’s difficulties in actively engaging in social interactions, including sharing, cooperating, and taking
turns, thus, they have poor social and communication skills. Children with attention deficit hyperactivity disorder struggle with peer
relationships and self-doubt due to a lack of friendships and limited social activities (Meltzer et al., 2003).

On the other hand, the study of Reid (1999) suggest a model that focuses on four key areas of intervention: (a) educational
accommodations, (b) encouraging appropriate behavior, (c) medical management, and (d) supplementary support services for both
children and parents, such as counseling and parental support groups. Actively involving parents and teachers in the learning process
will enhance understanding and communication, ultimately leading to better outcomes for students with attention deficit hyperactivity
disorder (ADHD) (Govindan, 2024).

Table 2. Strategies and interventions made by the resource room adviser and subject teachers
Theme Significant Statements
Effective interventions "He learns better with one-on-one instruction.” - R2

"We use flashcards and pictures to make the lesson easier to understand.” - R1
"We repeat the instructions multiple times so he can follow correctly.” - R4
"We make lessons more interactive, such as through role-playing and hands-on activities.” - R3

Behavioral and social support "When he becomes uncontrollable, we give him a break to help him calm down.” - R6
"We pair him with a calm and patient classmate to help with social interactions.” - RS
“We always praise him when he does something right to keep him motivated.” - R7
"We guide him during group activities to help him learn cooperation.” - R8

Classroom accommodations  “We seat him in front to monitor him more easily and reduce distractions.” - R1
"He is allowed to use manipulative materials to better grasp the lesson.” - R4
“He is given extra time on tests to complete them properly.” - R2
"We are more flexible with assessments—sometimes using oral exams or activities suited to his
learning style.” - R7

The implementation of effective strategies and interventions is crucial for supporting students with attention deficit hyperactivity
disorder (ADHD) and intellectual disability (ID) in their educational journey. Table 2 outlines various approaches employed by
resource room advisers and subject teachers, categorized into effective interventions, behavioral and social support, and classroom
accommodations. Effective intervention, as reported by Rief (2012), is that teachers should recognize the significant stress and
challenges that homework can create in the homes of children with attention deficit hyperactivity disorder (ADHD). They should be
adaptable by assigning a manageable workload and exploring engaging, artistic, and creative methods for students to practice skills
and demonstrate their understanding of concepts.

The analysis shows significant struggles in reading and mathematics (Hart et al., 2010). Children with attention deficit hyperactivity
disorder (ADHD) generally score lower on reading and math assessments compared to their typically developing peers. Due to their
weak memory and difficulty in filtering out external distractions. (Rosenfeld, 2019). His difficulties in comprehension and decoding
words make it challenging for him to keep pace with lessons, leading to frustration and disengagement.

However, he responds well to personalized instruction, particularly one-on-one teaching and hands-on activities. He also benefits from
structured tasks and positive reinforcement. Adjusting the classroom environment has proven to be effective for students with attention
deficit hyperactivity disorder (ADHD) (DuPaul, Eckert, & Vilardo, 2012).

Teachers can provide individualized study time in the classroom with a tutor, such as an older student or a classroom volunteer. A tutor
working one-on-one with the student can offer guidance, helping them stay organized and focused to complete their assignments
effectively. Additionally, teachers should be flexible and reduce the time for homework to a manageable amount and seek other more
fun, artistic, and creative ways for them to practice skills and show their mastery of concepts (Hamilton & Astramovich, 2016).

Table 3. Collaboration and Inclusive Practices of Educators

Theme Significant Statements
Collaboration with Educato and "We regularly meet with SPED teachers to discuss his progress.” - R9
Support Personnel "We coordinate with parents to understand the most effective teaching strategies for him.” - R3

"We have a support system that includes not just SPED teachers but also the guidance counselor

and subject teachers.” - R1

"We work together in creating an individualized education plan (IEP) to address his needs.” - R2
Improving inclusivity "We make him feel included by assigning simple tasks in the classroom.” - R4

"We encourage his classmates to be more understanding and assist him in activities.” - R1

"We adjust our teaching methods to ensure he can keep up.” - R6

"We make sure he has equal opportunities in all classroom activities.” - R3
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The themes presented in Table 3 highlight the critical role of collaboration and inclusive practices among educators in supporting
students with special needs, particularly those with attention deficit hyperactivity disorder (ADHD) and intellectual disability (ID). The
significant statements reflect a commitment to fostering an inclusive educational environment through teamwork, communication, and
adaptive teaching strategies. Murphy's (2012) research indicates that knowledgeable and motivating teachers play a crucial role in
shaping student achievement and are among the most significant school-related factors.

Communication with parents is another vital aspect of collaboration. Fidosieva (2025) highlights that the main goal is to strengthen
collaboration between schools and parents by offering information, resources, and positive reinforcement. This strategy helps establish
a support system that is essential for the success of students with attention deficit hyperactivity disorder (ADHD).

The theme of improving inclusivity is rooted in the principles of universal design for learning (UDL), which advocates for creating
learning environments that accommodate all students. Durgungoz & Durgungoz (2025) highlight the importance of adaptable and
inclusive teaching methods that cater to a variety of learning styles and needs.

The concept of school inclusion is key to overcoming these challenges, ensuring that all students, regardless of their needs or
difficulties, have equal access to quality education, as noted by Tafuri & Di Palma (2025), further reinforcing the commitment to
inclusivity and allowing the student to engage fully in the learning process. Findings and analysis of the data are thoroughly discussed.

Conclusions

This study identifies the unique trajectory of a student with dual diagnoses in an inclusive classroom setting. His experiences reveal
both significant challenges and hidden strengths. At the academic level, he struggles with reading comprehension, mathematics, and
maintaining attention, which sometimes may lead to frustration and disengagement. Socially, it is hard for him to get along with peers,
communication is tough, and he is not self-assured, aside from his difficulties in his learning process. Despite that, under the background
of such difficulties, he shines through with individual instruction, structured assignments, experiential learning, and reinforcement—
demonstrating what he can do with proper guidance. These findings support what has been confirmed through previous studies no
matter how difficult Attention Deficit Hyperactivity Disorder (ADHD) and Intellectual Disability (ID) are, strength-based approaches
and support systems in collaboration can guarantee students’ success (Govindan, 2024). For students like him, effective strategies and
interventions are the difference. Minor but considerate modifications—Iike scaling down overwhelming tasks and academic workloads,
employing innovative teaching methods, and giving them individual counseling can reshape their learning environment. Teachers who
exercise patience, adaptability, and compassion assist in fostering their confidence and drive, paving the way for them to feel
encouraged instead of disregarded. Studies identify the role of structured learning spaces, personalization, and inclusionary instructional
techniques in the academic and social development of children (DuPaul et al., 2012; Rief, 2012). True inclusion, though, is more than
the classroom setting. The team efforts among educators, parents, and support staff are vital to providing students with Attention Deficit
Hyperactivity Disorder (ADHD) and Intellectual Disability (ID) with the regular direction and positive reinforcement that they require.
Effective communication among families and teachers can close gaps, making students feel heard and empowered (Fidosieva, 2025).
Schools must actively encourage teacher training in inclusive approaches, set up peer mentoring schemes, and incorporate assistive
tools that support diverse learning needs. Incorporating universal design for learning principles (Durgungoz & Durgungoz, 2025) can
also ensure that classrooms become accessible to all learners so that education accommodates them rather than the other way around.
Finally, schools need to ensure inclusive practices by offering continuous teacher training, reinforcing home-school relationships, and
advocating for policies supporting dual-diagnosis students in the future. By identifying their strengths, adapting interventions, and
encouraging teamwork, we can establish a learning environment in which all students—no matter what their challenges—can succeed,
feel appreciated, and reach their full potential, just like their typically developing peers.
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