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Abstract 
 

Central Visayan Institute Foundation-Dynamic Learning Program (CVIF-DLP) is a program centered on 

activity-based multi- domain learning wherein the students should work independently. This quantitative study 

analyzed the strength of the CVIF- DLP utilization;1) students' willingness to learn;2)time 

management;3)creativity;3)critical thinking; and 4)self-discipline, the weaknesses of the CVIF-DLP; 

1)development of independence in learning; 2)performing motivational activities; 3)making sense with a 

conceptual note; 4) comprehensive writing; and 5) writing and drawing figures, the opportunities of the 

respondents; 1)learning by doing; 2)sound fundamentals; 3) mastery; 4) adaptability; and 5 ) honesty, and the 

threats encountered by the respondents; 1) not knowing what to learn; 2) lack of time; 3) self-motivation and 

interest; 4) too much choice; and 5) the easy way out. The researcher analyzed these indicators from 320 

respondents through a teacher-made questionnaire, which the experts validated using mean and one-way 

ANOVA for the significant difference. The research revealed that the respondents “often” encountered the 

strength and opportunities in utilizing the program. In contrast, in weaknesses and threats, they revealed it as 

"sometimes," which means the respondents sometimes encountered weaknesses and threats in utilizing the 

program. Based on the study's findings, an intervention program was proposed to enhance the CVIF- DLP 

learning materials. Teachers may look back to their existing learning activity sheets and modify them to ensure 

that the activities to be given to the students suit their learning capabilities and will boost their learning potential. 
 

Keywords: CVIF-DLP, strength, weaknesses, opportunities, threats, students, encountered 
 

 

Introduction 

 

The COVID-19 pandemic has produced several global 

economic, social, and political difficulties. It affects 

every aspect of a person's daily life from many societal 

sectors, not only their health. Even the educational 

system experienced numerous difficulties. According 

to a declaration made by the former secretary of 

education, Leonor M. Briones, "learning must continue 

despite the pandemic under the Department of Health's 

and the World Health Organization's health protocols 

." According to Briones, the Basic Education-Learning 

Continuity Plan (BE-LCP) is the department's primary 

strategy for ensuring the security and welfare of 

students, teachers, and staff. To meet the department's 

request, each school has produced a School BE-LCP. 

Stakeholders were surveyed to determine how learners 

may continue their education during the COVID-19 

pandemic. The result of the survey suggested online 

courses and flexible learning as alternatives. Modular 

distance learning was adopted as the new learning 

modality amid the pandemic since internet access is 

the primary issue, especially in rural places. Students 

can use printed self-learning modules (SLM) and 

modules that can be accessed digitally or through 

electronic devices such as laptops, computers, tablets, 

and smartphones while using the modular distance 

learning (MDL) method. 

Self-learning modules are the fundamental elements of 

the Central Visayan Institute Foundation's Dynamic 

Learning Program (CVIF-DLP). It is a method of 

instruction that encourages students to learn 

independently. It was created by Ramon Magsaysay 

Awardees for Education, Dr. Christopher Bernido, and 

the late Dr. Ma. Victoria Carpio- Bernido. In order to 

promote the best level of learning, creativity, and 

productivity, the CVIF-DLP combines traditional and 

contemporary pedagogical theories. The curriculum 

aims to prepare kids to learn efficiently and 

responsibly on their own, even when teachers and 

parents are not around all the time. The Learning 

Activity Sheet (LAS) that DLP uses expresses the 

fundamental concept students should acquire. Teachers 

have developed a one-page exercise for students to 

copy, read, and complete independently. 

 

The researcher has used CVIF-DLP in teaching for 

three years and has personally seen the opportunities 

and obstacles that the students faced. This made the 

researcher eager to carry out the study. However, that 

experience or scenario still needs to be documented. 

 

This study aimed to identify the learning strengths, 

weaknesses, opportunities, and threats that have been 

experienced by the respondents who were using the 

CVIF-DLP. With the findings of this study, the 

researcher would be able to share them with the 

institution which has been using the CVIF-DLP since 
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2018. 

 
Research Questions 

 
This study aimed to identify the learning strengths, 

weaknesses, opportunities, and threats encountered by 

the respondents in utilizing the Central Visayan 

Institute Foundation's Dynamic Learning Program 

(CVIF-DLP). Specifically, it sought to answer the 

following questions: 

 

1. What are the background variables of junior high 

school students in terms of the following: 

1.1. age; 

1.2. sex; and 

1.3. Grade level? 

2. What are the observed strengths in utilizing CVIF- 

DLP in terms of the following: 

2.1. students' willingness to learn; 

2.2. time management; 

2.3. creativity; 

2.4. critical thinking; and 

2.5. Self-discipline? 

3. What are the observed weaknesses in utilizing 

CVIF-DLP in terms of the following: 

3.1. development of independence in learning; 

3.2. performing motivational activities; 

3.3. making sense with conceptual notes; 

3.4. comprehensive writing; and 

3.5. Writing and drawing figures? 

4. What are the opportunities encountered in utilizing 

CVIF-DLP in terms of the following: 

4.1. learning by doing; 

4.2. sound fundamentals; 

4.3. mastery; 

4.4. adaptability; and 

4.5. Honesty? 

5. What are the threats encountered in utilizing CVIF- 

DLP in terms of the following: 

5.1. not knowing what to learn; 

5.2. lack of time; 

5.3. self-motivation and interest; 

5.4. too much choice; and 

5.5. The easy way out? 

6. Is there a significant difference in the perceived 

weaknesses when respondents were grouped according 

to the background variables? 

7. Is there a significant difference in the opportunities 

encountered when respondents were grouped 

according to the background variables? 

 

Methodology 

 

Research Design 

 
This study employed a descriptive study design to 

determine the learning strengths, weaknesses, 

opportunities, and threats encountered by junior high 

school students in utilizing the Central Visayan 

Institute Foundation’s Dynamic Learning Program 

(CVIF-DLP). According to Creswell (1994), 

descriptive research employs a quantitative research 

strategy by gathering measurable data to be applied to 

the population sample's statistical analysis. 

Quantitative methods place emphasis on precise 

measurements and the statistical, mathematical, or 

numerical analysis of data gathered through surveys, 

polls, and other types of research, as well as the 

manipulation of statistical data that has already been 

obtained using computing methods. 

 

Research Locale 

 
This study was carried out in three particular private 

schools in the Division of Quezon that are currently 

using the CVIF-DLP. These schools include Eastern 

Quezon College, Inc. in Gumaca, Quezon, Eastern 

Tayabas College in Lopez, Quezon, and Macalelon 

High School in Macalelon, Quezon. 

 

Eastern Quezon College Inc. is located at R. Marco St. 

Brgy. Peñafrancia Gumaca, Quezon. It is one of the 

private schools in Quezon which offers a complete 

curriculum from kindergarten to college. Since 2018, it 

has been utilizing CVIF-DLP. It has a total population 

of 326 students in junior high school. 

 

Eastern Tayabas College is located at Rosario St., 

Brgy. Rizal, Poblacion, Lopez, Quezon, which accepts 

junior high and senior high school students. It has a 

total population of 603 students in junior high school. 

It started using CVIF-DLP in School Year 2020-2021. 

 

Macalelon High School is located at P. Pajarillo St., 

Brgy. Luctob, Macalelon, Quezon. It exclusively 

accepts junior high and senior high school students, 

just like Eastern Tayabas College. It was also launched 

using CVIF-DLP in School Year 2020-2021. It has a 

total population of 955 junior high school students. 

 

The three participating institutions are sister 

institutions to the one where the researcher is now 

employed. The reason the researcher chose these 

institutions is that she is convinced that the study's data 

would be very helpful in assessing the true degree of 

CVIF-DLP acceptance,  not only  in  the Division  of 
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Quezon but also in all other schools and institutions 

using the program. 

 

Research Population and Sample 

 
This study used a simple random sampling technique 

through Cochran's sample size calculator to get the 

number of respondents from the target population. The 

appropriate sample size, given the population size and 

specified combination of precision, confidence, and 

variability using Cochran's sample size calculator, was 

320. 

 

The researcher then utilized a proportionate 

distribution to determine the sample population by 

school and per grade level from 320 respondents. The 

following table shows the number of respondents per 

grade level from the three participating schools. 

 

Table 1. Research Target Population and Sample 

 

 

Research Instrument 

 
As the main data collection tool, this study used a 

questionnaire that was made up of four sections. The 

first section was the respondents' demographic 

information, followed by the learning strengths they 

faced, the learning weaknesses they encountered, the 

learning opportunities they had, and the threats they 

experienced when using the CVIF-DLP. Before the 

questionnaire was given, the researcher had it 

validated with the assistance of her adviser and other 

faculty members currently using the CVIF-DLP. After 

it was validated, it underwent pilot testing to ensure its 

reliability. 

 

Data Gathering Procedure 

 
In order to gather the needed data, the researcher first 

sought the permission of the principals of the 

participating schools to conduct the study. After giving 

the permission, the researcher crafted a letter of 

authorization which was given to the respondents as 

official written consent for data collection. When the 

 

questionnaire had been validated and pilot-tested, it 

was then distributed to the target respondents to 

initiate the actual data collection. After this, analysis 

and data interpretation followed. The results of the 

study were then presented and summarized. 

 

Results and Discussion 

 

This part presents the data gathered in the study. Eight 

sections composed of this presentation.: the 

background variables of the respondents, the strengths 

of the CVIF-DLP, the weaknesses of the CVIF-DLP, 

the opportunities encountered in utilizing CVIF-DLP, 

the threats encountered in utilizing the CVIF-DLP, the 

significant difference in weaknesses when respondents 

were categorized by background variables, the 

significant difference in opportunities when 

respondents were categorized by background variables 

and the proposed intervention program to enhance the 

CVIF-DLP. 

 

Background Variables of the Respondents 

 
Table 2. Frequency Distribution of the Respondents in 

terms of age 

 

 

Table 2 shows the frequency distribution of the 

respondents in terms of age. Most respondents are 

between the ages of 14 and 15, with a frequency of 80 

or 25.00%. 

 

It shows that in junior high school, the ages which will 

comprise their population are between the ages of 14 

and 15. It implies that the majority of the junior high 

school in the selected private schools, which were the 

study respondents who are utilizing the CVIF-DLP 

dominant ages between 14 and 15. It shows in an 

article written by N. Anglia in the International School 

of Chicago, which states that students in grade 9 are 

aged 14 to 15, while students in grade 12 are aged 17 

to   

18. 
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Table 3. Frequency Distribution of the Respondents in 

Terms of Sex 

 

 

Table 3 shows the frequency distribution of the 

respondents in terms of sex. Most respondents were 

female, with a frequency of 205 (64.06%). The 

remaining respondents were males, with a frequency 

of 115 (35.94%). 

 

It is evident that most the Filipino women are enrolled 

in high school at significantly higher rates than men, 

according to an annual report that measures gender 

equality in 153 countries- Cruz, M.R. (2019) 

 

Table 4. Frequency Distribution of the Respondents in 

terms of Grade Level 

 

 

Table 4 shows the respondents' frequency distribution 

regarding grade level. Most respondents belonged to 

the Grade 10 level, with a frequency of 98, or 30.63%. 

It shows that the majority of the respondents belonged 

to grade 10. It implies that the population from the 

selected respondents comes from grade 10 from the 

selected participating schools. 

 

Strengths Observed Using the Central Visayan 

Institute Foundation-Dynamic Learning Program 

(CVIF-DLP) 

 

 

 

 

 

Table 5 Strengths of the CVIF-Dynamic Learning 

Program in Terms of Students’ Willingness to Learn 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 5 shows the mean scores of the strengths of the 

respondents in utilizing CVIF-DLP in terms of 

students' willingness to learn from the Learning 

Activity Sheet (LAS). Having the highest mean of 

3.96, the provided learning exercises often captured or 

moderately observed the learning interest of the 

learners. Moreover, having the lowest mean of 3.53, 

the respondents also often or moderately observed and 

feel energized by the given activities. 

 

Having a grand mean of 3.73, with a verbal 

interpretation of often, it could be implied that the 

respondents often encountered or moderately observed 

those strengths in CVIF-Dynamic Learning Program. 

 

These findings are related to what Schooley, S. (2023) 

stated that demonstrating your willingness to acquire 

new skills, stay on top of industry trends, and 

continuously improve your performance and 

knowledge is instrumental to career success as it can 

be compared in helping a child to be willing to learn 

and motivated in searching for knowledge about the 

things around them. 
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Table 6. Strengths of the CVIF-Dynamic Learning 

Program in terms of Time Management 

 

 

Table 6 presents the strengths of the respondents in 

utilizing CVIF-DLP in terms of management. Among 

all the indicators, the highest is that the respondents 

often engage in other activities once they have 

completed their work. This indicator got a mean of 

3.98. 

 

Having a grand mean of 3.74, with a verbal 

interpretation of often, implies that the respondents 

often encountered or moderately observed those 

strengths in CVIF-Dynamic Learning Program. 

 

These results align with Taylor (2019), as cited by 

Alyami, A. &   Abdulwahed (2021), who introduced 

the idea of using time management to examine 

employee time and motion studies to cut down on time-

wasting and wasteful labor. 

 

Table 7 shows the mean scores of the strengths of the 

respondents in the CVIF-Dynamic Learning Program 

regarding creativity in the CVIF-DLP-Learning 

Activity Sheet (LAS). With a grand mean of 3.77, 

verbally interpreted as often, this implies that the 

respondents often encountered or moderately observed 

those strengths in CVIF-Dynamic Learning Program. 

 

 

 

 

 

 

 

Table 7. Strengths of the CVIF-Dynamic Learning 

Program in terms of creativity 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

These findings relate to the fact that according to 

Vygotsky's Theory of Creativity (2004), creativity 

arises from any human activity that produces 

something new. In addition, according to Joy Paul 

Guilford's Theory of Creativity, the core of creativity 

is the capacity to think of numerous solutions to a 

given problem. He referred to this method as divergent 

thinking and its opponent, the propensity to reduce all 

potential answers to just one. He reaffirmed the vital 

importance of creative genius for industry, science, the 

arts, and education in his presidential address to the 

American Psychological Association (APA) in 1950 

and the necessity of more profound research into the 

nature of creativity. 
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Table 8. Strengths of the CVIF-Dynamic Learning 

Program in terms of Critical Thinking 

 

 

Table 8 presents the strengths of the respondents in 

utilizing the CVIF-Dynamic Learning Program in 

terms of critical thinking in the CVIF-DLP-Learning 

Activity Sheet (LAS). Having a grand mean of 3.81, 

with a verbal interpretation of often, implies that the 

respondents often encountered or moderately observed 

those strengths in CVIF-Dynamic Learning Program. 

 

According to Marin & Halpern (2011), as cited by 

Abrera & Linasan (2021), critical thinking is essential 

for 21st-century students and a topic in modern 

education for students to succeed in their careers. 

Students can better develop their questions about 

phenomena, organize and design a procedure, find the 

answers to their questions, find relevant material, 

distinguish the findings, and come to a judgment using 

critical thinking. Mansbach (2015), cited by Abrera & 

Linasan (2021), highlighted critical thinking as a 

higher-order cognitive ability that will prepare the 

learners to provide solutions to various complicated 

challenges they will likely face in both their personal 

and professional lives. 

 

Table 9. Strengths of the CVIF-Dynamic Learning 

Program in terms of Self-Discipline 

Figure 9. . 

 

 

Table 9 shows the strengths of the respondents in the 

CVIF-Dynamic Learning Program regarding self- 

discipline in the CVIF-DLP-Learning Activity Sheet 

(LAS). With a grand mean of 4.05, having a verbal 

interpretation of often implies that the respondents 

often encountered those strengths in CVIF-Dynamic 

Learning Program. 

 

The findings relate to what Gordon stressed in his 

Theory of Self-Discipline (2021) about the importance 

of maintaining the teacher's total control over the 

classroom through traditional disciplinary techniques. 

Students should participate more actively in the 

learning process and be encouraged to assume 

accountability through their activities. Additionally, it 

emphasizes the concept of fostering pupils' 

independence. Another factor is that students must be 

fostered and assisted in adapting to their environment 

and changing behavior. The pupils will learn what 

behavior is appropriate in public or with their peers by 

being taught what is acceptable and wrong. 

 

Weaknesses of the Central Visayan Institute 

Foundation-Dynamic Learning Program (CVIF- 

DLP) 
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Table 10. Weaknesses of the CVIF-Dynamic Learning 

Program in Terms of Development of Independence 

 

 

Table 10 shows the mean scores of the weaknesses of 

the respondents in the CVIF-Dynamic Learning 

Program regarding the development of independence 

in learning in the CVIF-DLP-Learning Activity Sheet 

(LAS). With a grand mean of 3.29, having a verbal 

interpretation of sometimes means that the respondents 

observed the weaknesses in the CVIF-Dynamic 

Learning Program. 

 

According to Kingtu, Zhu, & Kagambe (2017), as 

cited by Urlanda (2020), learners who found the self- 

learning modules helpful gave it an 89% effectiveness 

rating. Students reported intense levels of intrinsic 

motivation and interest in and enjoyment of their 

work. They believe utilizing self-learning modules as a 

teaching strategy will enhance students' academic 

achievement. Furthermore, using self-learning 

modules helps people promote particular talents and 

cultivate self-discipline. 

 

 

 

 

 

 

 

Table 11. Weaknesses of the CVIF-Dynamic Learning 

Program in Terms of Performing Motivational 

Activities  

 

 

Table 11 reveals the mean scores of the weaknesses of 

the respondents in using the CVIF-Dynamic Learning 

Program in terms of performing motivational activities 

in the CVIF-DLP-Learning Activity Sheet (LAS). 

With a grand mean of 2.93, verbally interpreted as 

sometimes, this implies that the respondents sometimes 

encountered or observed weaknesses in the CVIF- 

Dynamic Learning Program. 

 

These findings relate to a situation in a private school 

in Dagupan City in attributing the improved 

performance of its students for the past year to the 

Dynamic Learning Program (DLP), a non-traditional 

framework of teaching that strengthens student 

competencies in science, technology, engineering, and 

mathematics (STEM). When the DLP was initially 

adopted, they stated that elementary pupils' average 

quarterly grades got up by 0.91%, and those of their 

high school students increased by 2.88% in the third 

quarter when compared to an average grade that was 

noted during the previous grading period when the 

conventional teaching framework was employed. 

(Anda et al., 2021) 
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Table 12. Weaknesses of the CVIF-Dynamic Learning 

Program in Terms of Making Sense with 

Conceptual Notes 

 

Table 12 presents the weaknesses of the respondents in 

using the CVIF-Dynamic Learning Program in terms 

of making sense of conceptual notes in the CVIF-DLP- 

Learning Activity Sheet (LAS). With a grand mean of 

2.91, having a verbal interpretation of sometimes 

implies that the respondents sometimes encountered 

weaknesses in the CVIF-Dynamic Learning Program. 

 

These findings can be compared to the study of 

Kopzhassarovaa et al. (2019) that making responsible 

decisions is affected by independent learning because 

people must reflect on their job, examine difficulties, 

make judgments, and act with purpose in times of 

crisis to assume responsibility for their life. While 

significant changes to our everyday lives are expected, 

autonomous learning will allow people to adapt to the 

shifting demands of jobs, families, and society. 

Students must study throughout their lives in light of 

the rapid social change. 

 

 

 

 

 

 

Table 13. Weaknesses of the CVIF-Dynamic Learning 

Program in Terms of Comprehensive Writing 

 

 

Table 13 presents the mean scores of the weaknesses 

of the respondents in using the CVIF-Dynamic 

Learning Program in terms of comprehensive writing 

in the CVIF-DLP-Learning Activity Sheet (LAS). 

With a grand mean of 3.40, verbally interpreted as 

sometimes, it implies that the respondents sometimes 

encountered weaknesses in the CVIF-Dynamic 

Learning Program. 

 

The results justify the facts in the related literature that 

the brain can send erroneous signals to the hand 

muscles when any of these actions are performed 

repeatedly, improperly, or under great stress, leading 

to focal hand dystonia (FHD). When the brain sends 

the muscles the wrong information, it results in writer's 

cramps. It can have an impact on the hands, forearms, 

and fingers. A loss of muscle tone and endurance and 

applying highly forceful pressure when writing can all 

contribute to hand fatigue and poor posture. 
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regarding learning by doing in CVIF-DLP-Learning 

Activity Sheet (LAS). The grand mean of 3.75, with a 

verbal interpretation of often, implies that the 

respondents often encountered the opportunities in 

CVIF-DLP-Learning Activity Sheet (LAS). 

 

These relate to the findings on learning by doing that 

was initially widely accepted by American philosopher 

John Dewey (2020). Dewey became well-known for 

advocating the notion that learning happens best when 

the student is actively engaged in the subject matter. It 

means that student interaction is given much weight to 

Dewey. This strategy overturned the idea that learning 

occurs through lectures and rote memory. He thought 

the best way to do it was to develop a helpful 

curriculum relevant to students' real-world situations. 

 

Table 15. Opportunities Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Learning by 

Doing 

 

Table 14 shows the mean scores for the weaknesses of 

the respondents in using the CVIF-Dynamic Learning 

Program in terms of writing and drawing figures in the 

CVIF-DLP-Learning Activity Sheet (LAS). With a 

grand mean of 2.84, having a verbal interpretation of 

sometimes suggests that the respondents sometimes 

encountered weaknesses in CVIF-Dynamic Learning 

Program. 
 

These are related to the findings in the related 

literature that drawing figures is a problem-solving 

activity that necessitates a flexible approach, making it 

a more difficult skill to master. Since no two drawing 

situations are identical, it is important to cultivate the 

capacity to conceive of multiple creative solutions to 

each distinct "drawing problem." Because of the rare 

infinite time with the model, working from life 

presents the additional issue of trying to complete 

something swiftly. Drawing figures is not just an 

intellectual activity but also an interpretation and 

artistic one. The most efficient and successful 

technique to start a drawing is among the infinite 

number of correct choices, and with practice, it will be 

simpler to recognize it. 

 

Opportunities Encountered by Using CVIF-DLP- 

Learning Activity Sheet (LAS) 

 

Table 15 depicts the mean scores for the opportunities 

met using CVIF-DLP-Learning Activity Sheet (LAS) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

Table 14. Weaknesses of the CVIF-Dynamic 

Learning Program in Terms of Writing and 

Drawing Figures 
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Table 16. Opportunities Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Sound 

Fundamentals 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

Table 16 shows the mean scores of the opportunities 

met by the respondents using the CVIF-DLP-Learning 

Activity Sheet (LAS) in terms of sound fundamentals 

in the CVIF-DLP-Learning Activity Sheet (LAS). The 

grand mean of 3.83, with a verbal interpretation of 

often, suggests that the respondents often encountered 

or moderately encountered these opportunities in 

CVIF-DLP-Learning Activity Sheet (LAS). 

 

These relate to the findings on the pedagogical maxim 

of DLP, which is the sound fundamentals, a well- 

crafted activity composed of information and idea that 

is easy to understand. The conceptual notes provided 

the learners to understand the core ideas of the lessons 

or subjects they need to learn. 

 

 

 

Table 17. Opportunities Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Mastery 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 17 discloses the mean scores of the opportunities 

met in using CVIF-DLP-Learning Activity Sheet 

(LAS) in terms of mastery of CVIF-DLP-Learning 

Activity Sheet (LAS). The grand mean of 3.71, with a 

verbal interpretation of often, implies that the 

respondents often met these opportunities in CVIF- 

DLP-Learning Activity Sheet (LAS). 

 

These relate to the literature review that gives facts 

and information to pupils is only one part of assisting 

them in learning a subject. Teaching should help 

students build their intellectual capacities to engage in 

the critical areas of human inquiry and thoughts rather 

than simply learning about them. These include the 

past and how it relates to the present, the natural 

world, our ideas, beliefs, and values, and those of other 

peoples, the dimensions of space and quantity, 

aesthetics, and representation. Understanding employs 

intellectual concepts and abilities as instruments for 

taking charge of regular, day-to-day issues in the real 

world. Students should believe that they are capable of 
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solving problems on their own or in groups. For 

example, they should believe they can use 

mathematics to define and reason through a problem, 

find the roots of current social policy, interpret a poem 

or a story, understand how physical forces work, and 

recreate a feeling or idea in writing or experience. 

 

Table 18. Opportunities Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Adaptability 

 

 

Table 18 reveals the mean scores of the opportunities 

met using CVIF-DLP-Learning Activity Sheet (LAS) 

regarding adaptability in CVIF-DLP-Learning Activity 

Sheet (LAS). The grand mean of 3.78, with a verbal 

interpretation of often, implies that the respondents 

often encountered or moderately encountered these 

opportunities in CVIF-DLP-Learning Activity Sheet 

(LAS). 

 

These relate to Kirk's findings (2022), known as 

adaptability, or the capacity of people to modify their 

thoughts, attitudes, and behaviors in response to brand- 

new, shifting, or unpredictable situations. Adaptive 

individuals can quickly modify their expectations and 

 

 

 

 

 

move on to new circumstances without experiencing 

negative emotions. The ability to adapt allows people 

to deal with change without pausing. When adaptable, 

individuals can function—and even excel—in 

circumstances beyond their control or prediction. 

 

When considering adaptability in the classroom, 

teachers can assist pupils by reducing the stigma of 

failure. Students who are terrified of failing will avoid 

trying new things. However, acquiring adaptation 

abilities requires people to step outside their comfort 

zone and attempt new things. Additionally, failing can 

help pupils discover different approaches to problems, 

which helps them learn how to overcome obstacles. 

Setting goals is another action that promotes 

adaptability. When focused on a certain goal, kids will 

figure out how to overcome challenges. 

 

Table 19 shows the mean scores of the opportunities 

met using CVIF-DLP-Learning Activity Sheet (LAS) 

regarding honesty in CVIF-DLP-Learning Activity 

Sheet (LAS). The grand mean of 3.61 implies that the 

respondents often encountered or moderately 

encountered these opportunities in CVIF-DLP- 

Learning Activity Sheet (LAS). 

 

According to the "International Center for Academic 

Integrity" (2018), honesty is the foundation of any 

successful educational endeavor. In order to fully 

understand something, investigation and service are 

essential, as realizing fairness, accountability, respect, 

and trust. Institutional guidelines and social norms 

must convey that lying, cheating, and fraud are 

unacceptable. It is unacceptable to engage in theft or 

other dishonest activities. Dishonest conduct not only 

threatens the well-being of academics. When a 

community abuses its members' rights and harms the 

institution's reputation, it decreases the value of the 

diplomas it awards. Honesty starts with people and 

reaches out to the more excellent neighborhood. 

Faculty and students should be honest with themselves 

and one another as they seek knowledge. 
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Table 19. Opportunities Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Honesty 

 

 

 

Table 20. Threats Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Not Knowing 

What to Learn 

 

 

 

 

Table 20 shows the mean scores of the threats 

encountered using the CVIF-Dynamic Learning 

Program regarding not knowing what to learn in the 

CVIF-DLP-Learning Activity Sheet (LAS). The grand 

mean of 3.08 implies that the respondents sometimes 

encountered threats using CVIF-Dynamic Learning 

Program. 

 

According to Knowles (1980), self-directed learning or 

independent learning is a process in which individuals 

take the initiative, with or without the help of others, to 

diagnose their learning needs, formulate learning 

goals, identify resources for learning, select and 

implement learning strategies and evaluate learning 

outcomes. He defines Andragogy as "the art and 

science of assisting adults in learning." He 

differentiated between adult and child learning and 

explored the idea that Andragogy differed in many 

ways. He emphasizes that adult learners need to be 

more responsible for their learning and that they 

should be self-directed. The duty of a teacher is not to 

teach but enable students to learn, and students learn 

"how to learn" independently  (Bernido & 

Bernido,2021) .   

 

Students are often responsible for determining what 

they need to learn in self-directed training programs. 

However, this implies they can save time learning 

irrelevant material and omitting the most critical 

concepts. 

 

Table 21. Threats Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Lack of Time 
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Table 21 shows the mean scores of the threats 

encountered using the CVIF-Dynamic Learning 

Program regarding lack of time in the CVIF-DLP- 

Learning Activity Sheet (LAS). The grand mean of 

3.29 reveals that the respondents sometimes 

encountered threats using CVIF-Dynamic Learning 

Program. 

 

Wedemeyer (1981) rooted his theory of Independent 

Study in the ideal of learner freedom. He characterized 

the independent study as one in which: (1) The student 

and teacher are separated; (2) The normal processes of 

teaching and learning are carried out in writing or 

through some other medium; (3) Teaching is 

individualized; (4) Learning takes place through the 

student's activity; (5) Learning is made convenient for 

the student in his or her environment; (6) The learner 

takes responsibility for the pace of his progress, with 

the freedom to start and stop at any time. 

 

The demand for more time is the greatest barrier to 

self-directed learning, according to research by 

Rehmani (2021). Some people won't be inspired to 

learn new things unless they are given adequate time 

to do it. 

 

Table 22. Threats Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Self- 

Motivation 

 

 

 

Table 22 presents the mean scores of the threats 

encountered in using the CVIF-Dynamic Learning 

Program regarding self-motivation and interest in the 

CVIF-DLP-Learning Activity Sheet (LAS). The grand 

mean of 2.83 implies that the respondents sometimes 

encountered threats using CVIF-Dynamic Learning 

Program. 

 

These findings are connected to what Souders, B. 

(2019) states about his theory of motivation that it is 

vital to understand how the body and brain affect 

motivation as well as how mental processes affect 

motivation, and how people are motivated by real 

advantages, goals, and their mental representations. 

 

Being moved into action is referred to as being 

motivated. One is motivated to act or think by either 

the push of a motivation or the pull of an incentive or 

goal toward some end-state. Here, a goal is defined as 

the cognitive representation of the desired outcome 

that an individual aspires to reach. A person's 

motivation is commonly thought of as an underlying 

desire that pushes them toward a desirable end result 

when their motive is satisfied. 

 

Table 23. Threats Encountered of Using CVIF- 

Dynamic Learning Program in Terms of Too Much 

Choice 
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Table 23 shows the mean scores of the threats 

encountered using the CVIF-Dynamic Learning 

Program regarding too much choice in the CVIF-DLP- 

Learning Activity Sheet (LAS). The grand mean of 

3.16 implies that the respondents sometimes 

encountered threats using CVIF-Dynamic Learning 

Program. 

 

These findings relate to the literature that the 

organization would benefit significantly from an LMS 

(Learning Management System) full of intriguing and 

practical information. There is too much choice 

sometimes. It can be overwhelming for an employee to 

log onto LMS and see hundreds of courses, videos, 

and training materials.  People may become 

demotivated due to this, which can be mentally 

frustrating. It seems as though everything they do not 

know is being revealed to them (Rehmani, 2021). 

 

Table 24. Threats Encountered of Using CVIF- 

Dynamic Learning Program in Terms of The Easy 

Way Out 

 

 

 

Table 24 shows the mean scores of the threats 

encountered using the CVIF-Dynamic Learning 

Program in terms of the easy way out in the CVIF- 

DLP-Learning Activity Sheet (LAS). The grand mean 

of 3.14 suggests that the respondents sometimes 

encountered threats using CVIF-Dynamic Learning 

Program. 

 

These findings relate to the psychological fact that 

most people taking the easiest way is a final 

disadvantage of self-directed learning. Even people 

ready to learn are more inclined toward topics they 

find personally engaging or fascinating. (Rehmani, A, 

2021). 

 

Significant Differences in Weaknesses when 

Respondents Were Grouped According to 

Background Variables 

 

Table 25. Comparison of the Weaknesses When 

Respondents were grouped According to Background 

Variables Using One-Way ANOVA Test 
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Table 25 shows the comparison of the weaknesses 

when respondents were grouped according to their 

profiles. Regarding the development of independence, 

the p-values of age and sex are 0.221 and 0.153, 

respectively. These are greater than 0.05 level of 

significance. This means that the age and sex of the 

respondents had nothing to do with the weaknesses 

encountered in CVIF- Dynamic Learning Program. 

Thus, the null hypothesis that there is no significant 

difference in the weaknesses of the respondents in 

terms of the development of independence in learning 

is accepted. 

 

On the other hand, the p-value of 0.000 for grade level 

is less than 0.05 level of significance; thus, the null 

hypothesis is rejected. It can be concluded that the 

CVIF- Dynamic Learning Program's weaknesses lie in 

the implementation in each grade level. This means 

that each grade level was affected by the 

implementation of the CVIF- Dynamic Learning 

Program. 

 
In terms of making sense of conceptual notes, the p- 

values of 0.163 and 0.271 for age and sex, 

respectively, are more significant than the 0.05 level 

of significance. Therefore, the null hypothesis is 

accepted. This means that the weaknesses of CVIF- 

DLP are not presented in the age and sex of the 

respondents. However, in terms of grade level, the p- 

value of 0.009 is less than 0.05 level of significance; 

thus, the null hypothesis is rejected. This means 

that the weaknesses encountered in the CVIF-

Dynamic Learning Program in terms of making 

sense of conceptual notes lie in the grade level. 

 

On the other hand, the p-values for age, sex, and 

grade level in comprehensive writing are 0.371, 

0.929, and 0.192, respectively. The null hypothesis is 

then accepted. This means that comprehensive 

writing using the CVIF-DLP does not affect the 

profile of the respondents and vice versa. It can be 

inferred that the weaknesses of the CVIF-DLP were 

not presented in terms of comprehensive writing. 

Likewise, the p- values for age, sex, and grade level 

in writing and drawing figures are 0.921, 0.078, 

and 0.154, respectively. This means that the null 

hypothesis is accepted. This suggests that the writing 

and drawing of figures using the CVIF-DLP did not 

affect the profile of the respondents and vice versa. 

Hence, the weaknesses of the CVIF-DLP were not 

presented in terms of writing and drawing figures. 

 

 

 

 

 

These are associated with John Dewey's Theory of 

Learning by Doing, an educational principle that 

places a strong emphasis on student engagement. 

 

It is where the exercises are provided so that the 

student can figure things out on their own and develop 

their capacity for inferential learning. 

 

Significant Differences in Opportunities when 

Respondents Were Grouped According to 

Background Variables 

 

Table 26. Comparison of the Opportunities when 

Respondents were grouped According to the 

Background Variables using a One-Way ANOVA Test 
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Table 26 shows the comparison of the opportunities 

when respondents were grouped according to their 

profiles. Regarding learning by doing, the p-values for 

age and sex are 0.015 and 0.002, respectively, which is 

less than a 0.05 level of significance. Hence, the null 

hypothesis of no significant difference in the 

opportunities when respondents are grouped according 

to profile is rejected. This means that respondents, as 

they were grouped into age and grade level, had 

different experiences in learning-by doing using the 

CVIF-DLP. On the other hand, the p-value for sex is 

0.461, which is greater than the 0.05 level of 

significance. This means that no significant difference 

existed between the sex and the opportunities 

encountered using CVIF-DLP. This leads to the 

acceptance of the null hypothesis. 

 
As to sound fundamentals, the p-values for age and 

grade level are 0.036 and 0.001, respectively, 

which are less than 0.05 level of significance. This 

means rejection of the null hypothesis. Therefore, in 

sound fundamentals, various experiences were 

encountered by the respondents as they were grouped 

into age and grade levels. In terms of sex, the p-value 

of 0.064 is greater than the 0.05 level of significance, 

indicating that there was no significant difference 

in the opportunities when respondents were grouped 

into sex. 

 

As to mastery, opportunities existed in the grade 

levels with a p-value of 0.001 which is less than 0.05 

level of significance. This means that the null 

hypothesis is rejected. It can be concluded that each 

grade level had the opportunity to master the 

concepts of the lesson using the CVIF-DLP. On the 

other hand, the p-values for age and sex are 0.116 

and 0.276, respectively, which is greater than the 0.05 

level of significance. This means that the null 

hypothesis is accepted. 

 

 

In terms of adaptability, the p-values for age and sex 

are 0.131 and 0.320, respectively, which are greater 

than the 0.05 level of significance. Therefore, the null 

hypothesis is accepted. This means that the 

respondents had the same experience in using CVIF- 

DLP as to adaptability. On the other hand, the p-value 

for grade level is 0.005, which is less than 0.05 level of 

significance. This means that the grade levels had 

different experiences in adapting the CVIF-DLP. 

 

Therefore, the null hypothesis is rejected. Regarding 

honesty, the p-values for age and grade levels are 

0.049 and 0.000, respectively, which is less than 0.05 

level of significance, indicating that the null 

hypothesis is rejected. This means that there is a 

significant difference in the honesty level of the 

respondents when they are grouped into age and grade 

levels. However, in terms of sex, the p-value of 0.736 

is greater than the 0.05 level of significance, and the 

null hypothesis that there is no significant difference in 

the opportunities when respondents are grouped 

according to profile is accepted. 

 

These results are connected to the blog of Corner 

(2023), which says that the phrase “Grade Level” relates 

to the grade in which a kid is placed and the 

expectations for pupils in that grade. This time frame 

can vary by state, so if a child transfers during the 

school year, the original grade level criteria may not 

apply. The Grade Level Expectations can be used as a 

starting point for what students in the current grade 

should be able to accomplish independently with a 

high level of accuracy. This is crucial since the ultimate 

objective is to enable the youngster to demonstrate 

proficiency at grade level and catch up with his peers. 

 

Discussion 

 

The following conclusions were reached based on the 

findings: 

 

Based on the findings of the study, in hypothesis 

number one, it was concluded that there is no 

significant difference in the weaknesses when 

respondents are grouped according to profile; thus, the 

null hypothesis is accepted, except for Grade Level 

under Development of Independence, Performing 

Motivational Activities, and Making Sense with 

Conceptual Notes which has significant difference on 

the weaknesses when grouped according to grade level; 

thus, the null hypothesis is rejected.  
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Therefore, the null hypothesis that there is no 

significant difference in the weaknesses when 

respondents are grouped according to profile is 

partially accepted and partially rejected. 

 

Meanwhile, in hypothesis number two, there is a 

significant difference in the opportunities when 

respondents are grouped according to profile; thus, the 

null hypothesis is rejected, except for Age under 

Mastery, Adaptability, and Honesty which have no 

significant difference on the opportunities when 

respondents are grouped according to age; and except 

for Sex under Learning By Doing, Mastery, 

Adaptability, and Honesty which has no significant 

difference on the opportunities when respondents are 

grouped according to sex; thus, the null hypothesis is 

accepted. Therefore, the null hypothesis that there is 

no significant difference in the opportunities when 

respondents are grouped according to profile is 

partially accepted and partially rejected. 

 

Based on the conclusions drawn, the following are 

recommended: 

 

Institution. Based on the study's findings, an 

intervention could be proposed to cope with the 

weaknesses and threats of utilizing the CVIF-DLP. An 

intervention program will be suggested for the faculty 

members to enhance the concept of learning activity 

sheets in which the respondents answered they 

encounter weaknesses and threats and encouraged 

them to strive more in areas where they encountered 

the strength and opportunities in doing the learning 

activity sheets. 

 

Students. Considering the concept of CVIF-DLP is 

independent learning, the lesson should be accepted 

by the students in order for them to learn it. With the 

teacher's guidance, as little as possible, they should 

learn it. When a lesson is unclear, they might ask 

their teacher to clarify what is unclear to ensure that 

the activity aligns with the learning goals. 

 

Teachers. Based on the study's findings, they may 

review their existing learning activity sheets and 

modify them to ensure that the activities given to the 

students suit their learning capabilities and will boost 

their learning potential. 

 

Future Researchers. Considering this analysis 

includes only the selected schools, they can conduct a 

comparative study in the Division of Quezon and 

other areas using CVIF-DLP to derive more reliable 

and valid results. 

 

 

 

 

 

 

 

 
References 

 

Bernido, C. & Bernido M.V., (2021). Achieving World-Class 

Targets with the CVIF Dynamic Learning Program FUSE, Pearl of 

t h e  O r i e n t  T o w e r  M a n i l a .  R e t r i e v e d  f r o m  

https://studylib.net/doc/5346110/-cvif--dynamic-learning-program 

 

Bernido,C.,& Bernido M.V. (2021,September 07).Essentials Over 

Peripherals: The CVIF Dynamic Learning Program. Retrieved 

f r o m :   

http://episteme4.hbcse.tifr.res.in/proceedings/strand-iii-curriculum-a 

nd-pedagogical- studies-in-some/bernido-bernido 

 

Chomsky, N. (2022, September 23). Chomsky: Language 

Acquisition in Infancy and Early Childhood. Retrieved from 

https://www.tutor2u.net/hsc/reference/chomsky -language- 

acquisition-in-infancy-and-early-childhood 

 

Cite Technical Institute, Inc. How Dynamic Learning Program 

Revolutionized Learning. Retrieved June 9, 2020, from 

https://cite.edu.ph/how-dynamic-learning- program-revolutionized- 

learning 

 

Cruz, R. C. (2019). More Women in H.S. college than men in P.H. 

https//newsinfo.Inquirer. Net. Retrieved: Dec.27, 2019. 

 

Department of Education: Modular Learning Modality Intervention 

Amidst COVID- 19 Pandemic (2021, September 27) 

lrms.depedmasbate.ph/modular-learning modality- intervention- 

amidst-covid-19 pandemic 

 

Department of Education: DepED reinforces crisis-resilient strategy 

through the CVIF- Dynamic Learning Program from 

https://www.deped.gov.ph/2020/09/21/deped reinforces-crisis- 

resilient-strategy-through-the-cvif-dynamic-learning-program/ 

 

Geary, D. C. (2018). Straight Talk About Sex Differences in 

Occupational Choices and Work-Family Tradeoffs. Retrieved from: 

https://ifstudies.org/blog/straight-talk-about-sex-differences-in-occu 

pational-choices-and-work-family-tradeoffs 

 

Kirk, V. Teaching Adaptability to help students succeed in a 

changing world. Retrieved:  December 2, 2022, from  

http://episteme4.hbcse.tifr.res.in/proceedings/strand-iii-curriculum-a
http://www.tutor2u.net/hsc/reference/chomsky-language-
http://www.deped.gov.ph/2020/09/21/deped


Psych Educ, 2023, 9: 680-697, Document ID:2023 PEMJ780, doi:10.5281/zenodo.8022818, ISSN 2822-4353 

Research Article  

Donata C. Cadag 697/697 

 

 

https://www.connectionsacademy.com/support/resources/article/teac 

hing-adaptability- helps-students-succeed/ 

 

Knowles, M. (1980). Theory of Adult and Adult Learning. Retrieved 

S e p t e m b e r  2 5 , 2 0 2 2 , f r o m  

https://www.123helpme.com/essay/Self-Directed-Learning-The-The 

ory-Of- Adult-PJWVEQUDN6 

 

Kopzhassarovaa, U., et al. (2019). Enhancement of Students’ 

Independent Learning Through Their Critical Thinking Skills 

Development. International Journal of Environmental & Science 

Education. VOL.11 , NO.18,11585-11585. 

 

Learnenglish.net (2022) .All about Speaking as a Communicative 

s k i l l .  R e t r i e v e d f r o m  

h t tp s : / /www. lea rng rammar .n e t /a /a l l - abo ut - sp eaking   

 

Llego, M.A. (2020, June 6). On Improving Teaching and Learning: 

Dynamic Learning Program Can Be the Key. Retrieved January 25, 

2 0 2 1 , f r o m  T e a c h e r P H : 

https://www.teacherph.com/dynamic-learning-program/ 

 

Mrs. D’s Corner. (2023). The Difference in Student Levels: Grade 

level, Instructional level, and Ability level. Retrieved from: 

https://www.mrsdscorner.com/difference-in-student-levels/ 

 

N. Anglian (2022). How Old Are You in High School? Retrieved 

from: https://www.nordangliaeducation.com/bisc-south- 

loop/news/2022/03/10/how-old-are-you-in-each-grade   December 

22, 2022 

 

Sotto, A.F. (2018). Benefits and Challenges of the Dynamic 

Learning Program in Selected Secondary Public Schools in 

M i n d a n a o ,  P h i l i p p i n e s   

https://irss.academyirmbr.com/papers/1536904930 vol.6 issue #10 

 
Souders, B. (2019). 20 Most Popular Theories of Motivation in 

https://www.google.com/search?q=learning+by+doing+by+john+de 

wey&oq=learning&aqs=chrome.1.69i64j35i39l2j0i67l5j0i131i433i5 

12l2.17651j0j4&sourceid=chrome&ie=UTF-8 

 

The International Center for Academic Integrity. Retrieved: July 26, 

2 0 1 8 , f r o m   

https://www.chapman.edu/academics/academic-integrity/_files/the-f 

undamental-values-of-academic-integrity.pdf 

 

Tomas Gordon Theory of Self-Discipline Retrieved from 

https://www.google.com/search?q=theory+of+gordon+self+disciplin 

e+theory&sxsrf=APwXEde_uqIW9lknTphKalZmn_wjb7KyWg%3 

A1684933708886&ei=TAxuZLfZNfeK2roP3sy08Ao&oq=theory+o 

f+gordon+self+discipline&gs_lcp=Cgxnd3Mtd2l6LXNlcnAQARgB 

MgUIIRCgATIFCCEQoAEyCAghEBYQHhAdOgoIABBHENYEE 

LADOgoIIRAWEB4QDxAdOgcIIRCgARAKOgQIIRAVSgQIQRg 

AUJsSWIRIYIZraAFwAXgAgAHeD4gB7kqSAQk2LTIuMi4yLjG 

YAQCgAQHIAQjAAQE&sclient=gws-wiz-serp.Dec. 16, 2021 

 

Wedemeyer C. (1981). On Wedemeyer's Theory of Independent 

S t u d y .   R e t r i e v e d   J a n u a r y  1 7 ,    2 0 1 3 ,   f r o m  

http://instructionaldesignhub.blogspot.com/2013/01/on-wedemeyers 

- theory-of-independent_17.html. 

 
Writer’s Cramp: Why Does My Hand Hurt When I Write? 

( 2 0 1 9 ) . R e t r i e v e d  f r o m   

https://orthotoc.com/writerscramp/#:~:text=Simple%20writer's%20 

cramp%20is%20m ost,to%20pain%20and%20muscle%20spasms. 

5 Ways to Start a Drawing Figure: Retrieved from: 

https://www.thedrawingsource.com/drawing-figures.html 

 

Affiliations and Corresponding Information 
 

Donata C. Cadag 

Eastern Quezon College - Philippines 

P s y c h o l o g y .  R e t r i e v e d f r o m :   

 https://positivepsychology.com/motivation-theories-psychology/ 

 

The Learning Agencylab.com. Learning by doing: What You Need 

to    K n o w .   R e t r i e v e d :   M a r c h   9 ,    2 0 2 0 ,   f r o m   

 

 

 

http://www.connectionsacademy.com/support/resources/article/teac
http://www.123helpme.com/essay/Self-Directed-Learning-The-The
http://www.learngrammar.net/a/all-about-speaking
http://www.teacherph.com/dynamic-learning-program/
http://www.mrsdscorner.com/difference-in-student-levels/
http://www.nordangliaeducation.com/bisc-south-
http://www.google.com/search?q=learning%2Bby%2Bdoing%2Bby%2Bjohn%2Bde
http://www.chapman.edu/academics/academic-integrity/_files/the-f
http://www.google.com/search?q=theory%2Bof%2Bgordon%2Bself%2Bdisciplin
http://instructionaldesignhub.blogspot.com/2013/01/on-wedemeyers
http://www.thedrawingsource.com/drawing-figures.html

