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Abstract

This study mainly focused on teachers’ challenges, coping mechanisms, and mental health during transitioning
of full face-to- face classes in education, and deal with the most critical information needed in providing safety
for teachers and quality education to students.This study used descriptive correlational survey. The study was
conducted at San Andres District, San Andres, Quezon, during this school year 2022-2023. It was limited to the
participation of 219 schoolteachers as respondents.The findings reveal that most teachers are Millennials, 26-41
years old, female, married, and have Baccalaureate educational qualifications. They need help designing
activities based on the needs of their students during the transition from modular to in-person classes. Social
support, positive well-being, openness to change, and job awareness are all important factors in the success of
teachers. Emotional Wellbeing of teachers during the transition was found to have high levels of anxiety, stress,
and depression. Professional learning that targets the teacher's social well-being should reduce stress and
burnout. The relationship between the level of teacher's mental health and the Challenges met by the teachers is
partially sustained, so the null hypothesis is accepted. The relationship between the level of teacher's mental
health and the coping mechanisms utilized during the transition to full face-to-face classes is partially sustained,
therefore the null hypothesis is accepted. Recommendations were advanced to address the challenges faced by
Gen-X teachers in terms of utilizing technology, designing, and implementing a continuous program for face-to-

face classes, and presenting the results to the school head for intervention programs.

Keywords: teachers’ challenges, coping mechanisms, and mental health

Introduction

The difficulties and issues in the Philippine
educational system are met with a focus on learning
recovery and continuity. Considering this new normal,
educators are more aware of the importance of mental
health. The effects of the COVID-19 pandemic were
detrimental to educators' physical and mental well-
being (Rabacal et al., 2020). In addition, "Mental
Health" refers to a person's "emotional, psychological,
and social well-being." It's essential to our ability to
function as social beings capable of thought,
perception, reaction, emotion, engagement, activity,
work, play, and enjoyment. A person in good mental
health knows their capabilities and limitations. They
can utilize these tools to overcome obstacles, grow
professionally, and make a difference in their
communities (WHO 2020).

Teachers should be well-versed in the subject because
they have a unique position to influence their pupils'
mental health and to spot the early warning signs of a
mental health crisis. This information can also be used
to take advantage of strategies that limit exposure to
stress, burnout, and even suicidal ideation and
behavior. According to Holmes et al.'s (2020) study,
the global spread of the COVID-19 pandemic has
impacted people's emotional well-being. The
Enhanced Community Quarantine (ECQ) was first

introduced on March 16, 2020, and was extended until
April 30, 2020, in response to increased COVID-19
infections in the Philippines. (WHO, 2020).

Prolonged social isolation causes loneliness, anxiety,
and depression. It can even lead to a post-traumatic
stress disorder, as stated by Leite et al. (2020), who
determined that this health risk arose from the public
health crisis of all Filipinos affected nationwide.
Teachers' mental health has suffered due to rising
student enrollment and stagnant budgets (Kim &
Asbury, 2020). Like everyone else, teachers have lives
beyond the classroom they need to attend to. Many
teachers' emotional well-being has suffered due to the
sudden change in their profession (Kraft et al., 2020).

Klapproth et al. (2020), who conducted many
foundational studies on educators' mental health, found
that the shift from traditional classroom instruction to
modular, online learning presented new challenges for
educators. There are many things teachers have to deal
with these days, and many of them cause stress and
mental health problems. Instructional delivery, student
engagement, parental involvement, and the creation of
lesson plans all played a role in identifying these
educators' difficulties. Teachers still need to put in
extra time and effort to complete everything daily,
even if lesson planning and module requirements
increase in difficulty. Teachers' stress and burnout
have increased due to the increased effort brought on
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by the modular learning modality (Robosa et al.,
2021).

Furthermore, teachers employ coping strategies to
manage stress and difficult situations. In terms of
Lazarus' Theory (1996), coping is essentially a process
of perspective as an ongoing identified cognitive and
behavioral attempt to process and control the specific
external and internal pressures judged as surpassing
the person's resources. Zhang et al. (2020) agreed that
people everywhere have learned to adapt and aid
themselves by developing new skillsets in the
workplace. Teacher well-being, social support,
adaptability to change, and work awareness of the new
normal ways of education are only some of the coping
strategies teachers today initiate and apply in response
to students' difficulties when using the modular
distance learning modality.

To cultivate a coping mechanism, Most Filipino
educators, according to Talidong & Toquero (2020),
spend their free time on social media, trying out new
activities, learning new skills, or connecting with
friends and family, while others turn to religion or
spirituality. Guidelines for implementing mental health
and psychosocial support services in preparation for
the start of the current school year can be found in
DepEd Memorandum No0.98 s.2020. These methods
are unique in that they are designed to help public
school educators weather the storm. In light of the
current COVID-19 pandemic, Bagood (2020) stressed
the importance of teachers as first responders in the
educational system, singling out those educators who
have participated in and completed a variety of
training, seminars, and webinars to become better
prepared to provide a quality education despite the
outbreak.

This study determines the challenges, coping
mechanisms, and teachers' mental health awareness in
implementing a blended learning modality. To assess
the level of teachers' mental health awareness,
challenges encountered, and coping mechanisms
during the implementation of the blended learning
modality, the researcher conduct surveys and
interviews to learn about the teacher's level of mental
health. Furthermore, the findings of this study serve as
the basis for formulating an action plan for teachers'
mental health awareness.

Methodology

Research Design

This study used a Descriptive correlational survey,
with questionnaires serving as the data collection tool.
McCombes (2020) states that descriptive research aims
to "provide a comprehensive and accurate description
of a population, situation, or phenomena.” It is open to
a wide range of research strategies for exploring a
range of factors. In observational studies, the
researcher does not intervene in any way, other than to
take notes and make measurements. This research
method entails more than just gathering and tabulating
data; it also includes proper analyses, interpretation,
comparisons, and identifying trends and relationships.

The descriptive survey method is concerned with the
characteristics of the entire sample, not just the
characteristics of individuals. The entire sample was
the population of elementary teachers in San Andres
District. Descriptive design was primarily used in this
study to assess the respondent's demographic profile,
level of teacher’s mental health awareness, challenges
encountered by the teachers and the coping mechanism
of teachers during the implementation of blended
learning modality. The study's findings served the
basis of formulating an action plan on teachers’ mental
health awareness, challenges ang coping mechanism
under blended learning.

Respondents of the Study

Two hundred nineteen (219) elementary teachers
served as the respondents from the Schools in San
Andres District, Schools Division of Quezon, for the
school year 2022-2023. To build strong results for the
study, total enumeration technique was employed in
the study.

Research Instrument

According to Ary, et al. (2018), a survey is the process
of collecting data on a defined population using a
combination of survey instruments and other forms of
information elicitation. The information is compiled
into measurable data sets before being analyzed.
Quantitative information like numbers and statistics
may need to be organized. Quantitative variables may
also be derived from qualitative replies (such as those
that are more descriptive or emotive). These compiled
data sets are then subjected to a comprehensive
analysis. Analysis of the data gathered can yield useful
information. These discoveries shed light on a
specified target audience's possible actions and
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emotions. The questionnaire utilizes by the researcher
for data collection (James, et. al., 2016). Teachers
from the respondent-schools and the Panel of
Evaluators from the Graduate School where the
researcher was enrolled reviewed the initial draft for
content validity.On the validation of the research
instrument, the researcher sought help from the school
heads and master's teachers to validate the tool for
further improvement of the research instrument.

The questionnaire consists of four parts: Part | of the
research instrument consists of the profile of the
teachers’ respondents in terms of age, sex, marital
status, educational attainment, and seminar attended.
In contrast, Part 11 is about respondents perception on
the following challenges encountered by the teachers
during the implementation of face- to-face learning
modality in terms of delivery of instructions,
connecting to the pupils, parental support and
development of instructional materials. Part 111, dwells
on the extent of teachers' use of the following coping
mechanisms during the implementation of face-to-face
learning modality in terms of positive wellbeing,
openness to change, social support and job awareness.
Then part 1V, consists of level of teacher’s mental
health awareness in terms of emotional, psychological
and social wellbeing. The interviews and observations
conducted include guides to supplement, validate, and
enrich the discussions, presentations, and
interpretations of the data in Chapter 4.

Research Procedure

The researcher sought permission to conduct the study
in San Andres District where elementary teachers
teach. Letters were addressed to the school district
supervisor and to the school heads of 13 school of San
Andres District purposely to float the survey
questionnaire to the respondents.

Upon approval to conduct the study the researcher
personally administered the questionnaire to the
respondents and retrieved the same instrument at a
more appropriate time possible. The researcher
collaborated with the school heads to have a scheduled
time for the teachers to be met face to face to conduct
the survey. The researcher used survey questionnaire
as the primary data gathering instrument. It passed
through  construction, validation, administration,
retrieval, and scoring.

Construction. The researcher used a survey
questionnaire as the main instrument for gathering the
data. The researcher made questionnaires to describe
the respondent's responses and collect information

needed in the study. The contents of the questionnaire
were modified and revised accordingly after
validation. The comments and suggestions were highly
considered for the final structuring of the questionnaire
and subsequently distributed to the respondent.

Validation. The constructed questionnaire presented to
evaluator for comment and suggestion, and it was
validated by school head, a guidance counselor,
psychometrician and master teacher. After
incorporating the suggestions and recommendations
the researcher presented the final copy to the
evaluator.

Administration. The researcher asked permission from
the Office of the District Supervisor to conduct the
study. The assistance of the school principal was
requested to ensure the success of the distribution of
the research instrument. The informed consent of the
respondents was also be attached to the first page of
survey questionnaire as the request of participation to
all the respondents if they are willing to be part of the
conduct of study or not. This attachment contains
conditions about their right to withdraw, the
confidentiality and handling of data”. Where in the
respondents will be informed and decide
participatively. Moreover, the researcher utilized
survey questionnaires, including a checklist, to assess
interpersonal skills as an effective strategy leading to
classroom performance. The researcher personally
administered the survey questionnaire and were given
to the selected teachers and answered within the day.

Retrieval. After the survey administration, the
researcher personally retrieved the instrument
immediately after the respondent answered the
questionnaire.

Scoring. After the collection, the survey questionnaire
results encoded in the data matrix. With the help of a
researcher statistician, the data gathered were
organized, tabulated, and treated statistically for
analysis and interpretation of each development. The
researcher used the five-point Likert scale to score the
respondents’ perception of challenges encountered by
the teachers under the face-to-face instruction. The
researcher used also the following Likert scale: 5-
Always, 4- Very Often, 3- Sometimes, 2- Rarely and
1-Never for the extent of use of the coping
mechanisms in the transitioning to full face-to-face
instruction. The researcher used the following Likert
scale as well: 5- Always, 4- Very Often, 3- Sometimes,
2- Rarely and 1-Never. For perceives level of teacher’s
mental health and wellbeing.

Reliability Testing. According to Taherdoost (2016),
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the questionnaire was presented to the adviser and
panels who reviewed the study as to their views and
ideas on its contents. Their excellent contributions
were considered to improve, refine, and enrich the
instruments. The questionnaire was found valid as the
items elicited the appropriate data to answer the
research’'s unique challenges. The researcher used the
Cronbach Alpha to test the reliability of the research
instrument.

Statistical Treatment of Data

After retrieving the questionnaire, the responses
compiled and tallied under the study's specific
problems. The data were organized into appropriate
tables, including all variables' items, numerical values,
statistical limits, descriptive equivalents, and symbols.
The mean and standard deviation calculated to
determine the level of respondent response on the
study's significant variables, which were: the
demographic profile of the teachers' respondents in
terms of age, sex, marital status, educational
attainment and seminar attended, level of teacher's
mental health awareness in terms of emotional,
psychological and social wellbeing, respondents
perceive the following challenges encountered by the
teachers during the implementation of the face-to-face
instruction in terms of delivery of instructions,
connecting to the pupils, parental support and
development of instructional materials, coping
mechanism of teachers during the implementation of
face-to-face instruction in terms of positive wellbeing,
openness to change, social support and job awareness.
Pearson -r Correlation and Coefficient was used to
determine the relationship between the variables of the
study.

Results and Discussion

Profile Of The Respondents

Respondents are described in age, gender, civil status,
plantilla positions, and educational classification.

Table 1 shows the Retest Method in Validity of the
Research Instrument, using Cronbach alpha indicator 1
“Challenges Met in Face-to-Face Instruction,” with 40
items that got 0.966% with excellent internal
consistency. While on indicator 2, “Coping
Mechanism in Transitioning to Full Face-to-Face
Instruction, 40 items got 0.94% with excellent internal
consistency, and indicator 3, ‘“Mental Health and
Wellbeing,” with 36 items with excellent internal
consistency of 0.97%. This indicates that the research

instrument with higher validity.

Table 1. Test-Retest Method in Validity of the
Research Instrument

. Sumaf  Variance of Crombac h
Indicators Trems Variance  Total Score dlpha
Challenges Met in Face-
to-Face Instruction 40 28.36 488.04 0.966
Coping Mechanizm in
Transitioning to Full
Face-to-Face Instruction 40 2040 34 0.04
Mental Health and
Wellbeing 36 16.40 310 0.97
Table 2. Distribution of the Respondent’s Age
Age Frequency Percentage
Gen-X 42-57 Years Old a0 27.40
Gen-Z 10-25 Years Old 19 §.70
Millennials 26-41 Years
Old 140 63.90
TOTAL 214 100.00

Table 2 shows the age of the respondents; for the Gen-
X 42-57 Years Old, there are 60 with 27.40 percent.
Polat, Celik & Okgu (2019) cited that generation X
teachers are known to be determined, responsive,
collaborative, loyal, and problem solvers, according to
the school administrators, which are powerful features
that can be positive for schools.

While respondents Gen-Z 10-25 Years Old, there were
19, with 8.70 percent. Cilliers (2021) stated that Gen Z
teachers are entering the workforce and have 5
attributes that are important for the classroom: digital
savviness, inclusivity, mental health understanding,
advocacy, and a great work ethic. Digital savviness is
the first generation to grow up in a world that is fully
online, and Gen Z teachers are using it to integrate
tech into the classroom. Inclusivity is the top priority
for Gen Z candidates entering the workforce, and Gen
Z teachers can lead the way in building a school
culture that is conscious of mental health and create
change.

Moreover, Millennials 26-41 Years Old, there are 140
respondents with 63.90 percent. The data above shows
that most respondents are Millennials, while the lowest
frequency is in Gen-X 42-57 Years Old. The data
indicates that most teacher respondents are 26-41 years
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old. According to G. (2015), millennial educators are
more likely to advocate for flexible learning schedules,
proficiency demonstration, social learning
opportunities, and teacher-student cooperation.

Table 3. Distribution of the Respondent’s Gender

Gender Frequency Percent
Female 163 7530
LGETQ 1 0.50
Male 33 24.20
TOTAL 219 100.00

Table 3 shows the distributions of the respondents in
terms of gender. There are 165 female teachers with
75.03%. While the Male teachers with 53 or 24.20%
and 1 or 0.50 percent in LBGTQ. The data indicates
that most of the teachers are female teachers.
According to World Bank Data (2019) stated that most
of the teachers are female, in the Philippines 87.54%
of teachers at the primary level are females as of 2016.

Table 4. Distribution of the Respondent’s Civil Status

Civil Status Freguency Percent
Married 140 63.90
Single 70 32.00
Widower 2 4.10

TOTAL 219 100.00

Table 4 shows the respondent's civil status; for the
Married teachers, there are 140 with 63.90%. While
single, there are 70 or 32.00% and widowers with nine
teachers with 4.10%. The data indicates most of the
teacher respondents are Married. Based on the
Philippine statistics, the total number of registered
marriages in the country, about one in every four
involved males and females were aged 25 to 29
(79,860 or 22.4% share). Around four in 10 men
(136,613 or 38.3% share) married at these ages, and
about the same proportion was observed for women
(142,617 or 40.0% share).

Table 5. Distribution of the Respondent’s Plantilla
Position

Plantilla Position Freguency Parcent
MT1 4 1.80
MT2 1 0.30
T1 172 78.50
T2 23 10.50
T3 19 .70
TOTAL 219 100.00

Table 5 shows the respondents plantilla position; for
the Master teacher 1 there are 4 with 1.80%. While
Master Teacher 2, only one with 0.50%.172 for
teacher 1 with 78.50%. While 23 for teacher 2 with
10.50% and 19 for teacher 3 with 8.70%. The data
indicates that most of the teachers are teachers 1.
Based on Total Number of Teachers by Position Title
and Level of Education as of SY 2019-2020 the total
number position in Dep Ed there are 125,104 out of
836,193 are teacher 1.

Table 6. Distribution of the Respondent’s Educational
Qualification

Educational Qualification Frequency Percent
Baccalaureate Only 111 50.68
Master’s degree 21 050
;\r;[_glrn;ti in Doctorate 1 0.46
With Units master’s Course 84 3927

TOTAL 219 100.00

Table 6 shows the Distribution of the Respondent’s
Educational Qualification; 111 or 50.68% are
Baccalaureate Only. 21 or 9.59 have a master’s degree.
One or 0.46% with units in the Doctorate program and
86 with units in the master’s course or 39.27%. Most
of the teachers are Baccalaureate, which indicates that
teachers are not yet pursuing professional development
programs. The data is aligned to the number of
teachers in the plantilla position, where most teachers
are teacher 1. According to Ragel (2020), most
teachers only have a Bachelor's degree in education
since they are recently hired and find it difficult to
pursue a Master's degree, which prevents them from
being promoted. Another factor contributing to their
contentment with life on the plantation.
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Teacher’s Challenges Met In Face-To-Face

Instruction

Table 7. Mean Perception on Delivery of Instruction

Statements Mean 5D I

1. Implementing in-person classes where
I can meetthe skills based on the
students’ most essential learning
competencies (MELCs).

2. Crafting my lesson as I'm obliged to
use the givenMELCS in instructional
materials.

3. Promoting collaborative learning for
my students tofeel at ease in interacting
with others as [ deliver nstructions
since they are from a distance learning
modality.

4. Catering for the learning gap of
my students by

giving profound and dynamic teaching
and learningprocess.

3. Designing suitable collaborative
activities ensurethat all students, even
those who struggle, play an essential role.
6. Paying attention to time constraints
throughout the distribution of the learners’
activities and facilitating instructions in
face-to-face classes aligned to the
essential learning competencies.

7. Accessibility to printed instructional
materials as myresources for in-person
classes.

8. Communicating with parents with
regards to the

academic performance of their child/ren.
9. Adhering to the established
timetable for thelearning process and in-
person instruction.

10. Assisting my students to quickly access
the learning 404

materials relevant to the topic based on the ) ) Vo
MELCs.

074 4

836 4

442 887 4

208 4

408 947 ro

880 A

883 ro

002 ro

Overall 426

Table 7 shows the challenges the teachers met
regarding the delivery of instructions. Statement 7,
“Accessibility to printed instructional materials as my
resources for in-person classes,” has the highest mean
of 4.48 or always. This indicates that teachers lack
access to instructional materials as resources during in-
person classes. Teachers find printing instructional
materials difficult since it is time-consuming, and
teachers have insufficient training to develop them.

On the other hand, statement 10, “Assisting my
students to quickly access the learning materials
relevant to the topic based on the MELCs,” got the
lowest mean of 4.04 or very often. This indicates that
most teachers assist their students in accessing the
learning materials quickly. However, there is
challenging to access learning materials relevant to the
essential learning competencies to gain skills because
of the limited resources available.

The overall mean of 4.26 or always indicates that in
the delivery of instructions during the transition from
modular to in-person classes, much more problems in
assisting their students due to the lack of education
needed to gain skills aligned with the essential learning
competencies. Another thing is the teachers need help
designing activities and instructional materials based
on the needs of the students. Planning activities is
important in learning to ensure that all learners cater to
their needs.

In support, Granthorn (2020) stated that the delivery of
instructions is a key component in the transfer of
learning modalities, where teachers must supply
resources depending on the abilities that students must
obtain. Teachers should have access to printed
instructional materials to generate a relevant learning
activity inside the classroom.

Table 8. Mean Perception on Connecting to the Pupils

Statements Mean 5D ¥

1. Establish a good rapport with the
students to have apeaceful and motivating
atmosphere on the first 2-3 days of

classes.

2. Asking learners about their experiences
during thepandemic.

3. Making my students feel valued, which 437 211

makes them moreacademically motivated . . A
4. Doing authentic teaching builds
relationships through instructional
conversations and activities that invite
learnersinto teachers’ worlds and take
teachers into students worlds.

5. Teaching efficacy boosts the ability to
help learners besuccessful.

6. Having free and accessible
communication with theparents/guardian
helps the learners develop more.

7. Having free and accessible
communication with the student/s to help
them with their academic concern's and 436 A
update them regarding their academic :

standing.

8. Encourage my students to express their
concern's and

problems to me during in-person classes.

9 Providing supplemental learning materials
for my studentstailored to the learner's
aptitude for learning.

10. Fostering willingness to take the lesson
because of face-

to-face classes.

436 837 A

435 831 A

437 810 A

436 853 A

451 732 4

437 815 A4

Overall 441 0.825 4

Table 8 shows the challenges met by the teachers in
terms of connecting with pupils. Statement 2, "Asking
learners about their experiences during the pandemic,"”
Statement 9, "Providing supplemental learning
materials for my students tailored to the learner's
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aptitude for learning,” and statement 5, "Teaching
efficacy boosts the ability to help learners be
successful,” with highest mean of 4.51 or always. This
indicates that teachers find difficulty in asking learners
about their experiences during the pandemic to
connect with their pupils. Sharing learners' experiences
is a great factor in communicating with their teachers
and peers. Meanwhile, in providing supplemental
learning materials to improve learners' performance.
Since the teachers need to have sufficient knowledge
in creating supplemental materials.

While statement 4, "Doing authentic teaching builds
relationships through instructional conversations and
activities that invite learners into teachers' worlds and
take teachers into students' worlds.” with the lowest
mean of 4.35 or always. The results indicate that
teachers must have instructional conversations to build
relationships with learners and develop authentic
teaching. After the pandemic, teachers find it
challenging to engage learners in doing activities
inside the classroom. At this point, there is a need for
collaboration between teachers and students to develop
instructional conversations for the learners to acquire
the necessary skills based on the essential learning
competencies.

An overall mean of 4.41 or always indicates that
connecting with pupils regarding the instructional
conversation is much needed to give attention. An
instructional discussion is a great way for the learners
to express themselves. By providing students with
opportunities to engage in interactions that promote
analysis, reflection, and critical thinking, instructional
conversations suggest a way to help redress the
imbalance of a curriculum heavily weighted toward
skills and knowledge acquisition.

In support, Castroverde and Acala (2020) cited that
instructional conversation plays a significant role in
teachers' way of providing quality education during a
pandemic. However, because of certain factors such as
internet connectivity, health risks, and lack of gadgets,
it becomes hard for teachers to inform the parents and
learners about their concerns. Like, in case of a failure
to contact and announce some important school matter
due to the unavailability of phones or other gadgets for
means of communication, teachers will conduct a
home visitation or ask help from other parents and
learners to call the attention and to message the
concerned parents or learners.

Table 9. Mean Perception on Parental Support

Statements Mean 5D 1y
1. Parents/Guardian's awareness of the
neededrequirements of their
child/children.

2. Parents participation in meetings to
represent their children for further
instructions.

3 Establishing a communication
network among stakeholders, such as
parents, for support at home.

4 Establish standard rules for my
students’ parents in doing their
schoolwork.

5 Maintaining constant
communication with parents/guardians
regarding their child/children's
activities atschool.

6 Expressing the parent’s enthusiasm
and commitment in guiding their
children to read and answer the
reinforcementactivities.

7. Encourage parents/guardians to
consult/ask their

child/children from time to time what
they have learned inschool.

§. Motivating children to attend class 410 660

in the opening of face-to-face classes. ) ra
9. Allotted time to answer the

reinforcement activities athome. 431694 A
10. Parents' attendance at PTA

conferences for the latestdevelopment 430 606

of their child during the in-person ) ) A
classes.

Orverall

452 110 A4

410 542 JO
400 393 JFO

415 591 FoO

412

838 O

4.11

803 Vo

417

420 07 4

Table 9 shows the challenges met by the teachers in
terms of parental support. statement 1,"
Parents/Guardian's awareness of the needed
requirements of their child/children." With the highest
mean of 4.52 or always. This indicates that teachers
find it challenging on the part of parents/guardians'
awareness of their child's needed requirements because
most parents are working and need more time to assist
their children in enrichment activities at home.

While statement 3, "Establishing a communication
network among stakeholders, such as parents, for
support at home," with the lowest mean of 4.00 or very
often. Teachers find it challenging to communicate
with parents and stakeholders to strengthen
collaborations. The reason behind this is that most of
the parents are working the whole day to support the
needs of their children. However, teachers create a
channel to communicate with the parents to inform
their child's behavior at school.

An overall mean of 4.20 or always indicates that
parental support is challenging in transitioning
modalities from modular to in-person classes because
of the underlying factors like parents working the
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whole day and finances to support their child's school
requirements. This led to poor parental support during
the transition to face-to-face classes since parents are
not fully participating in PTA meetings discussing
their child's performance at school.

In support, Wilder (2020) found the following parental
consent: parent-child communication about school;
home supervision; checking homework; homework
assistance; education expectations and aspirations;
attendance and participation in school activities;
reading with children; communication with schools;
parenting style; and parental attitudes toward
education. To support children's school activities
nowadays, parents will dedicate much time and effort
which is operationalized.

Table 10. Mean Perception on Development of
Instructional Materials

Meaan 5D 7T
&1 A

Statements
1. Preparing teaching materials due
to needingmore supplies.
2. Limited access of the students to
digital educational resources.
3. The limited supply in the
production of e-learningmaterials.
4. Printing of teaching materials
takes up too much of my time.
5. The student requires to have
access to thelearning resources.
6. Weak internet connectivity to
search possible-fitted materials ina
specific topic aligned to theessential
learning competencies.
7. Categorizing the learner’s
knowledge based on their level of
thinking will be my basis for
developing instructional materials.
§. Attending capacity building due
to limited accessto seminar
workshops in developing
instructional materials.
9_Leveraging the existing
instructional materials inschool as I
need technical assistance from the
principal.
10. Establishing differentiated
instructional materials
for all learners to engage actively in
the teachingand learning process.

Overall

000 A

867 Jo

410

010 A

Le30  ro

479

548 A

414

20 Yo

454

608 A

4123

438

Table 10 shows the challenges met by the teachers in
terms of the Development of Instructional Materials.
Statement 7, “Categorizing the learner’s knowledge
based on their level of thinking will be my basis for
developing instructional materials,” with the highest
mean of 4.79 or always. This indicates that teachers

find it challenging to develop instructional materials
based on the learner’s knowledge level of thinking.
Since there are different learners’ knowledge levels,
teachers find difficulty in the suitable materials. As a
result, teachers need more time to contextualize
instructional materials.

Meanwhile, statement 3, “Limited access of the
students to digital educational resources.” and
statement 4, “Printing of teaching materials takes up
too much of my time.” with the lowest mean of 4.10.
This indicates that students lack digital educational
resources and a limited supply of e-learning materials
since not all students have cellular phones to search for
digital resources online. By this, teachers need to print
materials to stimulate students to learn. Using printed
materials in the classroom can help the teacher explain
new concepts clearly, resulting in a better student
understanding of the concepts being taught. However,
teachers need more time to print teaching materials
resulting in poor instruction since most of the time is
allocated to printing.

An overall mean of 4.38 or always indicates that
developing instructional materials is one of the
challenges met by the teachers in the transition of
modalities from modular to face-to-face classes.
Teachers categorize learners by creating instructional
materials that fit the needs of the learners based on
their abilities. In developing instructional materials,
support and supplement the content of a lesson, help
students learn new concepts, and provide practice
opportunities. It is also very challenging to create
teaching materials suited to the level of learners’
knowledge. By this, teachers need more time to
develop differentiated teaching materials. In addition,
teachers have more time for the printing of teaching
materials, which causes the delivery of instructions to
be compromised.

In support, RD Carino stated that the Department of
Education had provided a set of SLMs for each region
for contextualization, prepared for distribution
nationwide, including learners in coastal and far-flung
areas, and the activities we placed in the SLMs will be
appropriate for learners with special needs, too. He
reiterated that learners the same kind of care we gave
them while doing face-to-face classes.
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Table 11. Summary of the Mean Perception on the
Challenges Met in Face-to-Face Instruction

Indicators Mean 5D T
Delivery of Instruction 426 0.80 A
Connecting to the Pupils 441 0.83 A
Parental Support 420 0.71 A
Development of Instructional Materials 438 0.79 A
Grand Mean 431 0.92 A

Table 11 shows the Summary of the Mean Perception
of the Challenges Met in Face-to-Face Instruction in
terms of Delivery of Instructions got a total weighted
mean of 4.26, which denotes a verbal equivalent of
"always." Connecting to the Pupils obtained a 4.41
mean or always, Parental Support with a 4.20 mean or
"always,” and the Development of Instructional
Materials received a mean of 4.38 or "always." The
grand norm was 4.31, interpreted as always.

The grand mean of 4.31 or always indicates that the
delivery of instructions is a key component in the
transition of learning modality, where teachers must
supply resources based on the abilities required by the
students. Teachers need access to printed instructional
materials to design relevant learning activities in the
classroom. Additionally, connecting with pupils
regarding instructional conversation is necessary to
provide quality education during a pandemic. Teachers
will conduct a home visitation or ask for help from
other parents and learners. Regarding parental support,
transitioning modalities from modular to face-to-face
classes requires communication, home monitoring,
homework aid, education expectations, attendance,
reading, school communication, parenting style, and
views toward education. Additionally, teachers must
provide materials that meet the needs of students
depending on their skills, complement and augment
the content of a class, assist students in learning new
concepts, and provide chances for practice.

In support, Castroverde and Acala (2020) cited that to
maintain high standards of education during a
pandemic, teachers must engage in instructional
dialogue. However, it is challenging for teachers to
notify parents and students about their worries due to
internet access issues, health dangers, and a shortage
of devices. Teachers will make house calls or enlist the
aid of fellow parents and students to alert and notify
those involved.

Coping Mechanism Of Teachers
These refer to the strategies and activities used and

applied in dealing with the challenges encountered in
the course of face-to-face instructions.

Table 12. Extent of Use of Coping Mechanism as to
Social Support

Statements 5D ¥

1. Have colleagues/friends whom
I can ask for help.

2. Recerve warm, friendly
treatment, and love frommy
friends and colleagues.

3. By working alone rather than
asking for help from my
colleagues/friends.

4. I have a positive relationship
with my family, and Imaintain
high motivation when working.
5. Ifthe school administrators
support us concerning our mental
health and self-care.

6. I'have a good number of people
who work with mewith the same
outlook on life as T do.

7. 1 don't care if people do
not believe in my competence
in my activities.

8. It 15 better to reframn from
receiving assistancefrom my co-
workers about my issues.

4.46

4.56

4.19 o

478 02 A

663 A

424 761 A

0 Finding answers to all my
questions and concerns.

10. T have feedback from my
famuly and colleagues toidentify
the things I need to work out
with.

Overall

437 673 A

430 550 A

448 068 A

Table 12 shows the teachers coping mechanism in the
transition to face-to-face classes regarding social
support. Statement 2, "Receive warm, friendly
treatment, and love from my friends and colleagues,"”
got the highest mean of 4.92 or always. This indicates
that the teachers receive warm, friendly treatment and
love from their friends and colleagues. Support from
colleagues and friends is highly needed to cope with
the challenges from modular to face-face classes.

While statement 5, "If the school administrators
support us concerning our mental health and self-
care." got the lowest mean of 4.19 or very often. This
indicates that school mental health and self-care are
essential for teachers to maintain good mental health
and prevent or treat teacher stress, which can lead to
burnout and contribute to the high turnover rate in
education. By eating well, sleeping enough, exercising,
and finding other ways to take care of themselves, self-
care can help teachers reach their potential in the
classroom and help their students succeed.
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An overall mean of 4.48, or always, indicates that
teachers have social support from their friends and
colleagues. Teachers who receive sufficient social
support have a higher level of understanding and use
of social support resources, and experience higher life
satisfaction after experiencing more positive emotions.
This can reduce stress in stressful events and have a
more positive attitude toward seeking a professional.

In support, Castroverde and Acala (2020) cited that
one of the modular distance learning tactics that will
help teachers address school problems and challenges
is coordinating with colleagues and other school-
distinguished authorities on what to do when a
problem arises. Discussing with an immediate
supervisor so that they can bring them up during their
executive meeting opens teamwork and unity in
solving several issues regarding the students' well-
being and quality of learning.

Table 13. Extent of Use of Coping Mechanism as to
Positive Well Being

Statements Mean 5D |
1. Always consider and look at
the brighter/positive sidemn every 443 990 4
sttuation.
2. Feel hopeless about the
circumstances that we are 474 690 4
experiencing right now.
3. Have a positive mindset
about schoolwork andpersonal 483 486 A4
responsibilities.
4. Gain mter;s‘g n trying out 1720 576 A
some new activities.
5. Learnto enjoy discovering
new educational platforms. 473 323 4
6. Have a purposeful and |
meaningful life. 414 969 1O
7. Be energized and inspired in
doing all the dailvactivities in 420 101 TVoO
my life.
8. Have peace of mind and a
loving heart in servingothers. 418 960 4
9. Love and care for my body 1437 107 A
(Self-care).
10. Entertain most of the negative
thoughts and disregardihe 421 107 A4
positive ones.
Overall 445 08 A4

Table 13 shows the teachers coping mechanism in the
transition to face-to-face classes in terms of positive
well-being. Statement 3, "Have a positive mindset
about schoolwork and personal responsibilities.”, got

the highest mean of 4.83 or always. This indicates that
teachers always have a positive mindset about
homework and personal responsibilities. Positive
thinking is essential for teachers because they could
not achieve their teaching goals without it. Positive
thinking can be developed by focusing on good things
in life.

While statement 6 " Have a purposeful and meaningful
life." with a mean of 4.14 or very often. This indicates
that teachers are important in our lives, teaching us
wisdom, moral support, and encouraging us to live
equally and treat everyone equally.

An overall mean of 4.45 or agree indicates that
teachers have positive well-being and helps ensure
teachers can flourish; this can promote better
classroom climates and enable high-quality teaching
that leads to student success.

In support, Castroverde and Alcala (2020) cited that
positivity contributes to teachers' peaceful outlook on
the challenges brought by the changes in the
educational landscape. Being positive lessens the
burdens of teachers, showing them what to focus on
and how to deal with things calmly without causing
mental stress.

Table 14 shows the teachers coping mechanism in the
transition of face-to face classes in terms of openness
to change. Statement 5 “Not open/interested in
participating in short educational courses that present
opportunities for completing my schoolwork in an
orderly way” with mean of 4.81 or always. This
indicates that teachers are not interested in
participating educational courses because they have a
lot of tasks to accomplish. To cope with the challenges
teachers, establish priorities is necessary to complete
everything that needs to be done. Prioritization is
important because it with allow you to give your
attention to tasks that are important and urgent so that
you can later focus on lower priority tasks.

While statement 2 “Discover new strategies to provide
learners with educational content that does not involve
direct interaction with learners” with mean of 4.08 or
very often. This indicates that teachers provide new
teaching strategies play an important role in classroom
instruction. Without the use of a strategy, teachers
would be aimlessly projecting information that doesn't
connect with learners or engage them. Strategies help
learners participate, connect, and add excitement to the
content being delivered.
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Table 14. Extent of Use of Coping Mechanism as to
Openness to Change

Statements Mean 5D 1T

1. Utilize cutting-edge educational
resources such asGoogle
classroom, zoom online library,
and other similar resources.
2. Discover new strategies to
provide learners with educational
content that does not involve direct
interaction with learers.
3. Not participating in training and
webinars. There is noroom for
improvement for me.
4. Apply the appropriate teaching
and learning platformsin the proper
contexts.
5. Open/interested in participating
in short educational
courses that present opportunities
for completing myschoolwork in an
orderly way.
6. Enjoy being in an environment
composed of different people.
7. Find myself pondering the
undetlving significance ofvarious
topics in my lesson.
£. Be open to new learnings and
discoveries.
9. Accentuate positive attitudes
toward teachings.
10. Create an environment where
students can make a difference in
group discussion, processes, and
decision-making and may solicit
greater engagement.

Owverall

410 687 TO

4.08 Vo
423

453

481 621 4

430 116 A4
431

4.40

449

453

438 093 4

An overall mean of 4.38 signifies that teachers are
open to change since the world is rapidly changing
teachers must adapt the innovative strategies in
teaching. To change is to know that learning in a
school setting is a dynamic shaped by the interaction
of the teacher and the student. The teacher has to
adjust to the circumstances, and that means accepting
change as the fundamental to being the best possible
teacher.

Hart (2020) argued that teachers should learn to be
strategic and figure out ways to ensure meaningful
interactions and effective learning outcomes through
new platforms for instructing and connecting students.

Table 15. Extent of Use of Coping Mechanism as to
Job Awareness

Statements Mean SD VI
1. Participate in online webinars,
mn-person seminars, and in-person
tramings that enable - ;
new pedagogies andinstructions 406 238 Vo
in the new normal teaching
process.
2. Acquire new information
and capabilities in the field of 443 627 A
education.
3. Deal with the conceptual
understanding of crafted lessons. 447 600 4
4. Broaden access to learning by .
utilizing varioustechnologies. 403 131 vo
5. Be guided by the materials
provided by DepEd to make it 431 683 A
simpler to teach the lesson.
6. Be able to plan my work so
that it is completed on time. 431 660 4
7. Keep in mind the results that -
were expected of me. 433 22 4
8. Keep looking for new -
challenges in my work. 4 835 4
9. Actively seek out ways in
which [ could mmprove my 441 1.14 A
performance at work.
10. Detach me from workplace 430 101
distractions and problems. ] )
Overall 431 081 A

Table 15 shows the teachers coping mechanism in the
transition of face-to face classes in terms of job
awareness. Statement 3 “Deal with the conceptual
understanding of crafted lessons” got the highest mean
of 4.47 or always. This signifies to cope challenges
teachers must have conceptual understanding of the
lesson. Teachers must deal with the concept of the
lesson and teachers must apply real life situation
during the teaching and learning process. To become
more proficient in the concept of the lesson teachers
must attend seminar workshops dealing with the skills
and concept of the lesson.

While statement 4 “Broaden access to learning by
utilizing various technologies” with mean of 4.03 or
very often. This indicates that utilizing technology
helps the teachers to cope challenges in the transition
of face-to-face learning and to broaden access in
learning. Using technology in teaching it gives positive
emphasis to the development of the latest methods for
effective education. Using technology makes the
teaching process scientific, objective, clear, simple,
easy, interesting, and effective and gives proper
guidance to solve teaching problems.

An overall mean of 4.30 or always indicates that
teachers are aware on their job. Teachers’ awareness
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on their job is one of the coping mechanisms to cope
with the challenges during the transition of modalities
since if the teachers know their job they were able to
organized thoughts and understand situation in the
classroom.

As Bagoog (2020) stated, as front-liners in the
educational system, they have undergone various
training and webinars to be better equipped in bringing
better education amid the COVID-19 pandemic, as it is
a department standard to train teachers not only for
professional advancement but also to become prepared
for unanticipated situations.

Table 16. Summary Table on the Extent of Use of the
Coping Mechanism in Transitioning to Full Face-to-
Face Instruction

Indicators Mean 5D 7
Social Support 448 0.68 A
Positive Well Being 445 0.83 A
Openness to Change 438 0.93 A4
Job Awareness 431 0.81 A4
Grand Mean 4.40 0.93 4

Table 16 shows the summary table on the extent of use
of the coping mechanism in transitioning to full face-
to-face instruction. in terms of social support got a
total weighted mean of 4.48 or always, Positive Well
Being got a total weighted mean of 4.45, which
denotes a verbal equivalent of "always." For Openness
to Change obtained, 4.38 mean or always and for Job
Awareness with mean of 4.31 or “always”. The grand
mean was 4.38, interpreted as always.

The grand mean of 4.38 or always indicates the
amount to which the coping strategy was used in the
transition to full face-to-face training. Teachers who
receive adequate social support have a greater grasp of
and use of social support resources and a higher degree
of life satisfaction. Positive well-being supports
improved classroom climates and high-quality
instruction, allowing instructors to thrive. To be the
best teachers possible, teachers must adapt to changing
conditions, and learning in a school context is
influenced by the interaction between the teacher and
the student. Teachers must be aware of their
responsibilities in order to deal with the issues that
may arise during the changeover of modalities.

In support, Manalo (2020) stated that social support
from school stakeholders is critical in the transfer of
the learning modality. Despite the hurdles of moving
to a new learning mode, teachers can cultivate a good
environment and well-being among themselves to
support improved academic performance and social
and emotional improvement. On the other side,
openness to change can lead to flexibility and
adaptability, which are key qualities for teachers since
they can adjust, change, and vary teaching approaches
based on their pupils' requirements, resources, and
environment. They prioritise student achievement over
strict practices. Finally, teachers' job awareness is a
big aid in coping with the obstacles of the transfer in
learning modality.

Teacher’s Mental Health

This state of mind allows teachers to cope with life’s
stresses to realize their abilities and contribute to their
wellbeing.

Table 17 shows the teachers mental health in the
transition of face-to face classes in terms of Emotional
Well Being. Statement 1” I am not getting annoyed
when I do not finish what I set out to do that day” with
the lowest mean of 4.03 or agree. This indicates that
most of the respondents are not annoyed when they do
not finish their work for the day. Most of the
respondents don’t pressure their self to finish the work
within the day to preserve the quality of the work and
not compromise the work. By this having not pressure
workplace teachers can manage stress and fostering
positive environment.

While statement 6” Reconnecting with my purpose
and enjoying reminding myself of making a difference
in my learners' lives” with highest of mean of 4.97 or
strongly agree. This indicates that most of the teachers
having reconnections with their purpose in life and by
this Teachers make a difference with their learners.
Strong student-teacher relationship allows students to
feel confident through exploration and taking risks in
their academic tasks.

An overall mean of 4.33 or strongly agree this
indicates that the emotional wellbeing of teachers
during the transition from modular to face to face
classes is highly positive. For the Teachers to
experience emotional well-being at work, they need to
feel that their personalities and identities are accepted,
that their experiences are validated, and that their full
humanity is acknowledged within their school culture.
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According to Sutton (2018), when teachers fulfil
instructional goals and students follow directions, they
experience a range of emotions ranging from worry to
happiness and pride. Teachers can regulate their
emotions if they believe it would help them achieve
their aims. Teachers' feelings are critical in the
pandemic for providing pupils with the necessary
support.

Table 17. Level of Teacher’s Mental Health and
Wellbeing in terms of Emotional Well Being

Statements Mean 5D T

1. T am not getting annoyed when
I do notfinish what I set out to do
that day.

2. Choosing to feel good about
myself and

believe others like me for who [ am.
3. Focusing on the act of appreciation
or kindness produces positive
emotions, stronger social
connections, and improved

emotional well-being.

4. I am enthusiastic and interested in
life as Iwas before and enjoy many
activities.

5. Appreciating my completed task,
nomatte how big or small, I get a
sense ofsatisfaction.

6. Reconnecting with my purpose
andenjoving reminding myself of
making a difference in my learners'
lives.

7. Adopting a growth mindset in my
teachingand other endeavours of my
life.

8. I am considering proactive ways
to manage stress to build my
emotionalresilience.

0. Rewarding myself when I meet
goals.

10. Recognizing when I am stressed
and tak steps to relax through
exercise, quiet time or other
activities.

11. Talking to others when upset and
activelytrying to work through my
problems.

12. Being stable and emotionally well-
adjustedperson in the challenges of
life.

Overall

403 100 A

438 107 54

430 656 54

437 657 54

429 787 54

497 177 54

126 A

417

436

423

442

434
433

587 S4
0.808 54

Table 18 shows the teachers mental health in the
transition of face-to face classes in terms of
Psychological Well Being. Statement 5 “Do things
that make me feel good about myself” got the highest
mean of 4.55 or strongly agree. This indicates that
teachers during the transition do things that make them
feel good about themselves to avoid stress and help

them healthily handle the challenges of teaching and
prevent work-related stress and burnout.

While statement 1 “Sharing my thoughts and beliefs
with others may help my growth and development”
with the lowest mean of 4.02 or agree. This indicates
that knowledge of growth and development helps
teachers appropriately help students with
developmental problems. By understanding the
different stages that a student's life goes through,
educators can more efficiently develop each learner to
achieve their full potential.

An overall mean of 4.25 or strongly agree indicates
that most of the teachers who have returned to face-to
face classes have reported high levels of anxiety,
stress, and even depression, all of which were likely
exacerbated by the emotional experience they have
gone through during the lockdown period, the
uncertainty about contagion in schools and managing
their workload from home.

Table 18. Level of Teacher’s Mental Health and
Wellbeing in terms of Psychological Well Being

Statements Mean S0 I
1. Having a work-life balance. 406 590 A
2. Sharing my thoughts and
beliefs with others mavhelp my 4.02 716 A
growth and development.
3. Figure out things [ can do to 412 751 A
help me to relax.
4. Having a clear mind in
solving different life 433 814 54
situations/challenges.
3. }{f{kmg a solution instead of 438 £93 S4
focusing on theproblems.
6. Being ready and vigilant to
life’s challenges in waysthat
reflect thought and sound 424 268 S4
judgment.
7. Do things that make me feel e -
good about myself. 4.33 857 54
8. Learning from my mistakes. 422 742 5S4
8. Talk to a friend or family
member about whatbothers me. 4.20 764 54
10. Being grateful to have people in
my life who care forme. 427 818 54
11. Having self-talk (the things I
tel! m}_fse]:f}_gndexzmmmg the 452 718 54
objective evidence for my
perceptions and feelings.
12. Managing my emotions
during extreme events or 411 645 54
happenings.
Overall 425 0788 54

In support, According to Akour (2021), the COVID-19
epidemic has had an effect on teachers' psychological
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well-being, as well as their motivation and challenges.
This is due to the distance teaching method, home
quarantine, tight control measures, and social isolation.
Psychological knowledge is used to assess and treat
mental health disorders, as well as to understand and
solve problems in other areas of human activity.

Table 19. Level of Teacher’s Mental Health and
Wellbeing in terms of Social Well Being

Statements Mean 5D [
1. Having a friendly and
trustworthy interaction withmy
colleagues.

2. Being a Team Player by
communicating effectivelywith co-
teachers.

3. Participating in a wide variety
of social activitiesand enjoying
being with people different from
me.

4. Having patience and control
over my anger whenothers do
things I strongly discourage.

5. Respecting and accepting others’
points of view.

6. Treating others with kindness and
equality despitetheir ranks in life.
7. Being a better person and
working on behaviors

that have caused problems in my
interactions withothers.

8. Being open and accessible to
a loving andresponsible
relationship with others.

9. Getting along well with my

421

L
Lh
L=
4

3983 760 A

407 861 A

448

438

=
3
4

448

4.63

434 655 54

family members and theorganization 4.10 808 A
I'm affiliated with.

10. Consider the feelings of

others and do not acthurtfully or  4.34 802 54
selfishly.

11. Being not judgmental to others.  4.30 111 54
12. Being open and honest with 400 800 4
other people.

Overall 429 0827 54

Table 19 shows the teacher's mental health in the
transition to face-to-face classes regarding Social Well
Being. Statement 4 "Being a better person and working
on behaviors that have caused problems in my
interactions with others", with the highest mean of
4.63 or strongly agree. This indicates that most
teachers have working behavior that does not cause
problems with others. This is because teachers can
manage working behaviors with their co-teachers.
Building positive and professional relationships with
colleagues is essential for surviving and thriving in a
teaching career. Be courteous and cooperative, work
towards shared goals, conduct yourself professionally,
collaborate, be on time, value, and respect colleagues,
and try to improve.

While statement 1 “Being a Team Player by
communicating effectively with co- teachers.” with
lowest mean of 3.93 or agree. This indicates that most
of the teachers is communicating effectively with their
co-teachers. Good communication skills are essential
for teachers. They need to be able to communicate
effectively with their students and other teachers, and
school staff. Good communication skills can help
teachers to better understand their students and to build
positive relationships with them.

An overall mean of 4.29 or strongly agree, signifies
that social well-being is essential for teachers to avert
the spread of the pandemic and to keep the teaching-
learning process during emergencies. Professional
learning that targets the teacher's social well-being
should reduce stress and burnout. Empathy and respect
for co-teachers and advanced professional approaches
to stand in resilience and autonomy are important.

Cook, et al., (2017) cited that during the COVID-19
pandemic, social well-being had a social effect on the
community's mental health, particularly on teachers.
To prevent the spread, social distance and socialization
had to be maintained. To promote social well-being, an
endeavor for professional learning that focuses on the
social well-being of teachers should reduce stress and
burnout. Empathy and respect for co-teachers are long
needed, and a focus on social well-being education for
teachers is critical. Advanced face-to-face and online
professional approaches, coaching in learning
communities, and emotional regulation development
can all help teachers improve their social well-being.

Table 20. Summary Table on the Teacher’s Mental
Health and Wellbeing

Indicators Mean 5D 7

Emotional Well Being 4133 0.808 54
Psvchological Well Being 425 0.768 54
Social Well Being 429 0.827 54
Grand Mean 429 0.827 54

Table 20 shows the summary table on the teacher’s
mental health and wellbeing in terms of Emotional
Well Being got a total weighted mean of 4.33 or
strongly agree, Psychological Well Being got a total
weighted mean of 4.25, which denotes a verbal
equivalent of "strongly agree." and for Social Well
Being with 4.29 mean or “strongly agree”.

The grand mean of 4.29 or strongly agree indicates
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that teachers' emotional wellbeing during the transition
from modular to face-to-face classes is highly positive.
To experience emotional well-being, teachers need to
feel accepted, validated, and acknowledged within
their school culture. Social well-being is essential for
teachers to avert the spread of the pandemic and to
keep the teaching-learning process during
emergencies. Professional learning that targets the
teacher's social well-being should reduce stress and
burnout. Empathy and respect for co-teachers are
important, as well as advanced professional
approaches to stand in resilience and autonomy.

In support, Akour (2021), teachers are more likely than
other professions to suffer from mental health issues
such as anxiety and depression, and there are
numerous approaches to improve their mental health.
Making time for themselves outside of work, reaching
out to their support system, and seeking professional
help if anxiety or depression are interfering with their
work or personal life are all examples. According to
studies, teachers are more likely than other
occupations to suffer from mental health issues such as
anxiety and depression. Teachers should make time for
themselves outside of work to maintain their mental
health, reach out to their support system, and seek
professional help if anxiety or depression begin to
interfere with their job or personal life.

Test Of Relationship Between Variables

Table 21. Test of Correlation Between the Level of
Teacher’s Mental Health and Challenges Met During
the Transitioning of Face-to-Face Instruction

Challenges Met by the Teachers Met by the Teachers

Deliveryof Connecting  Parental Develop m.en._r of
Insa‘m:;mn withPupils  Support Instructional
y wp Materials
R-value R-value R-value R-value
Emotional .
Wellbeing -093 -073 034 056
Psychological
Wellbeing -009 -012 053 161%
Social Wellbeing -063 -070 -.040 -010

Table 21 shows the relationship between the teacher's
mental health level and the challenges the teachers met
during the transition to full face-to-face instruction.
The emotional well-being as to challenges met the
teachers met by the teachers, the most correlated
variable is the delivery of Instruction with (r=0.93)
indicates that effective instructional delivery entails
the teacher expanding on previous knowledge,

differentiating education, and using technology in
courses. The fundamental purpose of instructional
delivery is to guarantee that educators have the skills
and knowledge to successfully educate pupils.

In support, Castroverde and Acala (2020) teachers
heralded that putting up the most appropriate
instructional strategies to support the lesson in
different learning modalities creates another problem.
Most teachers claimed that blending the teaching
strategy with distance learning modality should be
established. Factors such as appropriateness, adequacy,
and availability of resources should be considered.

Moreover, in terms of psychological well-being as to
challenges met by the teachers met by the teachers, the
most correlated variable is the development of
instructional materials, with (r=0.161) indicates the
development of instructional materials is important
because they assist teachers and students in avoiding
an overemphasis on recitation and rote learning, which
may easily dominate a session. Resource materials
provide learners with hands-on experiences that help
them acquire skills and concepts and work in several
ways.

Bagood's (2020) development of Instructional
materials is important because they help teachers and
students avoid overemphasizing recitation and rote
learning, which may easily dominate a lesson.
Resource materials provide learners with hands-on
experiences that help them acquire skills and concepts
and work in several ways.

Furthermore, regarding social well-being as to
challenges met by the teachers met by the teachers, the
most correlated variable is connecting with the pupils
with (r=0.70) indicates connecting with pupils is any
system or procedures intended and used effectively by
an institution to support and facilitate different
modalities and teaching." It also considers support
services essential to helping learners overcome
difficulties affecting their academic work quality. This
gives learners confidence they are not left alone, but
they are interested in their progress.

Castroverde and Acala (2020) found that teachers need
more effective communication to monitor students'
performance. This is due to students needing more
gadgets and unstable internet connectivity. Teachers
also use text messages, but some parents' numbers are
inactive and cannot be reached. Communication plays
a significant role in providing quality education during
a pandemic. Still, due to internet connectivity, health
risks, and lack of gadgets, it becomes difficult for
teachers to inform the parents and learners about their
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concerns. In case of a failure to contact and announce
an important school matter, teachers will conduct a
home visitation or ask for help from other parents and
learners.

Table 22. Test of Correlation Between the Level of
Teacher’s Mental Health and Coping Mechanism
During the Transitioning of Face-to-Face Instruction

Coping Mechanism by the Teachers During the Transitioning
of Full Face-To-Face instruction

. - Job
Social  Positive Openness Awareness
R-value R-value R-value R-value
Emotional
Wellbeing -.038 023 048 -.048
Psychological o
Wellbeing 047 -.018 135 099
Social Wellbeing  -.036 -.102 -.086 133*

Table 22 shows the Relationship between the level of
teachers’ mental health and coping mechanisms the
teachers during the transition to full face-to-face
instruction. On the other hand, the most correlated
variable is emotional wellbeing as the coping
mechanism by the teachers during the transition to full
face-to-face instruction, which is the openness to
change and job awareness (r=0.48). This indicates that
flexibility and adaptability are important qualities that
every teacher must acquire. Effective teachers can
adjust, change, and modify teaching methodologies
depending on the student’s needs, the availability of
resources, and the context of the environment. They
value students’ achievement rather than rigid practices.

According to Pertuz and Sebastian (2020), openness to
change is required to avoid incorrect doing or working
and to maintain a healthy learning community. Great
techniques, approaches, inventiveness, and providing
alternatives in times of hardship can assist in
alleviating stress and burnout as an effective teacher.
These methods allow teachers to give their utmost.

While in terms of psychological wellbeing as to coping
mechanism by the teachers during the transition to full
face-to-face instruction, the most correlated variable is
the openness to change (r=0.135). This indicates
teachers are very open to new learning and are
interested in new techniques and technology tools.
Also, teachers are very adaptive to the changing
teaching-learning process because to engage in never-
ending learning. Every day people learn new things,
and these things are helpful for us to cope with the
challenges of the new normal.

In support, Talidong et al. (2020) cited that flexibility,
changes, and considerations are required in this new
normal based on how one understands, responds to,
and manages an ever-changing world. Even under the
new learning environment, educators learned to
modify for students who struggle to keep up online to
retain successful learning. On the other hand,
regarding social wellbeing as to coping mechanisms
by the teachers during the transition to full face-to-face
instruction, the most correlated variable is job
awareness (r=0.135). This indicates social wellbeing
benefits workplaces and employees in the long run
because it gives people a sense of belonging. When
employees feel like they belong somewhere, you can
expect them to go the extra mile and have better
productivity and engagement. Additionally, a
workplace can feel empty without social wellbeing,
and employees won’t have a purpose or goals to work
towards. So, social wellbeing is vital for workplaces if
they want to further their accomplishments, maintain
employees, and create a mindful working environment.

In support of Darling-Hammond et al. (2019), teachers
must make and use an intervention to deliver their
lectures to develop job awareness. Schools must
provide workshops for the teachers to be familiar with
their job and to equip necessary skills and expertise.

Conclusion

The findings gathered in the study led to the
formulation of the following conclusion: (1) The
relationship between the level of teacher’s mental
health and the Challenges met by the teachers, as
indicated by the r-value of delivery of instruction,
connecting with pupils, parental support and
development of instructional materials is partially
sustained. (2) The relationship between the level of
teacher’s mental health and the coping mechanisms
utilized by the teachers during the transitioning of
modular session to full face-to-face classes as
indicated by the r-value of social support is partially
sustained.

In the light of the preceding findings and conclusions
of the study, the following recommendations are
offered: (1) Future researcher may conduct a follow-up
study that will focus on the of Gen- X teachers their
challenges utilizing technology. (2) Administrator may
design and implement a continuous program with
regards to the challenges encountered by the teachers
in the implementation face to face classes. (3) The
researcher may present the result of the study to the
school head to start planning an intervention program
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on how the technical assistance can help the teachers
in the transition of face-to-face classes. (4)
Administrator may design and implement Learning
and Development (L&D) Program for teachers with
regards to mental health and wellbeing.

References

Aguinaldo, B. E. "Developing and Applying TPACK forBlended
Learning Environment: A Rural Higher Education Experiences in
the Philippines.” The Countryside Development Research Journal,
vol. 4, pp. 27-35, 2016.

Akour A, al-Tammemi A’B, Barakat M, Kanj R, Fakhouri HN,
Malkawi A, et al. The impact of the COVID-19 pandemic and
emergency distance teaching on the psychological status of
university teachers: a cross-sectional study in Jordan. Am J Trop
Med Hyg. 2020;103(6):2391-9.

Alves, R., Lopes, T., & Precioso, J. (2021). Teachers’ well-being in
times of Covid-19 pandemic: factors that explain professional well-
being. International Journal of Educational Research and Innovation,
15, 203-217

Asmundson, G. J. G., and Taylor, S. (2020). Coronaphobia: fear and
the 2019-nCoV outbreak. J. Anxiety Disord. 70:102196. doi:
10.1016/j.janxdis.2020.102196

Author, G. (2015). Making The Most of Millennial Teacher
Mindsets. Getting Smart.
https:/https://www.gettingsmart.com/2015/02/15/making-millennial-
teacher-mi

Bagood, J. B. (2020). Teaching-learning modality under the new
normal. Philippine Information Agency.
https://pia.gov.ph/features/articles/1055584

Bakker, A. B., & Demerouti, E. (2007). The Job Demands-
Resources model: State of the art. Journal of Managerial
Psychology, 22, 309-328.

Bakker, A. B., Demerouti, E., & Euwema, M. C. (2005). Job
resources buffer the impact of job demands on burnout. Journal of
Occupational Health Psychology, 10, 170 180.

Bernardo, J. (2020, July 30). Modular Learning most preferred
parents: DepEd. ABS-CBN News.
https://news.abs-cbn.com/news/07/30/20/modular-learning-most-
preferred-by-parentsdeped FlipScience.

Bergdahl N, Nouri J. (2020). Covid-19 and crisis-prompted distance
education in Sweden. Technology. Knowledge and Learning.; 1-17.
(https://doi.org/10.1007/s10758-%20020-09470-6)

Bryan, A., Volchenkova, K. N. "Blended Learning: Definition,
Models, Implications for Higher Education.” Bulletin of the South
Ural State University. Ser. Education. Educational Science, vol. 8,
no. 2, pp. 24-30, 2016. DOI:10.14529/ped160204.

Buchner A, Majchrzak M, Wierzbicka M. Edukacja zdalna w czasie
pandemii. Edycja I. Raport z badan. Warszawa: Fundacja Centrum
Cyfrowe; 2020 [cited 2021 Feb 10]. https://centrumcyfrowe.pl/
edukacja-zdalna-w-czasie-pandemii-1-edycja/

Cabristante, R. "Blended Learning: Can Teachers Adjust?"
https://newsinfo.inquirer.net/1289586/blended-learning-can -
teachers-adjust. (accessed July 28, 2020).

Castelo, M. "Understanding Blended Learning: What District Need
to Know. "
https://edtechmagazine.com/k12/k12/higher/article/2020/07
Junderstanding- blended-learning-what-districts-need-knowperfcon.
(accessed July 30, 2020).

Castroverde, F., Acala,M. (2021). Modular distance learning
modality: Challenges of teachers in teaching amid the Covid-19
pandemic. Leyte Normal University, Philippines. International
Journal of Research Studies in Education 2021 Volume 10 Number
8, 7-15

Cilliers, E. J. (2021, January). Reflecting on social learning tools to
enhance the teaching- learning experience of generation Z learners.
In Frontiers in education (Vol. 5, p. 286). Frontiers.

Cook, C. R., Miller, F. G., Fiat, A., Renshaw, T., Frye, M., Joseph,
G., & Decano, P. (2017). Promoting secondary teachers’well-being
and intentions to implement evidence- based practices: randomized
evaluation of the achiever resilience curriculum. Psychology in the
Schools, 54(1), 13-28.

Dangle, Y. R. P., & Sumaoang J. D. (2020). The implementation of
modular distance learning in the Philippine secondary public
schools. 3rd International Conference on Advanced Research in
Teaching and Education.
https:/https://www.dpublication.com/abstract-of-3rd-icate/27-427/

Damanik, P. (2020, April 22). Ensuring psychosocial wellbeing of
teachers and students in Indonesia. UNVolunteer Journal. April 22,
2020. https:/https://www.unv.org/Success- stories/Ensuring-
psychosocial-wellbeing-teachers-andstudents-Indonesia

Darling-Hammond, L., Flook, L., Cook-Harvey, C., Barron, B., &
Osher, D. (2020). Implications for educational practice of the
science of learning and development. Applied Developmental
Science, 24(2), 97-140.

https://doi.org/10.1080/10888691.2018.1537791

DEPED Memorandum No. 98, s. 2020. New Schedule and
Additional Guidelines on the Conduct of Mental Health and
Psychosocial Support Services for the Opening of Classes, School
Year 2020-2021.

Department of Education. (2020b). Towards A Sustainable and
Working DepEd Commons Part I1: A
Framework.https://commons.deped.gov.ph/depedcommons-%20fra
mework.pdf

De Rosales, C. (2020) Instructional Challenges Coping Intervention
Readiness of Teachers in the Implementation of Distance Learning
Education: Basis for Responsive Educational Management

De Vera, P. 2020. Guidelines on the Prevention, Control and
Mitigation of the Spread of Coronavirus Disease 2019 (COVID-19)
in Higher Education Institutions.
https://ched.gov.ph/wp-content/uploads/CHED-HEI-COVID-19-Ad
visory_ No.5_15Mar2020.pdf (accessed on 6 June 2021)

Dziuban, C., Graham, C. R., Moskai, P. D., Norberg, A., Sicilia, N.
"Blended Learning: The New Normal and Emerging Technologies."
International Journal of Educational Technologies in Higher
Education, vol. 15, no. 3, 2018.

Education World, Inc. "Research on the Benefits of Blended
Learning Consistently Inclusive. "
https:/https://www.educationworld.com/a_news/research-benefitshle
nded-learning-k-12-students-consistently-inconclusive-7  89817530.
(accessed May 30,2020.).

Ma. Dencel D. Ausa

686/689


http://www.gettingsmart.com/2015/02/15/making-millennial-
http://www.dpublication.com/abstract-of-3rd-icate/27-427/
http://www.unv.org/Success-
http://www.educationworld.com/a_news/research-benefitsble

Psych Educ, 2023, 11: 670-689, Document ID:2023 PEMJ999, doi:10.5281/zen0do.8212116, ISSN 2822-4353

Esquerra, D. J. "Brione: Philippines used to Blended Learning."
https://newsinfo.inquirer.net/1288063/briones-philippines-u  sed-to-
blended- learning. (accessed April 29, 2020).

Facharzt, N. M., Abos, K. K. I., Algaide, S., Heissam, K., Zolaly, M.
A. "Blended Learning as an Effective Teaching and Learning
Strategy in Clinical Medicine: A Comparative Cross-sectional
University-based Study." Journal of Taibaj University Medical
Science, vol. 8, no. 1, pp. 12-17,
2013.http://dx.doi.org/10.1016/j.jtumed.2013.01.002.

FlipScience. (2020, October 5). 'Tagapagdaloy’: How Filipino
parents can help ensure successful modular distance learning.
FlipScience - Top Philippine Science News and Features for the
Inquisitive Filipino.
https://www.flipscience.ph/news/features-%20news/tagapagdaloym
odular-distance-learning/

Ghauri, P., Gronhaug, K., 2005. Research Methods in Business
Studies. Harlow, FT/Prentice Hall.

Granthorn, P&A. (2020). What will schools look like under the 'new
normal'?
https://www.grantthornton.com.ph/insights/articles-and-updates1/fro
m-where-we-%20sit/whatwill-schools-look-like-under-the-new-
normal/

Graham, C. R. "Current Research in Blended Learning." In M. G.
Moore and W. C. Diehl (Eds), Handbooks of Distance Learning
(4th, 2019, pp. 173-188). New York NY: Routledge.

Gorsy, C., Panwar, N., & Kumar, S. (2015). Mental health among
government school teachers. The International Journal of Indian
Psychology, 3(1), 10.

Hart, C. (2020) Coaching for Teacher Resilience during COVID-19,
Research Triangle Institute International.
https://wwwv.rti.org/insights/coaching-teacher-resilience-%20duringc
ovid-19-burnout-and-trauma

Hidalgo-Andrade, P., Hermosa-Bosano, C., & Paz, C. (2021).
Teachers’ mental health and self-reported coping strategies during
the COVID-19 pandemic in Ecuador: A mixed-methods study.
Psychology research and behavior management, 14, 933.

Herman, K. C., Hickmon-Rosa, J., & Reinke, W. M. (2018).
Empirically derived profiles of teacher stress, burnout, self-efficacy,
and coping and associated student outcomes. Journal of Positive
Behavior Interventions, 20 (2), 90-100.
https://doi.org/10.1177/1098300717732066.

Hernando-Manlipot, M. "DepEd starts Test Airing of TV, Radio
Episodes for Blended Learning. https://mb.com.ph/2
020/08/11/deped-starts-test-airing-of-tv-radio- episodes-forblended-
learning/. (accessed July 14, 2020.)

Hubackova, S., and Semradova, |. "Evaluation of Blended
Learning." Procedia — Social and Behavioral Science, vol. 217, pp.
551-557, 2016.

doi:10.1016/j.abapro.2016.02.044.

International Enclopedia of Human Geography (2009).
Questionnaire Survey.
https://doi.org/10.1016/B978-008044910-4.00504-6

Johnson, S., Cooper, C., Cartwright, S., Donald, I., Taylor, P., &
Millet, C. (2005). The experience of work-related stress across
occupations. Journal of Managerial Psychology. https://doi.org/
10.1108/02683940510579803.

Johnson, N., List-lvankovic, J., Eboh, W. O., Ireland, J., Adams, D.,
Mowatt, E., Martindale, S. "Research and Evidence-based Practice:
Using a Blended Approach to Teaching and Learning in
Undergraduate Nurse Education." Nurse Education in Practice, vol.
10, pp. 43-47, 2010. Doi:10.1016/j.nepr.2009.03.2012.

Jokinen, P., Mikkonen, |. "Teacher's Experiences of Teaching in a
Blended Learning Environment." Nurse Education Practice, vol. 13,
pp. 524-528, 2013.http://dx.doi.org/10.1016/j.nepr.2013.03.014

the New Normal."
education-and-the-ne ~ w-

Jorge, C. "Ph Education and
https://opinion.inquirer.net/129286/ph-
normal. (accessed May 27, 2020).

K12 Philippines. "An Overview of the New Kto12 Curriculum in the
Philippines. "
http://k12philippines.com/an-overview-of-the-new-k-to-12-curriculu
m-in-the- philippines/. (accessed April 12, 2020).

Kaur, M. "Blended Learning - Its Challenge and Future." Procedia-
Social and Behavioral Science, vol. 93, pp. 612-617, 2013.
Do0i.10.1016/j.shspro.2013.09.248.

Klapproth, F., Federkeil, L., Heinschke, F., & Jungmann, T. (2020).
Teachers’ experiences of stress and their coping strategies during
COVID-19 induced distance teaching.Journal of Pedagogical
Research, 4, 444-452.

Ketchell, M. (2018) The hidden threat of teacher stress, The
conversation

https://theconversation.com/the-hidden-threat-of-teacher-stress-9267
6

Kim, L. E., & Asbury, K. (2020a). The impact of COVID-19 on
education: Research evidence from interviews with primary and
secondary teachers in England (pp. CIE0365). London:
TSO.https://committees.parliament.uk/writtenevidence/9038/pdf/

Kim, L. E., Oxley, L., Asbury, K. (2020). My brain feels like a
browser with 100 tabs open”: A longitudinal study of teachers’
mental health and well-being during the COVID-

19 pandemic. Department of Education, University of York, UK.
DOI:10.1111/bjep.12450

Kogoglu, E., Tekdal D. (2020). Analysis of distance education
activities conducted during COVID-19 pandemic. Department of
Social Studies Education, Faculty of Education, University of Inonu,
Turkey.

Korkmaz, M. (2005). The effect of emotions and leadership styles
on teacher's performance. Educational Administration: Theory and
Practice, 11(3), 401- 422.

Kozak, M. A. &Geng, V. (2014). The importance of emotion
management emerging for the prevention of resistance in the change
process: A perspective for Service Businesses. Journal of Economics
and Management Sciences, 1(2).

Kraft, M. A., Simon, N. S., & Lyon, M. A.. (2020). Sustaining a
sense of success: The importance of teacher working conditions
during the COVID-19 pandemic. (EdWorkingPaper: 20-279).
Annenberg Institute at Brown University. Retrieved from
https://doi.org/https://doi.org/10. 26300/35nj-v890

Lazarus Richard. S. (1996; Lazarus, Richard and Folkman Susan .
(1984) Motivation and Emotion / Book/2013/Transactional Model of
Stress and  Coping. https://techniumscience.com/
index.php/books/article/view/3752

Ma. Dencel D. Ausa

687/689


http://dx.doi.org/10.1016/j.jtumed.2013.01.002
http://www.flipscience.ph/news/features-%20news/tagapagdaloym
http://www.grantthornton.com.ph/insights/articles-and-updates1/fro
http://www.rti.org/insights/coaching-teacher-resilience-%20duringc
http://dx.doi.org/10.1016/j.nepr.2013.03.014
http://k12philippines.com/an-overview-of-the-new-k-to-12-curriculu

Psych Educ, 2023, 11: 670-689, Document ID:2023 PEMJ999, doi:10.5281/zen0do.8212116, ISSN 2822-4353

Leite, H., Hodgkinson, I. R, & Gruber, T. (2020). New
development: ‘Healing at a distance’—telemedicine and COVID-19.
Public Money & Management. https://doi.org/10.
1080/09540962.2020.1748855\

Liu, Q., Peng, W., Zhang, F., Hu, R., Li, Y. Yan, W. "The
Effectiveness of Blended Learning in Health Profession: Systematic
Review and Meta-Analysis." Journal of Medical Internet Research,
vol. 18, no. 1, e2, 2016. DOI:10.2196/jmir.4807.

McCutcheon, K., O'Halloran, P., Lohan, M. "Online Learning versus
Blended Learning of Clinical Supervisee Skills with Pre-registration
Nursing Students: A Randomized Controlled Trial." International
Journal of Nursing Studies, vol. 28, pp. 30-39, 2018.
https://doi.org/10.1016/j.ijnurstu.2018.02.005.

Markow, D., Macia, L., & Lee, H. (2013). The metlife survey of the
american teacher: Challenges for school leadership. New York, NY:
Metropolitan Life Insurance Company.
https://https://www.metlife.com/content/dam/microsites/about/corpo
rate-profile/ MetLife-Teacher-Survey-2012.pdf.

Mercadejas (2022) Coping Mechanism of Teachers in Facilitating
Blended Learning Under the New Normal: Basis for Proposed
Intervention Program

McCombes, S. 2020. When to use a descriptive research design.
https://www.scribbr.com/methodology/descriptive-research/

Morales, I. "Blended Learning: Education beyond the Classroom."
https://rappler.com/life-  and-style/blended-learning-educatio  n-
beyond-the-classroom. (accessed April 25, 2020).

Nicomedes, C. J., Avila, R. M., Arpia, H. M. (2020). The lived
experiences of Filipino front liners during COVID-19 outbreak.
https://doi.org/10.13140/RG.2.2.21221.35046/1

Newey, M. "The Impact of a Blended Learning Approach."
https://elearningindustry.com/blended-learning-approach-i ~ mpact.
(accessed April 23, 2020).

Nyambongi, P. (2014). Causes of Stress among Teachers in Public
Secondary Schools: A Case of Public Secondary.
https:/https://www.semanticscholar.org/paper/Causes-of- Stress-
amongTeachers-in-Public-
SecondaryNyambongi/4031b7a22326113dedda6e74a9198549221d4
54c?p2df

OECD (2020). TALIS 2018 results (Volume IlI): Teachers and
school leaders as valued professionals. Paris: OECD Publishing

O'Neil,H.F.; cited in Coon, D.; Mitterer, J.O. (2008). Introduction to
psychology: Gateways to mind and behavior (12th ed., pp. 15-16).
Stamford, CT: Cengage Learning.

Ozamiz E. N., Idoiaga M. N., Dosil S. M., Picaza G. M. (2020).
Psychological symptoms during the two stages of lockdown in
response to the covid-19 outbreak: an investigation in a sample of
citizens in northern Spain. Front. Psychol. 11:1491
10.3389/fpsyg.2020.01491

Pajarianto, H. et al. (2020). A study from Home in the Middle of the
COVID-19Pandemic: Analysis of Religiosity, Teacher, and Parents
Support Against Academic
Stress.https:/https://www.researchgate.net/publication/341805032_S
tudy_from_Home_in_the

_Middle_of_the COVID19_Pandemic_Analysis_of _Religiosity_Te
acher_and_Pa rents_Support_Again st_Academic_Stress

Patel V, Saxena S, Lund C, Thornicroft G, Baingana F, Bolton P, et

al. The Lancet Commission on global mental health and sustainable
development. Lancet 2018;392(10157):1553 - 98.
http://dx.doi.org/10.1016/S0140-6736(18)31612-X.

Pertuz, S., & Sebastian, K. (2017). Managing Stress During Distance
Learning: How Faculty Can SupportTheirStudents.
https://https://www.ubalt.edu/aboutub/officesandservices/deanofstud
e nt s / p d f / J E D % 2 0 W
ebinar%20Slides%20%20Managing%20Stress%20During%20Dista
nce%20Lear ning.p df

Pietromonaco PR, Overall NC (2020). Applying relationship science
to evaluate how the COVID-19 pandemic may impact couples’
relationships. American Psychologist. Advance online publication.
(https:// doi.org/10.1037/amp0000714) PMID: 32700937

Polat, S., Celik, C., & Okgu, Y. (2019). School administrators’
perspectives on teachers from different generations: SWOT analysis.
SAGE Open, 9(3), 2158244019861499.

Purwanto A, Asbari M, Fahlevi M, Mufid A, Agistiawati E,
Cahyono Y, et al. (2020). Impact of Work from Home (WFH) on
Indonesian Teachers Performance During the Covid-19 Pandemic:
An Exploratory Study. International Journal of Advanced Science
and Technology. 29(5): 6235-6244.

Quinones, M. T. (2020, July 3). DepEd clarifies blended, distance
learning modalities for SY 2020- 2021. Philippine Information
Agency. https://pia.gov.ph/news/articles/1046619

Rabacal, Judith S., Ryan Michael Oducado, and Khen A. Tamdang.
2020. COVID-19 impact on the quality of life of teachers: A cross-
sectional study. Asian Journal for Public Opinion Research 8: 1-11.

Rajkoomar, M., Raju, J. "A Framework Using Blended Learning for
Innovative Teaching and Learning." Research and Reviews: Journal
of Educational Studies, vol. 2, no. 3, pp. 1-9, 2016.

Ragel R.(2020) Teachers Educational Qualification in the New
PPST Guidelines, University of Saint Anthony, Unpublished Thesis.

Robosa, Joseph, Nina E. Paras, Lhyza Perante, Trizhia Alvez, and
Jhoselle Tus. 2021. The experiences and challenges faced of the
publicschool teachers amidst the COVID-19 pandemic: A
phenomenological study in the Philippines. International Journal of
Advance Research and Innovative Ideas in Education 7: 1342-61.

Rodriquez, A. R. "DepEd Adopts Blended Learning.
https://pia.gov.ph/news/articles/1044284. (accessed July 27, 2020).

Romero, S. E. "Embracing Blended Learning."
https://opinion.inquirer.net/130355/embracing-blended-lear ning.
(accessed June 20, 2020).

Ronda, R. A. "DepEd cites Blended Learning Fund Sources."
https:/https://www.philstar.com/nation/2020/07/14/2027753/deped-c
ites-blended- learning-fund-sources. (accessed July 23, 2020).

Sari, I. F., Rahayu, A., Apriliandari, D. 1., Sulisworo, D. "Blended
Learning: Improving students' Motivation in English Teaching and
Learning Process." International Journal of Languages Education
and Teaching, vol 6, no. 1, 2018.

Schaffhauser, Dian. 2020. Educators Feeling Stressed, Anxious,
Overwhelmed and Capable. Available online: https://thejournal.com/
articles/2020/06/02/survey- teachers-feeling-stressed-anxious-
overwhelmed-and-capable.aspx (accessed on 6 July 2021).

Serina, J. H. P. "21st-century Teachers on K12 Basic Education
Program. "
https://https://www.depedmalaybalay.net/info/21st-century-teachers-

Ma. Dencel D. Ausa

688/689


http://www.metlife.com/content/dam/microsites/about/corpo
http://www.scribbr.com/methodology/descriptive-research/
http://www.semanticscholar.org/paper/Causes-of-
http://www.researchgate.net/publication/341805032_S
http://dx.doi.org/10.1016/S0140-6736(18)31612-X
http://www.ubalt.edu/aboutub/officesandservices/deanofstud
http://www.philstar.com/nation/2020/07/14/2027753/deped-c
http://www.depedmalaybalay.net/info/21st-century-teachers-

Psych Educ, 2023, 11: 670-689, Document ID:2023 PEMJ999, doi:10.5281/zen0do.8212116, ISSN 2822-4353

on-k-12-basic- education-program.html. (accessed April 20, 2020).

Shih, R. C. "Blended Learning using Video-based Blogs: Public
Speaking for English as a Second Language Students." Australasian
Journal of Educational Technology, vol. 26, no.6, pp. 883-897,
2010.Doi:https://doi.org/10.147 42/ajet.1048.

Singer, F. M., Stoicescu. "Using Blended Learning as a Tool to
Strengthen Teaching Competence." Procedia — Computer Science,
vol 3, pp. 1527-1531, 2011. doi:10.1016/j.procs.20 11.01.043.

Snyder CR, Lopez SJ, Pedrotti JT (2011). Positive psychology: the
scientific and practical explorations of  human  strengths.
SAGE. ISBN 978-1-4129-8195- 8. OCLC 639574840

Soler, R., Soler, J. R., Araya, |. "Subjects in the Blended Learning
Model Design. Theoretical-methodological Elements." Procedia —
Social and Behavioral Sciences, vol. 237, pp. 771-777, 2017.
doi:10.1016/j.shspro.2017.02.120.

Sutton, R. (2004). Emotional regulation goals and strategies of
teachers. Social Psychology of Education,7 (4), 379 398.

Talidong & Toquero, (2020). Philippine Teachers’ Practices to Deal
with Anxiety amid COVID-19. International Perspectives on Stress
& Coping. Volume 25, 2020 -Issue 6-7: Loss and Trauma in the
COVID-19 Era. Retrieved from:
https://doi.org/10.1080/15325024.%202020.1759225

Tesini BL (2020). Coronaviruses and Acute Respiratory Syndromes
(COVID-19, MERS, and SARS) Coronaviruses and Acute
Respiratory Syndromes (COVID-19, MERS, and
SARS).https:/https://ww.msdmanuals.com/professional/infectious
diseases/respiratory viruses/coronaviruses-and-acute-
respiratorysyndromes-COVID-19,-mers,-and- sars (Erisim Tarihi:
18.05.2020).

Tupas, F. P, & Matsuura, T. (2019). Moving forward in stem
education, challenges and innovations in senior high school in the
Philippines: The case of Northern lloilo polytechnic state college.
Jurnal Pendidikan IPA Indonesia, 8(3), 407-416.

Tupas, F. P., Matsuura, T. "Comparative Studies of Science
Education Curricula between Japan and the Philippines." The
Journal of the School Education Society of Hakodate, vol. 16, pp.
13-22, 2011.

UNESCO (2020d). COVID-19 Webinar: A New World for
Teachers, Education’s Frontline Workers - COVID-19 Education
Webinar #2. Available online at:
https://en.unesco.org/news/covid-19-webinar-new-world-teachersed
ucations- frontline-workers-covid-19-education-webinar-2 (accessed
June 5, 2020)

University of Pennsylvania (2016). Teacher Stress and Health:
Effects on Teachers, Students, and Schools. Robert Wood Johnson
F o} u n d a t i [0} n
https://mnwww.prevention.psu.edu/uploads/files/rwjf430428.pdf
"School to October

Villamor, M. Opening move

5.https://www.sunstar.com.ph/article/1866934/Manila/LocalNews/S
chool-opening- moved-to-October-5.

Wikipedia (2021). Psycology.
https://en.wikipedia.org/wiki/Psychology#cite_note-O'Neil-4

Wilder, S. Effects of parental involvement on academic
achievement: A meta-synthesis.Educ. Rev. 2014, 66, 377-397.
[CrossRef]

World Mental Health Day: An opportunity to Kick-start a massive
scaleup in investment in mental health. WHO News Release,
27August 2020. https://https://www.who.int/news-
room/detail/27-08-2020-  world-mental-health-day-an-opportunity-
to-kick-start-a- massive-scaleup-in-investment-in-mental-health.
[2020-10-05].

World Health Organization. (2020, March 18). Mental health and
psychosocial considerations during the COVID-19 outbreak.
https://https://www.who.int/docs/default-
source/coronaviruse/mental-health-considerations.pdf

World Health Organization (2018). Mental health: Strengthening our
response.
https://https:/mww.who.int/news-room/fact-sheets/detail/mental-hea
Ith-strengthening- our-response

Wyman, O. (2020). Education in the new normal: Education
leadership response to
COVID19.http://oliverwyman.com/content/dam/oliverwyman/v2/pu
blications/2020/jun/Educa tion_In_ The_New_Norma.pdf

Zhang, S. X., Wang, Y., Rauch, A, and Wei, F. (2020).
Unprecedented disruption of lives and work: Health, distress and life
satisfaction of working adults in China one month into the
COVID-19 outbreak. Psychiatry Res. 288:112958. doi:
10.1016/j.psychres.2020.112958

Zhou L, Li F. (2020). A review of the largest online teaching in
China for elementary and middle school students during the
COVID-19 pandemic. Best Evidence of Chinese Education. 2020;
5(1): 549-567.

Zhou X, Yao B (2020). Social support and acute stress symptoms
(ASSs) during the COVID-19 outbreak: deciphering the roles of
psychological needs and sense of control. European Journal of
Psychotraumatology. 11(1):
1779494.(https://doi.org/10.1080/20008198 2020.1779494) PMID:
33062202

Affiliations and Corresponding Informations

Ma. Dencel D. Ausa
San Andres Central Elementary School,
Department of Education - Philippines

Ma. Dencel D. Ausa

689/689


http://www.msdmanuals.com/professional/infectious
http://www.prevention.psu.edu/uploads/files/rwjf430428.pdf
http://www.sunstar.com.ph/article/1866934/Manila/LocalNews/S
http://www.who.int/news-
http://www.who.int/news-
http://www.who.int/docs/default-
http://www.who.int/docs/default-
http://www.who.int/news-room/fact-sheets/detail/mental-hea
http://oliverwyman.com/content/dam/oliverwyman/v2/pu

