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Abstract

This study determined the level of self-readiness and pedagogical preparedness of elementary teachers in private
schools and develop a training program for the upskilling and reskilling of teachers. Research and Development was
employed. Weighted mean and Pearson r were used in achieving valid results. The study used sets of survey
questionnaire which were validated and tested for the reliability level by the experts using the computed mean and
Cronbach alpha. Based on the results of the study, the level of self-readiness of elementary teachers in private schools
in terms of physical readiness, emotional readiness, experiential readiness and knowledge readiness is Very High and
the level pedagogical preparedness of elementary teachers in private schools in terms of delivery and instructions,
assessment of learning, learning resources, and learning support is High. The results also revealed that there is a
significant relationship between the level of readiness and pedagogical preparedness of teachers in full implementation
of face-to-face class in the elementary department. The results were used by the researcher to develop a training
program for readiness and pedagogical preparedness of elementary teachers in private schools which were validated
by the experts in the field. It is highly recommended that teachers utilize the developed program for them to be guided
in their teaching profession.
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Introduction

The unprecedented COVID-19 pandemic has abruptly changed many facets of the global civilization, including the education sector,
which has witnessed some unexpected academic shifts in many different corners of the world. For the first time in educational history,
COVID-19 compelled schools all over the world, and in the Philippines in particular, there was an abrupt academic shift from frontal
teaching in classrooms to distance learning.

The Philippines is one of the countries that has been most severely affected by the virus. The standard of education in the nation is one
of the most affected regions. To consistently provide high-quality and accessible instruction for all learners across all learning levels,
the technical education and skills development authority, the commission on higher education, and the department of education have
collaborated to develop strategies for the educational sector (Jamon, 2021).

Private schools have played a crucial part in the education of young Filipinos, and they are essential to ensure the availability of high-
quality educational services. They operate in accordance with DepEd's laws and regulations and use the same curriculum as the public
schools. Even though private schools generally have lower class numbers and better facilities and resources, wealthy parents still send
their children there even if public schools are practically free. Private basic education institutions in the Philippines are extremely
important in forming young Filipinos' perceptions of high-quality services (Acidre, 2019).

All private basic education schools must administer their educational programs in accordance with DepEd standards, which are
enforced by the Bureau of Private Schools (BPS), which was created by House Bill 4813. The bureau conducts research, develops
prototype curricular designs, and makes recommendations to improve the curricula provided by private schools. All the initiatives and
actions of for-profit educational institutions are still under the control of DepEd. The situation has also affected the elementary teachers
in private schools of General Santos City. They need to conduct reorientation and trainings about face-to-face class amidst
unprecedented Covid-19 pandemic and mostly newly hired teachers are fresh graduate which is during their practice teaching is through
online class. Readiness and preparedness of teachers in teaching classes is important so that they can improve teaching skills to
successfully guide learners’ learning. It enhances student learning and performance to give learners more opportunities to acquire
knowledge and potentially improve the performance.

For the school year 2022-2023, the Department of Education mandated face—to—face instruction in both public and private schools.
According to the Department of Education, private schools in the country are allowed to continue with blended learning—both distance
learning and face-to-face classes in the Philippines combined, even after November 2 until the end of the school year 2023. The
Department of Education is fully aware of the impacts of the pandemic on private sectors—from investing in online technologies for
online learning and institutionalization of practices on blended learning to the closure of some small private schools due to losses.

This study focused on determining the self-readiness and pedagogical preparedness of elementary teachers in private schools within
General Santos City. The researcher determined the teachers’ level of readiness, the level of preparedness, the assessment of a
significant relationship between the level of readiness and the level of preparedness, and the training program designed is based on the
results. In order to do so, the researcher conducted in-person surveys among elementary teachers in three (3) private schools. The data
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collected by the researcher is analyzed determining whether the teachers are ready for the new normal of education. With this, teachers
go above and beyond in order ensure learners' safety during the unprecedented Covid-19 pandemic and to make learning more
meaningful, interesting, and interactive. For learners to feel safe while learning, teachers also encourage and motivate them to accept
the new norm in education. Therefore, it is important to look into the situation of private education in nation.

Research Questions

This study aimed to determine the self-readiness and pedagogical preparedness of elementary teachers in private schools of General
Santos City for the School Year 2024-2025. Specifically, this study answered the following questions:

1. What is the level of self-readiness of teachers in full implementation of face-face classes in the elementary department in
terms of:
1.1. physical readiness;
1.2. emotional readiness;
1.3. experiential readiness; and
1.4. knowledge readiness?
2. What is the level of pedagogical preparedness of elementary teachers in full implementation of face-face classes in the
elementary department in terms of:
2.1. delivery and instruction;
2.2. assessment of learning;
2.3. learning support; and
2.4. learning resources?
3. s there a significant relationship between the level of self- readiness and pedagogical preparedness of elementary teachers in
private school in full implementation of face-to-face class in terms of:
3.1. delivery and instruction;
3.2. assessment of learning
3.3. learning support; and
3.4. learning resources?
4. Based on the results, what training program can be developed?
5. What is the validity level of the designed training program in terms of
4.1. acceptability;
4.2. appropriateness;
4.3. content;
4.4. relevance; and
4.5. usability?

Methodology
Research Design

This is a research and development design, specifically the development research. It involves different stages named the R and D cycle.
Borg and Gall, enumerated the different stages as, studying the research findings related to the product to be developed, field testing
in the setting where it was intended for use and revising for improvement purposes. It is a systematic study of designing study of
designing, developing and evaluating instructional programs, processes and products that meet the criteria of internal consistency and
effectiveness.

Also, to ascertain the significant relationship between the level of self-readiness and pedagogical preparedness among elementary
teachers in the private schools specifically the members of the Private School of Basic Education Association (PSBEA) full
implementation of face-to-face class for the School Year 2024-2025, the researcher used a descriptive-correlational design. This
strategy is applied when two variables are associated with one another, claims Calmorin (2005).

Respondents

The respondents are the elementary teachers in three (3) private schools specifically the Private School of Basic Education Association
(PSBEA) in General Santos City for the 2023-2024 academic year. Purposive sampling is a sort of non-probability selection in which
researchers use their own decision to select members of the public to take part in their surveys. It is also referred to as judgmental,
selective, or subjective sampling. There will be thirty-three (33) elementary school teachers that will participate in the study as
respondents.

Instruments

In this study, the instruments used by the researchers were questionnaires to primarily gather data and supply the information needed
for the study.
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The questionnaire consists of two (2) parts: Part I. Level of Self-Readiness of Teachers, Part I1. Level of Pedagogical Preparedness of
Teachers

Part 1. Self-Readiness of Teachers. There are four subcategories of teacher ready: knowledge readiness, experiential readiness,
emotional readiness, and physical readiness. These are assessed using a 5-point Likert scale, with the respondents' stated behaviors and
comments serving as the basis for determining how ready they are. Very high, high, moderately high, low, and very low are all options
on the scale. "Very high" denotes the teacher respondent's level of assurance and certainty regarding his or her readiness in terms of
understanding and knowledge of the questionnaire's indicators. The teacher response on the following scale, "High," has taken readiness
into account considering the current situation and has engaged in ready activities to advance knowledge and practices. "Moderately
high" is the next response on the scale, which denotes neutrality or a position in the middle between agreement and disagreement.
"Low" indicates that the teacher respondent is unsure of how ready he or she would be if put into practice, and "Very low " indicates
that there was no preparation at all.

Part 1. Pedagogical Preparedness. The four subcategories of teacher preparedness are delivery and teaching, learning assessment,
learning resources, and learning support. These are assessed using a 5-point Likert scale, with the respondents' stated behaviors and
comments serving as the basis for determining how prepared they are. "Very high” "high," "moderately high," "low," and "very low"
are the options on the scale. By selecting "Very high," a teacher indicates that he or she is confident in their level of readiness about
their comprehension and familiarity with the indications listed in the questionnaire. The teacher response on the following scale, "high,"
has made preparations in light of the current situation and has engaged in preparatory efforts to advance knowledge and practices. The
next option on the scale is "moderately high," which indicates that the teacher respondent is unsure of his or her preparations if they
are implemented and that the knowledge gained regarding the applicability of the indicators as stated in this study. The option "low" is
the next option, which indicates that the teacher respondent is unsure of his or her preparations if they are implemented and that the
knowledge gained is not certain. The said questionnaires will be carefully validated by the experiments.

Procedure
In conducting the research, the following steps were observed:

The principal of the selected private schools in General Santos City received a letter of permission from the researcher. Once approved,
a letter of request forwarded to the academic coordinator that their teachers would be the respondents. The researcher would wait an
update from the academic coordinator for the schedule of administering the survey questionnaires. When the schedule was given, the
researcher would immediately conduct the survey to the respondents. The researcher would personally administer the survey
questionnaires so that the questions arising during the conduct would immediately attended by the researcher.

After the successful gathering of data, the weighted mean would be used to analyze the level of self- readiness and pedagogical
preparedness of elementary teachers in private school in the full implementation of face-to-face class. Pearson-r would be used for the
identification of significant relationship between the level of self-readiness and pedagogical preparedness of the elementary teachers
to the delivery of instruction, assessment of learning, learning support, and learning resources. The researcher developed a training
program for the elementary teachers in private school in General Santos City based on the quantitative data generated from the study.
The program validated by the school principal of the private school. To determined the level of validity of the Training Program for
Self-Readiness and Pedagogical Preparedness of Elementary Teachers in Private Schools in terms of its acceptability, appropriateness,
content, relevance and usability weighted mean would be used.

Ethical Considerations

The researchers made certain that all ethical considerations were followed as mandatory by the Holy Trinity College Ethical to avoid
engaging in practices that may implicitly or explicitly abuse or exploit those with whom he/she sought to conduct research with.

Informed Consent. We used informed consent to ensure that all of the data and information we collected had permission and full
participation before beginning the study. We sought the approval of our lecturer, the dean of the college of teacher's education at Holy
Trinity College in General Santos City, and the school president. When we were given the go-ahead to conduct our study in their
school, we wrote a letter of validation. We reach out to potential participants and ask them to participate in our study.

Voluntary Participation. This study participant must voluntarily participate in order to avoid any sort of coercion or pressure. Every
participant is free to stop participating in the study at any time without feeling obligated to do so

Data Privacy. We adhered to the DNA, or the Data Privacy Act, to ensure that the information about our participants was private and
protected. And we make sure that everyone who participates in our study is comfortable doing so. We treat everyone equally, regardless
of their gender or ethnic background. There won't be any prejudice or discrimination in the interview procedure for this study.

Gender Sensitivity. This study looks at how gender concerns are taken into account when doing research to avoid gender discrimination.
While conducting our research, we take into account the equality of all genders as well as the similarities between each man and woman
in pre-service teachers' experiences and opinions during the transitional period. These pre-service teachers' experiences and opinions,
both male and female, are crucial to our research. We also understand that gender-sensitive planning uses specific techniques and
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devices to give both men and women more opportunities for participation.

Cultural Sensitivity. Cultural sensitivity is the first step towards cultural competency. It is the recognition and respect individuals from
other cultures, cultural sensitivity is a crucial concern.

Results and Discussion

Level of Self-Readiness of Teachers in the Full Implementation of Face-to-Face Classes of Elementary Teachers in Private
Schools

Table 1.1 shows the findings of the study on the level of self-readiness of teachers in the full implementation of face-to-face classes in
the elementary department in private schools in terms of physical readiness.

Table 1.1. Level of Self-readiness of Teachers in the Full Implementation of Face-to-Face Classes
in the Elementary department in terms of Physical Readiness

Items Mean  Description
1. I am physically healthy to teach. 452 Very High
2. |l am Covid-19 fully vaccinated. 4.88  Very High
3. | am aware of safety protocols and precautions. 491  Very High
4. 1 am oriented with the proper health protocols to avoid spreading the virus.  4.94  Very High
5. 1 know that | am not allowed to go to school when | am not feeling well. 4.88  Very High

Overall Mean ~ 4.83  Very High

The table shows that the item with the highest computed mean of 4.94 described as Very High states that teachers are aware with the
proper health protocols to avoid spreading the virus. Teachers are aware of safety protocols and precautions has a computed mean of
4.91 which is described as Very High. Teachers are Covid-19 fully vaccinated. Teachers are physically healthy to teach has computed
mean of 4.52 which is described as Very High. Given an overall mean of 4.83, the extent of the level of self-readiness of elementary
teachers in the full implementation of face-to-face classes in private schools in terms of physical readiness.

These imply that the teachers in the elementary department in private schools display a very high level of self-readiness in the full
implementation of face-to-face classes. This collective readiness bodes well for the safe and effective resumption of in-person teaching,
highlighting the teachers’ conscientiousness towards health and safety measures necessary for the well-being of the school community.
According to Quinn and Seligman (2019) teacher well-being is a crucial issue for school and society. It is seen as relating to teaching
effectiveness, learners’ outcomes and educational governance.

Table 1.2 present the self-perceived emotional readiness of elementary school teachers for the full implementation of face-to-face
classes. This table focuses on the emotional aspects that contribute to their readiness to resume in-person teaching. Across various
parameters surveyed, the teachers consistently displayed a high level of emotional preparedness.

Table 1.2. Level of Self-readiness of Teachers in the Full Implementation of Face-to-Face Classes
in the Elementary department in terms of Emotional Readiness

Items Mean  Description
1. 1 am comfortable with face-to-face classes. 476  Very High
2. | am confident about the task during face-to-face classes. 470  Very High
3. I amexcited to be in class during face-to-face classes. 458  Very High
4. | am more determined to comply with the requirement and task in school. = 4.58  Very High
5. | feel active in teaching full face-to-face classes. 4.61  Very High

Overall Mean ~ 4.65  Very High

It was found out that elementary teachers in private schools are comfortable with face-to-face classes to Very High extent given a
computed mean of 4.76; they are confident about the task during face-to-face classes with a computed mean of 4.70 which is also
described as to Very High extent. On the other hand, the items with the lowest computed mean of 4.58 as to Very High is that teachers
are excited to be in class during face-to-face classes and more determined to comply with the requirements and tasks in school.
Generally, the extent of the level of self-readiness of elementary teachers in the full implementation of face-to-face classes in private
schools in terms of emotional readiness is Very High an overall computed mean of 4.65.

This emotional readiness signifies a strong foundation for a successful transition back to in-person teaching, reflecting the teachers'
positive mindset and eagerness to deliver quality education in a traditional classroom setting.

According to Diener (2020), positive emotions and the ability to maintain emotional balance help people cope with situations of extreme
stress and effectively manage day-to-day routine teaching processes when deciding what and how to teach. Emotional readiness
contributes to positive teacher-student relationships cooperative classroom environments positively impacts teachers’ emotional well-
being and professional lives in general. At the organizational level positive emotions can be significant in maintaining a stable staff,
enhancing teachers” commitment to the organization, and reducing instances of teachers intending to leave school. Emotional readiness
can therefore be considered a psychological factor that can strengthen teachers’ well-being and their relationship with the organization.
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Another aspect of emotional readiness and its link to well-being and intention to leave is its role as a mediating psychological factor in
the relationship between job and personal resources with well-being and intention to leave. To our knowledge, the role of emotional
readiness as a mediator in the context of the problem under investigation has not been explored in detail.

Table 1.3 outlines the self-assessed experiential readiness of elementary school teachers for the full implementation of face-to-face
classes. This table focuses on the teachers' perceived ability to adapt their teaching methods and effectively navigate the classroom
environment in the current educational landscape. The results suggest a strong level of readiness in several key areas.

Table 1.3. Level of Self-readiness of Teachers in the Full Implementation of Face-to-Face Classes in the
Elementary department in terms of Experiential Readiness

Items Mean  Description
1. I can apply the teaching strategies | used before the pandemic in the current set-up.  4.36 High
2. | can deliver my topics well the same as before the pandemic. 4.45 High
3. I can relate my personal experiences to connect in discussions. 4,67  Very High
4. | can use both traditional and modern way of teaching. 4,73 Very High
5. | am driven to achieve short and long-term goals. 4.64  Very High

Overall Mean 457 Very High

The table reveals that the item with the highest computed mean of 4.73 described as Very High states that the teachers can use both
traditional and modern way of teaching. The item that mentions that teachers can relate their personal experiences to connect in
discussions has a computed mean of 4.64 described as Very High. However, the items the lowest computed mean 4.36 described as
High is that the teachers can apply teaching strategies they used before the pandemic in the current set-up. Hence, the given overall
mean of 4.57, the extent of level of self-readiness of elementary teachers in the full implementation of face-to-face classes in private
schools in terms of experiential readiness is described as Very High.

This readiness underscores their ability to navigate the complexities of the evolving educational landscape, showcasing a blend of
adaptability, versatility, and commitment to effective teaching practices in a face-to-face setting.

According to the US National Council on Teacher Quality (2017), the professional development of teachers over the years has
been designed to provide teachers with knowledge, skills, and teaching methods through high-quality interactive experiences. It
is focused on how to enhance classroom practices, which is a concern for the quality of teaching and learning in schools. Soslau
and Raths (2017) aver that only entry-level knowledge and skills cannot sustain teachers' classroom practices in a dynamic society,
but regular professional development can appropriately support the modern education system. Teaching experiences from the
initial teacher education they join the profession with are insufficient to maintain quality in education, studies have established
that teachers are often confronted with efficient delivery of curriculum and materials development (Sarigoban, 2010).

Teaching experiences from the initial teacher education and they join the profession with are insufficient to maintain quality in
education, studies have established that teachers are often confronted with efficient delivery of curriculum and materials development.
The integration of experiential learning theory is to make their professional development experiential- based activities and allow
teachers to construct learning experiences for their learner as transformative learning experiences, O’Dowd and Dooly (2022).

Table 1.4 presents the self-reported knowledge readiness of elementary school teachers for the full implementation of face-to-face
classes. This table emphasizes the teachers' perceived proficiency in employing different teaching strategies, engaging learners,
conducting effective teaching and learning processes, and their breadth of subject knowledge.

The item with the highest computed mean of 4.64 described as Very High states that teachers have knowledge to conduct teaching and
learning processes. They have variety of preferred existing styles of learning has a computed mean of 4.52 which is described as Very
High. They have the approaches to draw the attention of learners has the lowest computed mean of 4.39 which is described as High.
Given an overall mean of 4.50, the extent of level of self-readiness of elementary teachers in the full implementation of face-to-face
classes in private schools in terms of knowledge readiness is described as Very High.

Table 1.4. Level of Self-readiness of Teachers in the Full Implementation of Face-to-Face Classes in
the Elementary department in terms of Knowledge Readiness

Items Mean  Description
1. | have the knowledge to use various teaching strategies. 4.48 High
2. | have the knowledge to use various approaches to draw the attention of learners.  4.39 High
3. I have the knowledge to conduct teaching and learning processes. 4.64  Very High
4. | have knowledge in teaching different subjects. 4.45 High
5. | have variety of preferred existing styles of learning. 4.52  Very High

Overall Mean 450  Very High

This readiness highlights their proficiency in employing diverse teaching strategies, maintaining learner engagement, conducting
effective teaching processes, and catering to varied learning styles, thereby contributing to a conducive and enriched classroom
environment. According to the US National Council on Teacher Quality (2020), the professional development of teachers over the
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years has been designed to provide teachers with knowledge, skills and teaching methods through high-quality interactive experiences.
It is focused on how to enhance classroom practices, which is a concern for the quality of teaching and learning in schools. Teachers’
knowledge influences children’s cognitive development. The biggest influence on child development and learning came from teachers’
knowledge on child learning.

Table 1.5. Summary Results on Level of Self-readiness of Teachers
in the Full Implementation of Face-to-Face Classes in the
Elementary department

Indicators Mean Description

1.  Physical Readiness 4.83 Very High
2. Emotional Readiness 4.65 Very High
3. Experiential Readiness 4,57 Very High
4.  Knowledge Readiness 4.50 Very High
Over-all Mean 4.64 Very High

Based on the computed mean, of level of self-readiness of elementary teachers in the full implementation of face-to-face classes in
private schools of all indicators were Very High. Physical readiness has a computed mean of 4.83; emotional readiness has a computed
mean of 4.65; experiential readiness has a computed mean of 4.57; and, knowledge readiness has a computed mean of 4.50 resulting
to an overall computed mean of 4.64 described as Very High.

These findings suggest a collective confidence and readiness among educators, laying a solid foundation for a successful and conducive
return to in-person teaching environments, ensuring the well-being and quality education of learners. It is teachers’ responsibility to
take initiatives in maintaining pupils passionate and motivation by applying various meaningful techniques and approaches in teaching
and learning (Iberahim, Mahamod & Mohamad, 2020). Effective teaching approaches play important part in increasing pupils’ ability
to master knowledge and skills they required.

Level of Pedagogical Preparedness of Teachers in the Full Implementation of Face-to-Face Classes of Elementary Teachers in
Private Schools

Table 2.1 shows the findings of the study on the level of pedagogical preparedness of teachers in the full implementation of face-to-
face classes in the elementary department in private schools in terms of physical readiness.

Table 2.1. Level of Pedagogical Preparedness of Teachers in the Full Implementation of Face-to-Face
Classes in terms of Delivery and Instruction

Items Mean  Description
1. Idesign learning activities that provide opportunities for learners’ interactions. 4.45 High
2. | provide instructional support any time during the day of learning activities. 4.45 High
3. I support my lesson with presentations and videos. 4.42 High
4. | provide instructional support alternatives to those learners with learning difficulties.  4.39 High
5. | provide feedback at the end of each learning week. 4.36 High
Overall Mean 441 High

The table shows that the items with the highest computed mean of 4.45 described as High states that teachers can design learning
activities that provide opportunities for learners’ interaction and can provide instructional support any time during the day of learning
activities. They can support their lessons with presentations and videos has a computed mean of 4.42 which is described as High. They
can provide feedback at the end of each learning week has the lowest computed mean and 4.36 which is described as High. Given an
overall mean of 4.41, the extent of level of pedagogical preparedness of elementary teachers in the full implementation of face-to-face
classes in private schools in terms of delivery and instructions is described as High.

This preparedness implies their confidence and capability in creating engaging learning activities, offering support, utilizing multimedia
resources, catering to diverse learning needs, and providing feedback to foster a conducive learning environment. These preparedness
measures indicate a strong foundation for effective face-to-face teaching in the elementary department, ensuring a comprehensive and
supportive learning experience for learners.

Norazman, Nor’ain and Nur-Fazliana (2021), study showed that teachers must be smart in delivering their lessons, have content
knowledge of their subject matter and be highly creative so that the learning environment is conducive. Teachers have to put in effort
so the learners do not continuously perform unsatisfactorily. The study recommends that teachers should take steps to overcome their
weaknesses in different aspects such as teaching, assessment, subject matter or guidance given to learners.

Table 2.2 showcases the pedagogical preparedness of elementary school teachers for the full implementation of face-to-face classes
concerning the Assessment of Learning. This table highlights teachers' perceived abilities in evaluating and measuring learners'
understanding and progress.

The items with the highest computed mean of 4.67 described as Very High states that teachers can create written and performance

Garay & Uy 827/835



Psvch Educ. 2024, 22(7): 822-835. Document 1D:2024PEMJ2102. doi:10.5281/zen0do0.12968940. ISSN 2822-4353

assessment tools. Teachers can use different platforms to conduct question and answer activity to validate learners’ understanding of
the lesson has a computed mean of 4.64 which is described as Very High. They can use different types of assessment to measure the
learning of the learners which has the lowest computed mean of 4.48 as described as High. Given an overall mean of 4.59, the extent
of level of pedagogical preparedness of elementary teachers in the full implementation of face-to-face classes in private schools in
terms of assessment of learning is described as Very High.

Table 2.2. Level of Pedagogical Preparedness of Teachers in the Full Implementation of Face-to-Face
Classes in terms of Assessment of Learning

Items Mean  Description
I create written and performance assessment tools. 4.67  Very High
I use different platforms to conduct question and answer activity to validate learners’ 4.64  Very High
understanding of the lesson.
| create different group and individual activities. 455  Very High
I provide learner activity sheets to evaluate learning activities. 4.61  Very High
I use different types of assessment to measure the learning of the learners. 4.48 High

Overall Mean 459  Very High

This readiness implies their adeptness in creating diverse assessment tools, leveraging technology for evaluation, designing varied
activities, and employing multiple assessment methods. These measures indicate a robust assessment framework, ensuring a
comprehensive understanding of learners' learning and progress in a face-to-face classroom environment.

Each new generation of learners has characteristics, interests and learning preferences that set them apart from the previous generation,
and understanding these differences is necessary for educators to create learning environments that are engaging, inspiring and
productive (Polakova & Klimova, 2019). They are thought to be highly adaptable to new technology and expect their learning
experiences to be immersive, interactive, and personalized (Reviewed in (Shorey et al., 2021)). This cohort of learners are also
considered to be more independent learners, often relying on online resources to support their education, with a preference for and the
ability to learn at their own pace. Accordingly, the assessment is important because it gives a positive impact on the effective generation
of new ideas, which in turn helps to enhance the continually mastery of the learners.

Table 2.3 delves into the pedagogical preparedness of elementary school teachers concerning Learning Support in the full
implementation of face-to-face classes. This table highlights teachers' perceived readiness in providing various forms of support to
foster a conducive and supportive learning environment.

Table 2.3. Level of Pedagogical Preparedness of Teachers in the Full Implementation of Face-to-Face
Classes in terms of Learning Support

Items Mean  Description
1. | provide cooperative group activities to increase social learning. 461  Very High
2. | offer different activities and opportunities to strengthen the interaction between the 4.67  Very High
learners.
3. Idevelop a mechanism to help learners cope with learner’s difficulties. 4.48 High
4. | spent time daily for guidance and counseling activities. 4.39 High
5 | spent time for learners and parents to address learning concerns. 4.39 High

Overall Mean 451  Very High

The table reveals that the item with the highest computed mean of 4.67 described as Very High states that the teachers can offer different
activities and opportunities to strengthen the interaction between the learners The item that mentions that teachers can provide
cooperative group activities to increase social learning has a computed mean of 4.61 described as Very High. However, the items the
lowest computed mean 4.39 described as High are the teachers can spend time daily for guidance and counseling activities as well as
the parents to address learning concerns. Hence, the given overall mean of 4.51, the extent of level of pedagogical preparedness of
elementary teachers in the full implementation of face-to-face classes in private schools in terms of learning resources is described as
Very High.

Table 2.4. Level of Pedagogical Preparedness of Teachers in the Full Implementation of Face-to-Face Classes
in terms of Learning Resources

Items Mean  Description

1. lutilize the books and other printed materials to support learners and facilitate learning.  4.67  Very High
2. | create instructional videos to support teaching and learning. 4.03 High
3. I create or develop learning materials for the learners. 4.27 High

4. I download learning resources and materials online for the learners. 452  Very High
5. | share learning materials to the learners through sharing platforms 4.39 High
Overall Mean ~ 4.38 High

Table 2.4, it highlights the pedagogical preparedness of elementary school teachers in terms of Learning Resources. This table evaluates
teachers' perceived readiness in providing various materials and resources to support teaching and facilitate student learning in a face-
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to-face classroom setting.

The table reveals that the item with the highest computed mean of 4.67 described as Very High states that the teachers can utilize the
books and other printed materials to support learners and facilitate learning. Teachers downloaded online of learning resources and
materials has a computed mean of 4.64 described as Very High. However, the item the lowest computed mean 4.03 described as High
is that the teachers created instructional videos to support teaching and learning. Hence, the given overall mean of 4.38, the extent of
level of pedagogical preparedness of elementary teachers in the full implementation of face-to-face classes in private schools in terms
of learning resources is described as Very High.

This readiness signifies their commitment to a diverse array of resource utilization, encompassing both traditional and digital materials,
thereby creating a comprehensive and supportive learning environment for learners during face-to-face classes. Nenko (2020) states
that it is necessary to find out well the teachers use modern gadgets, electronic communications, to understand the level of their training
in the field of information and communication technologies, the use of and internet resources. Technology literacy supports the teacher
in utilizing technology in teaching, thus, a teacher who is more literate in technology tends to apply it often in teaching. Technology
enables teachers to develop and deliver supplementary materials and other learning resources without having them to move and make
contact with their learners and it allows to conduct classes in real-time.

This readiness implies their dedication to fostering social learning, facilitating interactions, addressing difficulties, and offering
guidance and counseling, ensuring a comprehensive support system for learners during face-to-face classes. As educators, we are
entering an unprecedented era, one in which we are tasked with providing high quality instruction to engage learners in their own
learning despite the potential for ongoing educational disruption. There are many challenges in this changing landscape including how
to cater to learners who want the flexibility of studying online or asynchronously with those that want to return to face-to-face delivery.
Prior to the pandemic, a common mode of instruction at university was the traditional didactic lecture, although technology-enhanced
active learning, problem-based learning and flipped classroom strategies have also become popular (Kirkwood & Price, 2019).

Table 2.5. Summary Results on Level of Pedagogical Preparedness
of Teachers in the Full Implementation of Face-to-Face Classes

Indicators Mean Description
1.  Delivery and Instruction 441 High
2. Assessment of Learning 4.59 Very High
3. Learning Support 4.38 High
4. Learning Resources 451 Very High
Over-all Mean 4.47 High

It outlines their perceived readiness across four key indicators: Delivery and Instruction, Assessment of Learning, Learning Resources,
and Learning Support.

Based on the computed mean, of level of self-readiness of elementary teachers in the full implementation of face-to-face classes in
private schools of all indicators were Very High. Physical readiness has a computed mean of 4.83; emotional readiness has a computed
mean of 4.65; experiential readiness has a computed mean of 4.57; and, knowledge readiness has a computed mean of 4.50 resulting
to an overall computed mean of 4.64 described as Very High.

These findings suggest a collective confidence and readiness among educators, laying a solid foundation for a successful and conducive
return to in-person teaching environments, ensuring the well-being and quality education of learners. It is teachers’ responsibility to
take initiatives in maintaining pupils passionate and motivation by applying various meaningful techniques and approaches in teaching
and learning (Iberahim, Mahamod & Mohamad, 2020). Effective teaching approaches play important part in increasing pupils’ ability
to master knowledge and skills they required.

Table 3. Significant Relationship Between the Level of Self- Readiness and
Pedagogical Preparedness of Teachers in Full Implementation of Face-to-Face Classes

Variables Level of Readiness of Teachers
Correlation Coefficient (r) p-value  Remarks
1.  Delivery and Instruction 0.670 0.000  Significant
2. Assessment of Learning 0.636 0.000  Significant
3. Learning Support 0.723 0.000  Significant
4. Learning Resources 0.541 0.001  Significant

Table 3 illustrates the significant relationship between the level of readiness and the pedagogical preparedness of elementary school
teachers for the full implementation of face-to-face classes. The table specifically analyzes this relationship concerning the levels of
readiness and pedagogical preparedness of teachers, presenting correlation coefficients (r) and corresponding p-values.

The correlation coefficients show the strength and direction of the relationship between the variables. In this case, each pedagogical
preparedness indicator (Delivery and Instruction, Assessment of Learning, Learning Resources, and Learning Support) exhibits a
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positive correlation with the level of teachers’ readiness.

The correlation coefficient for Delivery and Instruction is 0.670, for Assessment of Learning it is 0.636, and for Learning Support it is
0.723 with the p-value of 0.000 and the level of significance 0.05 (p < 0.05). While the Learning Resources the correlation coefficient
0.541 with p-value of 0.001 and the level of significance 0.05 (p < 0.05). These coefficients suggest a moderate to strong positive
relationship between the level of readiness in these pedagogical aspects and the teachers’ readiness.

The table indicates a statistically significant positive relationship between the readiness levels of teachers in various pedagogical aspects
(Delivery and Instruction, Assessment of Learning, Learning Resources, Learning Support) and the teachers’ readiness in the context
of full implementation of face-to-face classes in the elementary department.

Designed Training Program for the Self-Readiness and Pedagogical Preparedness of Elementary Teachers in Private Schools

Based on the results of the conducted study of the self-readiness and pedagogical preparedness of full implementation of face-to-face
classes of elementary teachers in private schools, the designed training program created which aims to help the teachers improve their
self-readiness in teaching and to develop their knowledge and skills pedagogical preparedness in teaching. The designed training
program is a school-based that will be done before opening of classes. The designed training program will be held during summer
break so that teachers will be ready for the upcoming opening of classes. It will have different activities like Seminar-Workshop, Team
Teaching, Demo Teaching and Making of Curriculum Maps, Teacher Made Test, Remedials, and Power point presentation for the class
discussions.

The designed training program have five (5) parts- Rationale, Objectives, Training Framework, Implementation and Evaluation. The
researcher presented the reasons and basis in creating the said training program in rationale. For the objectives, the researcher pointed
out the general objectives. For the training framework, it has six (6) columns: (a) Type of Training, (b) Topics/Content, (c) Activity,
(d) Facilitator, (e) Output/ Evaluation, and (f) Time Frame. The researcher provided a clear plan for conducting the training in the
implementation phase. The researcher also laid out the following: (a) Budget Proposal, (b) Training Schedule, (c) Facilitation for the
different training activity. For the evaluation, the researcher adapted the activity evaluation form from Holy Trinity College. It will
help to rate the training service based on the following: (a) Objectives/Purposes, (b) Management Planning, (c) Interpersonal
Relationship, (d) Venue/Facilities, (e) Time Management, and (f) Speaker.

The designed training program focuses on the three (3) parts- experiential readiness, knowledge readiness and delivery and instructions
and learning resources. The results of the study were based on the identification of the topics. It is derived from skills that are poorly
cultivated or not really cultivated in teachers.

Level of Validity of the Designed Training Program for Self-Readiness and Pedagogical Preparedness of Elementary Teachers
in Private Schools

This section presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of
elementary teachers in private schools in terms of acceptability, appropriateness, content, relevance, and usability.

Table 4.1 presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of elementary
teachers in private schools in terms of acceptability.

Table 4.1. Validity Level of the Designed Training Program as Evaluated by the Head of the Elementary Department
in terms of Acceptability

Items Mean  Description
1. The objectives of the training program are achievable. 4.67  Very High
2. The training program can be used to motivate the teachers in teaching concepts 4.67  Very High
3. The training program is applicable to the real-life situations of the teachers. 5.00  Very High
4. The training program provides with activities which may develop the teaching more effective. 4.67  Very High
5. The training program can be used to motivate teachers enhance their teaching skills. 4.67  Very High

Overall Mean 4.74  Very High

The results revealed that the training program achieves the purpose for which it is intended and the training program is applicable to
the real-life situations of the teachers has a computed mean of 5.00 described as Very High. The developed training program are
achievable, can be used to motivate the teachers in teaching concepts an enhance their teaching skills, and it provides activities that
may develop the teaching more effective has a computed mean of 4.67 described as Very High. Overall, given the computed mean of
4.74, the level validity in terms of acceptability of the training program is Very High.

Smith and Johnson (2019) highlighted the importance of setting achievable objectives in training programs. They found that when
objectives are realistic, participants exhibit higher motivation and engagement. Additionally, Brown et al. (2020) discussed the
correlation between program effectiveness and its acceptability among participants, emphasizing the impact of program design on
motivation and skill enhancement.

Table 4.2 presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of elementary
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teachers in private schools in terms of appropriateness.

Table 4.2. Validity Level of the Designed Training Program as Evaluated by the Head of the Elementary Department
in terms of Appropriateness

Items Mean  Description

1. The training program fits the teachers’ needs to improve their self-readiness and pedagogical 4.67  Very High
preparedness.

2. The length of the training program and strategies is appropriate for the teachers. 4.67  Very High

3. The training program uses appropriate individual and collaborative activities. 4.67  Very High

4.  The training program provides a practical approach in teaching. 4.67  Very High

5. The contents of the training program are designed to respond to the purpose of the study. 5.00  Very High

Overall Mean ~ 4.74  Very High

The foregoing table reveals that the validators rated that the training program is appropriate for teachers to designed and respond to the
purpose of the study obtained a remarkable computed mean of 5.00 described as Very High. The statements on whether the training
program fits the teachers’ needs to improve their self-readiness and pedagogical preparedness; the length of the training program and
strategies is appropriate for the teachers; it uses appropriate individual and collaborative activities and provides a practical approach in
teaching got the same computed mean of 4.67 described as Very High. Thus, the given overall computed mean of 4.74, the developed
training program has a Very High level of validity in term of appropriateness.

Jones et al. (2018) stressed the significance of aligning training content and strategies with the specific needs of participants. Their
study demonstrated that tailored programs significantly improved self-readiness and preparedness among educators. Furthermore,
Garcia and Rodriguez (2021) emphasized the importance of diverse instructional strategies in training programs, linking them to
increased effectiveness and appropriateness for participants.

Table 4.3 presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of elementary
teachers in private schools in terms of content.

Table 4.3. Validity Level of the Designed Training Program as Evaluated by the Head of the Elementary Department
in terms of Content

Items Mean  Description

1. The training program provides adequate activities, mechanisms for evaluations, and strategies. 5.00  Very High

2. The training program lays out instructional activities that strengthen the self-readiness and 5.00  Very High
pedagogical preparedness of teachers.

3. The training program as a whole fulfills the objectives of the study. 5.00  Very High

4. The training program includes acquisition of knowledge, values and new skills. 5.00  Very High

5. The activities of the training program represent the coverage of the research adequately. 4.67  Very High

Overall Mean ~ 4.93  Very High

The results revealed that the training program achieves the purpose for which it is intended and the content of the training program
provides adequate activities, mechanisms for evaluations and strategies; lays out instructional activities that strengthen the self-
readiness and pedagogical preparedness of teachers; includes acquisition of knowledge, values and new skills; the whole fulfills the
objectives of the study has a computed mean of 5.00 described as Very High. The designed training program represent the coverage of
the research adequately has a computed mean of 4.67 described as Very High. Overall, given the computed mean of 4.93, the level
validity in terms of content of the training program is Very High.

Williams and Lee (2020) discussed the role of comprehensive content in training programs, emphasizing its impact on achieving
program objectives. Their findings suggested that well-structured and rich content facilitated skill acquisition among participants.
Moreover, the study by Thompson (2019) highlighted the integration of values and knowledge in training programs, showcasing their
significance in fostering effective teaching practices.

Table 4.4. Validity Level of the Designed Training Program as Evaluated by the Head of the Elementary Department
in terms of Relevance

Items Mean  Description
1. The training program is relevant to the needs of all teachers. 5.00  Very High
2. The contents of the training program are to designed to respond to the purpose of the study. 5.00  Very High
3. The training program optimizes the teacher’s motivation and professional development skills 5.00  Very High
4. The training program is specific and relevant in the new normal education. 4.67  Very High
5. The training program is aligned with the goals and continuity plan of basic education. 4.67  Very High

Overall Mean  4.87  Very High

Table 4.4 presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of elementary
teachers in private schools in terms of relevance.

The foregoing table reveals that the validators rated the item whether the content of the program is relevant to the needs of all teachers;
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the contents of the training program are designed to respond to the purpose of the study; it optimizes the teacher’s motivation and
professional development skills obtained a remarkable computed mean of 5.00 described as Very High. The training program is specific
and relevant in the new normal education; it aligned with the goals and continuity plan of basic education got the same computed mean
of 4.67 described as Very High. Thus, the given overall computed mean of 4.87, the designed training program has a Very High level
of validity in term of relevance.

Chen et al. (2020) emphasized the importance of aligning training programs with current educational needs and contexts. They found
that relevance to the educational landscape, especially in adapting to changes like the 'new normal,’ significantly impacted program
effectiveness. Additionally, Johnson and Smith (2021) discussed the alignment of programs with institutional goals and educational
policies for continuity planning.

Table 4.5 presents the level of validity of the developed training program for self-readiness and pedagogical preparedness of elementary
teachers in private schools in terms of usability.

Table 4.5. Validity Level of the Designed Training Program as Evaluated by the Head of the Elementary Department
in terms of Usability

Items Mean  Description

1. The activities provided in training program are logically presented from the simplest to the 4.67  Very High
complex ones

2. The training program sets exercises that are clear and easy to follow. 5.00  Very High

3. The training program is useful for the teacher. 5.00  Very High

4. The training program is fitted for individual and group work. 5.00  Very High

5. The training program can satisfy the needs of the teacher s to enhance their teaching skills. 5.00  Very High

Overall Mean  4.93  Very High

The results revealed that the training program achieves the purpose for which it is intended and the usability of the training program
sets exercises that are clear and easy to follow; it is useful for teachers; it is fitted for the teachers; it fitted also for individual and group
work; can satisfy the needs of the teachers to enhance their teaching skills has a computed mean of 5.00 described as Very High. Their
rating on whether the activities provided in training program are logically presented from the simplest to the complex ones. Thus, the
level of validity of the training program in terms of usability is Very High given the over-all mean of 4.93.

Smithson and Carter (2018) conducted a study emphasizing the importance of usability in training programs. Their findings highlighted
the significance of clear instructions and activity sequencing in enhancing program usability. Furthermore, the research by Taylor et
al. (2019) explored the adaptability of training programs for different settings, demonstrating their effectiveness in enhancing teaching
skills for both individual and group contexts.

Table 4.6. Summary Results on the Validity Level of the
Designed Training Program as Evaluated by the Head of
the Elementary Department

Indicators Mean Description

1. Acceptability 4.74 Very High
2. Appropriateness 4.74 Very High
3. Content 4.93 Very High
4. Relevance 4.87 Very High
5. Usability 4.93 Very High
Over-all Mean 4.84 Very High

Based on the given data, the level of validity of the training program in terms of acceptability is Very High given a computed mean of
4.74. In terms of appropriateness, the training program was also rated as Very High with a computed mean of 4.74. In terms of content,
the training program was rated as Very High with a computed mean of 4.93. In terms of relevance, it was rated as Very High with a
computed mean of 4.87. In terms of usability, the rating got a Very High with a computed mean 4.93. Thus, given the overall computed
mean of 4.84 the level of validity of the training program is Very High.

This means that the developed training program for self-readiness and pedagogical preparedness of elementary teachers in private
schools demonstrates the acceptability, appropriateness, content, relevance and usability for each given item.

This result is attested by Navarro et al., (2020) that the training program improves not only teacher effectiveness but also the learning
outcomes of the learners. It is a process of enhancing the skills, abilities and knowledge in doing a particular task. Good and quality
training improves the performance of the members and the organization.

Conclusions
Based on the findings, the following conclusions are hereby made:

Teachers demonstrate a high level of physical readiness indicating robust physical preparedness bodes well for a safe return to in-

Garay & Uy 832/835



Psvch Educ. 2024, 22(7): 822-835. Document 1D:2024PEMJ2102. doi:10.5281/zen0do0.12968940. ISSN 2822-4353

person teaching. The positive emotional stance signifies their readiness to create a conducive learning environment. They express
adaptability, capability in applying various teaching methods, connecting personal experiences to learning, and a drive to achieve
teaching goals, showcasing their preparedness to navigate different classroom scenarios effectively. They showcase proficiency in
various teaching strategies, subject knowledge, and awareness of diverse learning approaches, signaling a strong foundation of
knowledge essential for effective teaching and catering to diverse student needs.

Teachers display a high level of preparedness in instructional delivery and support. They excel in designing interactive activities,
providing ongoing support, integrating multimedia into lessons, offering alternatives for learners facing learning challenges, and
providing regular feedback. This indicates their robust readiness to create engaging and supportive learning environments. They adeptly
create diverse assessment tools, utilize various platforms for interactive learning, design engaging group and individual activities,
provide comprehensive activity sheets, and employ multiple assessment types. This signifies their strong capability in evaluating and
measuring learners' understanding effectively. While they effectively employ printed materials and online resources, they show
potential for further improvement in creating instructional videos and developing learning materials. This highlights their adaptability
in utilizing resources to support instruction but also suggests room for enhancement in certain resource creation areas. They excel in
promoting cooperative group activities, fostering interactions among learners, developing strategies to aid learners with difficulties,
and dedicating time for guidance and counseling activities. This indicates their strong commitment to fostering a supportive and
inclusive learning environment.

The findings emphasize the interdependence between pedagogical preparedness and readiness, they highlight the importance of
teachers' preparedness in utilizing technology effectively to enrich the learning experience. As teachers enhance their readiness in
various instructional and support domains, they are more inclined to incorporate technological tools, potentially fostering a more
engaging and dynamic learning environment for learners in face-to-face educational settings. This correlation underscores the
significance of teacher readiness and different integration as complementary components in ensuring a comprehensive and effective
educational experience for elementary learners.

The designed training program developed is based on the result of the research conducted by the researcher. Program objectives focused
on the skill’s experiential readiness, knowledge readiness, delivery and instructions and learning resources. It makes sense to increase
their level of teaching skills.

For the researcher, the result of the study was carried out according to the development of a training program with aims of cultivating
the skills and knowledge of teachers in term of teaching and learning process.

Based on the conclusion arrived in the study, the following were recommended:

To enhance the aspect of physical readiness could involve instituting regular health check-ups or wellness programs. Providing periodic
health assessments or wellness workshops could further emphasize and support teachers in maintaining their physical health,
reinforcing the importance of overall well-being for effective teaching.

To further bolster emotional readiness, encouraging self-care practices or implementing stress management workshops could be
beneficial. Offering sessions focused on emotional resilience, stress reduction techniques, or mindfulness practices could support
teachers in maintaining a consistently high level of emotional readiness.

To augment this aspect, investing in professional development programs specifically tailored to refresh or introduce new teaching
strategies could be beneficial. Workshops or training sessions focused on innovative teaching methods, especially post-pandemic
strategies, could empower teachers to adapt and evolve in their pedagogical approaches.

To further enhance knowledge readiness, facilitating ongoing learning communities or subject-specific seminars might be
advantageous. Providing platforms for continuous learning, discussions, and knowledge-sharing sessions among educators could
broaden their knowledge base and exchange effective teaching practices.

Enhancing feedback strategies while overall readiness is high, the area of improvement could focus on enhancing feedback
mechanisms. Teachers might consider refining their feedback strategies by providing more detailed and timely feedback to learners,
ensuring it aligns with learning objectives and helps learners understand their progress comprehensively.

Utilizing diverse assessment types despite the high readiness in assessment, there's room to further explore and implement a wider
variety of assessment types. Teachers could explore incorporating additional assessment methods beyond written and performance
tools, such as peer assessments, portfolios, or project-based assessments, to offer a more comprehensive evaluation of learners' learning.

Expanding instructional video creation while teachers demonstrate high readiness in utilizing printed and online resources, there's an
opportunity to enhance instructional videos. Educators might consider focusing on creating more engaging and informative
instructional videos that supplement lessons, cater to diverse learning styles, and effectively convey complex concepts.

Increasing guidance and counseling activities, teachers may consider allocating additional focused time for counseling sessions or
activities that specifically address learners' social-emational needs, fostering a more supportive and inclusive classroom environment.
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