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Abstract 
 

This study aims to determine the impact of cooperative learning strategies in the social development of senior high 

school learners in San Narciso, Quezon. The study involved 40 respondents from a private school located in San 

Narciso, Quezon. The researcher used questionnaire to gather reliable data answered by the target respondents. The 

descriptive method was used to gather data needed to determine the impact of cooperative learning strategies in the 

social development of senior high school learners in San Narciso, Quezon. Nearly every one of them had age range 

of 16-17 years old (68%) and the rest falls in the age range of 18 years old and above (32%). Most of them are male 

(65%) while the remaining are female (35%). Respondents which are grade 11 and 12 have the same percentage of 

20%. Upon the impact of cooperative learning strategies in their social development, the result shows that under 

Interpersonal Competence, students build interests with a mean of 4.15. Under Social Competence, students become 

motivated to participate with a mean of 4.1. While in Teamwork Competence, working in teams boost their morale 

and motivation which gained the highest rank with a mean of 4.23. Meanwhile, in problems encountered in cooperative 

learning strategies, the results show that in terms of group selection, decision-making takes more time got the highest 

mean of 4.2. Upon the roles of the group members, group mates’ intimate relationships got the highest mean of 3.88. 

When it comes to evaluation, 3.83 stated that teacher’s poor development of students' competence can influence 

students' motivation to learn. Thus, it indicates that there is a positive strong relationship between the perceived impact 

and problems encountered in cooperative learning strategies evidenced by Spearman Rho Coefficient of 0.476. This 

was to conclude that there is no significant relationship in the responses of various age groups, and the male and 

female responses. While, there is a significant relationship in the responses of grade 11 and 12 students on the impact 

of cooperative learning strategies in their social development. 
 

Keywords: cooperative learning strategies, evaluation, group selection, interpersonal competence, roles of group 

members, social competence 

 

Introduction 
 

Cooperative Learning, sometimes called small-group learning, is an instructional strategy in which small groups of students work 

together on a common task. Cooperative learning happens when students work in small groups to achieve a common goal. Educators 

are able to use this method in every grade. Through open discussions, students are able to learn from each other. The task can be as 

simple as solving a multi-step math problem together, or as complex as developing a design for a new kind of school. In some cases, 

each group member is individually accountable for part of the task; in other cases, group members work together without formal role 

assignments Solomon (2024). 

In the view of Solomon (2024), cooperative learning changes students' and teachers' roles in classrooms. The ownership of teaching 

and learning is shared by groups of students, and is no longer the sole responsibility of the teacher. The authority of setting goals, 

assessing learning, and facilitating learning is shared by all. Students have more opportunities to actively participate in their learning, 

question and challenge each other, share and discuss their ideas, and internalize their learning. Along with improving academic learning, 

cooperative learning helps students engage in thoughtful discourse and examine different perspectives, and it has been proven to 

increase students' self-esteem, motivation, and empathy. 

When implemented well, cooperative learning encourages achievement, student discussion, active learning, student confidence, and 

motivation. The skills students develop while collaborating with others are different from the skills students develop while working 

independently. As more businesses organize employees into teams and task forces, the skills necessary to be a "team player" (e.g., 

verbalizing and justifying ideas, handling conflicts, collaborating, building consensus, and disagreeing politely) are becoming more 

valuable and useful. Using cooperative groups to accomplish academic tasks not only provide opportunities for students to develop 

interpersonal skills but also gives them authentic experiences that will help them be successful in their future careers. 

To understand more what a cooperative learning is, it is a methodology that employs a variety of learning activities to improve students’ 

understanding of a subject by using a structured approach which involves a series of steps, requiring students to create, analyze and 

apply concepts. Furthermore, it utilizes ideas of Vygotsky, Piaget, and Kohlberg in that both the individual and the social setting are 

active dynamics in the learning process as students attempt to imitate real-life learning Lombardi (2017). 

The researcher chose to study the impact of cooperative learning strategies in the social development of senior high school learners 

because nowadays it seems that people forgot the true essence of cooperative learning and there may be a possibility that placing 

students in small groups and telling them to work together does not guarantee that they will work cooperatively, so the researcher 
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expect them to know its impact upon developing their social aspect.    

Research Questions 

This study aimed to determine the impact of cooperative learning strategies in the social development of senior high school learners in 

San Narciso, Quezon. Specifically, this study sought to answer the following: 

1. What is the demographic profile of the respondents in terms of: 

1.1. age; 

1.2. sex; and 

1.3. grade? 

2. What are the perceived impacts of cooperative learning strategies in the social development of the senior high school learners 

with respect to: 

2.1. interpersonal competence; 

2.2. social competence; and 

2.3. teamwork competence? 

3. What are the problems encountered in Cooperative Learning Strategies in terms of: 

3.1. group selection; 

3.2. roles of the group members; and 

3.3. evaluation? 

4. Is there a significant relationship on the perceived impact and problems encountered in cooperative learning strategies? 

Methodology 

Research Design 

This study used descriptive survey method to collect data to measure the impact of cooperative learning strategies in the social 

development of senior high school learners in San Narciso, Quezon. According to Creswell (2023), descriptive research method is a 

study that describes the characteristics of a population or phenomenon being studied. The researcher used survey questionnaire as an 

instrument. Based on the survey’s result the researcher was able to determine the details of the study. 

Respondents 

The study was conducted at St. Joseph’s High School Inc. San Narciso, Quezon. The senior high school learners, Grade 11 and 12 were 

the respondents for this study.  

The researcher randomly selected 40 students who are enrolled in St. Joseph’s High School Inc. during the SY 2022-2023 and the 

impact of cooperative learning strategies in the social development of the learners was the focus of the study. The respondents were 

composed of 20 students from grade 11 and 20 students from grade 12 with a total of 40 student-respondents.   

Instrument 

The researcher used questionnaire. This questionnaire used a Likert scale of; 5 – Very Much Agree (VMA), 4 – Much Agree (MA), 3 

– Moderately Agree (MoA), 2 – Less Agree (LA) and 1 – Least Agree (LeA). For understanding about the impact of cooperative 

learning strategies to selected grade 11 and grade 12 students of St. Joseph’s High School, Inc. Part I of the questionnaire is composed 

of demographic profile of the respondents, and Part II included the Cooperative Learning Strategies and the problems encountered in 

cooperative learning strategies. The research instrument was validated by two experts. A pilot testing was conducted using Cronbach’s 

Alpha to test the acceptability of the questionnaire. If the result is above 0.70, then there is an internal consistency in the questions/items. 

The result of the pilot testing is above 0.70 interpreted as acceptable. 

Procedure 

Target populations were grade 11 and grade 12 students of St. Joseph’s High School, Inc. The descriptive research method using Likert 

scale was used to rate the impact of Cooperative Learning Strategies in the social development. Data were gathered through “simple 

random sampling” both male and female students of St. Joseph’s High School, Inc. were selected to fill the questionnaire.  

In administering the questionnaire, the researcher used the time allotted for vacant time to avoid distraction of class discussion. The 

student response was given enough time to answer the questions. After data gathering, the researcher collected them for tallying the 

scores and applied the statistical treatment used in the study.  

Prior to the conduct of the study, the researcher sent a letter to the principal and adviser of grade 11 and grade 12 of the school. Upon 

approval, the researcher administered the instrument to the target respondents. 

Data Analysis 

In this study, the researcher used statistical measures to treat the collected data. All the data were carefully read and examined for 
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analysis. They were tallied and entered into a master list of the data collection sheet. Percentage and Frequency were used to interpret 

the profile of the respondents. 

To get the weighted mean to describe the items in the indicators, the researcher used the formula (Calmorin, 2007; 116-118). 

To test the correlation between the perceived impact and problems encountered in Cooperative Learning Strategies, Spearman Rho 

was used. 

Results and Discussion 

This section deals with the presentation, analysis, and interpretation of the data. All the data gathered were presented here in tabulated 

form with corresponding interpretation. The first part described the demographic profile of the respondents in terms of age, sex, and 

grade level. The second part is the impact of cooperative learning strategies with respect to: interpersonal competence, social 

competence, and teamwork competence. The third part is the problems encountered in Cooperative Learning Strategies in terms of: 

group selection, roles of the group members, and evaluation. The fourth part includes the significant relationship of impact and 

problems encountered in Cooperative learning strategies. 

Table 1. Frequency and Percentage Distribution of the Respondents  

According to Age 
Age Frequency Percentage (%) 

16-17 yrs old 27 68 

18 yrs old and above 13 32 

Total 40 100 
 

Table 1 showed the frequency and percentage distribution of the respondents according to age, where 27or 68% were 16-17 years old 

and 13 or 32% were 18 years old and above which described that most of the respondents were 16-17 years old. 

The mentioned statement conforms with the findings of Silver et.al., (2023) which stated that decades of cross-national surveys have 

found that younger people tended to be more internationally oriented than older adults. 

Based on the data in Table 1, the majority of respondents (68%) were 16-17 years old, while 32% were 18 and above. This indicated a 

higher representation of the younger age group in the survey. The findings suggested that the survey results predominantly reflected 

the perspectives and experiences of the 16-17-year-old demographic. This significant representation of younger respondents 

highlighted the importance of considering this age group’s views in the study’s conclusions. 

Table 2. Frequency and Percentage Distribution of the  

Respondents According to Sex 
Sex Frequency Percentage (%) 

Male 26 65 

Female 14 35 

Total 40 100 
 

Table 2 revealed that in the frequency and percentage distribution of the respondents according to sex, the majority of the respondents 

were male with 26 or 65%, rank 1 and the responses of the female composed of 14 or 35%, rank 2. 

The mentioned statement conforms with the findings of Pearson and West (1991) as cited by Leraas et al. (2018) which supports the 

hypothesis that masculine students will participate more in class than feminine students. Using the Personal Attributes Questionnaire 

to measure masculinity, they found that masculine students were more active participants in class than feminine students. Given that 

male students may be, but are not always, more masculine than female students, when researchers find sex differences in participation 

it might actually be due to psychological gender. 

Upon interpreting these results, the higher proportion of male respondents was consistent with the findings of Pearson and West (1991), 

as cited by (Leraas et. al., 2018). Their research indicated that masculine students were more likely to participate actively in class 

compared to feminine students. The predominance of males in this sample reflected this trend, suggesting that male students may have 

been more engaged in class activities. 

Table 3. Frequency and Percentage Distribution of the  

Respondents According to Grade 
Grade Frequency Percentage (%) 

11 20 50 

12 20 50 

Total 40 100 
 

Table 3 shows frequency and percentage distribution of the respondents according to grade where 50% are grade 11 and 50% are grade 

12 which describes that both of the respondents are equal. 
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The mentioned statement conforms with the findings of Aguillon et al. (2020) which stated that when groups were randomly called on 

by instructors, there was no difference in participation between men and women. Furthermore, (Ballen et al., 2019) showed equitable 

participation between men and women in smaller classes and when instructors used diverse teaching strategies. 

Based on the data in Table 3, the equal distribution between Grade 11 and 12 respondents aligned with the findings of (Aguillon et al., 

2020) and (Ballen et al., 2019), which highlighted that balanced participation could be observed across different groups. This equal 

representation supported the notion that there were no significant differences in participation based on grade level within the sample. 

Table 4. Respondents’ Assessment on the Impact of Cooperative Learning Strategies in the Social Development of Senior  

High School Learners in terms of Interpersonal Competence 
Indicators 

Because of cooperative learning strategies, … 

Mean Verbal Interpretation 

1. we enjoyed sharing our thoughts and encouraged each other 's opinion. 4.05  Much Agree 

2. effective leadership, decision-making, trust-building, communication, and conflict 

management were provided. 

4.40 Very Much Agree 

3. students feel less pressure to succeed in an activity. 3.68 Much Agree 

4. students build their interests.  4.15 Much Agree 

5. learners are motivated to participate actively in the class activities. 4.1 Much Agree 

Grand Mean 4.08 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

Table 4 shows the average mean distribution of the respondents on the impact of cooperative learning in the social development in 

terms of interpersonal competence, wherein most of the students answered that collaborative learning builds their interests with a mean 

of 4.15, which got the highest rank. Students feel less pressure to succeed in an activity got the lowest mean of 3.6. Overall, the 

respondents much agree that cooperative learning strategies build their interests as shown by the generated mean of 4.08. 

The mentioned statement conforms with the findings of Lynch (2016) which believes that the ideal classroom emphasizes curiosity 

and cooperation above all, and that the student’s curiosity should determine what is taught. 

The data from Table 4 clearly indicated that cooperative learning significantly enhanced students’ interests and reduced their pressure 

to succeed, thus promoting a positive and supportive learning environment. These findings were consistent with existing studies, 

underscoring the importance of curiosity and collaboration in effective educational practices. 

Table 5. Respondents’ Assessment on the Impact of Cooperative Learning Strategies in the  

Social Development of Senior High School Learners in terms of Social Competence 
Indicators 

Because of cooperative learning strategies… 

Mean Verbal Interpretation 

1. social development can possibly think others as a role model. 3.98 Much Agree 

2. we were able to keep a bond among us. 3.85 Much Agree 

3. student becomes motivated to participate. 4.1 Much Agree 

4. I had social interaction.  3.93 Much Agree 

5. students feel much valued. 3.73 Much Agree 

Grand Mean 3.92 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

Table 5 reveals the average mean distribution of the respondents on the impact of cooperative learning in the social development in 

terms of social competence.  It revealed that students become motivated to participate got the highest mean of 4.1 and ranked first 

among the indicators. Conversely, they much agree that students feel much valued by the help of cooperative Learning Strategies with 

a mean of 3.73 and ranked last among the indicators. Overall, the respondents much agree that students become motivated to participate 

by the help of cooperative learning strategies evidenced by the generated mean of 3.92. 

The mentioned statement conforms with the findings of Carrier and Sales (1987) as cited by Abass (n.d.) found and observed that 

“students working cooperatively appeared to motivate each other to seek elective feedback to their responses and to practice items 

during learner control.” Similarly, the study of (Johnson & Johnson, 2009) as cited by (Van & Roseth, 2019) stated that Cooperative 

learning has been known to increase students’ learning motivation. 

The results from Table 5 underscored the effectiveness of cooperative learning in motivating students and making them feel valued. 

These strategies not only increased participation but also fostered a supportive learning environment. The study’s findings resonated 

with existing studies, reinforcing the positive impact of cooperative learning on student engagement and social development. 

Table 6 shows the average mean distribution of the respondents on the impact of cooperative learning in the social development in 

terms of teamwork competence.  The highest weighted mean score was for indicator number 5, it simply stated that respondents very 

much agree that working in teams boosts their morale and motivation with a mean of 4.23. The lowest mean was indicator 4 with a 

response of 3.25, lowest rank, wherein they moderately agree that they feel less pressured. Overall, the results showed that most 

respondents with an average mean of 3.93 much agreed that cooperative learning strategies boost their morale and motivation. 
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Table 6. Respondents’ Assessment on the Impact of Cooperative Learning Strategies in the Social Development  

of Senior High School Learners in terms of Teamwork Competence 
Indicators 

Because of cooperative learning strategies… 

Mean Verbal Interpretation 

1. students learn how to listen to one another to function as a cohesive unit. 4.1 Much Agree 

2. students learn how to listen to their leaders and coaches to perform their individual roles. 4.2 Much Agree 

3. I had a strong working relationship. 3.85 Much Agree 

4. I feel less stressed. 3.25 Moderately Agree 

5. working in teams boosts students’ morale and motivation. 4.23 Very Much Agree 

Grand Mean 3.92 Much Agree 
   Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

The mentioned statement conforms with the findings of Malan (2021) which stated that students in the cooperative learning class 

demonstrated higher scores on the motivational scale than students in the lecture class. She found that collaboration 

and interaction among students towards the shared goal of understanding and presenting the course material enhanced their motivation 

to complete the course work. Cooperative learning benefited students because they could exchange resources and information, and 

support and influence one another. Furthermore, interaction among students in the cooperative learning class resulted in improved self-

confidence and reduced test anxiety compared to students in the lecture class. 

Table 6 revealed that cooperative learning positively impacted students’ teamwork competence by significantly boosting their morale 

and motivation. Despite some moderate agreement on reducing pressure, the overall perception was favorable. These findings were 

consistent with previous research, indicating that cooperative learning strategies are effective in creating a motivating and supportive 

educational environment. 

Table 7. Respondents’ Assessment on the Problems Encountered in Cooperative  

Learning Strategies in terms of Group Selection 
Indicators Mean Verbal Interpretation 

1. Some individuals have dominating personalities. 3.85 Much Agree 

2. Things get crowdy and out of hand. 3.33 Moderately Agree 

3. Segregation if individuals can occur. 3.45 Much Agree 

4. Decision-making takes more time. 4.2 Much Agree 

5. Someone may try to take over the group. 3.85 Much Agree 

Grand Mean 3.74 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

Table 7 reveals the problems encountered in cooperative learning strategies in terms of group selection wherein indicator 4 has the 

highest mean of 4.2, stated that decision-making takes more time. Indicator 2 got a mean of 3.33, lowest rank which stated that things 

can get crowdy and out of hand. Overall, it also revealed that the average mean of 3.74 indicates that respondents much agreed that the 

highest problem that can be encountered in cooperative learning strategies as per group selection was decision-making. 

A study conducted by Healy et al. (2018) found similar results regarding the problems in cooperative learning strategies. The revealed 

that for educators who is not skilled in using cooperative learning, it might be time-consuming to set up as decisions have to be made 

about group size, group formation and how the group work will be assessed. 

The data from Table 7 pointed out that the primary challenge in cooperative learning strategies related to group selection was the 

extensive time required  for decision-making. While there were concerns about managing crowded groups, the primary issue was the 

time and effort needed to make effective group decisions. These findings are consistent with previous research, underscoring difficulties 

educators face in organizing and managing cooperative learning groups. 

Table 8. Respondents’ Assessment on the Problems Encountered in Cooperative  

Learning Strategies with respect to the Roles of the Group Members 
Indicators Mean Verbal Interpretation 

1.Group mates’ intimate relationship. 3.88 Much Agree 

2. Unequal participation from students. 3.35 Moderately Agree 

3. Pressure to compromise. 3.35 Moderately Agree 

4. Lack of leadership. 3.43 Much Agree 

5. No individual thinking. 2.83 Moderately Agree 

Grand Mean 3.37 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

Table 8 reveals the problems encountered in cooperative learning strategies with respect to the roles of the group members. The 

respondents much agreed that group mates’ intimate relationship ranks first as the highest problem when it comes to the roles of the 

group members evidenced by a mean of 3.88. On the other hand, they moderately agree that there is no individual thinking with a mean 

of 2.83 and ranked last among the indicators. However, the average mean of 3.37 revealed that the respondents moderately agree that 

group mates’ intimate relationship is really a big problem upon giving roles. 
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The mentioned statement conforms with the findings of Luo et al. (2021) which stated that some group members may engage in “social 

loafing.” When one or two people are assigned a task, they know they’re being watched and are apt to shoulder the burden. In a larger 

group, however, any given member will feel less personally responsible for what takes place in it. If too many members follow the 

natural tendency to observe rather than act, a group may lose its efficiency and thereby find it much more difficult to reach its aims. 

Table 8 pointed out that while both issues impact group dynamics, the presence of intimate relationships among group members is 

identified as a more pressing problem compared to the lack of individual thinking. Addressing the complications arising from personal 

relationships could be crucial for improving the effectiveness of cooperative learning strategies, in line with findings from previous 

studies. 

Table 9. Respondents’ Assessment on the Problems Encountered in Cooperative Learning Strategies in terms of Evaluation 
Indicators  Mean Verbal Interpretation 

1. Teacher evaluating students may show bias to certain students, which may happen 

intentionally, or unintentionally. 

3.58 Much Agree 

2. Students usually receive the same grade, which is not fair to the people in the group who did 

all the work. 

3.33 Moderately Agree 

3. Because of cooperative learning, no real knowledge and understanding have been gained. 3.03 Moderately Agree 

4. Teachers poor development of students' competence can influence students' motivation to 

learn. 

3.83 Much Agree 

5. Students are forced to hurry up their learning. 3.33 Moderately Agree 

Grand Mean 3.42 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

Table 9 revealed the average mean distribution of the respondents on the problems encountered in Cooperative Learning Strategies in 

terms of Evaluation wherein 3.83 stated that teacher’s poor development of students' competence can influence students' motivation to 

learn. Indicator 3 got a mean of 3.03, lowest rank, which stated that because of cooperative learning, no real knowledge and 

understanding have been gained. 

The mentioned statement conforms with the findings of Thomas (2022) which stated that the teacher shortages can significantly depress 

student achievement, as schools often cancel courses due to vacancies or staff classes with substitutes and underprepared teachers who 

are not certified to teach their subject matter. Underprepared teachers leave their schools at 2 to 3 times the rate of those who enter with 

comprehensive preparation. High turnover rates, in turn, can contribute to staff instability that disrupts relationships with students and 

other teachers, undermines professional learning, and impedes collaboration, all of which are critical to creating the supportive 

environments students need after nearly two years of disrupted learning. 

The problems identified in Table 9 highlighted the critical role of teacher competence in the success of cooperative learning strategies. 

The alignment with previous studies underscored the need for improved teacher preparation and support to address the challenges 

observed in cooperative learning contexts. Addressing these issues was essential for ensuring that cooperative learning achieved its 

intended goals of enhancing student understanding and engagement. 

Table 10. Summary Table on the perceived impact of Cooperative Learning  

Strategies in the social development of Senior High School Learners 
Impact Of Cooperative Learning Strategies Mean Verbal Interpretation 

Interpersonal Competence 4.08 Much Agree 

Social Competence 3.92 Much Agree 

Teamwork Competence 3.93 Much Agree 

Group Selection 3.74 Much Agree 

Roles of the Group Members 3.37 Moderately Agree 

Evaluation 3.42 Much Agree 

Grand Mean 3.74 Much Agree 
Legend: Least Agree (1.0-1.80), Less Agree (1.81-2.60), Moderately Agree (2.61-3.40), Agree (3.41-4.20), Very Much Agree (4.21-5.0) 

The summary table displays the average mean and verbal interpretation of the impacts of Cooperative Learning Strategies. It indicates 

that the respondents much agreed that the interpersonal competence has the most significant impact among the indicators, with an 

average mean of 4.08. Conversely, the respondents moderately agreed that roles of the group members have the least impact on 

cooperative learning strategies, with a mean of 3.37. Overall, interpersonal competence, social competence, teamwork competence, 

group selection, roles of the group members, and evaluation have an impact on the Cooperative Learning Strategies, as demonstrated 

by the general mean of 3.74. 

These findings support the study conducted by Han, S. L. & Son, H. S. (2020) which stated that interpersonal competence is often 

defined as a particular communication ability in interacting with others in a manner intended to achieve certain results or objectives 

(McConnell, 2018). It is usually related to teamwork or leadership and very often called forth in cooperative works or collaborative 

student learning. Thus, it is crucial in the process of human growth. Interpersonal competence is, therefore, an essential part of 

relationships with others and in social activities as well. Similarly, (Socratous, 2014) emphasizes the importance of interpersonal skills. 
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He quotes (Dewey, 1940), who argued that schools are responsible for the development of students’ interests in many areas of learning. 

Dewey also proposes that all students should be encouraged to expand their horizons in an appropriate manner and to equip themselves 

with interpersonal/communication skills in multiple student group interactions. 

The findings from Table 10 underscored the critical role of interpersonal competence in the effectiveness of cooperative learning 

strategies. The data aligned with previous research, which emphasized the importance of developing interpersonal skills for successful 

collaboration. This alignment highlighted the need to prioritize and enhance interpersonal competence to improve cooperative learning 

strategies. 

Table 11. Relationship between the Perceived Impact and Problems Encountered in Cooperative  

Learning Strategies 
Perceived Impact Problems Encountered 

Correlation Coefficient Interpretation p- value Decision 

0.476 Strong Positive Correlation 0.002 Reject Ho 
Legend: Spearman Correlation; ≥0.70 – Very strong relationship; 0.40–0.69 – Strong relationship; 0.30–0.39 – Moderate relationship;  

0.20–0.29 – Weak relationship; 0.01–0.19 – No or negligible relationship 

Table 11 indicates a positive strong relationship between the perceived impact and problems encountered in cooperative learning 

strategies as evidenced by Spearman Rho Coefficient of 0.476. Strong relationship suggests that as the perceived impact of cooperative 

learning strategies increases, the problems encountered in implementing those strategies also increase. Conversely, as the problems 

encountered in cooperative learning strategies increase, the perceived impact also increases. 

The p value of 0.002 indicate that there is a significant relationship between the perceived impact and problems encountered in 

cooperative learning strategies. 

The study conforms with the findings of Hung (2019) which stated that students gained group work skills, problem-solving skills, and 

confidence. However, they suffered challenges in report making and relationships. While some students reported benefits in 

communication, others revealed that it was challenging. The benefits or challenges were mainly the results of the participants’ 

compliance with the principles of cooperative learning. It is implied from the study that teachers applying cooperative learning should 

play their key role as counsellor and supervisor to help students overcome problems arising from the tasks and socialization. 

The data from Table 11 highlighted a significant and strong positive relationship between the perceived impact and problems 

encountered in cooperative learning strategies. This relationship, supported by previous research, underscored the need for effective 

teacher support to address the challenges faced while enhancing the benefits of cooperative learning. 

Conclusions 

Based on the findings, the following conclusions are derived:  

Most of the respondents are 16-17 years old, male, and are both grade 11 and 12 students. 

Senior high school learners in San Narciso, Quezon demonstrated a strong interest in  building relationships under Interpersonal 

Competence. They also exhibited increased motivation to participate, reflecting improvements in Social Competence. The highest 

impact was observed in Teamwork Competence, where collaboration significantly enhanced students’ morale and motivation, 

indicating that teamwork had the most significant effect on social development. 

Senior high school learners encountered problems in cooperative learning. The most significant challenge is the time required for group 

selection which can greatly affect the whole group. This is followed by concerns related to interpersonal relationships among group 

mates. The least impactful issue, but still relevant, is the effectiveness of evaluation practices, particularly regarding the teacher’s 

development of students’ competence. Addressing these issues, starting with optimizing group selection and managing group dynamics, 

is crucial for improving cooperative learning outcomes. 

There is a positive strong relationship between the impact and the problems encountered in cooperative learning strategies. 

As a result of the study, the researcher would like to recommend the following: 

To the School Administrators, they may conduct a specific approach so that it can greatly contribute in the development of the personal 

and social aspects of students when it comes to groupings, particularly in selecting a group mate. 

To the Parents, they may help the school to encourage their children to practice equal treatment among other people and help them 

understand the true value or essence of cooperative learning. 

To the Teachers, they may continue to give positive feedback and positive relationships which promotes a sense of school belonging 

in order to motivate the learners to join in a group and encourage them to participate cooperatively without being restricted by the fear 

of failure. 

To the Students, they may look forward to continuing cooperation and consider the views of every member, seek for recommendations, 

and appreciate members contributions so that it can help improve decisions and produce expected results. 
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To the Future Researchers, they may conduct a parallel study using bigger population for more viable and reliable results. They may 

also use other variables not mentioned in the study.  
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