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Abstract

The rise of global health risks, such as the COVID-19 pandemic, has raised concerns about how people can protect
themselves. The global financial crisis has exposed the many shortcomings in the education system. This includes the
lack of adequate resources and supportive environments for learning. This descriptive-comparative research was
participated in by 583 secondary and tertiary students from private and government school/universities who are
currently undergoing the blended learning modality. The Students Counseling Needs Inventory (SCNI) by Patio
(2014) was administered to determine the needs of the students aptly dubbed as Gen C. Gen C is a moniker for
Generation COVID - a coined terminology for the learners who are experiencing the abrupt changes in the new normal
education setting, brought about by the COVID-19 pandemic. The results indicated a significant difference between
the respondents’ personal-social and spiritual needs. This disparity suggests that personal-social and spiritual needs
are distinct and may not align uniformly across the entire spectrum of individual requirements. Also, it was shown
that under blended learning, respondents feel shy to approach and meet other people and mostly, lack self-confidence.
Data also revealed that they experience concerns about their relationship with their parents, with other people, and
with themselves. Further, they are interested to know the possible jobs that they could pursue after college. Spiritually,
despite the situation, they believe that they are blessed. The needs assessment output is intended to be the springboard
for the formulation of a guidance program specifically designed to address these needs.
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Introduction

Education has always been regarded as a stepping stone for a typical Filipino family to improve the standard of living. It is their ticket
to becoming full-fledged, productive, relevant members of the Filipino society. Hence, the Education Sector is always an integral part
of any government platform. It holds an unspoken claim to a vital seat on a nation’s priority.

With the unexpected onslaught of the COVID-19 pandemic, the education sector was among the critical areas that had to rapidly adapt
to new challenges. According to a report by the Philippine Institute for Development Studies (PIDS), nearly 90% of schools in the
Philippines faced significant disruptions due to the pandemic, highlighting the urgent need for adjustments (PI1DS, 2020). As Dr. Leonor
Magtolis Briones, Secretary of the Department of Education (DepEd), noted, "The pandemic has pushed us to rethink our approach to
education. We must innovate and adapt quickly to ensure that learning continues despite the challenges.” Administrative leaders and
teachers at various levels were forced to strategize and adopt necessary measures to mitigate the pandemic's impact on education. The
shift to online learning, while crucial, exposed gaps in digital infrastructure and access. According to the National Center for
Educational Statistics, over 30% of students in the Philippines lacked reliable internet access, posing a significant barrier to effective
remote learning (NCES, 2021). Despite these obstacles, efforts to sustain educational quality persisted. As Professor Sylvia
Concepcion, a leading education researcher, stated, "The resilience of our educators and students has been remarkable. They have
shown that even in the face of unprecedented challenges, commitment to education remains unwavering." This commitment
underscores the critical role of adaptability and resourcefulness in maintaining the quality of education for today's youth.

Through the DepEd Commons, online learning resources were launched to address the quarantine issues. Also, TV and radio solutions
were also launched to address the lack of Internet access in certain areas. Parents and guardians were called on to support and assist
the children in the so-called new normal learning. Synchronous and asynchronous learning activities, also known as blended learning
were rapidly formulated by the educators. Students who have stable internet connections were categorized for online classes, and those
who don’t have gadgets and/or stable internet connection were sent modules of learning activities that they could accomplish at home
sans the online lessons. Moreover, the Commission on Higher Education (CHED) also came out with their own memorandum to all
higher education institutions instructing them how to handle what they call Flexible Learning for tertiary education. Learners were
categorized based on availability of devices, internet connectivity and level of digital literacy. Those who have no access to the internet
and digital devices were put in the modular learning modality while those with internet connections were put in the blended learning
modality.

The Education Sector seems to have formulated methods in the system and the technology needed, yet we ask, is this the entire
viewpoint that the Sector has to look into? It is with this question in mind that this needs assessment survey and research for the learners
of the new normal, which is entitled Gen-C Issues, was formulated. Gen C is a moniker for Generation COVID - a coined terminology
for the learners who are experiencing the abrupt changes in the new normal education setting, brought about by the COVID-19
Pandemic.
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Depression, stress, and loneliness were all reported to have worsened during the pandemic (Elmer, Mepham & Stadtfeld, 2020).
Moreover, Nicholas Grubic (2020) mentioned that students also exhibited higher levels of anxiety.

With this, previous studies have suggested addressing the personal and social needs of the students. To address the inequalities between
students, it is necessary to provide them with support that is focused on their holistic needs (Yorke et al., 2021). Saladino, Algeri, and
Auriemma (2020) mentioned that the concept of monitoring and promoting the mental health of minors is suggested. Also, Lee (2020)
noted that aside from the pandemic, there is also a need to study how long school closures and social distancing measures can affect
the mental health of children and adolescents. It is important that children and adolescents are supported during this difficult time.
Further, social support can help them manage their emotions and reduce their stress levels (Mosanya, 2020). Supporting students' ability
to manage their emotions can help them deal with unforeseen circumstances (Yorke et al., 2021).

Research Questions

This research aimed to map out the challenges being experienced by the said learners in a holistic way. It aimed to look into, identify,
and compare their needs in the following categories: personal and social needs, career and academic needs, self-esteem needs, and
spiritual needs. Through determining the needs of the students in each dimension, the researchers will develop an intervention program
that will support, motivate, and encourage students to live positively and fruitfully during these times.

Literature Review

Due to this pandemic and the closure of educational institutions, the number of students who are required to stay at home is large. The
pandemic had a big impact on the student’s experience of both work and life, e.g., from face-to-face discussion to online schooling,
different methods of learning, different evaluation methods, etc., and their social life, e.g., no meeting with classmates and friends, no
parties, etc.

The transition from face-to-face to online learning happened very quickly, giving the universities a little time to prepare. The
effectiveness of online learning lies not just with the teachers but also with the students and the resources (e.g., internet connection,
availability of computers, computer literacy of the students, etc.) In one global study, developing nations in Asia and Africa lagged
behind when it came to video conferences and recordings (Aristovnik et al., 2020).

Students are at high risk for developing mental health concerns during this time. In the study of Son et al. (2020), it is important that
they are equipped with the necessary tools to manage their mental health. Concerns about their own health and the well-being of their
loved ones were also highlighted. Many students were worried about their progress due to the restrictions on social interaction and
research.

The self—esteem of the students has a significant factor in educational success. Self-esteem and confidence are correlated. Therefore,
when a student has a healthy self — esteem they tend to be confident. The parents and the educators have a role in building self-esteem
and confidence which will ensure a good atmosphere in learning. If a student loses confidence in school, his or her grades might be
affected and give up on his or her plans, dreams, and hopes. Students may feel that they are not worthy and think that it is impossible
to achieve their goals. Establishing self-esteem in students can help in preventing attrition and assist students in achieving their dreams
as well as pursuing college-level (EduNova Co., 2012)

One of the most important psychological health indicators is self-esteem. It is dynamic and influences various aspects of an individual's
life (Gencer, 2021). Research shows that self-esteem is related to better grades and adjustments to college. Other researches revealed
that self-esteem is a result of achievement. Having high self-esteem is beneficial, but it has negative consequences. The negative
consequences are maladaptive strategies such as being aggressive, belittling others, ignoring negative feedback, taking less
responsibility (Wasylkiw et al., 2021).

The pandemic has created new stressors for individuals with mental health conditions such as fear and worry. It can also affect their
physical health. Mental health issues can affect academic success. It can also affect social interactions and motivation for students.

Studies show that people who are more spiritual are more likely to have good mental health. They even show that spiritual beliefs and
practices can improve a person's well-being. Certain beliefs and rituals are often used to manage illness and other life changes. The
physiological effects of spiritual beliefs on physical health have been studied. They have been linked to various diseases and disorders
(Koenig, 2012).

The PACSSS (Personal, Academic, Career, Social, Self-Esteem, and Spiritual) Model that focuses on enhancing student development
and success in a crisis was employed as the framework of this study. COVID-19 has brought so many struggles to individuals of any
age. Students are reporting increased difficulty focusing on their studies due to the added stress and worry caused by the various
platforms used for distance learning (Lewison, 2020).

The needs assessment output shall be the springboard for the formulation of a guidance program specifically formulated to address
these needs. This research aligns itself with the University’s research priority on Community Responsiveness which aims to produce
research on identification of problems and needs of different communities, focusing on the creation of programs and generation of
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products (material and human) and services that are crucial for the communities” subsistence and survival. As was aforementioned, the
COVID-19 onslaught sent nations reeling at its wake, with all government sectors fighting to steady themselves while still others still
figuring out how to get back on their feet. Among the major sectors needing to make big and abrupt adjustments is the Education
Sector. The learners of the present season, mostly belonging to the Gen Z category whose age bracket is 13-23 years old, still falls in
the emotionally developing stage. Their generation is likewise characterized by a highly interactive nature regardless if it’s in person
or online interaction.

The constrictions brought about by the season might not be solely confined to academic needs but might span the personal, social,
emotional and spiritual needs. Holistic address of these issues is necessary to help these learners cope with the current situation. It is
with this presumption that the researchers, in line with the Community Responsiveness research agenda, desire to contribute to the
perceived needs of a vital member of the community - those we dubbed Gen C - the learners of the pandemic generation.

Methodology
Research Design

This study made use of descriptive-comparative research design. Descriptive statistics were then computed to describe the sample's
characteristics. The statistics obtained from the secondary students were compared with the tertiary students using t-test.

Participants

Five hundred eighty-three (583) students from public and private schools and universities were the respondents in this particular study.
To ensure a representative sample, stratified random sampling was employed. This method allowed the researchers to capture the
diverse perspectives of different educational levels and institutions. Three hundred twenty-two (322) of the respondents were tertiary
students from private and public institutions and universities in Metro Manila and Pampanga, while the remaining 261 were secondary
students from a private institution in Metro Manila. All participants were attending classes under the blended learning modality,
providing a comprehensive view of the current educational landscape during the pandemic.

Instrument
Students Counseling Needs Inventory (SCNI)

This study adopted the Students Counseling Needs Inventory (SNCI), which consists of 48 items that assess various concerns and needs
of the students. All responses are given using a five-point Likert scale (1-Never, 2-Seldom, 3-Sometimes, 4-Most of the time, 5-All the
time). This questionnaire assesses and measures personal and social needs (26 items), career and academic needs (10 items), self-
esteem needs (6 items), and spiritual needs (6 items) of a student‘s life. The instrument covered ages 12-18. This test was developed
by Janice Dee Patio (2014). The SCNI internal consistency is 0.90 which means it is acceptable enough since a high value of alpha
(above 0.90) (Tavakol, 2011; Streiner & Norman, 1989) signifies that the test is reliable in measuring the counseling needs of the
students. The test was validated by five experts in this field and they further testified that this instrument does measure student
counseling needs. Some items were modified to suit the tertiary learners. After the pilot testing of the SNCI to tertiary learners, its
internal consistency was measured using Cronbach Alpha. The test yielded to 0.919 which indicates excellent internal consistency.

Procedure

For the secondary level, the general objectives of this study, along with the benefits to be gained, were presented to the school
administrators where the study is to be conducted. The secondary students were given consent forms to be signed by their parents,
affirming their participation in the study. Respondents and their parents were assured of the confidentiality of information. During the
administration of the test, the researchers did it by class through Zoom App to ensure the breach of confidentiality.

For the tertiary level, the needs assessment survey form was posted in the social media accounts and were also sent through the social
messaging sites of the researchers, taking into careful consideration the necessary measures to ensure the confidentiality of the
responses and identity of the students. Interested respondents were sent the google form links to the survey assessment questionnaire
which likewise provided online consent forms where they signify their willingness to participate in the study.

The responses of the students were tallied using a spreadsheet. Data gathered are presented in frequency and percentage distribution
tables. Quantitative data were studied through the usage of the statistical program, Statistical Package for Social Sciences (SPSS 25).
A T-test was employed to compare the needs assessment analysis of the learners' needs in the new normal. This statistical method
allowed for the evaluation of differences between the means of two independent groups, ensuring a robust comparison of the collected
data. The results from the T-test provided significant insights into the varying needs of learners adapting to the new educational
modalities.

From these results, the researchers shall develop a guidance program to address the needs that emerged. It should be noted, however,
that only those items which elicited the answers Seldom, Sometimes, Most of the Time, and All the Time are to be analyzed and
interpreted except in items which required reversed scoring.
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Ethical Considerations

One of the most important factors that can be considered when it comes to protecting autonomy is implementing an informed consent
process. This method allowed the potential participants to be fully informed about the study's purpose and benefits. The Belmont Report
states that humans should be treated with respect and deference. This means that the researcher followed ethical guidelines when
conducting the study.

Before starting the study, every potential participant was asked to provide informed consent. This form of consent included all of the
necessary details about the study, such as its purpose and possible risks.

The Statement of the Problem clearly stated the various steps that were taken to protect the confidentiality and anonymity of the study's
participants. The researchers utilized different techniques to prevent the unauthorized access to the data collected from them. In
addition, it clearly stated the respondents' rights and provided contact details.

When they read their consent, the potential participants were given an opportunity to ask the researcher questions. The study's
participants merely wrote their names and signatures on the form, which linked them to the investigation.

After collecting the necessary information about the study's participants, the researcher then carried out an assessment of the possible
risks and benefits associated with the project. This step was carried out using the guidance of Wendler and Rid. The researchers then
used the collected data to come up with a better solution.

The concept of Right to Justice ensures that the study's participants are aware that it will address their concerns. It also allows them to
benefit from the results.

Results and Discussion

Table 1 shows the profile of the respondents. As can be seen, a total of five hundred eighty-three (583) students were the participants
of this study. Two hundred sixty-one (261) were secondary students while three hundred twenty-two (322) were tertiary students. For
the secondary students: one hundred fifty-one (57.9%) of them were aged 15 followed by 78 (29.9%) who were 16 years old. All of
the secondary student respondents were male (n=261) and were studying as Grade 10 students in a private school. For the tertiary
students: one hundred two (31.68%) of them were aged 19 followed by 84 (26.09%) who were 20 years old. Eighty-one (25.16%) were
aged 18. Majority (n=238; 73.91%) of the respondents were females. While 84 or 26.09% were males. Most of them (n=267; 82.92%)
were studying in government or state universities. A few (n=55; 17.08%) were enrolled in a private university. In terms of year level,
140 (43.48%) were in first year, 109 (33.85%) were in second year and 73 (22.67%) were in third year.

Table 1. Respondents’ Profile

. Tortinry Secondnry

Bagsline Charncteristios X A
r %% y %

Age
18 0 0 | 04
14 g 4] 15 57
16 0 0 161 6749
16 0 0 78 29.9
17 Q (8] 15 5.7
18 81 25,16 1 04
19 102 31.68 0 0
20 84 2208 0 0
21 37 11.48 0 0
22 i 217 0 0
23 1 0.31 0 0
24 o 0.62 0 0
25 1 0.21 0 0
Others 7 217 ) 0
Sex
Femnle 258 732 0 0
Maule 44 26,09 251 100
Nature of school
Private 66 17.08 251 100
Grade/Year Lovel
Grade 10 () [} 2681 100
First 140 13,48 ) 0
Sacend 108 33.85 ) 0
Third 73 22,67 0 0

Cruz et al. 604/614



Psych Educ, 2024, 24(6): 601-614, Document 1D:2024PEMJ2287, doi:10.5281/zen0d0.13450777, ISSN 2822-4353

Table 2. Respondents’ Self-Esteem Needs
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Table 2 shows the self-esteem needs of the respondents. As can be seen, one hundred twenty-three or 38.20% of the tertiary students
while 38.31 of the secondary students indicated that they sometimes feel shy to approach other people. One hundred five or 32.61% of
the tertiary students and sixty-two or 23.75 % of the secondary students expressed that they experience this most of the time which
only means that secondary students are more approachable compare to tertiary students. Thirty-four or 10.56 % of participants from
tertiary level while 23 or 8.81 % from secondary level do not want to join school organizations. Moreover, 65 or 20.19% seldom
participate in clubs for tertiary level and 52 or 13.41 for secondary level. This implies that self-esteem is not stable; it depends on the
events that an individual encounter, it might fluctuate but it can be developed. Students with high self-esteem have a significant impact
on well-being and enhance the capacity of the students to maintain a healthy relationship with others. Low self-esteem can make it
difficult for people with low self-esteem to defend their opinions (Darjan, Negru and llie, 2020).

High self-esteem is linked to better mental health. It is also associated with academic achievement and willingness to express oneself.
However, low self-esteem has a significant relationship to alcoholism, drugs, poor mental health, abuse, and crime. Self-esteem matters
to everyone. Self-esteem has positive effects and benefits particularly to high school students (Sheykhjan, Jabari and Rajeswari, 2014).
Addressing the problem of the students who are seeking help, encouraging them, and assisting them to increase their self-esteem is
beneficial in many ways. Self-esteem is significant in pre-college schooling which will help in the adjustment and preparation of
students going college. It also shows that the higher the student's self-esteem, the more likely they are to attend college (Torres, 2007).

Self-esteem continues to develop and increase in both youth and middle age as long as the individual's physical and cognitive abilities
remain intact. Therefore, self-esteem is significant to the school-age of students especially to high school and college level (Orth and
Robbins, 2014). Also, the research of Cudjoe and Sarfo (2019) shows that the use of group activities like assertive training in school
boost and improve the self-esteem in both primary and secondary level of students.

Table 3, on the next page, displays the personal-social needs of the students. As can be seen, both secondary and tertiary students have
concerns about their relationship with their parents, with other people, and with themselves. This implies that in terms of their
relationship with their parents, students have been experiencing the difficulty of telling their problems to their parents (secondary
students = 26.82%; tertiary students = 32.51%) because of the fear that they might not understand them (secondary students = 27.20%;
tertiary students = 30.65%).

In terms of their relationship with other people, students have feelings of uneasiness towards their classmates (secondary students =
35.25%; tertiary students = 31.58%) and that their classmates do not like them (secondary students = 49.43%; tertiary students =
38.08%). With these kinds of concerns, they assume that some people are making rumors about them and that there are people that are
against them (secondary students = 37.16%; tertiary students = 36.84%).

In continuation, in terms of their relationship towards themselves, students have been experiencing trouble sleeping at night (secondary
students = 24.52%; tertiary students = 30.03%) and having a difficulty of getting enough sleep (secondary students = 29.12%; tertiary
students = 28.79%). Moreover, students have also answered that they do not like their physical appearance or the way their face register
in the screen (secondary students = 33.33%; tertiary students = 39.94%), have difficulty controlling their temper (secondary students
= 36.78%); tertiary students = 25.39%), have feelings of being scared (secondary students = 28.35%; tertiary students = 20.43%), have
trouble in overcoming painful memories (secondary students = 31.03%; tertiary students = 31.27), feelings of being tired (secondary
students = 37.55%; tertiary students = 37.46%), and suffers from headache (secondary students = 25.29%; tertiary students = 38.08%).
Students have also feelings of being alone (secondary students = 34.48%; tertiary students = 38.08%); feelings of worthlessness
(secondary students = 33.33%; tertiary students = 37.46%); feelings of being neglected (secondary students = 27.59%; tertiary students
= 37.46%); and feelings of being unhappy (secondary students = 42.15%; tertiary students = 48.92%).
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Table 3. Respondents’ Personal-Social Needs
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It implies that college students should encourage the value of parent-child interactions in order to support their development (Waithaka,
Furniss, & Gitimu, 2017). Fathers who are more engaged with their children are more likely to be happy and feel valued by them. They
are also more likely to maintain a close relationship with their children due to their family's origin. The importance of attachment bond
among a mother and her infant is acknowledged by various experts. This concept is associated with a number of developmental benefits,
such as lower rates of depression and better peer relationships.

Students tend to learn more when their peers are supporting them. This is because it helps them develop their own ideas and opinions.
If a student does not get along with his or her peers, it can affect their grades at the end of the semester. The positive relationships
between students help them feel valued and included in school. (Stefa, 2018).

Connectedness is an overarching concept that describes students' sense of belongingness and their integration with their institution.
Students may feel connected to other students through social groups and relationships. They also develop connectedness to their
institution through acceptance and belonging to various programs and organizations. High social connectedness is associated with a
host of positive health and well-being outcomes. While, a lack of social connectedness can cause depression, social anxiety, and
jealousy. A sense of belonging and community are influenced by a student's perception of themselves and their peers. A high-quality
social life also contributes to a sense of belonging. (Jorgenson, Farrell, Fudge, & Pritchard, 2018).

Table 4, on the next page, shows the career-academic needs of the respondents. Majority of the tertiary students notably answered that
they are aware of the importance of education, 240 (74.53%). In connection with this, 163 (50.62%) indicated that all the time, students
submit their projects on the set deadline and 162 (50.31%) are aware that having good grades will help them in choosing the right
course. This indicates that despite this pandemic, they still put importance and value to education.

Moreover, 41.30% (all the time) and 38.51% (most of the time) of the respondents exert their efforts in their studies. Results likewise
yielded that 29.50% of the students’ desire to choose and have desired to choose (for those who have already entered college) on what
university is right for them.

In terms of their career and academic needs, 69 (21.43%) want to know more about the different courses in college. In addition, 145
(45.03 %) of the respondents want to know if their skills, interest, and abilities can help in choosing the right course. Lastly, 172 (53.42
%) of the respondents are interested to know the possible jobs that they could get after taking their course in college.
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On one hand, the secondary students similar to the tertiary students knew that having good grades will help them choose in the right
academic strand, 180 (68.97%) and majority of them also know the importance of education, 166 (63.60%).

As can be seen in Table 4, in the next page, in terms of academic and career needs, 150 (57.47%) would like to know their skills and
interests, and abilities can help them choose the right academic strand. Moreover, 162 (62.07%) want to know the possible jobs that
they could get in the academic strand they will be taking. Also, they would like to prepare themselves for the career they will be
choosing, 162 (62.07%).

Table 4. Respondents’ Career-Academic Needs
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According to Trinidad and Leviste (2020), higher education has various functions that are critical to the country's development.
Academic motivation is a concept that relates to increased levels of achievement (Ajayi et al., 2012). Based on the study of Crede and
Kuncel (2008), good study behaviors cover taking notes in class, joining the class discussions, reviewing materials, submitting projects
on time while poor study behaviors are skipping class, not complying with the assignments, and excessive time spent watching
television and using their electronic gadgets. Linderman (2010) argued that knowing the motivations of students can help in formulating
strategies that can improve their academic performance.

When it comes to career, goals play a significant part in shaping the behavior of the individual in higher education because it leads
students to achieve excellence in academics (Lopez-Bonilla et al., 2012). According to the study, students' career goals are associated
with four career behaviors, which are considered proactive career behaviors by counselors (Clements & Kamau, 2018). In 2011, Schoon
and Polek argued that students with high academic and career goals are more likely to succeed academically and professionally.
Moreover, it was also stated that students who choose their program in college and have a clear reason why they pursue it tend to have
a better outcome in terms of academic achievement (Adeokun & Opoko, 2015).
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Table 5. Respondents’ Spiritual Needs
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As seen in Table 5, 210 (65.22%) of the respondents in the tertiary level answered that they are blessed even if there are 4 (1.24 %) of
the respondents who don't know how to exercise their faith. On the other hand, 127 (48.66%) in the secondary level answered that they
are also blessed as opposed to the 48 (18.39 %) who also do not know how to exercise their faith.

Moreover, 202 (62.73%) of the respondents in the tertiary level responded that they have a strong faith in God as compared to the
(43.30%) or 113 of the secondary level student respondents. Lastly, three percent (3%) of the tertiary level and twelve percent (12%)
in the secondary level answered that they do not pray before an examination.

Spirituality is a dynamic and integral aspect of humanity. Individuals who seek to have ultimate meaning and purpose in life (Puchalski,
Vitillo, Hull and Reller, 2014). It also seeks to develop a deep connection with others. Different cultures have their own interpretations
of spirituality.

Wood and Hilton (2012) stated that students' spiritual connections are very important in helping them overcome their obstacles.
Although in the study of Wood and Hilton (2012), the study focused on how spirituality helped overcome various situations, it did not
discuss specific situations where it helped them overcome. Apparently, spirituality made students well-adjusted to survive the academic
community (Cox, 2011; Wood and Hilton, 2012). Most students admitted that their God or deity served as their confidantes with whom
they can share their issues. Furthermore, the students shared that spirituality inspired them to succeed while for others, it enabled them
to get through academic challenges and reduced relational distractions.

Table 6. Comparative Analysis of Respondents’ Needs
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Table 6 displays the comparative analysis of the respondents’ needs. Data revealed that the mean score of personal and social needs of
secondary students is 3.65 with an SD of 0.68 while 3.34 is the mean score for the tertiary and 0.68 SD resulted a significant difference.
Moreover, the mean score of the spiritual needs of the secondary is 3.66 with 0.71 SD while the mean score for tertiary is 3.97 with
0.77 SD, the spirituality needs resulting in a p-value of 0.00 which means a significant difference is revealed. Concerning the career
and academics, the secondary level gained a mean score of 4.17 with an SD of 0.35 while the tertiary obtained a mean score of 4.14
and SD of 0.55. Furthermore, the mean score of self-esteem needs of the secondary is 3.02 with an SD of 0.78 and the mean score of
tertiary level is 2.99 with an SD of 0.74. The results show that career, academics, and self-esteem have no significant difference between
the high school and tertiary levels. Moreover, overall results revealed a significant difference to the needs of secondary and tertiary
students.

According to Baker (2012) and Fowler (1981), as cited by Milstein and Manierre (2012), as a person grows older thru the different
lifespan, it changes from unreflective personal quest for meaning to an expansion of being a self-reflective individual. In the quest of
meaning, the young person is more likely to group like others and develop ideas that fit with others, which will help them later in life.
Adolescent’s spirituality ages 10-19 years old (secondary students) as described from Fowler’s Stages of Faith and Selfthood (1981),
as cited by Milstein and Manierre (2012), called this stage as interpersonal self, wherein there is a need to integrate various self-images
in order to form a coherent identity. At this stage, they do not believe in the existence of a belief system. They may start to question
their beliefs. They may also start to adopt a lifestyle that is contrary to their former faith.

As cited by Buijs (2020), Social need fulfilment has been linked to physical health and social resources. Social needs and their fulfilment
may, therefore, also differ over the life course following normative social role transitions. Social needs and their fulfillment may also
change over time following the transition from a social role to a non-normative one (Wong, Hall, Justice and Hernandez, 2015). They
even added that young people can now fully think logically. They begin to want a more logical explanation for everything. They begin
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to value their peers more than their parents. They begin to listen to their peers' opinions. During their adolescent years, students are
said to be developing their emotional and social competence. During these years, focus is on cultivating healthy, rewarding relationships
that can help develop good communication skills and resolve conflicts.

This research has investigated the challenges being experienced by secondary and tertiary learners in a holistic way. It aimed to look
into, identify and compare their needs in the following categories: personal and social needs; career and academic needs; self-esteem
needs; and spiritual needs. Through determining the needs of the students in each dimension, the researchers intend to develop an
intervention program that will support, motivate, and encourage students to live positively and fruitfully during these times. The study
has shown that a significant difference is present between the respondents’ personal and social needs (p=0.000), spiritual needs
(p=0.000) and their needs as a whole (p=0.001). Also, it was shown that under blended learning, respondents feel shy to approach and
meet other people and mostly, lack self-confidence. Data also revealed that they experience concerns about their relationship with their
parents, with other people, and with themselves. Further, they are interested to know the possible jobs that they could pursue after
college. Spiritually, despite the situation, they believe that they are blessed.

Findings in the present study are consistent with the findings of Chakma (2020) that no one is totally independent on this planet. People
need the help of other beings to solve their problems. They want their wards to pursue their goals in life. The individual goes through
various stages of development. There are various stages of development such as infancy, childhood, and adolescence. Many students
face emotional problems due to various factors such as stress and tension. A good guidance program can help parents make informed
decisions about their children’s potentials. It is very important that the student receives proper guidance during his or her education.

Correspondingly, the engagement of students in various activities and groups contributed to their self-esteem and effectiveness in
managing stress (Wassem, 2020). According to Farhan and Khan (2015), students from private institutions, colleges, and universities
exhibited low stress and have higher self-esteem due to a flexible academic environment compared to the students in the public sector.

Self-esteem is connected to school performance which may lead to academic success or failure. Students with good performance in
academics have high self-esteem tend to be self — effective and trust their abilities (Birkeland, Melkevkk, Holsen and Wold, 2012).
Other studies showed that poor performance in academics has been related to feelings of ineffectiveness, failure, frustrations, and lack
of expectations (Nieves, Alberto and Cortés, 2020). In line with this, developing self-esteem is one of the most important factors for
academic success (Hyseni and Hoxha, 2018). Self-esteem activities are excellent ways for students to boost their self-confidence and
increase motivation in learning (EduNova Co., 2012)

On the other hand, the decisions that students make at school have a huge impact on their lives. They affect their social lives and health
outcomes. According to Moriya (2011), in today's world, careers are becoming more defined as being constructed through a series of
choices that students make throughout their education and careers. She also emphasized the importance of supporting children in
making informed choices.

There are similarities between the present study and those described by Blankstein (2020). According to her, many students struggle
with balancing their academic and personal responsibilities. She added that students often have to borrow money to cover their basic
needs. Many students face significant challenges outside of the classroom. These difficulties can have a significant impact on their
academic success.

These findings also suggest that as students’ progress up the pyramid, they must have their spiritual and religious communities satisfied
at their individual level (Kroth 2007). Self-actualization is the process of moving from one need to the next (Maslow, 1964). Religious
beliefs and rituals could very well play a huge role in the success of students. Sherwin and Stevenson (2010) specified that when social
needs are not met, religion and spirituality can be devastating to students. They added that educating students about their religious
beliefs is an important aspect of ensuring that they are fulfilled.

Conclusions

Education leaders and parents need to have a broad view of the students in order to maintain the proper monitoring and improvement
of their schools. As what was taken up in the result and discussion of this research, the various aspects of the students’ well-being -
self-esteem, personal and social, academic and career, and the spiritual - stays the same regardless of the season. It just revolves around
different methods, but still highly needs guidance and support.

It is therefore the hope of the researchers of this study that this shall be used as take-off point in furthering guidance and intervention
programs for the betterment of the studentry.

An important issue emerging from these findings is the demographic profile of the respondents. Due to time constraints, in the aspect
of the secondary student respondents, researchers were able to acquire data only from an all boy school and in one particular grade
level. It should also be noted that the number of respondents should also be equal across all grade levels.

This assessment survey of the Gen-C’s needs during this new normal set-up of learning provides significant data to help provide a take-
off point in formulating an intervention program. Though not specifically pointing out that these needs are brought about by the current
circumstances, the needs assessment result shows that the needs identified in this study are significant to the students regardless of the
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situation. Leading indicators related to student well-being, could help in student engagement, and improving the conditions for learning
in the current normal. This entire collection of data — gathered through this need’s assessment survey is timely, relevant, and actionable
in this pandemic season or thereafter.

As yielded by the data, here are the suggested action points and recommendations the researchers suggest to further the study and
maximize the use of the data gathered:

Provide programs on boosting self-esteem. Much has been harped about depression and anxiety taking hold of the studentry and a lot
of guidance efforts are channeled to counseling these cases. While it is true that this area is not to be neglected, the Researchers suggest
that guidance efforts on building up self-esteem be instituted or intensified if there is already a program catering to it. A lot of issues
that trigger anxiety and depression are traced back to a low view of self, and a low self-esteem. It’s like practicing proactivity -
addressing the cause instead of wasting too much energy on reactionary plans. The researchers believe that once this is done, it will
significantly help out in minimizing, if not totally preventing depression, anxiety and other mental setbacks.

Personal and Social Needs. An important step states can take to supporting students is intensifying guidance efforts in developing a
program that shall encourage an open communication line between the parents and/or caregivers and the students. As what was
indicated in the results of this assessment survey, a significant number of students, even if they claim to be close to their parents and/or
caregivers, they claim up when it comes to opening up deep stuff of their emotions to them. Being open would significantly aid the
students in processing their thoughts, feelings, and emotions in a healthy manner and will greatly help them in weeding out confusing
and frustrating thoughts and emotions which often lead to depression and anxiety.

Career and Academic Needs. Even as the country plods on through the New Normal education system, the basic function of guiding
the students amidst the academic challenges should be taken seriously by the academe. Strong support, guidance and encouragement
on how to navigate themselves in the new normal should be closely monitored. All aspects of academic learning needs - from the
technical to emotional support - should continuously be prioritized in the school guidance programs. Bearing a strong cultural Filipino
psyche of regarding finishing strong in one’s academic studies, the Filipino student believes that they will achieve victory in their future
career when they are excelling in their studies. Strong career guidance should be formulated as well. This program shouldn’t be focusing
on just explaining the scope of each college course but should likewise provide proper navigation of the pros and cons of taking up a
certain course and/or career path given the circumstantial facts a student has.

Spiritual Needs. Spirituality is one area where the students admitted to practicing even if some do not totally know how to practice
one’s faith. They believe that their faith and putting hope in God is a big factor in granting them success in their studies and carrying
them through all hurdles and obstacles. Hope and faith in God are also one unique cultural trait of the Filipino and being deeply
ingrained in the Filipino psyche, it would be an effective tool in motivating students and therefore deserves to occupy a significant spot
in the formulation of guidance activities. Likewise, teaching the students in the practice of respecting another’s spiritual beliefs would
help out harmonizing the learning environment.

Critical thinking is the essence of the experience of the phenomenon, which allowed the former supporters to get rid of their cognitive
dissonance and make more intelligent decisions. The existing diversities in their demographic characteristics limited the study in
establishing homogeneity. Addressing the political, social, and psychological roots of increasing uncritical support for a political figure
to help people be equipped to deal with it served as the study's implication.
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