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Abstract

This quantitative study explored the participants' level of language learning motivation, attitude, self-efficacy, and
self-directed learning toward academic performance in English subjects. This descriptive-correlational research design
utilized survey questionnaires to gather the data. Through Systematic Random Sampling using Slovin's formula
participants in this study consisted of 143 Grade 10 language learners at Bukidnon National High School, Division of
Malaybalay City. The findings revealed that the learners have a high level of English Language Learning Motivation
for both intrinsic and extrinsic components and a moderately positive attitude toward language learning. Individuals
demonstrate a commendable level of self-confidence in acquiring language skills, possess a moderate level of
proficiency in self-directed learning that encompasses the three key components, and exhibit exceptional academic
achievements. A notable correlation was observed between the academic performance of the learners and their self-
efficacy, self-directed learning in terms of ability, and engagement in external learning activities. Moreover, the
variables that can predict learners' academic performance are their proficiency in self-directed English learning and
their self-efficacy. The implications may result in developing training plans, seminars, and workshops to meet the
needs of English language learners at Bukidnon National High School, Malaybalay City Division. Additional research
on the subject can be done with many more participants.

Keywords: language learning motivation, attitude, self-efficacy, self-directed learning, academic performance

Introduction

Language, thinking, and learning are all interconnected, and language is the cornerstone of all human relationships. According to the
Department of Education (2016), the K-12 English Curriculum, or the Language Arts and Multiliteracies Curriculum (LAMC), was
created in response to learners' low National Achievement Test performance across courses. Its ultimate purpose is to build
communicatively competent and multiliterate learners capable of competing in today's global economy.

However, the Mean Percentage Score (MPS) of Grade 6 NAT scores in 20162017 and 2017-2018—39.95 and 37.44, respectively—
show that it was well below the Department of Education's planned aim. The recent performance of the Philippines in 2018, according
to the most highly regarded global student evaluation, Programme for International Student Assessment (PISA), reaffirms the
concerning results of the National Achievement Test (NAT). According to the PISA results, the Philippines ranked last among 79
nations in reading comprehension. The National Achievement Test (NAT) results indicate something to ponder. Filipino learners in
Grades 6, 10, and 12 take the NAT. For the past three years, learners' NAT performance has gradually declined, placing them at the
"low mastery" or "low proficiency" descriptive level (DepEd Region, 2019).

Based on the periodical test Mean Percentage Score (MPS) result for the first quarter of the school year 2022-2023 of Bukidnon
National High School, the three sections handled by the researcher of the Enhanced Basic Education Program (EBEP) and one section
from the Science, Technology, and Engineering (STE) Program have an average Mean Percentage Score (MPS) of only 55.04, which
is very far from the desired aim of the Department of Education, which is 75%. This result was quite alarming, and attention to it is
essential. Additionally, in terms of reading, out of 1, 544 of the total Grade 10 English learners tested in the Philippine Informal Reading
Inventory (Phil-IRI) Oral Reading Pre-Test for the school year 2022-2023, 1,184 belong to the frustration and instructional reading
levels. The result indicates that 70% or more of the total population of the Grade 10 learners of the different programs, considering the
four sections that the researcher handles under the EBEP and STE programs, still need assistance in their reading.

As an English teacher at Bukidnon National High School, the researcher found some phenomena related to motivation and attitude
toward the English language as influences on academic performance. Per observation during the first quarter, most learners needed
help with their attitude and motivation toward their classes, especially in English. Learners do not participate in class discussions and
keep quiet in their seats. Compliance with the tasks and assignments could have been better, and these data unmistakably show that it
is necessary to inspire and motivate the learners to accomplish their objectives.

Another phenomenon to consider is that most Grade 10 English learners still need more self-efficacy and the capacity to self-direct
their learning after the return of face-to-face instruction. They struggled to learn independently and preferred to learn in groups, as was
seen. They need help expressing themselves in English regarding the subjects. For them to fully comprehend the teachings, more
details, examples, and connections to personal experiences were required.

Academic performance and achieving satisfactory ratings, particularly on the NAT, MPS, and PhiL-IRI, are among the key goals at all
school levels, with favorable effects for learners and educational systems. As a result, finding the elements impacting learners' academic
achievement has always been one of the researcher's primary priorities and one of the issues the Department of Education encounters.
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For this purpose, the researcher concentrated on recognizing the impact and level of motivation, attitude, self-efficacy, and self-directed
learning towards the English language on learners' academic achievement.

According to Orhan-Ozen (2017), academic performance and motivation have positive links. Additionally, Cirak (2021) emphasized
that attitude is the propensity that develops an individual's feelings, ideas, and behaviors toward an object. It also has a positive or
negative approach to an object or situation (Ciftci, 2018). Moreover, Dogan (2015) defined self-efficacy as the belief that one can
succeed, particularly in specific circumstances or when performing specific tasks. Thus, as reaffirmed Gby Curry et al. (2017), self-
directed language learners are more likely to succeed due to resources, practical strategies, and learning results.

Based on the claims mentioned above, this study aimed to examine the level of motivation, attitude, self-efficacy, and self-directed
learning among Grade 10 learners in Bukidnon National High for the School Year 2022-2023 in the English language and the influence
of their academic performance.

Research Questions

The study examined the level of motivation, attitudes, self-efficacy, and self-directed learning towards the English language on learners’
academic performance. Specifically, the study explored answering the following research questions:

1. What is the participants’ level of motivation in terms of:
1.1. Intrinsic; and
1.2, extrinsic?
2. What is the participants’ level of attitude in terms of:
2.1. affective;
2.2. behavioral; and
2.3. cognitive?
3.  What is the participants’ level of self-efficacy?
4. What is the participants’ level of self-directed learning in terms of:
4.1. outside learning;
4.2. ability; and
4.3. management?
What is the participants’ level of Academic Performance?
6. Is there a significant relationship between the participants’ level of Academic Performance in terms of:
6.1. motivation;
6.2. attitude;
6.3. self-efficacy; and
6.4. self-directed learning towards the English language?
7. Which variables, singly or combined, best predict the learners’ academic performance?

o

Methodology
Research Design

The study used a descriptive-correlational research design. This design was used to establish the relationship between Grade 10
learners’ academic performance and the variables that influence academic performance in English. It is used in research studies that
provide static pictures of situations and establish the relationship between different variables (McBurney & White, 2009). The
researcher studied the phenomenon of interest as it exists in descriptive research. Naturally, no attempt is made to manipulate people,
circumstances, or events. Correlational study in education seeks traits, abilities, or conditions that co-exist or co-relate. Meanwhile,
according to McCombes (2020), a correlational research design measures a relationship between two variables without the researcher
controlling either. It sought a positive or negative association. Correlational research examined the relationship between Academic
Performance and students' motivation, attitude, self-efficacy, and self-directed learning. It is a type of nonexperimental research in
which the researcher measures the variables and assesses the statistical relationship (i.e., the correlation) between them with little or no
effort to manage extraneous variables.

Respondents

The study participants were Grade 10 language learners at Bukidnon National High School for the school year 2022-2023. There are
41 learners from the Science, Technology, and Engineering (STE) Program and 182 from the Enhanced Basic Education Program
(EBEP) Curriculum.

The teacher's Class Record was utilized to identify the number of participants using Slovin's formula, with a total sample size of 143,
as shown in the Table below. After determining the number of sample of participants in every section through Slovin's formula,
Systematic Random Sampling was employed by researcher. The target participants received a Certificate of Assent and an Informed
Consent or Certificate of Consent that their parents had signed. They were given the freedom to decide whether or not to take part in
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the study. Hence, they had the option to withdraw whenever needed.

Table 1. The participants of the study

Sections Population (N)  Sample size (n)
Cantoria 41 26
Bangkal 57 37
Golden Trumpet 64 41
Molave 61 39
Total 223 143

Instrument

The study used four sets of questionnaires to measure the participants' level of motivation, attitude, self-efficacy, and self-directed
learning towards the English language and the influence of learners' academic performance in English. The first questionnaires were
adapted from Orwig, C.J. (1995), SIL International Language and Culture Archives, Language Learning Attitudes Questionnaire (What
is Wrong With My Attitude?). The other three sets of questionnaires on self-efficacy, attitude, and self-directed learning will be adapted
from Teng, K. (1995), Perceptions of Taiwanese Students to English Learning as Functions of Self-Efficacy, Motivation, Learning
Activities, and Self-Directed Learning. The researcher added statements to complete each set.

Level of Motivation in English. The first set of questionnaires is ten items per sub-variable on the level of motivation in English. The
researcher prepared this questionnaire to determine the learner's level of motivation towards the English language and its influence on
learners' academic performance in English. It included the following constructs, listed below with their specific items and the total
number of items.

Table 2.
Constructs Questionnaire Item Total
Intrinsic Goal Orientation 10-item 10
Extrinsic Goal Orientation 10-item 10
Total Number of Items 20

Level of Attitudes in Learning English. The second set of questionnaires is 10-item on the level of attitudes in language learning. The
instrument was composed of 3 constructs with the three dimensions of attitude. This measured the learner’s level of attitude towards
the academic performance in English.

Table 3.
Constructs Questionnaire Item  Total
Affective 5-item 5
Behavioral 4-item 4
Cognitive 1-item 1
Total Number of Items 10

Level of Self-Efficacy. The third set of questionnaires consisted of a 15-item assessment measuring self-efficacy in the English
language. This study used a questionnaire to assess students' English language self-efficacy and its impact on academic performance.
Below are its structures and things.

Table 4.
Constructs Questionnaire Item Total
Beliefs 15-item 15
Total Number of Items 15

Level of Self-Directed Learning in English. The fourth set of questionnaires consisted of 15 items per sub-variable, focusing on
assessing Self-Directed Learning levels.

The instrument consisted of three constructs, each with their respective subscales. This study assessed the extent to which learners
exhibit self-directed learning behaviors concerning the English language and examined the impact of these behaviors on learners’
academic performance in English.

Table 5.
Constructs Questionnaire Item  Total
English Learning Outside Classrooms 15 - item 15
Ability in Self-Directed Learning 15 - item 15
Management in Self-Directed English Learning 15 - item 15
Total Number of Items 45

Scoring Procedure

Below are the scoring scales which guided the researcher in determining the following:
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Table 6. Scoring Guide for Language Learning Motivation

Scale Range Description Interpretation
5 4.50-5.00  Strongly Agree Very High
4 3.50-4.49 Agree High
3 2.50-3.49 Neutral Moderately High
2 1.50-2.49 Disagree Low
1 1.00-1.49  Strongly Disagree Very Low
Table 7. Scoring Guide for Attitude
Scale Range Description Interpretation
5 90-100 Strongly Agree  Very Highly Positive
4 85-89 Agree Highly Positive
3 80-84 Neutral Moderately Positive
2 75-79 Disagree Negative

1 74-below  Strongly Disagree Strongly Negative

Table 8. Scoring Guide for Self-Efficacy

Scale Range Description Interpretation
5 90-100  Always or almost true of me Excellent
4 3.50-4.49 Usually true of me Satisfactory
3 2.50-3.49 Somewhat true of me Moderate
2 1.50-2.49 Usually not true of me Fair
1 1.00-1.49 Never true of me Poor

Table 9. Scoring Guide for Self-Directed Learning

Scale Range Description Interpretation
5 4.50-5.00 To avery great extent  Very High Skilled
4 3.50-4.49 To a great extent Highly Skilled
3 2.50-3.49 Toamoderate extent  Moderately Skilled
2 1.50-2.49 To a minor extent Less Skilled
1 1.00-1.49 Not really Not Skilled
Table 10. Scoring Guide for Academic Performance
Grades Description
90-100 Outstanding
85-89 Very Satisfactory
80-84 Satisfactory
75-79 Fairly Satisfactory
60-74 Did Not Meet Expectations

Procedure

In this study, principles of research ethics were observed. After the research proposal was approved, the principal investigator revised
the study following the suggestions and comments made by the panelists. A pilot test was conducted at Bukidnon National High School
with thirty (30) Grade 10 English language learners to assess the reliability of the questionnaire. With the result of the pilot test, the
investigator compiled the requirements for submission to the Research Ethics Board.

The researcher sought approval to conduct the study from the office of the Dean of the School of Teacher Education. Once approved,
this paper was sent to the office of the Director of the Research Ethics Board for review of the ethical standard of the study. Upon
compliance, a letter was sent to the Vice President for Research and Extension office of Liceo de Cagayan University. with regard to
following the Ethics Research Board protocol.

The researcher then secured the approval of the Schools Division Superintendent, asking permission to administer the survey
questionnaires to the target respondents, and retrieved the data. The researcher personally wrote formal letters to the Schools Division
Superintendent, asking permission to administer the survey questionnaire to the student participants. The letter's content encompassed
the schedule of the study. Once the approval from the Schools Division Superintendent was granted, the researcher met the School
principal, bringing the approved letter to ask for support and permission to conduct the study at the school she is leading.

Once approval and consent have been obtained, following health protocol requirements, the researcher met the participants during the
scheduled meeting. It should be noted that the principal investigator has no conflict of interest in any form with the sponsor, co-
investigators, or study site. In conducting the study, the researcher observed the ethical guidelines set by the University Ethics Review
Committee. An informed consent or assent form was distributed to participants first, letting them bring it home with their parents' and
legal guardians' permission to participate in the study. In addition, the researcher set another schedule for conducting and administering
the research survey questionnaires.
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The study applied to the Grade 10 English language learners handled by the researcher. Grade 10 learners not under the class of the
researcher and other grade levels, and those who could give informed consent or refused, were excluded and withdrawn from
participating as this can interfere with the study outcome. Those who gave their consent were included as participants. The investigator
emphasized the participants' voluntary participation and said they could withdraw from participating in the study without incurring any
costs. It was entirely up to the individual whether or not to participate in the study. Those who chose to participate were informed of
their privacy rights and provided an informed consent form to ensure confidentiality and complete anonymity.

To complete the survey questionnaires, 25-30 minutes were given to each participant to complete them and be guided if they ever had
clarifications or queries about some items of the questionnaire. No physical risks were involved, as they only needed to provide their
answers in the survey questionnaires. Once finished, the questionnaires were retrieved. The respondents were reminded that all data
collected was treated with absolute confidentiality and was used for academic purposes.

An approved letter from the school principal was sent to the registrar, requesting a copy of the second quarter grade in English of the
Grade 10 learners handled by the researcher for the School Year 2022-2023.

There was no immediate reward from this study; however, the information gained may aid in investigating the degrees of motivation,
attitudes, self-efficacy, and self-directed learning towards the English language and their influence on the learners' academic
performance in this subject.

Furthermore, the finalized paper will be made accessible to the participants. Prior to its publication, each respondent's consent was
taken into consideration. All information gathered regarding the respondents remained confidential, and the finalized data was
transparently disseminated. Code names or numbers were assigned to identify the participants. The researcher took every precaution
to ensure the respondents’ privacy.

Data Analysis
The following statistical tools were used to facilitate the analysis of the interpretation.
For problems 1 to 5, descriptive statistical analyses were used to get the mean and standard deviation.

In problem 6, the researcher employed Pearson Correlation to ascertain a statistically significant association between the independent
variables, namely language learning motivation, attitude, self-efficacy, and self-directed learning, and the dependent variable, which
pertained to the learners' academic performance.

For problem 7, the researcher utilized Multiple Linear Regression to identify which single or combined variables best predict the
English learners' performance. All statistical treatments were carried out through the SPSS software.

Results and Discussion

This section presents the analyses and interprets the data gathered in the study. The data groups are presented and illustrated following
the sequence of the problems stated. In the first part, questions related to the participants’ level of motivation in terms of intrinsic and
extrinsic. In the second part, questions related to the participant’s level of language learning attitude. The third part of the question
related to the participants’ level of self-efficacy. The fourth part, questions related to the participants’ level of self-directed learning in
terms of English learning outside the classroom, ability in self-directed English learning, and management in self-directed English
learning. The fifth part contains questions related to the participant’s level of Academic Performance. In the sixth part, questions related
to the significant relationship between the participants’ level of Academic Performance in motivation, attitude, self-efficacy, and self-
directed English language learning. The seventh part, related to the questions on the variables, singly or in combination, best predicts
the learner’s academic performance.

Problem 1. What is the participants’ level of motivation in terms of: intrinsic, and extrinsic?

Table 11. Participants’ Level of Motivation in terms of Intrinsic Motivation for English Learning

Indicators Mean SD  Description Interpretation

1. English will help me to advance my studies. 434 844 Agree High
2. English will help me to get a good job someday. 442 890 Agree High
3. I want to reach my English learning goals. 422 929 Agree High
4. | want to talk with English speakers. 3.66 1.05 Agree High
5. Because | like the language. 3.93 1.02 Agree High
6. | want to travel in different countries. 432 1.02 Agree High
7. To understand the way of life in the country or countries where Englishis  4.00 1.06 Agree High
spoken.
8. 1 would like to live in the country where English is spoken. 337 123 Neutral Moderately High
9. Because | am good at it. 297 1.02 Neutral Moderately High
10. Because it is an international language. 388 114 Agree High

Over-all Mean 391 1.02 Agree High

Legend: 4.50-5.00 — Strongly Agree, Very High; 3.50-4.49 — Agree, High; 2.50-3.49 — Neutral, Moderately High; 1.50-2.49 — Disagree, Low; 1.00-1.49 — Strongly Disagree, Very Low
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Table 11 presents the Participants' Level of Mativation in terms of Intrinsic Motivation for English Learning. According to the Table,
students received the highest mean score of 4.42 for item number 2, "English will help me get a good job someday,” and a mean of
4.34 for item number 1, "English will help me advance my studies." Meanwhile, learners obtained the lowest mean score of 2.97 for
item 9, "Because | am good at it," followed by item 8, "I would like to live in the country where English is spoken," with a mean of
3.37. The overall mean is 3.91, interpreted as high. This data revealed that the learners are highly motivated to learn English.

This finding is comparable to the claims of Edwards and Johansen (2015). If a person is intrinsically motivated, they will accomplish
a task just because it intrigues them. Curiosity, interest, involvement, or a good challenge are all examples of intrinsic motivation. It
shows that the learners feel motivated because the action is significant and appears self-sustaining; they are intrinsically motivated.
This finding is supported by Al-hairy (2013), Barack et al. (2016), Huang et al. (2017), Kazantseva et al. (2016), Lee (2016), Majid et
al. (2012), and Shyan (2016), which state that a productive and interactive learning environment increases learners motivation,
especially if the students feel comfortable with what they are doing. The need to interact, to be competent, and to gain autonomy boosts
intrinsic motivation.

In addition, the data also show that the highest indicator is the item that states, "English will help me get a good job someday." This
finding supports the claims of Siddiqui (2019) that having a workforce that is proficient in English is no longer a luxury; it is now a
necessity, and business success depends on how well we do in our language competency. It means that corporations now require a high
level of competency or command of the English language; lacking this talent may jeopardize employability in today's globalized
workplace. On the contrary, the lowest indicator is the item that states, "Because | am good at it," which indicates moderately high
motivation. Goktepe (2013) found that Grade 9 learners at a public high school generally claimed they could not speak English fluently.
As a result of these findings, we believe that the learners were aware of the situation. It would mean that speaking English is essential
to them; they admit that they do not speak English well but that, with practice, they can improve.

Taylor et al. (2014) found that intrinsic motivation was the primary factor in school accomplishment. Froiland & Worrell (2016) found
that intrinsic drive predicts student engagement. This finding would imply that the Grade 10 language learners will show passion,
interest, and optimism to the extent that they will progress academically.

Table 12. Participants’ Level of Motivation in terms of Extrinsic Motivation for English Learning

Indicators Mean SD  Description Interpretation

1. Because English is a required course in my School. 371 114 Agree High
2. In order to pass an English proficiency test (e.g. TOEFL or any entrance 381 111 Agree High
exam.).
3. My family wants me to learn English. 320 1.22 Neutral Moderately High
4. | want to get good grades in English. 429 101 Agree High
5. Because many friends of mine can speak English. 326 124 Neutral Moderately High
6.1 would feel ashamed if T couldn’t talk to foreigners who speak English. 338 1.26 Neutral Moderately High
7. Because | want to be a good English speaker. 412 107 Agree High
8. | want to work abroad. 3.65 137 Agree High
9. | would feel guilty if | do not know how to use the language correctly 382 105 Neutral Moderately High
considering that it is the medium of instruction used in school.
10. I want to study in an international school. 346 123 Neutral Moderately High

Over-all Mean  3.67 1.17 Agree High

Legend: 4.50-5.00 — Strongly Agree, Very High; 3.50-4.49 — Agree, High; 2.50-3.49 — Neutral, Moderately High; 1.50-2.49 — Disagree, Low; 1.00-1.49 — Strongly Disagree, Very Low

Table 12 presents the Participants' Level of Motivation in terms of Extrinsic Motivation for English Learning. As shown in the Table,
learners obtained the highest mean score of 4.29 for item number 4, "I want to get good grades in English,” followed by item number
7, "Because | want to be a good English speaker," with a mean of 4.12. Meanwhile, learners obtained the lowest mean score of 3.20
for item 3, "My family wants me to learn English," followed by item 5, "Because many friends of mine can speak English," with a
mean score of 3.26. The overall mean is 3.67, interpreted as high. This data revealed that the learners have high extrinsic motivation
for English learning.

This finding provides evidence in line with Cherry's (2018) assertion that extrinsic motivation centers around reinforcement
contingencies or external incentives such as grades, acclaim, money, and celebrity. It shows that the learners wanted to study English
because of external goals and circumstances allowing them to achieve a specific end. Hajhashemi et al. (2017) state that learners are
primarily motivated to engage in activities that demand substantial exertion and diligence. Additionally, it suggests that this applies to
all learners, particularly those acquiring English as a second language.

In addition, the highest indicator is the item that states, "l want to get good grades in English." Extrinsic incentives are also positive
reinforcement; they help learners comprehend that their performance is excellent or deserving praise. According to a study by Cornell
professor C. Kirabo Jackson, students who receive rewards for doing well on AP exams tend to perform better on the SAT and choose
to enroll in college at a higher rate than those who do not. It is associated with Meadows-Fernandez's (2017) study, which discovered
that extrinsic motivation is a reward-driven action. Extrinsic motivation, awards, or other incentives, such as acclaim, come from fame
or money for some pursuits.
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On the other hand, extrinsic motivation has been connected to psychological distress and poorer levels of well-being, which may
prevent students from engaging in a task and hence reduce students' learning effectiveness (Kuvaas et al., 2017). This statement
contradicts the result. Language, we need strategies to find inspiration from outside sources.

Moreover, the data also illustrate the learners' highest mean, an item about "I want to get good grades in English,” implying that
extrinsically motivated learners consider external factors that influence a need for success towards a specific objective. This motivation
comes from an awareness of the real benefits of learning it. Getting good grades is the best factor influencing learners' interest in
studying and learning English. On the other hand, the lowest mean is the item "My family wants me to learn English." This finding
would mean that the family would be the most minor factor influencing the learners' interest in learning the English language.

Table 13. Summary of Participants’ Level of Language learning Motivation

Sub-variables Mean SD  Description Interpretation
English Learning Intrinsic Motivation ~ 3.91  1.02 Agree High
English Learning Extrinsic Motivation  3.67  1.17 Agree High

Over-all Mean 3.79 110 Agree High

Legend: 4.50-5.00 — Strongly Agree, Very High; 3.50-4.49 — Agree, High; 2.50-3.49 — Neutral, Moderately High; 1.50-2.49 — Disagree,

Low; 1.00-1.49 — Strongly Disagree, Very Low
Table 13 presents a Summary of Participants' levels of Language Learning Motivation. As shown in the Table, learners obtained the
highest mean score of 3.91 for intrinsic motivation in English learning, while they got a mean score of 3.67 for extrinsic motivation.
The average mean is 3.79, which is relatively high. The data indicate that the participants exhibit significant motivation for pursuing
English language learning, both intrinsically and extrinsically.

This finding supports what Deci and Ryan (2020) say about motivation: It can be a one-dimensional concept that varies in quantity or
amount, but it also varies in quality or type of intrinsic motivation (i.e., the motivation that comes from the self or work and is voluntary)
and extrinsic motivation (i.e., the motivation that comes from others and is controlled). Intrinsic and extrinsic types of motivation differ
not just in their origins but also in their implications for learning and well-being, with more intrinsic forms often demonstrating more
adaptive value (Taylor et al., 2014; Howard et al., 2021).

According to the mean, this data show that the learners' intrinsic motivation is higher than their extrinsic motivation. Some researchers
have supported this data, asserting that intrinsic motivation is superior to extrinsic motivation. According to Schunk (2014), intrinsic
motivation is situational and dynamic. A phenomenon that is inherently inspiring on one occasion may transition into being externally
motivating on a subsequent occasion. Extrinsic rewards do not negatively affect intrinsic motivation. The activity determines the inner
and extrinsic drive. As a result, one's ability to retain intrinsic desire is unquestionably a strength. For example, if an employer
constantly compliments his employee on his daily chores, the employee will be less intrinsically motivated to complete this work in
the future (Cherry, 2016).

The data also emphasize that the learners have a high level of motivation for English Language learning, both intrinsic and extrinsic.
According to a survey, most learners have a defined study motivation toward the English language. Learners can understand the
significance of learning English. In addition, students' interest in English influences their learning motivation and accomplishment.
Learners with solid learning motivation approach their studies positively and make significant efforts to grasp English with precise aim
and desire, resulting in a higher grade.

Problem 2. What is the participants’ level of learning attitude in terms of: Affective, Behavioral, and Cognitive?

Table 14. Participants’ Level of Language Learning Attitude in Terms of Affective

Indicators Mean SD  Description Interpretation
1. T don’t worry a lot about making mistakes. 215 114  Disagree Highly Negative
2. I’'m not afraid people will laugh at me if I don’t say things right. 236 124 Neutral Highly Negative
3. I end up not trembling and practically not in a cold sweat when l haveto  2.72  1.16 Neutral Moderately Positive
talk in front of people.
4. It is a mark of respect to people to learn their language if you’re livingin ~ 3.79  1.04 Agree Highly Positive
their country.
5. Speaking the language of the community where I’ll be living will letme ~ 3.57  1.05 Agree Highly Positive

help people more than | could otherwise.

Over-all Mean 292 1.13 Neutral Moderately Positive
Legend: 4.50-5.00 — Strongly Agree, Very Highly Positive; 3.50-4.49 — Agree, Highly Positive; 2.50-3.49 — Neutral, Moderately Positive; 1.50-2.49 — Disagree, Highly Negative;
1.00-1.49 — Strongly Disagree, Very Highly Negative

Table 14 presents the Participants' Level of Language Learning Attitude in terms of affective As shown in the Table, learners obtained
the highest mean score of M = 3.79 and SD = 1.04 for item number 4 "It is a mark of respect for people to learn their language if you
are living in their country.” On the other hand, learners obtained the lowest mean score of M = 2.15 and SD = 1.14 for item number 1,
"l do not worry a lot about making mistakes.” The overall mean is 2.92, described as neutral and interpreted as moderately positive.
This data revealed that learners' attitudes regarding effective learning were moderately positive.

The data illustrate the significance of learning English in the community, in the country, and outside the country. Alam (2017) claims
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that attitudes toward a language are critical to language learning. This finding is especially true when one lives in an English-speaking
community or country since one may express respect and offer assistance because one understands the value of language.

The study by Ryan and Giles (2018) claims that language attitudes are any of a person's emotive, cognitive, or behavioral indexes of
evaluative reactions. Thus, Table 14 also illustrates the lowest mean for items that include feelings and emotions of being worried and
scared if they commit language mistakes. In addition, language learners may adopt a range of attitudes regarding language acquisition,
according to Arda and Doylan (2017).

Furthermore, the learners' attitude towards the English language in terms of effect is interpreted as moderately positive. The Nyamubi
(2016) study found a positive correlation between students' performance in the language and their attitudes toward it when it came to
their attitudes toward English and their proficiency in it.

Bloom discovered that emotional factors boost cognitive achievement in the relevant area by roughly a quarter, implying that affective
features account for about a quarter of the variability in learning success.

Table 15. Participants’ Level of Language Learning Attitude in Terms of Behavioral

Indicators Mean SD  Description Interpretation

1. Learning a language may be important to my goals and | do expectitto  2.63  1.00 Neutral Moderately Positive
be much fun.
2. 1 do have any idea about how to go about learning a language. 286 1.18 Neutral Moderately Positive
6. | find it easy to make conversation even with people who speak my 272 130 Neutral Moderately Positive
own language.
9. In school, if I didn’t know an answer for sure, I’d sometimes answer 3.00 1.05 Neutral Moderately Positive
out loud in class anyway.

Over-all Mean  2.80 1.14 Neutral Moderately Positive

Legend: 4.50-5.00 — Strongly Agree, Very Highly Positive; 3.50-4.49 — Agree, Highly Positive; 2.50-3.49 — Neutral, Moderately Positive; 1.50-2.49 — Disagree, Highly Negative;

1.00-1.49 — Strongly Disagree, Very Highly Negative
Table 15 presents the Participants' Level of Language Learning Attitude regarding behavior. As shown in the Table, learners obtained
the highest mean score of M = 3.00, SD = 1.05 for item number 9: "In school, if I did not know an answer for sure, | would sometimes
answer out loud in class anyway." On the other hand, learners obtained the lowest mean score of M = 2.63 and SD = 1.00 for item
number 1: "Learning a language may be important to my goals, and | do expect it to be much fun.” The overall mean is 2.80, described
as neutral and interpreted as moderately positive. This data revealed that learners were moderately positive in their attitudes in terms
of behavioral learning.

This finding supported the claim of Sicam and Lucas' (2016) that Filipino bilingual learners have very positive attitudes toward English.
Positive in the sense that the general views of English language learners toward the language demonstrated that they are aware of the
personal effects of English in their lives. They concluded that favorable attitudes have remained consistent over time.

The highest indicator is the item that states, "In school, if I did not know an answer for sure, | would sometimes answer out loud in
class anyway." This is supported by Abidin et al. (2012), who argue that the behavioral element concerns how an individual behaves
and reacts in specific situations. In other words, behavioral refers to the proclivity to adopt new learning practices. On the other hand,
the lowest indicator is the item that states, "Learning a language may be important to my goals, and | do expect it to be much fun."
Avila (2016), who emphasized that teachers should make learning activities more enjoyable, supports this. Educators can consider
viable and creative teaching approaches to overcome students' learning challenges, such as a need for more interest and attention to the
subject. This means that the most crucial thing, however, is that learners view every learning process as enjoyable. It might make the
learners feel more at ease during the learning process. Fun learning exercises will have a natural impact on enhancing learners' English
abilities.

PATT studies have found the behavioral component lacking (Ankiewicz, 2019). Autio et al. (2019) incorporated the examination of
conduct by interpreting questions that evaluate a student's readiness to engage in action. This research employed a similar approach by
utilizing the theoretical construct of behavioral intention and reinterpreting items within the career domain as manifestations of such
intention, as demonstrated in the work of Summers and Abd-EIl-Khalick (2018).

Table 16. Participants’ Level of Language Learning Attitude in Terms of Cognitive
Indicators Mean SD  Description Interpretation
10. 1 often think out loud, trying out my ideas on other people. 343 1.20 Neutral Moderately Positive

Over-all Mean  3.43 1.20 Neutral Moderately Positive
Legend: 4.50-5.00 — Strongly Agree, Very Highly Positive; 3.50-4.49 — Agree, Highly Positive; 2.50-3.49 — Neutral, Moderately Positive; 1.50-2.49 — Disagree, Highly Negative;
1.00-1.49 — Strongly Disagree, Very Highly Negative

Table 16 presents the Participants' Level of Language Learning Attitude in terms of cognitive As shown in the table, learners obtained
an overall mean score of M = 3.43 and SD = 1.20 for item number 10, "I often think out loud, trying out my ideas on other people,
"described as neutral and interpreted as moderately positive. This data revealed that learners were moderately positive in their attitudes
in terms of cognitive learning.
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Abidin et al. (2012) emphasized that beliefs, thoughts, or perceptions about the object of the attitude comprise the cognitive component
that supports the information revealed. This attitude component in the language learning process comprises language learners' beliefs
about the knowledge they have received and understood. The cognitive attitude is divided into four stages: a) linking previous
knowledge with new knowledge; b) developing new knowledge; c) testing new knowledge; and d) applying new knowledge in various
settings. This means that if the learners can undergo these four stages, then language learning is automatically found to be effective.

The only indicator for this domain is the item that states, "I often think out loud; trying out my ideas on other people is interpreted as
moderately positive. Main (2014), who emphasized that an individual's mental disposition and a response or reaction to the object of
the attitude influence individual action, supports this finding. This description is consistent with Jung's definition of attitude, a
"readiness of the psyche to act or react in a certain way." However, experiences from the past and present are what give rise to such an
attitude.

In addition, Abun (2018) went deeper into the construction of attitude, claiming that attitude is formed through culture. He believes
that the culture in which one is raised shapes one's mindset.

Furthermore, according to Ankiewicz's (2019) paradigm, the cognitive component influences the affective component, and the two
parts affect the behavioral component further.

Table 17. Summary of the Participants’ Level of Language Learning Attitude

Sub-Construct Mean SD Description Interpretation
Affective 2.92 1.13 Neutral Moderately Positive
Behavioral 2.80 1.14 Neutral Moderately Positive
Cognitive 2.43 1.20 Neutral Moderately Positive

Over-all Mean 2.72 1.16 Neutral Moderately Positive

Legend: 4.50-5.00 — Strongly Agree, Very Highly Positive; 3.50-4.49 — Agree, Highly Positive; 2.50-3.49 — Neutral, Moderately Positive;
1.50-2.49 — Disagree, Highly Negative; 1.00-1.49 — Strongly Disagree, Very Highly Negative

Table 17 summarizes the participants’ level of language learning attitude. As depicted in the table, the sub-construct affective obtained
the highest mean of M = 2.92, SD = 1.13, followed by the behavioral sub-construct with a mean of M = 2.80, SD = 1.1, and last is
cognitive with a mean score of M = 2.43, SD 1.43. The overall mean is M = 2.72 and SD = 1.16, described as neutral and interpreted
as moderately positive. This data revealed that learners were moderately positive in their attitudes in terms of cognitive learning.

Most research studies examining attitudes' behavioral, cognitive, and emotional components support the findings. Tanni (2015) defines
attitudes as having behavioral, cognitive, and affective components. These three attitudes could have resulted from the same experience.

Effectiveness is the highest of the three domains, followed by behavioral and cognitive. This means that in a given scenario, they can
interact and overlap, but one of them is usually the dominant predictor of how one feels about it.

Problem 3. What is the participants’ level of self-efficacy?

Table 18. Participants’ Level of Language Learning Self-Efficacy

Indicators Mean SD Description Interpretation

1. If I study hard, | can learn English well. 395 124 Usually true of me Satisfactory
2. | enjoy learning English. 3.94 948 Usually true of me Satisfactory
3. Learning English is important for me. 3.65 1.20 Usually true of me Satisfactory
4. My work will be helped by learning English. 381 114 Usually true of me Satisfactory
5. 1 am satisfied with my English listening ability. 341 111 Somewhat true of me Moderate
6. | am satisfied with my English-speaking ability. 325 1.06 Somewhat true of me Moderate
7. 1 am satisfied with my English reading ability. 391 .980 Usually true of me Satisfactory
8. | am satisfied with my English writing ability. 3.09 121 Somewhat true of me Moderate
9. I have had good English learning experience before. 3.44 115 Somewhat true of me Moderate
10. I am happy about my effort in English learning. 3.68 1.08 Usually true of me Satisfactory
11. Everyone can learn English well. 364 134 Usually true of me Satisfactory
12. English learning effort is worth the time spent. 401 1.06 Usually true of me Satisfactory
13. Making mistakes in speaking and writing English is okay with me. 3.68 1.22 Usually true of me Satisfactory
14. 1 am happy listening to fluent English speakers. 414 1.07 Usually true of me Satisfactory
15. English learning is fun and inspiring. 4.05 1.09 Usually true of me Satisfactory

Over-all Mean  3.71 112 Usually true of me Satisfactory

Legend: 4.50-5.00 — Always or almost true of me, Excellent; 3.50-4.49 — Usually true of me, Satisfactory; 2.50-3.49 — Somewhat true of me, Moderate; 1.50-2.49 — Usually not true of me, Fair;

1.00-1.49 — Never true of me, Poor
As shown in Table 18, learners obtained the highest mean score of 4.14 for item 14, "1 am happily listening to fluent English speakers,"
followed by item 15, "English learning is fun and inspiring,” with a mean score of 4.05, and item 12, "English learning effort is worth
the time spent,” with a mean score of 4.01. On the other hand, learners obtained the lowest mean score of 3.09 for item number 8, "I
am satisfied with my English writing ability," followed by item number 6, "I am satisfied with my English-speaking ability," with a
mean score of 3.25, and item number 5 ". | am satisfied with my English listening ability," with a mean score of 3.41. The overall mean
is 3.71, interpreted as satisfactory. This data revealed that learners have satisfactory self-efficacy toward language learning.
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This states that self-efficacy relates to people's confidence to complete and perform specific actions. This conviction will have an
impact on their performance on those tasks. This discovery suggests that individuals with a strong sense of self-efficacy are more likely
to exhibit success and motivation, thereby increasing their likelihood of achieving their goals.

According to the learners' subjective observations and personal experiences, Table 6 gives a general overview of their perceived
capacity or aptitude for successful language acquisition. Hence, self-efficacy beliefs influence individuals' emotions, cognition,
motivation, and behavior. Bandura's social cognition theory states that self-efficacy and self-esteem help learners achieve their goals.
Prior performance, peer comparison, and learning environment feedback affect students' self-efficacy and self-esteem (Namaziandost
& Akmak, 2020).

According to Bryant (2017), Bandura posits that four resources can aid in the cultivation of students' self-efficacy. Operational, mastery,
social, vicarious, and physiological aspects influence self-efficacy. The data in Table 18 shows that most items are satisfactory and
four are moderate. Self-efficacy is crucial because Henry Ford famously said that whether you feel you can or cannot, you are accurate.
Moreover, Gandhi recognized the critical role that self-belief plays in our lives. Psychologists have studied the association between
high self-efficacy and accomplishment (Moyano et al., 2020). Data also shows that students have enough language self-efficacy. This
confirmed that several studies have found a positive association between self-efficacy and academic success. Learners with high
academic self-efficacy also have a higher academic status than those with low academic self-efficacy (Ahmad & Safaria, 2013; Pavani
& Agrawal, 2015; Hassan et al., 2015; Koseoglu, 2015; Arbabisarjou et al., 2016; Eny & Pujar, 2017). Therefore, engaging in
extracurricular English language learning activities within academia can be beneficial as they provide learners with practical exposure
to the language (Chakraborty et al., 2021). Therefore, extracurricular activities have an impact on high school students who are English
language learners.

Problem 4. What is the participants’ level of self-directed learning in terms of: outside learning, ability, and management?

Table 19. Participants’ Level of Self-Directed Learning in Terms of Outside Learning

Indicators Mean  SD

1. I listen to radio programs regularly. 250 1.02

2. When | speak English TV programs or movies, | pay attention to 349 1.00
the contents.

Description
To a moderate extent
To a moderate extent

Interpretation
Moderately Skilled
Moderately Skilled

3. | read English newspapers and magazines regularly. 243 1.03 To a minor extent Less Skilled
4. | write e-mails or correspond with others in English. 2.89 1.18 Toamoderate extent Moderately Skilled
5. | keep a personal journal in English. 271 119 Toamoderate extent Moderately Skilled
6. | seek opportunities to speak English outside classrooms. 3.22 114  Toamoderate extent Moderately Skilled
7. | often use sources on the internet to learn English. 3.83 1.09 To a great extent Highly Skilled
8. 1 go to private English schools to learn English. 218 1.28 To a minor extent Less Skilled
9. I work to learn how to pronounce English words. 355 115 To a great extent Highly Skilled
10. I speak English with my friends most of the times. 3.01 133 Usually true of me Moderately Skilled
11. 1 use English in conversing with my family most of the times. 249 1.26 To a minor extent Less Skilled
12. 1 watch English language films. 416 1.16 To a great extent Highly Skilled
13. I read English novels and consult dictionary at the same time. 3.35 1.26  Somewhat true of me Moderately Skilled
14. 1 listen and sing English songs. 442 978 To a great extent Highly Skilled
15. | play board word games like scrabble, word factory and others. 365 1.27 To a great extent Highly Skilled
Over-all Mean  3.19  1.12  To a moderate extent Moderately Skilled

Legend: 4.50-5.00 — To a very great extent, Very Highly Skilled; 3.50-4.49 — To a great extent, Highly Skilled; 2.50-3.49 — To a moderate extent, Moderately Skilled; 1.50-2.49 — To a minor extent, Less Skilled;

1.00-1.49 — Not Really, Poor
Table 19 depicts the Participants' Level of Self-Directed Learning in Terms of Outside Learning. Item 14, | listen to and sing English
songs," received the highest mean score from students (4.42), while item 12, "I watch English language films," received a mean of
4.16. Item number 7: "'l often use sources on the internet to learn English,” with a mean of 3.83. On the other hand, learners obtained
the lowest mean score of 2.18 for item number 8, "I go to private English schools to learn English," followed by item number 3, "I read
English newspapers and magazines regularly," with a mean score of 2.43, and item number 11, | use English in conversing with my
family most of the time," with a mean score of 2.49. The overall mean is 3.19, interpreted as moderately skilled. This data revealed
that the learners were moderately skilled in self-directed learning in terms of outdoor learning.

This finding supported the claims of Larsen, Walsh, Almond, & Myers (2017), which emphasize that outside-of-the-classroom teaching
and learning events have several advantages for both students and teachers. When students put what they have learned "in the real
world" into practice, the result is a student-centered learning experience that increases learning and promotes personal and social
growth. Furthermore, learners who participate in learning experiences outside the classroom report higher motivation levels, better
recall of course material, and higher academic accomplishment (Takeuchi et al., 2016; Ryan & Deci, 2017).

The data illustrate that among the 15 items, listening to and singing English songs got the highest mean, followed by watching English-
language films. Alisa and Nihada (2016) studied the impact of music and songs on learners and their role in increasing motivation. The
study revealed that songs positively impact the learners' vocabulary, pronunciation, and genuine sense of words.

This result is comparable to one from Haghverdi's (2015) study on the influence of music and film on high school students' linguistic
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achievement. The study examined how movies and songs about language acquisition and achievement affect language learning. It also
sought to pinpoint particular skills that watching movies and listening to music can enhance. Music aids in the acquisition of new
vocabulary. This study concluded that the significance of movies and music in learners' language acquisition is critical and considerably
impacts students' language achievement. Music aids in the acquisition of new vocabulary. This study concluded that the significance
of movies and music in students' language acquisition is critical and considerably impacts students' language achievement.

Furthermore, the data revealed that the learners are moderately skilled in self-directed learning outside of school. This finding means
that several learners attempt to develop their foreign language skills outside of the classroom in a self-directed manner. According to
Lai et al. (2022), learners use mobile apps like HelloTalk, Twitter, and YouTube to construct their learning environment. Teachers may
help, but the process is self-directed.

Table 20. Participants’ Level of Self-Directed Learning in Terms of Ability

Indicators Mean SD Description Interpretation
1. I know how to learn English well. 3.60 .975 To a great extent Highly Skilled
2. | can use many different resources to aid my English learning. 3.69 .982 To a great extent Highly Skilled
3. I can search for new information to help my English learning. 4.00 981 To a great extent Highly Skilled
4. | apply what | have learned in English for writing and conversation. 3.98 955 To a great extent Highly Skilled
5. | can learn English independently. 348 112  Toamoderate extent Moderately Skilled
6. | know how to solve English learning problems when | encounter 3.37 1.02  Toamoderate extent Moderately Skilled
them
7.1 practlce speaking English when | can. 4.03 1.00 To a great extent Highly Skilled
8. I use English immersion. 3.17 927  Toamoderate extent Moderately Skilled
9. I have an idea on how to learn the language easily. 3.43 994  Toamoderate extent Moderately Skilled
10. I learn with English music. 411 1.00 To a great extent Highly Skilled
11. | stay motivated to learn no matter what the circumstances may arise. 381 1.01 To a great extent Highly Skilled
12. 1 listen to anything and everything in English. 383 1.01 To a great extent Highly Skilled
13. I always practice speaking in English. 357 113 To a great extent Highly Skilled
14. 1 make flashcards. 257 122  Toamoderate extent Moderately Skilled
15. | watch YouTube, TV Shows and Movies. 430 1.03 To a great extent Highly Skilled
Over-all Mean  3.66  1.02 To a great extent Highly Skilled

Legend: 4.50-5.00 — To a very great extent, Very Highly Skilled; 3.50-4.49 — To a great extent, Highly Skilled; 2.50-3.49 — To a moderate extent, Moderately Skilled; 1.50-2.49 — To a minor extent, Less Skilled;

1.00-1.49 — Not Really, Poor
Table 20 depicts the Participants' Level of Self-Directed Learning in Terms of Ability. As shown in the Table, learners obtained the
highest mean score of 4.30 for item number 15, "I watch YouTube, TV Shows, and Movies," followed by item number 10, "I learn
with English music," with a mean score of 4.11, and item number 7, "'l practice speaking English when | can," with a mean score of
4.03. On the other hand, students received the lowest mean score of 2.57 for item number 14, "I make flashcards,"” followed by item
number 8, "I use English immersion," with a mean score of 3.17, and item number 6, "I know how to solve English learning problems
when | encounter them," with a mean score of 3.37. The overall mean is 3.66, which is interpreted as highly skilled. The data presented
in this study indicate that the learners exhibited a high level of proficiency in self-directed learning, specifically in terms of their
abilities.

This result aligns with the assertions of Zhang and Pérez-Paredes (2019), who posit that learners exhibit self-directed learning behavior
when initiating learning tasks but do not actively engage in self-regulated learning. Learners can utilize mobile technology to facilitate
the acquisition of foreign languages, thereby fostering a self-directed learning approach. Sung et al. (2015) suggest using Google or
YouTube to obtain language resources and practice opportunities anytime, anyplace. With its individualism feature, mobile technology
enables learners to personalize and adjust the learning process depending on their requirements and interests.

The data illustrate that the learners are highly skilled in self-directed learning in terms of ability. Consequently, Curry et al. (2017)
found that SDL-controlled language learners are more likely to succeed in resources, techniques, and learning outcomes. This discovery
implies that, while learners perform SDLL, teachers continue to play a vital role. As indicated by the SDLL conducted about technology
(Lai et al., 2017; Sert & Boynuegri, 2017), teachers may play a more critical social role.

Moreover, the finding in Table 8 revealed that among the 15 items for ability in self-directed learning, watching YouTube, TV Shows,
and Movies obtained the highest mean score of 4.30, which implies that using mobile technology is evident. A study by Haidari et al.
(2019) discovered that technology significantly influences learners' abilities. As a result, teachers' ability to use technology to aid
students' language acquisition is crucial in the new standard setting, where students do online classes and rarely meet their teachers.
ESL students also learn SDL student-centeredly. Actively learning a language helps ESL students find useful tools.

Table 21 depicts the Participants' Level of Self-Directed Learning in Terms of Management. As shown in the table, learners obtained
the highest mean score of 4.00 for item number 2, "I manage my English learning process," followed by item number 3, "I have plans
for my English learning,” with a mean of 3.65. Item number 5: "I always reach my English learning goals,” with a mean score of 3.55.
On the other hand, learners obtained the lowest mean score of 2.93 for item number 10, "I make an English Study Plan," followed by
item number 13. "'l manage my time in learning English wisely," with a mean score of 3.18, and item number 12, "I look for new
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techniques on how to learn English effectively," with a mean score of 3.21. The overall mean is 3.37, interpreted as moderately skilled.

This data revealed that the learners as a whole were moderately skilled in self-directed learning in terms of management.

Table 21. Participants’ Level of Self~Directed Learning in Terms of Management

Indicators Mean SD Description Interpretation
1. I know my English learning goals. 322 119 Toamoderate extent  Moderately Skilled
2. | manage my English learning process. 4,00 1.05 To a great extent Highly Skilled
3. I have plans for my English learning. 3.65 .979 To a great extent Highly Skilled
4. | evaluate my English learning outcomes regularly. 3.46 969 Toamoderate extent  Moderately Skilled
5. I always reach my English learning goals. 355 101 To a great extent Highly Skilled
6. | learn English every day outside English classes. 330 1.03 Toamoderate extent  Moderately Skilled
7. 1 try to relax when | talk in English. 350 1.01 To a great extent Highly Skilled
8. | can manage to speak the language with foreigners. 3.37 118 Toamoderate extent  Moderately Skilled
9. | measure my progress in learning English. 331 112 Toamoderate extent  Moderately Skilled
10. I make an English Study Plan. 293 120 Toamoderate extent  Moderately Skilled
11. I find time to engage in any language activities. 325 1.06 Toamoderate extent  Moderately Skilled
12. I look for new techniques on how to learn English effectively. 321 113 Toamoderate extent  Moderately Skilled
13. I manage my time in learning English wisely. 3.18 114 Toamoderate extent  Moderately Skilled
14. | create a schedule for the activities that | need to do in a week. 329 118 Toamoderate extent ~ Moderately Skilled
15. | establish a bond with my friends who are also learning English 337 110 Toamoderate extent  Moderately Skilled
language.

Over-all Mean 3.37 1.09 Toamoderate extent  Moderately Skilled
Legend: 4.50-5.00 — To a very great extent, Very Highly Skilled; 3.50-4.49 — To a great extent, Highly Skilled; 2.50-3.49 — To a moderate extent, Moderately Skilled; 1.50-2.49 — To a minor extent, Less Skilled;
1.00-1.49 — Not Really, Poor

This finding supported the claim of Demir (2015), which states that learners understand that they are responsible for their learning
rather than relying on an outside source. An active participant in the learning processes, such as gathering knowledge, planning, and
assessing the learning activities, is typically referred to as a self-directed learner. According to Yilmaz (2016), implementing active
learning techniques can increase learner engagement and improve learning outcomes and performance. Emphasized by Ibrahim et al.
(2017), learner self-direction—also known as learning responsibility—refers to a student's preferences.

The data demonstrate that the learners possess a moderate level of proficiency in self-directed learning about their management abilities.
This finding would imply that the learners need to improve, especially on items such as making a study plan in English, managing time
in learning English wisely, and looking for new techniques to learn English effectively, which obtained the lowest mean as revealed in
the data. Saeid and Eslaminejad (2016) found an association between academic success, self-directed learning, and learning readiness.
Suknaisith (2014) found that university students liked self-directed learning (SDL). Malison et al. (2018) found that SDL promotes
purposeful learning, open-mindedness, self-discipline and self-management, and a strong desire to learn.

This discovery is similar to multiple studies linking self-directed learning (SDL) to academic success: Cazan and Schiopca (2013)
found that SDL predicts academic success; Khiat (2014) found SDL boosts academic achievement; SDL, according to Tekkol and
Demiral (2018), greatly influences university students' academic performance has a correlation between academic achievement, self-
directed learning, and learning readiness; Suknaisith (2014) found that university students liked SDL; and lastly, Malison et al. (2018)
found that SDL is connected with beneficial outcomes such deliberate learning, open-mindedness, self-discipline and self-management,
and a strong desire to learn.

Table 22. Summary of Self-Directed Learning

Indicators Mean SD Description Interpretation
Outside Learning  3.19 1.12 To a moderate extent Moderately Skilled
Ability 3.66 1.02 To a great extent Highly Skilled

Management 3.37 1.09 Toamoderate extent Moderately Skilled

Over-all Mean 341 1.08 Toamoderate extent Moderately Skilled
Legend: 4.50-5.00 — To a very great extent, Very Highly Skilled; 3.50-4.49 — To a great extent, Highly Skilled; 2.50-3.49 —
To a moderate extent, Moderately Skilled; 1.50-2.49 — To a minor extent, Less Skilled; 1.00-1.49 — Not Really, Poor

Table 22 presents a summary of the Participants' Level of Self-Directed Learning. As shown in the table, learners obtained the highest
mean score of 3.66 for the ability component, 3.37 for management, and last for outdoor learning, with a mean score of 3.19. The
overall mean is 3.41, interpreted as moderately skilled. This results showed moderate self-directed learning skills across all three
components.

This study supports Merriam and Bierema (2013)'s self-directed learning claims that in its most complete form, self-directed learning
encompasses the actions undertaken by individuals to assume accountability and take initiative in their learning endeavors. These
actions encompass various aspects, such as identifying personal learning requirements, formulating learning strategies, locating
relevant learning resources, employing suitable learning approaches, and assessing the outcomes of their learning experiences, either
with or without external assistance.

The data presented in this study provide an overview of self-directed English learning with external learning, proficiency, and self-
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management. The data indicate that the learners possess a moderate level of proficiency in self-directed learning, which encompasses
all three components. Cremersac et al.'s (2014) research supports the idea that modern people must engage in lifelong learning to adapt
to the demands of their professional trajectories and academic pursuits. In higher education, students must actively pursue direct
learning experiences. Collaborative learning and working can lead to it. This finding supported the claims of Dent & Koenka (2016)
and Jansen et al. (2019) that self-directed learning focuses on self-reqgulated learning rather than student-initiated learning. Given the
importance of this type of learning technique, there is a need for more study on learner-initiated self-directed learning outside of class.
Based on the results, the Grade 10 learners have higher SDL ability, which means they established clear learning goals.

Dimaculangan and Dimaculangan (2018) found that language learning strategies promote self-directed learning in two Filipino adult
language learners. Moreover, EFL learners find it easier to transfer new information under varying conditions (Daguay-James &
Bulusan, 2020). Self-directed learning puts the responsibility for education on the learner, according to Boyer et al. (2015). This
procedure requires active learner engagement and control. Avdal (2013) further states that self-directed learners determine learning
goals, appropriate learning materials, adequate learning methodologies, and time management to evaluate students' achievements.

Problem 5. What is the participants’ level of Academic Performance?

Table 23. Participants’ Level of Academic Performance

Grades Range Description f % Mean SD Interpretation
90-100 Outstanding 141 723
85-89 Very Satisfactory 43 22,05
80-84 Satisfactory 11 564
75-79 . Fairly Satlsfactory. 0 9203 388 Outstanding
60-74 Did Not Meet Expectations 0
Total 195 100

Table 23 presents the Participants' Level of Academic Performance. As shown in the table, 72.3% of the learners have outstanding
academic performance, 22.05% have a very satisfactory performance, and 5.64% have a satisfactory performance. The overall mean is
92.03, interpreted as outstanding. This data revealed that the level of learners' academic performance is outstanding.

This finding supported the claim of Racca, R.M.A. et al. (2016), who discovered a significant association between students' English
language proficiency and academic performance in all courses where English is used as a teaching medium. This fact accords with the
conclusions of Ghenhesh P. (2015), who discovered a significant but moderately positive relationship between students' English
competence and overall academic success.

Table 23 revealed that the level of learners' academic performance is outstanding. This finding supported the claims of Bornfreund,
Cook, Lieberman, & Lowenberg (2015) that because the number of students identified as English Language Learners (ELL) has grown
across the country, many states have implemented practices to ensure that all learners, including English language learners, are
performing academically at levels. Thus, it will ensure readiness and success as they prepare for continued learning experiences based
on college and career readiness standards as they progress through school.

In addition, several research studies have found that English language ability is an essential determinant of overseas learners' academic
achievement in institutions where English is the medium of instruction (Cloate, 2016; Kaliyadan et al., 2015; Daller & Phelan, 2013).

Furthermore, several local studies demonstrate that Filipinos are fluent in English. The Education First Index showed these findings as
well. Educators agree that mastering the English language is the foundation for academic success. Reading, writing, and working with
numbers are all language-based tasks. Similarly, the Department of Education strongly emphasizes students' needs and ensures they
acquire English to the fullest extent possible per the K—12 basic education system (Cabigon, 2015).

Many studies have been undertaken that have linked students' English Language Proficiency to their academic success, with the belief
that if learners were strong at using English, they would flourish academically.

Problem 6. Is there a significant relationship between the participants’ level of Academic Performance in terms of: motivation,
attitude, self-efficacy, and self-directed learning towards English language?

Table 24 presents the Results of the Pearson Correlation Analysis for the Significant Relationship between the Participants' Academic
Performance, Motivation, Attitude, Self-Efficacy, and Self-directed Learning levels. As depicted in the table, the variables, namely
intrinsic motivation (p >.05), extrinsic motivation (p >.05), attitude (p >.05), and management (p >.05), have probability values more
significant than the alpha value of 0.05, indicating that there was no significant relationship between learners' academic performance
and the said four variables.

This means these four variables have no significant correlation with learners' academic performance. Meanwhile, the three variables,
namely, self-efficacy (r =.246, p.05), outside learning (r =.156, p.05), and ability (r =.230, p.05), have probability values lower than
the alpha value of 0.05. This suggests that the three variables affect students' academic achievement. Further, self-efficacy, outside
learning, and learners' talents can improve academic achievement.
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Table 24. Results of Pearson Correlation Analysis for the Significant Relationship between the
Participants’ Level of Academic Performance, Motivation, Attitude, Self-Efficacy, and Self-directed Learning

Variable N R P-value Interpretation
Intrinsic Motivation 195 130 .070 Not Significant
Extrinsic Motivation 195 .045 .536 Not Significant

Attitude 195 -.062 .387 Not Significant

Self-Efficacy 195 .246(*) .001 Significant

Outside Learning 195 .156(*) .029 Significant

Ability 195 .230(*) .001 Significant
Management 195 .109 .128 Not Significant

* Correlation is significant at the 0.05 level (2-tailed).

The results of the current study align with the absence of a significant relationship between academic performance and The present
outcome confirms the conclusions drawn by Abu Bakar et al. (2012) in their study, which aimed to investigate the correlations between
students' academic achievement, attitude, and motivation for success. According to the study, there is a weak and unfavorable
correlation between students' achievement motivation and their academic success. Additionally, it is noted that students who have
unfavorable attitudes about educational activities engage in challenging behaviors, such as antisocial and off-task behavior (Awang et
al., 2013). SDL also affects academic performance, according to Khiat (2014). Thus, educators should boost Grade 10 language
learners' learning self-efficacy to increase academic success. The new study also suggests that Grade 10 language learners will go to
any lengths to learn if they love it, holding themselves responsible for their development.

This study supports Namaziandost and Cakmak's (2020) argument that learners' self-efficacy and self-esteem might fluctuate depending
on past performance, peer comparison, and learning environment feedback. Bandura's social cognitive theory states that self-efficacy
and self-esteem are essential to educational success. The impact of self-directed learning on students’ motivation for academic
achievement and self-efficacy is substantial. Teaching these techniques at the beginning of the session can significantly boost student
achievement. The learner's self-direction focuses on the learner's desire or preference, or, in other words, learning responsibility
(Ibrahim et al., 2017).

Moreover, numerous studies already connect self-efficacy and English academic success. Several psychologists have examined the
hypothesis that higher degrees of self-efficacy boost one's perception of achievement (Moyano et al., 2020; Zheng et al., 2020). Hajloo
(2014) referenced the fact that self-esteem and achievement are inextricably linked. Higher perceived self-efficacy leads to more effort
and tenacity in completing a task, whereas low self-efficacy leads to discouragement and quitting (Yazon, 2015)

Problem 7. Which of the variables, singly or in combination, best predicts the learners’ academic performance?

Table 25. Results of the Multiple Regression Analysis for Variables, Singly or in Combination, Best Predicts
the Learners’ Academic Performance

Variables Unstandardized Coefficients Standardized Coefficients t Sig.  Interpretation
B Std. Error Beta
(Constant) 86.503 2.34 36.91 .000
Intrinsic Motivation .039 .614 .006 .063 .950 Not Significant
Not Significant
Extrinsic Motivation -.408 534 -.075 -.765 445
Attitude -.726 .539 -.106 -1.34 180 Not Significant
Self-Efficacy 1.252 457 212 2.73 .007 Significant
Outside Learning -.060 .642 -.009 -.093 .926 Not Significant
Ability 1.988 .816 .308 243 .016 Significant
Management -.703 .650 -.116 -1.08 .281 Not Significant

R=.336 R2=.113 F=3.40 P=.002

Table 25 presents the Results of the Multiple Regression Analysis for variables, singly or in combination, that best predict the learners'
academic performance. The Table shows that the R-value of .336 indicates a weak positive relationship between the dependent and
independent variables. The R2 value of .113 revealed that the seven independent variables used to predict learners' academic
performance explained only 11.3% of learners' academic performance variability. Likewise, the p-value for the computed value of F
is.002, lower than the alpha value of 0.05, indicating a significant relationship between the dependent and independent variables. The
multiple regression analysis results revealed that the variables, namely intrinsic motivation (p >.05), extrinsic motivation (p >.05),
attitude (p >.05), outside learning (p >.05), and management (p >.05), significantly failed to predict learners' academic performance.
The best predictor of the learners' academic performance is ability (beta =.308, p.05), followed by self-efficacy (beta =.212, p.05).

The regression equation model of this study is Y=86.503 + 1.98X1 + 1.25X2

Where
Y- is the learners’ academic performance
86.503-B Constant
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X1-Ability X2-Self-Efficacy

The regression equation model implied that for every one-point increase in the learners' ability, their academic performance would
increase by 1.98. For every one-point increase in the learners' self-efficacy, their academic performance will increase by 1.25.

Multiple research investigations found an association between self-directed learning (SDL) and academic success: Cazan and Schiopca
(2013) found that SDL predicts academic success; Dawson et al. (2012) found that technology and SDL are closely related; and Rashid
and Asghar (2016) reported a substantial association between information and communication technology (ICT) and SDL.

Ability in self-directed English learning was a significant predictor of the academic performance of Grade 10 language learners. This
result is comparable to the study of Prestridge (2012), who claims that ICT and SDL have a strong relationship because ICT is also
employed in educational settings. Almost all aspects of life are connected to the use of ICT (Mareco, 2017). Similar to how it is in
regular classes, homework is provided after instruction. They can evaluate their 1Q (Asfar & Zainuddin, 2015). Learners can improve
and advance their SDL skills by utilizing ICT. Learners work with peers from the same setting and converse internationally through
ICT. Thus, learners become self-directed, independent lifelong learners, according to Saxena (2013).

Additionally, it was found that self-efficacy plays a crucial role in predicting the academic achievement of Grade 10 language learners.
This discovery aligns with previous studies. For instance, Koseolu (2015), Dogan (2015), Sharma (2014), and other researchers have
examined this topic. The study found that self-efficacy played a crucial role in predicting the academic performance of Grade 10
language learners. The result is comparable to the studies of Richardson et al. (2012) and Schneider and Preckel (2017), in which a
large portion of the study has been devoted to understanding the factors that influence academic accomplishment in settings related to
higher education for many years.

Moreover, self-efficacy has repeatedly surfaced as one of these determinants that significantly impacts motivation (Honicke &
Broadbent, Citation 2016; Richardson et al., Citation 2012). While empirical evidence continues to corroborate this association,
correlational and cross-sectional data tend to reflect it. Furthermore, more scholarly research examining the relationship between self-
efficacy and academic performance substantiates this association (Talsma et al., 2018). It implies that self-efficacy increases classroom
participation, study effort, perseverance, and reduces negative emotional responses to obstacles.

Conclusions

The current study explored learners’ language learning motivation, attitude, self-efficacy, and self-directed learning in English. The
study determined the level of learners’ motivation, attitude, self-efficacy, and self-directed learning toward their academic performance
in English subjects. Their second-quarter English grades were used to measure their academic performance.

Grade 10 learners’ disposition to engage in language learning activities toward their academic performance resulted in different levels
based on the scoring guide procedure. It indicates that the learners’ level of motivation in terms of intrinsic and extrinsic motivation,
level of language learning attitude, and level of self-directed English learning in terms of management do not significantly influence
their disposition to engage in language learning activities toward their academic performance. This finding means that the learners will
continue to develop their high level of motivation by maintaining a positive attitude with clear goals and ambitions for acquiring
English. The general attitudes of the learners toward the language revealed that they need to improve and be conscious of the individual
consequences of English in their lives. This result would further mean that the Grade 10 learners must take on the challenge of learning
English by trusting their capacity and skills and developing good habits to see their progress. Self-directed learning in management
indicates that Grade 10 language learners still need to be responsive in dealing with what they believe can best improve their English
language.

Moreover, the learners’ level of academic performance in English subjects is interpreted as outstanding. This finding would imply that
the learners excelled academically, displayed proficiency in language-based tasks, and are still learning more strategies to improve
their abilities.

A significant relationship between the learners’ academic performance, self-efficacy, and self-directed English learning in terms of
outside learning and ability was revealed from this finding. Since the study empirically established that a correlation exists between
self-efficacy and academic performance. Thus, Grade 10 students must believe they can master a skill, subject, or activity without help.
They also need to improve on their responsibility and initiative in diagnosing learning needs, creating learning plans, identifying human
and material learning resources, choosing and implementing effective learning strategies, and assessing their learning achievements,
with or without help.

Furthermore, the variables that, singly or in combination, best predict learners’ academic performance are ability in self-directed
English learning and self-efficacy. These confirm that the variables are essential to achieving academic performance among language
learners. This finding means that these attributes greatly influence learners’ academic performance. Hence, these must be given
significant importance to enhance learners’ language skills and abilities for better performance in the classroom and outside of English
learning. Therefore, the ability to self-direct English learning and the self-efficacy beliefs of Grade 10 language learners are the best
predictors of academic performance.
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The conclusions and findings of this study summarized some essential ideas to be carried out for further use. The following are the
recommendations:

The Department of Education may include topics in academic meetings that emphasize the relationship between language learning
motivation, attitude, self-efficacy, and self-directed English learning and academic accomplishment. School administrators may
develop programs that continuously support learners' language learning motivation, attitude, self-efficacy, and self-directed English
learning, easing their doubts about their ability to attain academic goals. At the forefront of instruction, teachers could be mindful of
the possibilities and provide adequate explanations for why learners hesitate in seemingly tricky academic work. In their training, they
may highlight the interrelationship of language learning motivation, attitude, self-efficacy, self-directed learning, and academic
performance. Any change in one will affect the others.

Language learning motivation, attitude, and management may also affect self-directed English learning, which was not observed to
affect academic accomplishment in the current study. More study on self-efficacy in language learning, ability-based self-directed
learning, and beyond classroom learning is needed. Since the study was limited to grade 10 high school learners, future researchers
may want to look into these dimensions in senior high school learners and graduate school learners, along with pertinent demographic
variables.

Moreover, these results may be utilized in designing practical academic development workshops and training for English learners that
promote constructive motivational outcomes to enhance learners' effectiveness, efficiency, and timeliness. Training design may be
done on the variables that best predict learners' academic performance in terms of ability in self-directed learning and self-efficacy of
Grade 10 language learners.

Finally, studies on the academic performance of Grade 10 language learners and how maotivation, attitude, self-efficacy, and self-
directed English language learning affect it are possible.
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