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Abstract

This study focused on examining the various coaching styles employed by the selected five (5) cooperating teachers
towards pre-service teachers in Holy Trinity College of General Santos City, specifically the elementary department.
Coaching styles were the different approaches and methods that the cooperating teacher used to support and guide
pre-service teachers during their practicum or pre-service teaching. Thematic Analysis was utilized as the
methodology to identify and analyze major themes derived from the collected data. This involved a detailed
examination of the coaching styles and methods used by cooperating teachers to support and guide pre-service teachers
in their professional development. The findings show that the primary coaching style employed by cooperating
teachers is instructional coaching, as reported by the majority of participants. Additionally, several participants
mentioned the use of democratic coaching and vision coaching. These results underscore the diverse coaching styles
utilized by cooperating teachers. Moreover, this study also highlights the impact of coaching styles utilized by
cooperating teachers on pre-service teachers. Becomes open-minded under instructional coaching was cited by the
participants as the most observed impact of coaching styles. This is followed by becomes independent in teaching
under the democratic coaching style. Next is, becomes realistic which is under vision coaching. And lastly, becomes
confident in teaching, which is also under the democratic coaching style. We recommend using both surveys and
interviews to understand how these styles affect the learning and development of pre-service teachers.
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Introduction

In education, coaching styles play a crucial role in shaping the teaching experiences of pre-service teachers. As a future pre-service
teacher, we find that coaching styles are more than just methods, they are approaches that can deeply impact our practice teaching
journey. When a cooperating teacher adopts a coaching style, it creates a space for open communication and mutual respect. There are
a variety of coaching styles to support us, future pre-service teachers, as we take our initial steps into the teaching profession. Coaching
styles not only enhance our teaching abilities but also shape our leadership qualities. As we experience different coaching styles, we
may discover our strengths and areas for improvement, ultimately influencing how we guide and inspire others in the future. Each
coaching style offers unique benefits and challenges, all of which are important in helping us become great teachers.

As an education student, one of the most exciting parts of our college life is becoming a pre-service teacher because it provides us the
opportunity to apply our knowledge, build relationships, develop professionally, make a difference, and grow personally. It is a crucial
step for us in becoming a skilled and effective educator. A pre-service teacher is a student enrolled in the Bachelor of Elementary
Education, Bachelor of Secondary Education, or another relevant teacher education program. We believe that receiving guidance from
experienced classroom experts is indispensable for becoming an effective teacher.

Cooperating teacher, who plays a pivotal role in our development, offers us not just direction, but also valuable advice and unwavering
support. Through their mentorship, we may be able to enhance our teaching skills, gain confidence, and navigate the complexities of
classroom management and instructional strategies. This personalized guidance provided by cooperating teachers plays a pivotal role
in shaping us into competent and impactful educators. It goes beyond just teaching methods; it involves understanding our unique
strengths, weaknesses, learning styles, and aspirations.

Our study involved conducting interviews with cooperating teachers from the Elementary Department of Holy Trinity College of
General Santos City. The aim was to understand the various coaching styles employed by cooperating teachers while guiding pre-
service teachers during their practical teaching experiences.

Research Questions

This study aimed to know the different coaching styles employed by cooperating teachers in coaching pre-service teachers. The
following specific problems that need to be resolved are the following:

1. What are the different coaching styles employed by the selected cooperating teachers at Holy Trinity College of General
Santos City?
2. How do these coaching styles impact the learning experience of pre-service teachers?
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Literature Review

Coaching Styles of Cooperating Teachers

Coaching styles of cooperating teachers refer to the different approaches and methods they use to support and guide student teachers
during their practicum or student teaching experience. Democratic coaching style is a type of coaching where individuals are in control
of their own learning. They make their own choices, and it enhances their skills by encouraging them to share their input on decisions
and thoughts (Berzman, 2023). Vision coaching aims to empower employees by providing them with clear guidance and a
comprehensive strategy for reaching their goals. Cooperating teachers and pre-service teachers work together in teacher education
programs, focusing on hands-on learning in teaching (Berzman, 2023; Hoffman, 2015). Instructional coaching focuses on enhancing
the teaching methods of the teachers and improving student learning results. The coach provides personalized support, feedback, and
resources to help the pre-service teacher refine their instructional strategies, classroom management techniques, and content knowledge.
(Gibbons & Cobb, 2017).

Methodology
Research Design

This study employed descriptive qualitative research design, which involved gathering and analyzing information that is not in number
form, aiming to understand ideas, viewpoints, or experiences. It helped gain a deep understanding of a problem or generate fresh ideas
for further research (Bhandari, 2023). This study only focused on descriptive qualitative, which aimed to explore the coaching styles
of cooperating teachers in order to comprehend their behavior and motivations from their own point of view. Moreover, this study
highlighted the coaching styles of the elementary cooperating teachers in Holy Trinity College of General Santos City, Elementary
Department.

Participants

The participants of this study were the elementary cooperating teachers at Holy Trinity College in General Santos City in the school
year 2022-2023. In this study, five (5) cooperating teachers were chosen as participants. The confirmed cooperating teachers were
invited to participate, ensuring that a particular subset of individuals was included in the study.

Instruments

In this study, we utilized an interview guide as a data-gathering tool to collect data. We strictly safeguard the information that we
collected from them and in addition, we conducted a thorough examination of it, as we analyzed and interpreted it for our study entitled
exploring coaching styles of cooperating teachers. We asked questions about the different coaching styles employed by the cooperating
teachers and the impact of it to the pre-service teachers. We exercised carefulness by employing open-ended questions.

Procedure

Before conducting the interviews, we prepared a letter to conduct a study, which was subsequently sent to the principal of the
Elementary Department. Then after the approval of the letter, we went to the Academic Coordinator to assist us for the possible qualified
participants. He assigned five (5) cooperating teachers who may participate in our study.

During the interviews, we used our mobile phones to record what the participants had to say, and ensure not to reveal their identities.
Throughout the interview process, we encountered challenges, as it coincided with our intramurals day, resulting in scheduling
difficulties for our participants. Hence, the interview process extended over several days.

After the interview, we started transcribing. We listened to the recordings and looked at what the participants answered. We also read
through what they said to understand how their experiences affected the way they guide pre-service teachers.

Data Analysis

We employed thematic analysis as a qualitative data analysis technique in this study. It is a method for examining qualitative data.
Thematic analysis helps us find and understand the main themes or meaning within the information we collected from the participants
(Clarke & Braun, 2018).

To conduct the analysis, we manually transcribed the audio recordings of the interviews. We carefully reviewed the contents of the
interviews, identified key themes and patterns in the responses of the participants, highlighted essential information, and marked similar
statements made by the participants for each research question relevant to the findings of the study. The contents of the interviews were
thoroughly analyzed and evaluated by the researchers to uncover meaningful insights and draw conclusions.

Ethical Considerations

The researchers made certain that all ethical considerations were followed as mandated by the Holy Trinity College to avoid engaging
in practices that may implicitly or explicitly abuse or exploit those with whom he/she sought to conduct research with. The ethical
standards were the following: informed consent, data privacy, gender sensitivity and cultural sensitivity.
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Results and Discussion

This section presented the data on the coaching styles employed by cooperating teachers towards pre-service teachers. This section
also included the impact of these styles on the learning experience of the pre-service teachers and the general themes and core ideas
drawn from these analyses.

Profile of Cooperating Teachers

The primary focus of this study was to determine the coaching styles employed by the cooperating teachers towards pre-service
teachers. We selected five (5) cooperating teachers from Holy Trinity College of General Santos City in the Elementary department.
Our selection criteria included factors such; they must have an experience in coaching pre-service teachers. They must have at least
two (2) to three (3) years of experience as a cooperating teacher, and they must have been a cooperating teacher in the Holy Trinity
College Elementary Department in SY 2022-2023 and 2023-2024, second semester. To safeguard the privacy of these participants, we
opted to assign codes, using CT (Cooperating Teacher) and a number, such as CT1, to facilitate identification during the research
process.

CT1is a 24-year-old female. She has 2 years of experience as a cooperating teacher. She believed that integrating democratic coaching
and vision coaching is effective because it helps pre-service teachers perform well.

CT2 is a 24-year-old female. She has worked as a cooperating teacher for 2 years. She provides feedback to pre-service teachers to
help them improve their teaching performance by addressing their weaknesses.

CT3 is a 25-year-old female. She has accumulated 2 years of experience in the role of a cooperating teacher. She believed that pre-
service teachers should experience a real-world classroom setting instead of relying solely on ideal concepts.

CT4 is a 29-year-old female. She has 2 years of experience working as a cooperating teacher. She believed that coaching styles have a
significant impact on pre-service teachers, enhancing their performance and helping them acquire knowledge in handling learners.

CT5 is a 24-year-old male. He has worked as a cooperating teacher for 2 years. He believed that incorporating democratic coaching
and instructional coaching styles can reduce the pressure on practice teachers, as it allows them the freedom to implement their own
strategies.

The findings of the study are presented in Tables generated from the thematic analysis.

Table 1. Coaching Styles Employed by Cooperating Teachers at Holy Trinity College of
General Santos City

Major Themes Core Ideas
Democratic Coaching Free to implement strategies to use such as games
Encourage creativity
Vision Coaching Help teachers during activity sessions
Instructional Coaching Advice is provided in teaching performance/ methods

Table 2. Themes, Core Ideas, and Frequency of Responses of the Impact of Coaching Styles to the Learning
Experience of Pre-service Teachers

Major Themes Core Ideas Frequency of
Responses
Becomes Independent in They can teach without the supervision of cooperating teachers. Typical
Teaching They are becoming creative and having the initiative on what to Typical
do.
Becomes Confident in Teaching  They get better every time they teach Variant
They can now showcase different strategies and skills. Typical
Becomes Realistic They realized that theory is different from reality. Typical
They acquired strategies on classroom management. Variant
Becomes Open-minded They can now take advice as lessons rather than criticisms. General

Frequency of Responses were interpreted as general, typical and variant. General if most of the participants had the same answers to
the given questions. Typical if only a few had the same response and variant — if they had dissimilar responses.

Conclusions

Our study explored different coaching styles employed by cooperating teachers who mentor future teachers, revealing a great
opportunity for improvement. We found that democratic, vision, and instructional coaching help these new teachers develop their skills
and become confident, effective educators. This research deepens our understanding of how mentor teachers support their students and
offers valuable lessons and a clear guide for anyone interested in this area. It shows how changing the way feedback is viewed, from
criticism to valuable advice, can greatly benefit new teachers, helping them work more independently and confidently.
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In particular, vision coaching, which involves real-life teaching scenarios, prepares these new teachers well for their careers by
emphasizing practical experience. Democratic coaching also stands out because it boosts teachers' confidence and encourages them to
make their own decisions in teaching, leading to better results. These coaching methods do more than teach; they transform how
teachers approach their work, leading to better teaching overall. This study not only adds to our academic discussions but also suggests
practical ways to improve teaching through better coaching, helping make every teaching moment more effective. Truly, coaching
styles really play a key role in enhancing and developing the teaching experience of pre-service teachers.
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