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Abstract 
 

Reading intervention programs pose intricate challenges for school implementers, particularly the 

educators leading them. Employing phenomenology as a qualitative research methodology, this study 

charts a compelling investigative path. It aims to plumb the depths of lived experiences, convictions, 

and perspectives of educators who occupy pivotal roles in executing the DEAR program. Drawing 

from a purposively selected group of six participants in the Davao region, Philippines, this research 

employs semi-structured interviews subjected to meticulous thematic analysis. The study has 

illuminated themes that intricately capture participants' interactions with the program, vividly 

portraying educators' roles in program implementation: "Igniting Passion" probes the motivations 

that propel teachers, "Facing the Storm" delves into the encountered challenges, "Navigating the 

Tides" spotlights coping strategies, while "Learning and Transformation Through the Program" 

focuses on insights garnered from participation. The ultimate theme, "Guiding the Path Forward: 

Strengthening the Program," encapsulates participants' suggestions for enhancing and perpetuating 

program efficacy. These findings enrich discussions on reading interventions, underscore the 

indispensable roles of educators in nurturing reading skills, cultivating a love for literature, and 

nurturing lifelong learners. Implications drawn from these themes underscore the pivotal importance 

of support, collaboration, unwavering dedication, and proactive adaptations in effectually 

implementing reading programs. 
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Introduction 

 

A reading intervention constitutes a pivotal component 

of systematic education, catering to students facing 

reading challenges by providing them with 

supplementary assistance in honing their 

comprehension skills and advancing toward grade- 

level reading proficiency (Boulay et al., 2015; 

Suggate, 2016). These structured instructional 

frameworks expedite the progress of individuals 

encountering reading difficulties, thus enabling them 

to bridge the gap and reach the expected reading 

standards for their grades (Ritchey et al., 2017). 

However, although these intervention programs have 

yielded fruitful outcomes across various global 

educational contexts, the preparation, execution, and 

long-term maintenance of such initiatives have proven 

intricate and laborious, particularly for school 

implementers, notably the educators involved. 

 

An in-depth study conducted in the Southwestern 

United States by Velten and Mokhtari (2015) unveiled 

intricate challenges within the after-class intervention 

program. These encompass the intricate facets of 

program implementation and evaluation, spanning the 

identification of underperforming students suitable for 

program enrollment, the training and selection of adept 

instructional staff, the quest for suitable spatial 

provisions within the school premises, the 

encouragement of reticent students to partake, and the 

orchestration of comprehensive pre and post 

assessments to gauge program efficacy. This 

exhaustive examination highlighted three pivotal 

challenges and offered potential remedies to enhance 

instructional quality, optimize instruction dosage, and 

bolster program fidelity (Velten & Mokhtari, 2015). 

 

Parallel challenges have likewise surfaced in the 

Philippines, as observed in Acita et al.'s (2022) 

research. This investigation illuminated difficulties 

plaguing the reading program, including scarcity of 

resources, struggles in defining the purpose of reading, 

unfamiliarity with letters, sounds, words, and accurate 

pronunciation, and hurdles in implementing analytical 

strategies. The intervention's execution faced 

obstacles, predominantly rooted in students' 

comprehension difficulties and teachers' struggles in 

dissecting vocabulary due to students' limited word 

knowledge (Acita et al., 2022). 

 

Numerous research endeavors (Caga, 2019; Cruz et al., 

2022; Susena et al., 2022; Weikert, 2018) collectively 

emphasize the intricate landscape associated with 

implementing reading interventions. These studies 

consistently shed light on the formidable challenges 

accompanying enhancing reading skills. This 

phenomenon holds across a wide array of contexts, as 
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scholars and practitioners alike have meticulously 

chronicled the substantial obstacles that emerge when 

attempting to pinpoint struggling students, deliver 

customized instruction, allocate the necessary 

resources, and assess the tangible impact of these 

interventions. The amalgamation of these research 

findings underscores an undeniable reality: executing a 

reading intervention is intricate and exacting. It calls 

for comprehensive forethought and meticulous 

planning, recognizing the multifaceted nature of the 

challenges that may arise. Moreover, the evidence 

from these studies unequivocally highlights the need 

for continuous and unwavering support throughout the 

intervention's implementation. Only through a 

steadfast commitment to thorough planning and 

sustained assistance can the complexities inherent in 

executing effective reading interventions be effectively 

navigated. 

 

Describing DEAR: The Drop-Everything-And- 

Read Program 

 

The Department of Education's proactive approach 

becomes unmistakably apparent in operationalizing the 

Drop-Everything-And-Read (DEAR) program, which 

was introduced in response to the guidelines outlined 

in DepEd Memorandum No. 22, s. 2011, as discussed 

by Acita et al. (2022). Originating as a noteworthy 

practice observed in educational systems abroad, the 

DEAR initiative stands as a meticulously fashioned 

strategy aimed at deeply embedding the act of reading 

into the very fabric of the educational experience 

(Caga, 2019). This strategic undertaking is 

purposefully designed to enhance reading's status as a 

habitual and integral pursuit within the academic realm 

(Sanden, 2014). 

 

With meticulous planning, the DEAR program is 

structured to cultivate a sustained and immersive 

engagement with various forms of written content. The 

initiative strives to create an environment where 

students consume text and actively engage, question, 

and explore diverse discourses by immersing students 

in this multifaceted interaction with reading materials. 

This calculated approach instills a genuine passion for 

reading and encourages a deeper understanding of the 

ideas and perspectives conveyed through written 

expression (Acita et al., 2022; Caga, 2019). 

 

At the heart of the DEAR program lies the 

fundamental aim of nurturing a heightened connection 

to textual content  and developing robust 

comprehension skills. Students are empowered to 

exercise agency at the designated DEAR intervals by 

selecting and perusing textual materials, dedicating 

approximately 15 to 20 minutes to this immersive 

activity before commencing regular class sessions 

(Tado, 2020). A critical juncture in the DEAR process 

involves the students' succinct retelling of the chosen 

narrative, an exercise meticulously designed to gauge 

their comprehension mastery. This facet of 

comprehension is intricately woven with the students' 

ability to draw insightful inferences that bridge the 

textual content with their pre-existing cognitive 

frameworks, bridging the gap between localized 

understanding and broader conceptual contexts 

(Delamente, 2019.) 

 

Central to this process is the assertion put forth by 

Sparks (2019), wherein the synergy between 

comprehension and inference is underscored as pivotal 

to effectively interlinking new information with the 

students' existing knowledge reservoir. This 

harmonious interaction forms the bedrock of the 

DEAR program's success, encapsulating the twin 

accomplishments of adeptly relaying the narrative's 

essence while simultaneously intertwining it with the 

students' contextual insights. Sparks (2019) implies 

that this symbiotic fusion serves as a significant 

milestone, propelling students toward enriched reading 

engagement and heightened proficiency in 

comprehension—an essential stride in their 

educational journey. 

 

Within the Philippines context, quantitative research 

endeavors have concentrated on understanding the 

DEAR program's effectiveness in enhancing learners' 

reading capabilities. For example, Delamente's (2019) 

study aimed to enhance the reading capabilities of 

Grade 5 students grappling with reading 

comprehension difficulties, as evidenced by the high 

prevalence of students categorized as Frustration level 

during the Phil IRI Pretest conducted in July 2016. 

Among the 31 pupils assessed, 100% fell into the 

Frustration level in Overall Reading, with 39% at the 

Independent Level, 19% at the Instructional Level, and 

42% at the Frustration Level in Word Recognition. 

The study introduced the DEAR (Drop Everything and 

Read) intervention to address this issue. This initiative 

involved dedicating a daily time slot of around 15-20 

minutes for students to engage in reading activities, 

accompanied by an additional 15 minutes for 

reflection and listing five words with meanings for 

later spelling activities. The goal was to bolster 

reading competence and cultivate improved study 

habits. Subsequent results from the Phil-IRI Post-Test 

revealed a noteworthy enhancement in reading 

comprehension among Grade 5 students exposed to the 

DEAR technique, with a significant improvement (t= 

-7.133, p= .000) and a confidence interval of 34.256 to 
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61.744 for the score difference. The study emphasized 

the positive impact of sustained silent reading, akin to 

the DEAR approach, on students' reading profiles. It 

enabled designated periods for reading within the 

remedial schedule, fostering engagement with reading 

materials and books within the classroom and school 

premises. This approach not only positively influenced 

reading skills but also facilitated the cultivation of 

effective study habits. Overall, Delamente's study 

underscored the effectiveness of the DEAR 

intervention in bolstering Grade 5 students' reading 

comprehension, evidenced by their marked progress 

from their initial pretest performance. 

 

In another study focusing on addressing reading 

comprehension challenges among Grade three pupils 

at a frustration level, Sangria and Reduca (2019) 

introduced Project DEAR and 12:30 Reading Habit as 

an intervention program at Bendita Elementary 

School. This initiative aimed to provide enhanced 

exposure, comprehension strategy understanding, and 

skill development through guided practice, fostering 

greater reading independence. Employing a pre- 

experimental design, the study assessed pupils' reading 

abilities using pre- and post-tests, analyzing data 

through behavior rating scales, percentages, means, 

standard deviations, and T-Tests. Results from a 

selected group of 44 Grade 3 pupils revealed a 

significant improvement from frustration to 

instructional reading levels after implementing the 

intervention. This study underscored the program's 

effectiveness in enhancing reading proficiency and 

comprehension among Grade 3 students, showcasing 

its valuable role in addressing reading difficulties and 

promoting improved reading skills. 

 

Tado's (2020) study focused on evaluating the 

effectiveness and challenges of the Drop Everything 

and Read (DEAR) Program in relation to Teacher 

Education Students' (TES) reading preferences, 

vocabulary skills, and comprehension abilities. The 

study aimed to assess the extent of DEAR Program 

implementation, determine students' reading 

preferences, measure their vocabulary and 

comprehension skills, explore potential relationships 

among variables, and gather insights from TES 

regarding their perceptions of the program. The 

research employed various methods, including 

analyzing DEAR logs for implementation details, 

administering a validated test for vocabulary and 

comprehension skills, conducting a survey for reading 

preferences, and using group interviews to gather TES 

viewpoints on the program. The findings indicated that 

the DEAR Program had limited impact on enhancing 

TES  vocabulary  and  comprehension  skills,  with 

proficiency levels ranging from low to moderate. 

While reading preferences showed no significant 

correlation with skills, a significant relationship was 

observed between students' vocabulary and 

comprehension abilities. 

 

These investigations (Delamente, 2019; Sangria & 

Reduca, 2019; Tado, 2020) have predominantly 

utilized quantitative research methods, relying on 

descriptive and correlational statistical analyses to 

gather insights into this aspect. These studies have 

aimed to quantitatively measure students' viewpoints 

and gauge their responses to the program's impact. 

However, a notable gap persists in the research 

landscape. While much attention has been directed 

toward students' perspectives, there needs to be more 

exploration from the vantage point of educators. 

Specifically, the involvement of teachers' insights and 

experiences concerning the DEAR program in the 

Philippines has yet to be explored. Adopting a 

different methodological approach that delves into the 

qualitative aspects of teachers' perceptions becomes 

imperative to address this void. 

 
The present study uses phenomenology as a qualitative 

research methodology to present a compelling pathway 

for this inquiry. This research endeavors to delve into 

the lived experiences, convictions, and viewpoints of 

educators who occupy a pivotal role in the execution 

of the DEAR program to explore the intricacies and 

subtleties that underlie teachers' engagements with the 

program, thereby illuminating the multifaceted 

landscape of challenges, achievements, and potential 

avenues for enhancement. This all-encompassing 

perspective engenders a holistic comprehension of the 

p r o g r a m ' s  d y n a m i c s  and  

reverberations—encompassing its impact on students 

and the educators who shepherd its implementation. 

 
Research Questions 

 
The following questions guided this study: 

 
1. What are the lived experiences of teachers as 

implementers of the DEAR program? 

2. How do these experiences shape their insights and 

suggestions to other teachers and the wider academic 

community? 

 

Methodology 

Research Design 

This study adopts a qualitative research approach, 

explicitly employing the phenomenological design. 

Creswell et al. (2007) explain that phenomenology 
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underscores the need to understand human experiences 

deeply.Given the study's focus on participants 

intimately familiar with implementing the DEAR 

program, this approach facilitates a nuanced synthesis 

of their perspectives, contributing to an in-depth 

interpretation of their collective encounters (Creswell 

in Webb & Welsh, 2019). 

 

Research Participants 

 
The study's participants comprised six teachers acting 

as school reading coordinators who implemented the 

DEAR reading program as a reading intervention 

across Davao Region schools. These participants were 

selected using a combined approach of convenient and 

purposive sampling (Etikan et al., 2016). The choice of 

Davao Region (Region XI) was purposeful and aligned 

with the researchers' backgrounds spanning various 

regional provinces. Stringent criteria guided 

participant selection. Eligible participants were public 

school teachers designated as school reading 

coordinators in Region XI, possessing a service history 

of at least three years. An age range of 30 to 40 years 

was specified to ensure diverse perspectives. This 

deliberate selection encompassed both genders and 

aimed to include individuals genuinely immersed in 

and experiencing the focal phenomenon—the 

implementation of the DEAR program. 

 

Data Sources and Instrument 

 
Data for this study was gathered through semi- 

structured interviews, employing a meticulously 

crafted interview guide. This guide featured open- 

ended questions strategically designed to 

comprehensively explore participants' experiences 

within the Drop-Everything-And-Read (DEAR) 

program. These inquiries spanned various dimensions, 

encompassing challenges encountered during program 

implementation, strategies employed to address these 

challenges, and reflections on the program's outcomes 

and effectiveness. To ensure the robustness and 

reliability of the interview guide, it underwent a 

rigorous validation process involving three external 

experts specialized in education and qualitative 

research. Their invaluable feedback and insights were 

thoughtfully incorporated to refine the guide, 

enhancing its clarity, relevance, and capacity to elicit 

meaningful and insightful responses from participants. 

Data Collection Procedure 

 
The study's initiation involved the main author, who 

obtained approval from her institution's research 

committee after sending the proposal for review and a 

formal letter seeking permission to conduct the 

research. Upon receiving approval from the institution, 

copies were shared with the principals or school heads 

of the identified participants. Subsequently, the 

researchers communicated with the participants 

through Facebook Messenger, distributing informed 

consent forms to each. These forms clarified the 

study's purpose and participants' roles, and participants 

were asked to review and sign them, confirming their 

voluntary involvement. A comprehensive online 

orientation followed, outlining the study's objectives 

and the significance of participants' contributions. 

They were then encouraged to participate in individual 

interviews, forming the primary data collection 

avenue. Lastly, the researchers stressed the importance 

of recording interviews, highlighting the essential role 

of personal perspectives and experiences in these 

discussions. This approach underscored the absence of 

right or wrong answers, fostering a non-judgmental 

environment throughout the data collection process. 

 

Data Analysis 

 
Thematic analysis was employed as the analytical 

framework in this study (Sundler et al., 2019). The 

data obtained from individual interviews underwent 

transcription, with relevant statements sorted into core 

ideas. Through careful thematic analysis, data were 

categorized, leading to the identification of significant 

themes that encompassed various facets of the 

phenomenon. To enhance the rigor of the findings, the 

data was reviewed and endorsed by three external data 

analysts, bolstering the credibility of the analysis. 

Additionally, member checking was applied, allowing 

participants to validate the identified themes, further 

ensuring the accuracy and validity of the study's 

outcomes. 

 

Ethical Consideration 

 
To ensure participants' voluntary involvement, 

researchers provided a comprehensive explanation of 

the informed consent form, followed by a request for 

their signature to affirm their willingness to participate 

and ensure their safety throughout the study. This 

process not only established transparent expectations 

but also encouraged openness. After signing, 

participants received an orientation regarding the 

interview procedures. To safeguard their rights and 

privacy, participants were informed about the study's 
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details and ethical principles, such as anonymity and 

confidentiality (each participant was assigned a 

pseudonym, i.e., ReadAd1…ReadAd6), with aliases 

assigned for further confidentiality. The study adhered 

to ethical standards by employing measures to 

minimize risks through open communication, 

feedback, and vigilant concerns monitoring. Legal 

requirements and confidentiality were maintained, 

protecting participants' dignity, rights, safety, and 

privacy. The study also considered individual 

differences, accommodating participants' preferences 

during data collection. 

 

Results 

 

Themes have been generated that encapsulate the 

participants' lived experiences, providing a 

comprehensive insight into their journey as 

implementers of the DEAR program. These themes 

illuminate the intricate interplay of motivations, 

challenges, coping strategies, insights, and suggestions 

that shape their engagement with the program. Each 

theme forms a vivid narrative thread, weaving together 

the diverse and meaningful facets of their experiences, 

ultimately painting a rich and multifaceted portrait of 

their roles as educators and advocates of reading. 

 

Igniting Passion: The Heartbeat Behind the 

Pursuits. This theme delves into the profound 

motivation driving teachers who ardently embrace 

their roles as implementers of the DEAR program. 

This theme illuminates the inner flames that fuel their 

dedication, shedding light on the personal narratives, 

aspirations, and fervent commitments that inspire 

educators to embark on this transformative journey. In 

that regard, the data speaks that the underlying reason 

that breathes life into teachers' pursuit of the DEAR 

program is deeply rooted in the sense of reward and 

fulfillment derived from their role as advocates for 

student learning. A sincere dedication to the program 

drives the school reading coordinators. They view it as 

a rewarding career that allows them to fulfill their 

responsibilities and address students' reading needs. 

Their genuine advocacy and passion for the program 

serve as a driving force that propels them to invest 

significant time and effort into its implementation. 

 

My unyielding dedication to the DEAR program's 

advocacy is a wellspring of profound fulfillment. This 

fulfillment resonates deeply, especially when I witness 

my students fearlessly conquering intricate English 

words. Their newfound happiness emanates from the 

learning  nurtured  by  our  reading  intervention. 

(ReadAd2)ReadAd1 reflected on her journey, noting 

that sacrifices are intrinsic to a sense of fulfillment. 

She acknowledged the investment of time and effort, 

even during breaks, as an integral part of their path. 

Despite the challenges, the path remains inherently 

gratifying. The transformation of struggling readers 

into instructional readers serves as a reaffirmation of 

the profound worth of her sacrifices. 

 

The data convey that while the participants 

acknowledge that their journey may have its ups and 

downs, they find fulfillment in the progress and 

achievements of their students. Their dedication is 

driven by witnessing the transformative impact of the 

DEAR program on their students' abilities and 

happiness, especially when observing students 

mastering complex words and becoming enthusiastic 

readers. Despite the challenges and sacrifices of the 

role, the teachers' sense of fulfillment stems from the 

tangible outcomes they witness as struggling readers 

transform into proficient learners. This intrinsic 

motivation, tied to the joy of witnessing student 

growth and success, underscores the teachers' 

commitment to the DEAR program implementation. 

 

Facing the Storm: Challenges in the Journey. This 

theme encapsulates the various difficulties and 

obstacles encountered by participants during their 

engagement with the DEAR program. This theme 

provides a comprehensive portrayal of the challenges 

that educators grapple with while implementing the 

program, providing a focused lens through which these 

hurdles are explored and understood. For the 

participants, implementing the DEAR program has its 

share of challenges. One significant issue is feeling 

alone as they struggle to get enough support from 

school staff and parents. This can make their days feel 

less fulfilling at times. 

 

ReadAd3 shared, "My experiences are like a roller 

coaster. Some days, I'm content with what I've 

accomplished, but sometimes my day doesn't feel 

fulfilling." In agreement, ReadAd1 pointed out, "For 

me, it's tough because of the lack of support from our 

school principal and teachers." ReadAd2 also 

highlighted, "The parents of struggling readers aren't 

able to support their children's reading at home due to 

their busy schedules of finding food for the table." 

 

Resource shortages are another hurdle these educators 

face. They often lack necessary materials like reading 

resources, printers, paper, and ink, making it hard to 

do their job well. ReadAd6 and ReadAd4 both point 

out this lack of resources, which can hinder their 

effectiveness. 
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Engaging unmotivated readers presents another 

challenge. According to the participants, many 

students show little interest in reading and often miss 

sessions. This makes it tough to assess and stay in 

touch with their progress. ReadAd1 mentions the 

difficulty of dealing with unmotivated readers as she 

explains: 

Some students lose interest in reading and choose to 

play instead. Some even want to delay reading because 

they don't feel ready or have yet to practice at home. 

Teachers have faced these challenges in keeping 

students engaged and motivated in the DEAR 

program. (ReadAd1) 

 

In the DEAR program journey, these challenges are 

like hurdles that educators strive to overcome. From 

managing without enough support to facing resource 

shortages and working with unmotivated readers, each 

challenge tests their dedication and determination. 

 

Navigating the Tides: Coping Strategies in the 

Journey. The participants in the study have not only 

identified the challenges they encounter in the DEAR 

program implementation but have also been 

forthcoming about the strategies they employ to 

overcome these obstacles. By sharing their 

experiences, they have provided insights into their 

resourceful and adaptable methods for effectively 

navigating the intricate landscape of the DEAR 

program. This theme underscores the diverse and 

creative ways participants take the initiative to address 

and overcome the hurdles they encounter. 

 

A prominent strategy employed by the teachers in the 

DEAR program implementation involves the 

unwavering commitment and dedication they invest in 

their roles. The participants underscored that a 

successful and sustainable program hinges on the solid 

commitment and dedication of educators and 

stakeholders. 

 

Committing myself to overcoming difficulties has 

ignited a sense of resourcefulness and creativity within 

me. This has been particularly evident in generating 

reading materials, where I've been able to address the 

challenge of material scarcity effectively. Through 

dedication, I've found innovative ways to provide our 

students with the necessary resources, ensuring that 

their learning experience remains enriching and 

fulfilling despite the constraints. (ReadAd1) 

 

ReadAd2 and ReadAd3 echoed ReadAd1’s sentiment, 

highlighting that dedicated teachers foster 

encouragement and enable learners to grasp the 

significance of reading. This commitment, as ReadAd3 

emphasized, aims to instill awareness of how reading 

profoundly influences prospects. ReadAd4 and 

ReadAd1 reinforced this notion, emphasizing that 

teachers' substantial commitment is pivotal in making 

the program effective and beneficial for learners. 

 

Collaborating with stakeholders emerged as another 

crucial coping strategy embraced by the participants to 

surmount challenges in the DEAR journey. The 

teachers recognized the value of collaborating with 

community partners, local government units (LGUs), 

and private institutions to address resource limitations. 

ReadAd3 emphasized seeking support from 

community partners and the LGU to tackle material 

scarcity, while ReadAd2 emphasized the significance 

of collaboration between parents and teachers to 

ensure the program's sustainability and efficacy. This 

collaborative spirit extended to the home environment, 

as ReadAd1 acknowledged the support of family and 

co-workers in preparing reading materials. The 

involvement of parents in extending reading activities 

at home was also highlighted as a critical element in 

sustaining learning. 

 
Participants also revealed their strategic approach to 

fostering learner engagement and motivation within 

the DEAR program. Employing diverse reading 

strategies emerged as a critical aspect of their coping 

mechanism. ReadAd2 highlighted the significance of 

offering a variety of reading materials to captivate 

learners' interest, while ReadAd3 stressed the 

importance of tailoring strategies to students' 

preferences and learning styles. Furthermore, the 

implementation of a reward system, as mentioned by 

ReadAd2, emerged as a successful technique for 

boosting learners' motivation by recognizing their 

accomplishments. These strategies collectively 

underline the teachers' adaptive methods for nurturing 

enthusiasm and active participation among learners, 

ultimately contributing to the program's effectiveness. 

 
Learning and Transformation Through the 

Program. This theme encapsulates the valuable 

insights participants have garnered from their hands-on 

involvement in the DEAR program. Through their 

direct experiences, the participants have come to 

recognize the profound importance of reading as a 

foundational skill that enhances communication and 

nurtures creativity and imagination. This theme 

underscores the consensus among participants that 

fostering a love for reading is essential for students' 

growth and competency, contributing to their 

independence as learners. 
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Amid exploring the DEAR program's intricacies, 

participants like ReadAd1, ReadAd4, ReadAd6, 

ReadAd5, ReadAd3, and ReadAd2 uncovered 

profound insights that underscored the paramount 

significance of reading. Their collective experiences 

formed a realization that reading is a vital skill beyond 

mere communication. The DEAR program serves as a 

conduit for enhancing students' communication 

abilities, propelling them toward a transformative 

personal and academic growth journey. 

 

Central to this theme is the participants' conviction that 

nurturing a love for reading is essential to this 

transformation. ReadAd1, ReadAd4, and ReadAd6 

echoed that this love catalyzes building students' 

independent reading competence. The participants 

acknowledged that reading is the cornerstone upon 

which a spectrum of other skills - speaking, writing, 

and listening - find their foundation. Moreover, as one 

participant explained: 

The dimensions of creativity and imagination that 

reading unlocks are genuinely significant. Reading 

can foster holistic growth in students, enabling them to 

explore their creative potential and expand their 

imaginative horizons. It's more than just acquiring 

knowledge; it's a gateway to holistic development that 

shapes their perspectives, enhances their 

communication skills, and encourages them to think 

beyond boundaries. (ReadAd5) 

 

As the participants delved into their insights, they also 

recognized the pivotal role of educators in the 

program's transformative journey. ReadAd2 and 

ReadAd4 acknowledged that teachers are not merely 

educators but architects of students' thinking, 

comprehension, reactions, and decisions. Their role in 

fostering students' reading skills, as witnessed in 

DEAR sessions, emerges as a cornerstone of this 

theme. The transformative influence of educators goes 

beyond the classroom, shaping students' perspectives 

and abilities. 

 

The participants' revelations also extended to the 

concept of program adaptation. ReadAd6, ReadAd2, 

and ReadAd3 attested to the importance of strategic 

planning and replanning for the program's success. 

Their shared understanding was that the program's 

design must align with students' needs, incorporating 

flexible approaches to ensure effectiveness. The need 

for strategic adjustments, exemplified by ReadAd3's 

emphasis on financial considerations, further 

highlights the participants' insights into the program's 

transformative nature. 

Guiding the Path Forward: Strengthening the 

Program. This theme signifies the participants' role in 

the program's evolution. It underscores their valuable 

perspectives on sustaining and intensifying the 

program's impact, highlighting their commitment to its 

success. In this regard, sustaining and enhancing the 

program's effectiveness is a primary focus of 

participants' suggestions. ReadAd2 underscores the 

need for continuity, emphasizing that the program 

must be sustained to bolster students' literacy abilities, 

encompassing  vocabulary,  f luency,  and 

comprehension. ReadAd1 echoes this sentiment, 

emphasizing the crucial role of sustainability in the 

program's success. 

 

Furthermore, participants advocate for the vigilant 

monitoring of the program's progress. In the words of 

ReadAd 6, "We need to intensify our efforts and 

ensure sustainability. Our aim is to cultivate a genuine 

love for reading that becomes a habit among our 

students." Moreover, according to ReadAd3, "Regular 

assessments are key. We must constantly gauge our 

progress, adjusting our instruction as needed. This 

proactive approach ensures that our efforts align with 

the students' evolving needs." 

 

A crucial element highlighted by participants is 

allocating funds for program support. ReadAd4 asserts 

the significance of stakeholder involvement in funding 

allocation, while ReadAd5 and ReadAd6 stress the 

necessity of financial support for both teachers and 

materials. This financial backing is deemed essential 

for maintaining program integrity.The active 

involvement of all stakeholders emerges as a pivotal 

suggestion. ReadAd6 advocates for a holistic 

approach, urging schools to engage stakeholders 

firsthand to ensure a deeper understanding of the 

DEAR program's objectives. The role of parents and 

local officials in program involvement is emphasized, 

emphasizing unity in achieving common goals. 

 

Another recommendation centers on diversifying 

reading materials to encourage repeated engagement. 

 

It's crucial for stakeholders to join forces and offer a 

wide array of reading materials that address different 

aspects of learning. By collaborating, we can establish 

a rich reading environment that fosters comprehensive 

student growth and learning. (ReadAd4) 

 

ReadAd6 echoes this sentiment, recognizing the 

importance of resource provision in sustaining the 

program's effectiveness. Moreover, the participants 

also stress the significance of making reading 

enjoyable  and  exciting.  ReadAd1  suggests 
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incorporating engaging activities like games to boost 

student engagement, an idea reaffirmed by ReadAd6. 

The need for consistent dedication to the program is 

also emphasized, with ReadAd6 highlighting the 

importance of earnest implementation beyond mere 

reporting. 

 

Discussion 

 

The results of this study have illuminated the complex 

and enriching journey undertaken by public school 

reading advocates in implementing the DEAR 

program. The emerging themes provide a 

comprehensive insight into their experiences, 

encompassing motivations, challenges, coping 

strategies, insights, and suggestions. These themes 

collectively paint a vivid portrait of the educators' 

roles as facilitators and champions of reading. 

 

Igniting Passion: The Heartbeat Behind the 

Pursuits. The data underscores that teachers' 

commitment to the program is grounded in the 

intrinsic satisfaction of being advocates for student 

learning. Despite challenges, teachers find fulfillment 

in witnessing struggling readers evolve into proficient 

learners. This intrinsic motivation prevails over 

program-related difficulties. This suggests that 

educators' dedication thrives when their efforts yield 

positive student outcomes, underscoring the value of 

emotional rewards tied to impactful teaching. This 

interpretation aligns with established psychological 

theories, such as Self-Determination Theory by Deci 

and Ryan (as cited in Adams et al., 2017; Deci et 

al.,2017; Ng et al., 2012), which stress that autonomy 

and competence enhance intrinsic motivation. This 

holds true in education, where teachers connecting 

their work to student progress experience heightened 

intrinsic motivation (Ng, 2018). Furthermore, teacher 

satisfaction and retention research corroborate this, 

showing that teachers linked to student growth report 

higher job satisfaction and longer tenures (Banerjee et 

al., 2017; Lavy & Bocker, 2018). Yang et al. (2022) 

then accentuate the pivotal role of emotional 

gratification in sustaining a teacher's commitment. 

 

Facing the Storm: Challenges in the Journey. The 

study delves into the challenges educators face in the 

program, highlighting three main issues: inadequate 

support from schools and parents, resource scarcity, 

and engaging disinterested readers. These findings 

illuminate the potential impact on both educator well- 

being and program effectiveness. The lack of support 

and resources can demotivate educators, hindering 

engaging  learning  experiences.  Additionally,  the 

struggle with unmotivated readers suggests program 

design flaws. Scholarly research (see Sato et al., 2022; 

Yaghoubinejad et al., 2017) aligns with these 

challenges, emphasizing shared hurdles among 

educators. Supporting studies (e.g., Arifin, 2015; 

Chalmers & Gardiner, 2015; Kareem & Hussein, 

2019) indicate that institutional support and resources 

positively influence educator effectiveness in 

advocacy. Moreover, other studies (Chalmers & 

Gardiner, 2015; Kennedy, 2014; Whitworth & Chiu, 

2015) underscore the significance of offering 

professional development and resources to enhance 

teacher engagement, aligning with addressing support 

and resource gaps. 

 
Navigating the Tides: Coping Strategies in the 

Journey. Participants identify their obstacles and 

share their resourceful methods for navigating these 

challenges. The strategies include a solid commitment 

to their roles, collaboration with stakeholders, and 

employing diverse reading strategies to engage and 

motivate learners. The result suggests that educators 

involved in the DEAR program employ various coping 

strategies to overcome challenges, ensuring the 

program's effectiveness and sustainability. The 

interpretation here is that educators in the DEAR 

program exhibit adaptability and resourcefulness in the 

face of challenges. Their commitment, collaboration, 

and strategic approaches underscore their 

determination to provide students with meaningful 

learning experiences despite obstacles. Research (e.g., 

Dixon et al., 2014; Skaalvik & Skaalvik, 2019; Von 

der Embseet et al., 2016) on teacher efficacy and 

coping strategies aligns with the findings. These 

studies imply that teachers who are committed and 

dedicated to their roles are more likely to find 

innovative ways to address challenges; their dedication 

then contributes to higher job satisfaction and better 

student outcomes (Banerjee et al., 2017). 

Collaboration with stakeholders has been shown to 

enhance the effectiveness of educational programs. 

Research emphasizes the importance of involving 

parents, community partners, and local authorities in 

creating a supportive and conducive learning 

environment (Blank et al., 2015; Gross et al., 2015). 

Collaborative efforts contribute to better resource 

access and a more comprehensive educational 

experience (Wheeler et al., 2018). Furthermore, using 

diverse teaching strategies and fostering learner 

engagement are central to effective pedagogy. 

Research (e.g., Coubergs et al., 2017; Heilporn et al., 

2021; Suwastini et al., 2021) on differentiated 

instruction and student motivation supports the idea 

that tailoring strategies to students' individual needs 

and interests can enhance their engagement and overall 
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learning. 

 
Learning and Transformation Through the 

Program. The findings show that the participants 

recognize reading as a foundational skill beyond 

communication, nurturing creativity, imagination, and 

holistic growth. They emphasize that fostering a love 

for reading is crucial for students' development, 

contributing to their independence as learners. 

Participants also highlight the pivotal role of educators 

in this transformative journey and emphasize the 

importance of program adaptation to meet students' 

needs. The result suggests that participants in the 

DEAR program have gained profound insights into the 

transformative power of reading and the program 

itself. These findings discussed align with established 

educational research. Studies on the importance of 

reading highlight its multifaceted benefits, including 

cognitive development (Zauche et al., 2016), 

vocabulary expansion (Gonzales et al., 2014), and 

enhanced creativity (Wang, 2012). Research on 

teacher influence emphasizes that educators play a 

central role in shaping students' attitudes, skills, and 

values (Blazar & Craft, 2017; Keiler, 2018). 

Additionally, literature on program adaptation and 

responsive teaching underscores the significance of 

tailoring educational approaches to suit learners' needs 

(Gay, 2018; Puspitarini & Hanif, 2019; Warren, 2018). 

Hence, as the participants' narratives imply, 

educational programs should be flexible, considerate 

of learners' contexts, and adaptable to changing 

circumstances. 

 

Guiding the Path Forward: Strengthening the 

Program. The findings also provide valuable 

suggestions to sustain and enhance the DEAR reading 

program's impact. Participants emphasized the 

importance of continuity, monitoring progress, 

allocating funds, involving stakeholders, diversifying 

reading materials, and making reading enjoyable to 

ensure the program's success. The result suggests that 

participants in the program are deeply committed to its 

evolution and effectiveness. The theme discussed 

aligns with established educational strategies and 

research findings. Research on program sustainability 

emphasizes the importance of ongoing efforts and 

monitoring to ensure long-term success (e.g., 

Lindenmayer & Likens, 2009; Logachev et al., 2021). 

Banerjee et at. (2017) also emphasize that  

collaborative efforts and support from various 

stakeholders contribute to program effectiveness. 

Additionally, literature on engaging and enjoyable 

learning experiences supports the idea that 

incorporating interactive and enjoyable activities can 

enhance student engagement and motivation (Carroll 

et al., 2021l; Erbaggio et al., 2012; Rojabi et al., 2022). 

This is particularly relevant in programs like DEAR, 

which generally aim to promote a love for reading. 

 

Conclusion 

 

In conclusion, the study has identified several themes 

that capture the participants' experiences with the 

DEAR program.  Each theme prov ides  a 

comprehensive perspective, vividly depicting their 

roles as educators implementing the program. The 

themes include "Igniting Passion," which explores the 

motivation driving teachers, "Facing the Storm," 

which discusses the challenges they encounter, 

"Navigating the Tides," which highlights their coping 

strategies, and "Learning and Transformation Through 

the Program," which focuses on the insights they 

gained from the program. Lastly, the theme "Guiding 

the Path Forward: Strengthening the Program" 

encapsulates their suggestions for improving and 

sustaining the program's effectiveness. These findings 

contribute to the discourse surrounding reading 

interventions, underscoring educators' pivotal role in 

nurturing students' reading skills, cultivating a love for 

reading, and, ultimately, fostering lifelong learners. 

The implications drawn from these themes emphasize 

the significance of support, collaboration, dedication, 

and proactive adaptations in effectively implementing 

reading programs. Thus, this research's contribution 

lies in its holistic portrayal of educators as reading 

advocates, emphasizing their multifaceted experiences 

and significance in enhancing students' literacy skills, 

fostering a love for reading, and driving program 

sustainability. By unveiling these nuanced dimensions, 

the research enriches the global knowledge landscape 

of education, offering insights that can inform 

educational policies, pedagogical practices, and 

program implementation strategies worldwide. 
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